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Archival Education and the Need
for Full-Time Faculty
PAUL CONWAY

Abstract: A healthy system of professional education has three complementary compo-
nents: professional associations, practitioners in the field, and faculty in academic settings.
The lack of a sufficient number of full-time faculty is the weakest aspect of the current
system of education for archivists. Drawing on the extensive literature on education for
professions, especially librarianship, the author speculates on the advantages for the ar-
chival profession of a larger number of faculty, sketches an appropriate role for such a
faculty, and encourages further development of a more complete system of archival edu-
cation.
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chivists, undertaking an evaluation of SAA 's Basic Archival Conservation Program. Prior to 1988
he was archivist at the Gerald R. Ford Library in Ann Arbor and a full-time doctoral student at the
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IMAGINE, IF YOU WILL, three people shar-
ing the task of transporting an important,
but weighty cargo over uncertain terrain.
To progress most efficiently, the threesome
would stay a similar course, in step, each
bearing a fair share of the load. Even if the
troika does not know the destination, it can
proceed if all three can see a path and sup-
port each other's actions. Educational pro-
grams in most professional fields resemble
such a system, although they are rarely free
of tension. Practitioners in the field com-
bine with professional associations and fac-
ulty in graduate programs to develop a base
of knowledge and skills focused on a com-
mon mission. Without these three healthy
components, professional education is lim-
ited and a profession limits itself.

In the last two decades, archivists have
made great strides in clarifying their pri-
mary mission and in building on-the-job
training programs, continuing professional
education programs, and a variety of for-
mal archival administration courses in col-
leges and universities. Many talented
professionals are committed to educating
new archivists and improving the skills of
their colleagues; however, the long tradi-
tion of one- or two-course sequences, pe-
ripherally located in library schools or history
departments and largely taught by adjunct
staff, has limited the development of needed
links with the higher education community.
Today's archival education system is a drag
on the development of the archival profes-
sion, because it is tied too closely to the

very practitioners it serves. Simply put, the
archival profession needs a larger corps of
full-time faculty committed to a career of
teaching, research, and service.

Strong statements such as these will come
as no surprise to archivists who have stud-
ied the burgeoning literature on education
for the profession. (See the Appendix for
a bibliography of some of the more inter-
esting writings on the subject.) Drawing on
that literature, this article will speculate on
the advantages for the archival profession
of a larger number of credentialled faculty,
sketch the proper role for such a faculty,
and encourage the further development of
a more complete archival education sys-
tem.1

A renewed look at the relationship of ar-
chival educators and the higher education
system is particularly timely in view of the
Society of American Archivists's (SAA)
controversial decision to develop a system
for certifying individual archivists, and the
release of new guidelines for graduate ar-
chival education programs.2 A decade ago,
when SAA issued the first version of its
guidelines,3 a spirited debate suggested that
for archivists individual certification, insti-
tutional evaluation, and the accreditation of
educational programs were intimately re-
lated; none stands alone.4 As in other
professions, faculty in formal education
programs have an important role to play in
all three areas: providing part of the foun-
dation for initial certification, doing re-
search to help identify standards of practice

'It seems only fair, in an article mixing rhetorical arguments in the archival and library literature with liberal
doses of personal opinion, that my biases be clear from the start. For the past two years, I have been actively
pursuing a Ph.D. in library and information studies. 1 am convinced that archival theories and practices, especially
in the areas of documentation strategies, preservation management, and reference service, have real value for
the library profession. Similarly, archivists can benefit from the experiences of the library community with
automated access systems, descriptive standards, and community service. There are many advantages to joining
forces with the other information professions, but only if the archival profession's educational system is vigorous
and dynamic.

2"Guidelines for Graduate Archival Education Programs," American Archivist 51 (Summer 1988): 380-89;
"Report of the Interim Board for Certification," SAA Newsletter, January 1988, 10-15.

'"Guidelines for a Graduate Minor or Concentration in Archival Education," American Archivist 41 (January
1978): 105-06.

4Trudy H. Peterson, Patrick M. Quinn, and Hugh A. Taylor, "Professional Archival Training," American
Archivist 40 (July 1977): 315-20; Hugh A. Taylor, "The Discipline of History and the Education of the
Archivist," American Archivist 40 (October 1977): 395-402.
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underlying institutional evaluation, and ad-
ministering the formal academic programs
mandated by the profession's future ac-
creditation process.5

The archival education system only re-
cently has reached a stage of maturity where
it can and should include a full cadre of
faculty. For more than fifty years, oppor-
tunities to acquire basic training in archival
principles and techniques have evolved and
expanded. Solon Buck taught the first course
in 1938 at Columbia College, where Melvil
Dewey had pioneered library education fifty
years earlier.6 By 1968 H. G. Jones was
able to identify only eight course sequences
in universities, one-half of which were in
library schools and the remainder in history
departments.7 This even balance in place-
ment of courses remained fairly constant
through the phenomenal growth of the next
decade.

During the 1970s, archivists responded
to a series of studies, reports, and recom-
mendations by establishing dozens of
courses.8 James Geary identified twenty-
three one- or two-course sequences in 1973,
thirty-six in 1977, and forty-five in 1978.9

The SAA education directory for 1986 lists
offerings in sixty-eight universities, one-third
of which are single-course introductions or
summer institutes.10 Restricting the count
to the same methodology used in the Geary
study yields a total of fifty-nine programs,
rather modest growth in eight years.

Since 1936 over 130 journal articles, re-
ports, and books have been written about
educating archivists. "The literature on this
subject has not only been volatile, with nu-
merous expressions of strong and differing
opinions regarding the content and place-
ment of archival education," writes Rich-
ard Cox, "bu t has grown nearly
geometrically in quantity over the last half
century."11 There is little consensus within
this literature on how to improve the qual-
ity of basic education for archivists. Writ-
ers have shown a remarkable persistence in
recycling old themes and focusing on pe-
ripheral issues.12 By dwelling almost ex-
clusively on the structure of limited course
offerings and their placement in universi-
ties, archivists have largely ignored a cen-
tral question—one that must be confronted
before satisfactory solutions to related is-
sues can be identified. What is the rela-
tionship of archival faculty to the profession
and the higher education community?

Lawrence McCrank and Richard Berner
were two of the first to identify a specific
need for full-time faculty in archival edu-
cation. McCrank saw the wide use of ad-
junct instructors as detrimental: "This
reliance on practicing archivists overem-
phasizes practice at the expense of theoret-
ical research and retards the profession by
not providing the pool of research scholars
available to other professions." In building
his case for dual degree programs in history

5Michael F. Winter, The Professionalization of Librarianship (Urbana-Champaign: University of Illinois Grad-
uate School of Library and Information Science, 1983), 37-41.

6Solon T. Buck, "The Training of American Archivists," American Archivist 4 (April 1941): 84-90.
7H. G. Jones, "Archival Training in American Universities, 1938-1968," American Archivist 31 (April 1968):

135-54.
"Philip P. Mason, "The Society of American Archivists in the Seventies: Report of the Committee for the

1970's," American Archivist 42 (October 1979): 443-55; Robert M. Warner, "Archival Training in the United
States and Canada," American Archivist 35 (July/October 1972): 347-58; Ruth Helmuth, "Education for Amer-
ican Archivists: A View from the Trenches," American Archivist 44 (Fall 1981): 295-303.

'James W. Geary, "A Fading Relationship: Library Schools and Prcappointment Archival Education Since
1973," Journal of Education for Librarianship 20 (Summer 1984): 243-54. Geary's sample populations for
1977 and 1978 were drawn from his own survey and the SAA Education Directory, respectively, accounting
for the variation between years.

10SAA Education Directory, 1986.
"Richard Cox, "An Annotated Bibliography of Studies in English on Archival Education" (Unpublished,

March 1986).
12See, for example, Lawrence J. McCrank, "Public Historians in the Information Professions: Problems in

Education and Credentials," Public Historian 7 (Summer 1985): 7-22.



Archival Education 257

departments and library schools, however,
McCrank mentioned only in passing that
the ability of a program to thrive in either
location is dependent to a large degree on
the status of the instructor.13

Berner amplified McCrank's ideas when
he highlighted the self-defensive tone of
authors on the subject. He suggested that
the primary contributors to the perennial
debate on the nature, scope, placement, and
quality of archival education are them-
selves adjuncts, intimately involved in the
process of archival education.14 In viewing
adjuncts as the source of weakness in ar-
chival education, both Berner and Mc-
Crank undervalue the important practical
perspectives of dedicated adjunct instruc-
tors. Full-time regular faculty, however,
have additional functions to serve; they are
the educational innovators, leaders, and re-
searchers for the profession.

Frank Burke recognized that the knowl-
edge base of the archival profession suf-
fered for its lack of strong academic ties.
"If the profession is to progress," he
warned, "certain archivists must make the
move from the workplace to the academy,
not just for one day a week, or one week
a year, but as a permanent career commit-
ment." Burke saw this needed academic
connection as fundamentally interdiscipli-
nary and integrative in nature. Archivists
in universities "must realign themselves with
the academic historians and those in related
disciplines that touch on the nature of in-

formation, the management dynamics of
corporate bodies, such as governments and
the church, and meld their concepts into
the new philosophy of archives as records
of human experience."15 While reflecting
the clear bias toward historical studies that
characterizes much of the writing on the
subject,16 Burke nevertheless brought into
relief the importance of faculty as a pre-
requisite to the development of a recogniz-
able base of knowledge and theory. His
comments were also important for expand-
ing the discussion to encompass profes-
sional knowledge.

The literature on the place of education
in a profession has a long and controversial
history.17 Richard Cox recently summa-
rized the implications of this literature for
archivists.18 He has shown that scholars
disagree on the definition and description
of a profession—establishment and growth
patterns are not always clear-cut and defin-
able. There is general agreement, however,
that how a profession educates its practi-
tioners and controls entry to the field is
crucial and that educational systems evolve
from the joint efforts of universities,
professional associations, and practition-
ers.19

Faculty in professional schools within
universities are the key link between the
academic community and the professions.
In essence, they hold a unique position as
intermediaries between a scholarly com-
munity, which has the resources and intel-

"Lawrence J. McCrank, "Prospects for Integrating Historical and Information Studies in Archival Education,"
American Archivist 42 (October 1979): 449.

"Richard C. Berner, "Archival Education and Training in the United States, 1937 to Present," Journal of
Education for Librarianship 22 (1981): 15-16.

15Frank Burke, "The Future Course of Archival Theory in the United States," American Archivist 44 (Winter
1981): 40-46.

16George Bolotenko, "Archivists and Historians: Keepers of the Well," Archivaria 16 (Summer 1983): 5—
25. See also subsequent issues for stimulating responses to this article.

17For a good analysis of the literature, see Magali S. Larson, The Rise of Professionalism: A Sociological
Analysis (Berkeley: University of California Press, 1977).

18Richard J. Cox, "Professionalism and Archivists in the United States," American Archivist 49 (Summer
1986): 241-44.

"Representative of this consensus are William F. Frankena, The Philosophy and Future of Graduate Education
(Ann Arbor: University of Michigan Press, 1980); Cyril 0 . Houle, Continuing Learning in the Professions (San
Francisco: Josey-Bass, 1980); Michael Eraut, "Knowledge Creation and Knowledge Use in Professional Con-
texts," Studies in Higher Education 10 (1985): 117-33.
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lectual orientation to tackle complex
problems comprehensively, and profes-
sional practitioners, who have specialized
approaches to problem solving, knowl-
edge, and skills. It is this intermediary role
that allows faculty to make large contri-
butions to professional development.20

There are advantages and liabilities as-
sociated with this role. Among the advan-
tages are full access to academia's
intellectual and physical resources, free-
dom to pursue research interests in a sup-
portive environment, and career
development opportunities. Despite the
continuing problems of funding higher ed-
ucation, and perennial questions about the
tenure system, a faculty career has become
a profession of some note.21

In addition to these positive circum-
stances are two basic difficulties: the fac-
ulty's relationship with practitioners and its
status within the university. These limit the
professional school faculty's capability to
develop a base of widely acceptable knowl-
edge and creative educational programs.
Professional faculty derive their identity in
part from their ties to practitioners and
leaders in the field, for, ultimately, profes-
sional schools are in the "business" of
training generations of practitioners. The
need to stay attuned to professional skill
requirements and to respond to market forces
sometimes brings faculty into conflict with
the mandate of higher education that places
research ahead of training.22

The special circumstances of profes-
sional faculty, therefore, give rise to an in-
evitable tension between academics and the
professional. This tension, however, is a

source of great potential benefit to profes-
sions. In the case of the library profession,
Thomas Childers sees the tension between
practitioners and library schools mirrored
in the debate on the importance of aca-
demic research versus the "art" of librar-
ianship: "That relationship is one of
dynamic tension. It is inherent to the field
and is not simply the result of political,
economic, or personality struggles among
the human proponents of art and science."
Childers urges both practitioners and fac-
ulty to support basic research, to "render
the inevitable tension functional, rather than
dysfunctional, so that practice seeks to be
informed by academic research, so that
practice provides a friendly locus for aca-
demic research."23

Cyril Houle, a leader in the area of con-
tinuing education, has also identified a vital
role for faculty in the process of profes-
sionalization. The educator has "both the
opportunity and the challenge to use the
active principles of learning to help achieve
the basic aims of the group with which he
works. He becomes not merely the rein-
forcer of the status quo, as he so often is
now, but the needed colleague of all who
work to further the power and the respon-
sibility of the profession."24 In calling for
a strengthened education system, Richard
Cox makes the same case for the archival
profession.25

Though the emergence of a faculty com-
ponent is tremendously useful for a profes-
sion, the process by which this occurs is
not clear. Building a professional education
system is not always a cooperative effort,
as can be seen in the case of medical ed-

20Eraut, "Knowledge Creation and Knowledge Use," 120.
21Michael Brooks and Katherine German, Meeting the Challenges: Developing Faculty Careers, ASHE-ERIC

Higher Education Research Report No. 3 (Washington, D.C.: Association for the Study of Higher Education,
1983).

°W. Boyd Rayward, "The Problem of Connections: Education for the Practice of Librarianship," Journal
of Librarianship 16 (July 1984): 152-54.

^Thomas Childers, "Will the Cycle Be Unbroken? Research and Schools of Library and Information Studies,"
Library Trends 32 (Spring 1984): 522, 533.

24Cyril 0 . Houle, "The Comparative Study of Continuing Professional Education," Convergence 3 (1970):
9.

^Cox, "Professionalism and Archivists," 244.
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ucation. As Kenneth Ludmerer charts in
Learning to Heal, modern medical educa-
tion did not spring fully formed in the after-
math of the 1915 Flexner report and similar
practitioner-based reform efforts, but
evolved from the conscious policies of ed-
ucational leaders in key universities. Charles
Eliot at Harvard, James Angell at Michi-
gan, and Daniel Gilman at Johns Hopkins
saw the future of the modern university in
the symbiosis of fundamental research and
clinical (i.e., practical) education. Their ef-
forts to wrest control of medical education
from practitioners and professional medical
associations took twenty-five years and were
neither neat nor clean. Central to the process
was the development of a faculty with ad-
vanced research degrees, wedded to the
norms of higher education, yet committed
to the highest standards of professional
practice.26 While the medical profession may
not be typical of all professions, the un-
derlying transformation of the educational
system may be a common and necessary
phenomenon.

Education for librarianship is perhaps a
better example for archivists. Today, the
system that Melvil Dewey established at
Columbia College in 1886 has grown to
encompass over 572 full-time faculty in sixty
library schools accredited by the American
Library Association in the United States and
Canada.27 The development of education
for librarianship has been marked by con-
certed efforts to clarify a mission, strengthen
the cohesion of schools, improve the image
within the profession, and survive financial

challenges from university administra-
tors.28

Perhaps foremost among these efforts was
the establishment and growth of the Grad-
uate Library School at the University of
Chicago in the 1920s and 1930s, and the
consequent growth of a professional fac-
ulty.29 Increasing emphasis on faculty
qualifications has been at the center of the
growth of library education. The perceived
need for faculty with doctoral degrees in
librarianship underlay the establishment of
Chicago's Graduate Library School. By
1987, 81 percent of all full-time library
school faculty in North America held the
earned doctorate, an increasing trend since
statistics have been maintained. Twenty
ALA-accredited schools offer the doctorate
in library or information science.30

Underlying this structural development
are at least three fundamental transforma-
tions in education for librarianship that have
implications for archivists. A first change
was the recognition that the maintenance
of high-quality education programs re-
quired generally accepted standards. The
most obvious manifestation of this trans-
formation was the establishment of stan-
dards for accrediting library schools in 1952
and their subsequent revision in 1972. Li-
brary educators are once again engaged in
efforts to revise and update educational
standards by diversifying the accreditation
process.31

The second transformation was the re-
vision of the concept of professional edu-
cation from training to academic preparation.

26Kenneth M. Ludmerer, Learning to Heal: The Development of American Medical Education (New York:
Basic Books, 1985).

21Libarary and Information Science Education Statistical Report, 1987 (State College, Perm.: Association for
Library and Information Science Education, 1987), 2.

28As part of the centennial celebrations of library education in 1986, entire issues of several journals were
devoted to assessing the profession's progress. See esp., Library Trends 34 (Winter and Spring 1986), Journal
of Education for Library and Information Science 26 (Winter and Spring 1986), and Special Libraries 11 (Fall
1986).

29John Richardson, The Spirit of Inquiry: The Graduate Library School at Chicago, 1921-51 (Chicago:
American Library Association, 1982).

^Library and Information Science Education Statistical Report, 1987, 28; Kathleen M. Heim, "The Changing
Faculty Mandate," Library Trends 34 (Spring 1986): 581-606.

31Robert M. Hayes, "Accreditation," Library Trends 34 (Spring 1986): 537-60; "Accreditation: The Way
Ahead" (Unpublished; American Library Association, Committee on Accreditation, 1986).



260 American Archivist / Summer 1988

This process was marked by a change in
the location of teaching from libraries to
university classrooms, a change in focus
from an emphasis on technical skills to
generalized principles supplemented by sit-
uation-specific examples, and a change from
practitioner-instructors to full-time faculty.

A third transformation was the move-
ment away from a homogeneous approach
to education toward an approach that wel-
comes and even encourages diversity. The
deemphasis of "core" curricula and the in-
tegration of perspectives of allied infor-
mation professions into the basic M.L.S.
program reflect this change. Whether this
intellectual space leaves room for faculty
with archival expertise, for revisions in
curriculum outlines to include archival per-
spectives, and for the development of truly
comprehensive specializations and majors
in archives administration depends as much
on the positive and confident actions of ar-
chivists as it does on changes within the
library profession's educational system.

After fifty years, education for archivists
has reached a new stage of maturity. A
multitude of courses are taught by talented
instructors, enthusiastic about their work.
More significantly, seven experienced ar-
chivists have full-time appointments as fac-
ulty with responsibility for archival education
programs.32 The Society of American Ar-
chivists now has a full-time staff member
charged with improving and increasing
continuing education opportunities for
practicing archivists. Finally, there appears
to be a consensus developing among the
employing institutions, professional organ-

izations, and individual archivists that ed-
ucational issues are fundamental to the
profession's image and status in society.33

Currently, however, the archival education
system as a whole has yet to complete the
necessary, fundamental transformation that
has occurred in education for librarianship
and other professions.

An insufficient number of full-time fac-
ulty may indeed be a key component, or
even the key component limiting this trans-
formation. Simply identifying a deficiency,
however, will not increase the academic
component in the archival profession. The
joint efforts of instructors and students in
academic programs, practitioners in the
field, and leaders in national and regional
archival associations are required. Over the
long run, each of these contributors to the
archival education system has steps to take.

Practitioners are overdue in heeding Frank
Burke's advice on career changes. The ar-
chival profession could support immedi-
ately at least seven additional full-time
faculty in either departments of history or
government or in schools of library sci-
ence, business, or public administration. In
addition, a goal of thirty faculty, fully in-
volved in research and teaching, is not un-
realistic, given the size of the faculty cadre
in the library profession.34 Such faculty will
require credentials appropriate to the dis-
cipline in which they are based, matched
with a strong personal commitment to the
archival profession. Rich opportunities for
focused studies on archival issues exist
within a broad range of academic fields.35

The intellectual and practical contributions

32Those with appointments in library schools are David Gracy, University of Texas, Austin; Frederick Stielow,
Catholic University; Frank Burke, University of Maryland; and Luciana Duranti and Terry Eastwood, University
of British Columbia. Those with appointments in history departments are James O'Toole, University of Mas-
sachusetts, Boston; and James Rhodes, Western Washington University.

"Sidney J. Levy and Albert G. Robles, "The Image of Archivists: Resource Allocators' Perceptions" (Report
prepared for the Society of American Archivists, Task Force on Archives and Society, by Social Research, Inc.,
1984), 31-36.

'"These figures are very conservative estimates based on a comparison of the ratios of ALA membership
(45,000) to library school faculty (572) and SAA personal membership (2,443) to potential full-time faculty in
archives administration (x).

35Richard J. Cox, "American Archival Literature: Expanding Horizons and Continuing Needs, 1901-1987,"
American Archivist 51 (Summer 1987): 316-17.
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of the archival profession will be enhanced,
not undermined, by research and teaching
based within the educational programs of
allied professions. Archivists need not make
Faustian bargains in order to construct a
multidisciplinary approach to their profes-
sional education.

Archival associations at the national and
regional levels also have key roles to play.
As a necessary complement to the individ-
ual certification program, the SAA should
develop a way to enhance the structure,
content, and quality of archival education
programs. The recently approved guide-
lines for graduate programs are a major,
positive step, even if a full-time faculty is
not yet the accepted standard. Educational
guidelines, however, are only as good as
the system for monitoring the achievement
of expressed goals. A monitoring system,
implemented at the national level, would
enhance the abilities of full-time faculty to
integrate their ideas into the larger pro-
grams of which they are a part.

Regional archival associations, with long-
standing and deep ties to the full range of
practicing archivists, can assist archivists
in articulating their education and training
needs. Through the regionals, as well as at
national meetings and conferences, archi-
vists can clearly identify the knowledge,
skills, and aptitudes needed to tackle cur-
rent and future problems. Archivists in re-
gional associations can help develop and
support efforts to broaden the entire edu-
cation system.

The profession needs more visible lead-
ership from archival educators, especially
those with full-time appointments in library
schools and history departments, to bring
the profession closer to the academic dis-
ciplines of which it is a part. Educators can
develop, test, and distribute model course
outlines, and publish textbooks for use in
archival administration course sequences.

They can help develop and support a sys-
tem for monitoring and improving the qual-
ity of education for archivists. Most
importantly, archival educators can recruit,
train, and encourage the group of experi-
enced archivists who will join them as full-
time faculty.

In 1979 Herbert White challenged the li-
brary profession with the question: "Is there
a point in terms of faculty size and cumu-
lative competence below which the offer-
ing of the necessary diversity in library
education becomes impossible?" In an-
swering affirmatively, White expressed
concern about the prospect of fewer and
fewer students attending more and more li-
brary schools. He suggested that a critical
mass of faculty and students was needed to
maintain quality education programs. The
recent wave of library school closings and
the expansion of curricula in surviving
schools to encompass information science
and other perspectives seem to demonstrate
the wisdom of White's perception that
professional education systems will sur-
vive, but not without difficult and some-
times painful changes.36

White's message applies today to the ar-
chival profession. Archivists need a critical
mass of full-time academic faculty within
the profession to complement and counter-
balance the important contribution of prac-
tical knowledge now dominating the
profession. The unique combination of re-
search, teaching, and service endows fac-
ulty with an essential professional function—
a role that is diluted by the small number
of full-time faculty and the wide array of
educational programs that exist today. Fifty
years of progress in archival education,
however, provide ample cause for opti-
mism that archivists are willing and able to
establish a new balance in their archival
education system by developing and sup-
porting a strong base of full-time faculty.

'"Herbert S. White, "Critical Mass for Library Education," American Libraries 10 (September 1979): 479.
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