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Summary: Attitudes of various professional groups toward the role of the school psycholo-
gist were assessed by means of an attitude scale. The scale had also been submitted to
other samples of these professional groups to assess their attitudes toward the role of the
school counselor. The items were the same except that “the school psychologist” was sub-
stituted for “the school counselor.” The results of the two administrations of the scale were
compared. It was concluded that the professional groups view the counselor and psycholo-
gist as having different roles in the school and that separate training programs should
continue. However, the existence of “role differentiation” suggests the need for more com-
munication between the counselor and the psychologist in their training programs and in

their work in the seconday school.

Today, there is much discussion
about the functions of various school
personnel specialists. The rapid growth
of these specialities—school counsel-
ing, school psychology, school social
work, etc. — has led to many ques-
tions. To cite but a few: “Are the
various specialities unique in their
functions?” “If so, what are these func-
tions?” “Do these functions have to be
performed by one person?” “Do school
personnel know the differences between
the functions of these various spe-
cialities?”

Two previous studies (Knowles &
Shertzer, 1965, 1966) investigated at-
titudes toward the role of the school
counselor. In the first study (1965),
the attitudes of counselor educators,
counselors and school administrators
toward the role of the secondary school
counselor were investigated. It was
found that those with more course
work in counseling and guidance view-
ed the counselor more as a specialist,
whereas those with less course work
and more secondary school experience
perceived him as more of a generalist.
Briefly, “specialist” was defined as the
secondary school counselor who de-
voted the major portion of his time to
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counseling, while “generalist” was used
to designate one who performed many
activities in addition to counseling. A
general conclusion was that the coun-
selor was trained to be a specialist but
hired to be a generalist, and that his
own perceptions of his role were some-
what between these two positions.

In the second study (1966), the at-
titudes of school psychologists toward
the role of the secondary school coun-
selor were investigated. Their attitudes
seemed to suggest a pattern of role dif-
ferentiation; 1e., school psychologists
tended to identify the counselor with
functions different from their own and
they emphasized few overlapping func-
tions. The authors concluded from
these results that such a viewpoint dis-
torted the reality of the school situation
and that it could lead to friction be-
tween the two groups.

The aim of this present study was to
investigate the attitudes of the same
professional groups (counselor edu-
cators, school counselors, school psy-
chologists, and school administrators)
toward the role of the psychologist in
the secondary school and to contrast
these attitudes with their attitudes
toward the role of the school counsel-
or reported in the previous studies. It
would seem to be important to know
whether there is a communality in the
attitudes of these groups toward the
role of the psychologist, since their
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expectations influence the successful
performance of the role. If differences
do exist, they must be known if they
are to be resolved. Further, it would
seem important to determine whether
the professional groups perceive the
role of the school psychologist as being
different from the role of the school
counselor. If differences do not exist,
perhaps the roles are not distinct and
could or should be combined. If the
roles are perceived to be different, it
would again be important to pin-point
the differences in order to clarify the
implications and to avoid misunder-
stax:dings.

Meraop

The construction and development
of the attitude scale used in this study
are described adequately in the two
previous studies. In essence, the scale
provides a total test score which is a
measure of a generalist-specialist di-
mension. High scores indicate a per-
ception of the counselor (psycholo-
gist in the present study) as a general-
ist performing many varied functions
in the school; low scores indicate a per-
ception of the counselor (psychologist
in the present study) as a specialist
limiting himself to counseling. The
scale also provides five sub-test scores
which were previously arrived at
through a factor analysis of the items
(Knowles & Shertzer, 1965). Although
the results of this present administra-
tion were not factor analyzed, the same
factor scores were used as a basis for
comparison between the counselor and
psychologist roles. The reliability esti-
mates for total score and factor scores
in the first study (Knowles & Shertzer,
1965) were: total score .92, Factor I
.82, Factor II .72, Factor IIT .83, Fac-
tor IV .84, Factor V .47. These esti-
mates were derived from six different
random samples of 50 each, one sample
for each estimate. The samples were
then analyzed using Hoyt’s (1941)
analysis of variance method for esti-
mating reliability.

The attitude scale used in this study
is the same as the one used in the two
previous studies except that “the school
psychologist” was substituted for “the
school counselor.” The scale was mail-
ed (during 1966-67) to 200 members
of the Association for Counselor Edu-
cation and Supervision, 200 members
of the American School Counselor As-
sociation, 200 members of the Ameri-
can Psychological Association—Di-
vision of School Psychology, and 200
members of the American Association
for School Administrators. Usable re-
turns were received from 108 (54%)
ACES members, 101 (51%) ASCA
members, 128 (64%) APA-Division
16 members, and 108 (54%) AASA
members. This rate of return is rough-
ly comparable with that of the previous
studies (57-60%). Two-tailed t-tests
were used in all comparisons and dif-
ferences reported were significant at
least at the .05 level.

ResuLrts

Attitudes Toward the Role of the
School Psychologist

Table 1 presents the results obtained
for each of the groups on total attitude
scale score and factor scores. Total
score was obtained by adding the scores
on each of the items on the scale.

Means for the total score for the
present administration follow the same
pattern as that of the 1966 study from
low to high in the following order:
ACES (counselor educators), ASCA
(counselors), APA (school psycholo-
gists), AASA (school administrators)
except that the positions of the ASCA
members and ACES members reversed.
In both studies, school administrators
perceived the school counselor and the
school psychologist as more of a gen-
eralist than did members of either of
these groups perceive themselves.
(p<.001-APA Div. 16 members com-
pared with AASA members). In con-
trast, total test comparisons show that
school psychologists viewed themselves
as generalists to a greater degree than
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Table 1

Distributions of Various Groups on Psychologist Scale Total Score
and Factor Scores

Group Total Testt Factor I? Factor II* Factor III* Factor IV® Factor V*
Mean SD Mean SD Mean SD Mean SD Mean SD Mean SD

Assoc. for

Counselor

Educ. & Sup. 1214 268 286 107
N =108

168 60 186 68 106 38 57 26

Amer. School
Couns. Assoc.
N=101

1121 272 278 110

138 52 177 62 89 38 69 25

Anmer. Psych.

Assoc., Div.

School Psych. 132.1 211 323 8.3
N=128

184 44 192 64 109 34 56 23

Amer. Assoc.
School Admin. 141.8 200 34.7 9.1
N=108

186 55 25.1 5.3

96 34 69 26

S W

giving,

did counselors or counselor educators
(with both comparisons at the .001
level of significance).

This finding might reflect a growing
desire of school psychologists to broad-
en or change their role or it might re-
flect the role differentiation phenome-
non described previously. That is, in
the same way school psychologists iden-
tified counselors with functions differ-
ent from their own, counselors in this
study seem to be identifying the school
psychologist’s role as more of a special-
ity than either school psychologists de-
fine it (p<.001) or even more than
counselor educators define it (p<.05).
The fact that counselors must work di-
rectly with school psychologists may
explain their greater desire to differ-
entiate between the two roles and to

. Low score tends to specialist position; high score to generalist position.

Low score tends to narrow role definition; high score to broad role definition.

. Low score tends to non-authoritarian, student-centered, full-time counselor; high
score to somewhat authoritarian, institution-centered, part-time counselor.

Low score tends to psychological viewpoint; high score to educational viewpoint.

. Low score tends to clinical approach; high score to non-clinical approach.

. Low score tends to personal and educational counseling; high score to information-

perceive the school psychologist as
more of a specialist. The overlapping
areas between the two roles are mini-
mized.

The pattern for total score also holds
for Factor I (administrative responsi-
bilities), ie., administrators perceived
school psychologists as taking more
administrative responsibilities than did
psychologists themselves (p<<.05) or
the other groups. Psychologists per-
ceived themselves as assuming more ad-
ministrative  responsibilities in the
school than either counselor educators
(p<.01) or school counselors
(p<.001) believed they should. This
pattern—ASCA, ACES, APA-Div.
16, AASA, from low to high—is the
same as that of total score with the ex-
ception that ACES and ASCA mem-
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bers did not differ significantly on
Factor I. Presumably, the school psy-
chologist’s desire to broaden his role
coupled with role differentiation on
the part of the counselors and coun-
selor educators account for this pat-
tern.

A low score on Factor II tends to a
perception of the school psychologist
as a non-authoritarian, student-center-
ed, full-time counselor and a high score
to a perception of the school psycholo-
gist as a somewhat authoritarian, in-
stitution-centered, part-time counselor.
School psychologists and administra-
tors identified the school psychologist
with school and society and with non-
counseling duties more than counselors
or counselor educators did (p<.001
and p<C.05 respectively). These results
are also consistent with the explanation
given above. The counselors, in re-
stricting the role of the psychologist to
specific one-to-one situations, also at-
tributed to him attitudes consistent
with a special role (more identifica-
tion with the student than with the
“System”).

High scores on Factor III (discipline
commitment) reflect an educational
viewpoint, emphasizing teaching ex-
perience, education courses and educa-
tional functions of the school psycholo-
gist; low scores indicate more of a
psychological viewpoint (psychology
courses, experience, etc.). Administra-
tors on this factor identified the school
psychologist with education more than
did the other groups (p<C.001). Psy-
chologists, counselor educators, and
counselors did not differ from one
another in this factor. It would seem
that the specialists understand one
another’s training better than the ad-
ministrators who hire them.

A high score on Factor IV (clinical
emphasis) indicates a non-clinical ap-
proach; low scores indicate a clinical
aproach, emphasizing clinical psycholo-
gy courses and clinical work with emo-
tionally disturbed students. Counselor
educators and psychologists emphasized

the clinical approach less than did
counselors (p<.001) and administra-
tors (p<.0l). A combination of role
differentiation (for the counselors)
and a need to take care of emotional-
ly disturbed students (for the admin-
istrators) may account for this dif-
ference,

High scores on Factor V (type of
student contact) reflect an emphasis
on the information-giving role of the
psychologist; low scores indicate an
emphasis on personal and educational
counseling. Again, psychologists and
counselor educators differed from the
other two groups in emphasizing a per-
sonal and educational counseling role
for the school psychologist more than
counselors (p<<.001) or administrators
(p<.001). Both psychologists and
counselor educators viewed the school
psychologist as working in these areas,
but not in an information-giving role.

To summarize briefly, administrators
tended to see the school psychologist
not only as a generalist who has some
administrative responsibility and who
is identified with education by training
and experience, but also as a specialist
who can cope with or treat emotionally
disturbed students. Administrators’ ex~
pectations for the school psychologist
seem broader than those of the other
groups. Their unfamiliarity with the
various specialities as well as the great
range of school problems they have
to contend with might account for their
expectations.

Psycologists identifed themselves less
with education than school administra-
tors might wish and saw themselves
working with a greater range of stu-
dents than administrators believed
they should. Psychologists did view
themselves as generalists in the total
educational setting but as specialists
with disturbed students. However, they
were more modest in their perceptions
of these two functions than were ad-
ministrators.

Counselors tended to identify school
psychologists as specialists with a clin-
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ical orientation possessing depth in
psychological preparation. Counselors
did not view them as generalists in the
schools as much as did psychologists
themselves or school administrators.
The tendency of one specialist protec-
tively to differentiate his role from an-
other specialist may account for this
pattern.

Generally, counselor educators wa-
vered back and forth between the views
of counselors and psychologists. By
training, counselor educators are simi-
lar to school psychologists; profession-

ally, they are associated more with
counselors,

Comparison of School Counselor and
School Psychologist Roles

Data reported in Table 2 show the
comparative distributions of the various
professional groups on the first admini-
stration of the scale (counselor role)
and the second administration (psy-
chologist role). The same items were
used in both administrations except for
changes in title and other appropriate
terminology.

Table 2

Distributions of Group Scores on Counselor and Psychologist Scales!

Group/Scale Total Score* Factor Iz Factor II®* TFactor III* Factor IV® Factor V©
Mean SD Mean SD Mean SD Mean SD Mean SD Mean SD

ACES

Couns. Scale

(N=291) 152.8 30.7 470 122 157 58 247 88 173 47 51 27

Psych. Scale

(N=108) 1214 268 286 10,7 168 6.0 186 68 106 3.8 5.7 26

ASCA

Couns, Scale

(N=289) 1588 266 536 101 141 52 267 74 152 45 6.8 2.6

Psych. Scale
(N=101) 1121 272 278 11.0

APA-Div. 16
Couns. Scale

(N=74) 1655 23.6 52.8 9.4
Psych. Scale

(N=128) 1321 21.1 323 83

AASA
Couns. Scale
(N=287) 1839 244 595 85
Psych. Scale
(N=108) 141.8 20.0 34.7 9.1

20,1 5.7 327
186 55 251 53 96 34

138 52 17.7 6.2 89 38 69 25

170 47 254 7.1 195 4.8 132 23
180 44 192 6.4 109 34 56 23

47 140 43 72 23
69 26

1. Original. scale dealt with role of the counselor in the secondary school; reyised scale
dealt with role of the psychologist in the secondary school. The same items were

employed except for change in title.

2. Low score tends to narrow role definition; high score to broad role definition.

[34)

. Low score tends to non-authoritarian, student-centered, full-time counselor; high

score to somewhat authoritarian, institution-centered, part-time counselor.

[ JE L

giving.

. Low score tends to psychological viewpoint; high score to educational viewpoint.
. Low score tends to clinical approach; high score to non-clinical approach.
. Low score tends to personal and educational counseling; high score to information-
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Within the groups, the same general
pattern from low to high existed. These
groups viewed the roles of the coun-
selor and psychologist differently; the
school psychologist was seen as more
of a specialist. It may be argued that
since the scale was originally designed
to assess the counselor’s role, it neces-
sarily failed to include many activities
appropriate to the psychologist’s role.
This objection, however, does not alter
the conclusion that each of these pro-
fessional groups views the role of the
counselor as being different from the
role of the school psychologist. Many
perceptions, some historically derived,
differentiate the two roles. It would
not be easy to break down these per-
ceptions or to propose that one person
enact both roles.

More specifically, each of the groups
—counselor  educators, counselors,
school psychologists, and school ad-
ministrators—viewed the counselor,
more than the school psychologist, as
associated with administrative responsi-
bilities in the school. While the within-
groups pattern was roughly the same
(low to high), each group expected
the counselor to perform a significantly
broader range of duties than they ex-
pect of school psychologists. Perhaps
if the scale had included activities more
appropriate to the role of the psy-
chologist, these groups would have as-
signed him more general responsibility.
It is obvious, though, that certain ac-
tivities of the school counselor, such
as setting up college nights, carcer
days, providing scholarship informa-
tion, etc., are seen as unique to his
role.

Data about Factor II reflect the
greatest perceived similarities between
the counselor and psychologist roles.
This factor (non-authoritarian, stu-
dent-centered full-time counselor wvs.
somewhat authoritarian, institution-
centered part-time counselor) contains
items which seem to reflect attitudes
toward the specialist-administrator
relationship regardless of the type of

specialty. Each of the groups saw little
difference between the counselor and
the psychologist in regard to their re-
lationship to the school.

Based upon data pertinent to Factor
III, (education vs. psychology), each
group viewed school psychologists as
being more closely identified with psy-
chology than were school counselors.
They saw counselors, more so than psy-
chologists, as having teaching experi-
ence, being prepared through edu-
cation courses, and, in general, being
identified with education.

On the question of working with
emotionally disturbed children (Factor
1V, clinical emphasis), all groups shared
the attitude that school psychologists
should work with such students more
than should school counselors. Psy-
chologists themselves concur with this
attitude and this activity is probably
a major differentiation between the
two roles.

Few differences existed between the
two attitude scale administrations, when
data are compared on the question of
student contact (see Factor V, Table
2). However, psychologists viewed the
counselor as providing an information-
giving service significantly more than
they (psychologists) and significantly
more than all other groups thought
counselors should. Even counselors did
not stress the information-giving aspect
of their roles as much as did school
psychologists.

In summary, each group viewed the
role of counselor and the role of psy-
chologist as differing in several re-
spects. Specifically, they associated
counselors with administrative respon-
sibilities, believed that counselors are
identified more with education rather
than with psychology, and were of the
opinion that counselors work with
“normal” students more than with
emotionally handicapped students.
Each group saw little difference be-
tween the counselor and the psycholo-
gist in their relationship to the “sys-
tem” of the school and, in general,
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perceived them as similar with regard
to the information giving role.

SuMmMaArRY oF RESULTS

This study was undertaken to de-
scribe the attitudes of significant pro-
fessional groups (counselors, counselor
educators, school psychologists, school
administrators) toward the role of the
school psychologist in the secondary
school. A second purpose was to com-
pare the attitudes of these groups to-
ward the role of the school psycholo-
gist with their attitudes toward the
role of the school counselor.

The following is a summary of the
groups’ attitudes toward the role of
the school psychologist:

1. School administrators tended to
view the school psychologist as
having a broader, more general
role in the school than psycholo-
gists assigned to themselves or
that counselors and counselor edu-
cators assigned to them.

2. The phenomenon of role differenti-
ation seems to be operating for
counselors and, to some extent,
for counselor educators; both of
these groups tended to differenti-
ate the school psychologist’s role
from the school counselor’s role to
a greater extent than did the other
groups.

3. Counselors, counselor educators
and school psychologists agreed
that the school psychologist is
identified more with psychology
than with education.

4, All groups seemed to agree in
identifying the school psychologist
as a specialist in working with dis-
turbed children but those with
more training in the area (psy-
chologists and counselor educa-
tors) did not put as heavy an
emphasis on this activity for the
psychologist as did administrators
and counselors.

5. School psychologists seemed to
want to become less specialized in

their activities. However, the gen-
eral activities they proposed are
probably not the ones administra-
tors have in mind for them. For
example, psychologists might want
to consult more with others in the
school but would probably resist
general administrative or teaching
duties.

When comparing the attitudes of
these professional groups toward the
role of the school psychologist with
their attitudes toward the role of the
school counselor, the following sum-
mary emerges:

1. All groups viewed the school psy-
chologist’s role as different from
the school counselor’s role with
regard to most issues dealt with
in the questionnaires. Counselors
were perceived by these groups
as performing more generalist-
type duties than psychologists.

2. Counselors were 1identified more
with education and psychologists
more with the discipline of psy-
chology.

3. Counselors were perceived as
working more with normal stu-
dents and psychologists as work-
ing more with disturbed students.

4. Even though the perceptions con-
cerning these two specialities were
significantly different on most
issues, the range of the scores
would indicate an overlapping
rather than a dichotomous rela-
tionship between the two roles.

CoNCLUSIONS

In considering the roles of profession-
al groups, the major traditional func-
tion for which they exist is sometimes
subordinate to the personal preferences
of the professionals themselves. Coun-
selors and psychologists exist to offer
service to students; how can their ac-
tivities be coordinated so as to serve
students better? Obviously, by estab-
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lishing better communication between
these two specialists and their adminis-
trators. The area of perceived overlap-
ping services affords an opportunity for
cooperation and increased communica-
tion rather than representing excessive
duplication of service. Coordination be-
tween the two specialities should be
developed in training institutions if it
is to be implemented in practice. The
phenomenon of role differentiation
common to both groups is an indica-
tion that there is a lack of understand-
ing and communication between them.

Currently, it would not seem feasible
to merge the two specialities. Coun-
selors and psychologists view their roles
as being different, as do administrators
and counselor educators. Presumably,
their training programs, their clientele,
and their functions differ. However, it
would seem most appropriate to
strengthen and support these groups in
the activities they perform best and,
simultaneously, to increase opportunities

for better communication and coopera-
tion between them.
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