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As business schools embrace experiential learning, many service units have grown their
offerings to better serve students in these programs. An important role needed to
support experiential learning programs is to ensure that students have access to
information resources needed to address the problem they are asked to solve. In this
presentation, the business library directors for UCLA Anderson and Michigan Ross will
share information on how their staff support experiential learning at their respective
schools. Among the topics to be discussed will include: working with and supporting
student teams, balancing work between librarians, communication with student groups,
connections to the library post-project, and other topics. Attendees will hear proven
ways research support from these two schools’ libraries elevates the quality of
deliverables to each team’s client.

Mini-cases
MINICASE #1 (Business Cases)
Students in the Strategy class are working through a case study on change
management at an automotive supplier. The students read through the 20 page case
over and over again to ensure that they could survive the dreaded 'cold call' during the
discussion. As they read through the case, they find background information on the
company, biographical information on the key personnel, a clear articulation of the
problem that the company is facing, and the what are the issues that they would be
facing moving forward. The class comes and goes with the majority of students
capturing the 'right' answer for the best way this supplier should move forward.
Shortly thereafter, these students are working on a project involving a seed supplier in
the Agribusiness supply chain going through a similar change. Two questions. First,
does the lesson of the case apply to the situation with the seed supplier? Second,
without having access to the information in a nice clean format presented in the case,
how can the students better understand what the company is potentially facing?
MINICASE #2 (Solving the Puzzle)
A student team is working on a project involving internal communication for a hospital
system in Uganda. The problem involves how the remote clinics communicate with the
central hospital to ensure that patients are better cared for. If a patient at the remote
clinic is directed to visit the central hospital for treatment, transportation there could
take 5+ hours - often on foot. There is no guarantee that the central hospital will be
open when they complete the long journey. As the team starts working through the
problem for the hospital system, they find no articles or reports that directly address this
issue. They have been given the names of people at the hospital and clinic to speak
with, but not much insofar as best practices or even goals beyond the need to improve
communications. With little information to start with beyond the problem, how might you
direct the students to start their research?

MINICASE #3 (Information Ambiguity)
A student team is working on a project involving the market entry strategy for a
pharmaceutical company. They have a product that will minimize the potential effects of
mosquito-carried diseases like Malaria or Zika. In developing their business plan, the
team determined that they need to know how many people are currently infected by
Zika and how many people will potentially be impacted by this disease in the coming
years. The librarian assigned to the team has looked for hours and hours and did not
find these exact numbers. However, she found a great number of articles and reports,
but the students complain that they are too "medical literature-y" for their needs. Also,
given the current nature of the Zika outbreak, the statistics about the disease are not
well known.
Given that their potential solution is based on data that is not available, what is a good
next step for the team? Do they re-evaluate their solution in hopes of finding a
something that can be supported by the 'numbers?' How do they propose a solution
when there are many unknowns?

MINICASE #4 (Parting Gifts)
A healthtech company is seeking to solidify their position in the cardiovascular medical
devices field by looking for acquisition opportunities. In their research, the student team
worked with the librarians to find numerous reports on the cardiovascular medical
devices market as well as more general works as well. In their final report, the student
team wowed the company and gave them a great path forward. After the presentation,
the CEO pulled aside one of the student members and asked him if they could send
over the reports that they found. After telling the CEO "no sweat," the student
wondered if he should hand over the reports to the company.
Are there any issues that you know of that would prevent the student from handing over
the reports that they used in their research, especially since they findings were cited in
the final report?
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