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Much can ke lsarned about American culture through

pramining the institution of education. Fducation iz one of

. \- — ju fom s " el
the socializing inmstitutions along with the famiiv and

5 R [ - - P o - 1 de o ) - :
retigion. & the other institutionzs 31t to do their Jdob.,

education i1z supscted to fi11 the void. Educzation orovides
Besides being a sooilalizing institution, sducation 1is
heliseved ov many Americans to be the aresat egual izer——a part
ct the American Ursam—— where sguaiility of opportunity still

exists. Nevertheliess, education still sorts and sifts

studentz orsating stratification lavers which mimic thosse of
..... — o e de o T8 e [ = - . p— S— g - - £ Sav foe s e aee g
sooist v, Ferhacs sducation 1z nobt a3 b BmEr i oan

The puwrpose of education has besn debated and explained
in many different ways by both historiarns and zociologists.
lavitch expiains that some historianz zee education as

achieving excellence above all cdds while others se

i

mediocri

interpreted thes purpose of sducation by both functional and
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iTlict thneories. Education has been explained as

functicnal and az a provider of order in scocisty . vet

education can also bhe seen as a toc! of the slite to keep
peools inm fhe proper social class. Berzuse the purposs of

hard Ttime =zchieving excellence when society cannot oecide
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what excellence is. School improvement is needed, but this

cannot taks place until American society decides on the rale

of schogts. Schools are not the innovators of socisty, but,
rather ., they are shaped by other structures of socisty.
Foucation in the United States and ite schools are
oreeently vigwed as in a orisls situation. Schaools are
perceived Lo not be producing what society neesds, bhecause
aniyv & few students are achieving well . Yet. 1+ schools

were Lo produce more W

i}

11 educsated students, they wouid

%3

gxpect to +ind good Jobs, and society is only producing a

few goods Cobs. Az dmerican society is faced with mors

o SEEGIAn drugs, «.. soCiety adds
exipectations to schools as well as demands. lespits the

ircreasing demands placed on education and school

[}

sducation is still believed to be the gateway to social

mchility. I contend that this inm fact is not trus.
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students are socislly mobile, the majority are

not hecauszs & capitalistic socisty nesds poor and work inc

peopie to sustain the few peopls on top. Schools €14t
and sort kids deveicping & stratification ladder similar to

that of soccistyv, which will insure that the stratification

ladder of socisty will continue to exist. In fact,
1o 1z the crimasry means by which peopie are pleaced in
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thinas; risis 1in American schools, expectations and demands
ot schools. the role of schools, and alternative ootions for
zghools.  There is a psrocsived crisiszs in American schoolz.
Thiz section will examing where this fear of orisis comes
+rom. Expectations and demands of schocis iz an explanation
ot the varied roles schocls have become sxpected to perform.
The role of schoole is stratifving students to fit and
accent the:r place in the social stratification adoaesr of
=oCliety . Alternative opticns 2ives alternative structures
tor schooling. Education is more than sttending school .
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Schnels carn be more
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har Jjust maintainerz of the stat

guo by allowing students to understand conflict and gain &

critical perspective. Education can be s 1iberatin:

in tne U.S.. bBut then it wouwid not Fit the nesds of socisty
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sducation must incliude educs
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e time a student spernds in school . The meanin

student must also be expanded to include all membsrs

society. Unce pecnle become ocritically sducated. ths
oof the orisis may change $rom the schools to societe.
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. CRISIS IN AMERICAN SCHOOLS
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CRISIS A4S REFORTED BY ACADEMICS AND THE MEDIA
Tne messasges that schools are mot doing their dob
besn coming to the publiic from reportz of academics, t
mass medie. and business. In 1923, & Matiormal! Commises

ends heavily on the institution of education

its members. However, thsre 1z mounting orit
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Excellence in Education im their report tistied thirteen

indicators of the short fallings of =sducation:

~internationsal comparisons of student achisvement,
completed a decades aqoc, reveal that on 19 scadesmic
tests American students were never first or second
and., in compariszon with other industrizaiized nations,
were last seven LTimeEz.

—Some £33 miiiion 1

Anerlican adults are furnctiocrnai 'ty
2 simples

writing, and comprehension.

—fAbout 13 percent of all 1 7-vear—-olds in the United
States -an be considered functionally illiterate,.
Functiona: :1lliteracy among minority youth msy run as
Migh asz 40 percenrt.

—The Coi nolastic Aptitude Tests (SAT)
demonstrat: 1iv unbroken deciine from 19463
to 1980. Averages verbal scores fell over 50 points
and average mathematices scores dropped nearly 40
points.

-College EBroard achievement tests also raveal
consistent deciines in recent years in such subjects
as phvsices and English.
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~Many 17-vear—olds do not possess the "higher ordes”
intellectusl skiils we should sxpect of them. Nearly

——

40 psrcent cannot draw infterences from written
material @ only one-fifth cam write a mera'agi'e
N solve a mathemati

vi anc onlv one—third c
i i =

em reEaulring several

s poe o
-Therse was a ST
zcores of U.%.
sazzessments of
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—EBetweesn 1979 and 1980, remedial mathematics course
in public 4-vear colleges increased by 72 percent and
now constituts one-guarter of a1l mathematics courses
taught in thoses institntions.

~-SvErags tested achievement of students gradusting
.
e t

—Busin that
SEGUL o
remed s 1n Sud
Dazic limg, and
Compu i ATIR Yt
axampg po o at one-guartesr
of its recent recruite cannot read st the ninth grade
Teval . Lthe minimum nesded simply to understand
written safety instructions. Without remaedial work
they cannot aven Degin, much 12ss complets, the
sophisticsted training sssential in much of the
modern military (A Mation at Risl 1983 8-9).
Bopubiio renort
pubt ic in schools. in
grade schools. Eightee

schools an A, and six percent gave schoolis a D. In 1982,
eilght percent of the public gave schools an A, and those

giving D'z more than doubled $rom =iy to fouwriteen percent
-

to compasre ths achisvement

e T
i ived =

-t

of American students to thoss of other countriss.
twelve nation study of mathematics was conducted. Overall,

students in the U.8. did not compare very well. Later, 1273

to 1977, a seven subject suwrvey which includsd mathematics,
sCigence , readins comprehension, Titerstuwre, Encslish and
French as foreizsn languages, and civioc sducation wes
conducted Sy Tor zn Huszen., University of Stockholm,. Sweden.

On the comprehension reading test American students scored



in the lowsst one-third. in mathematics, dmericans students
scored lowest among the nations tested. In civic education,
students in Irgland and ths U.5. had the 1owest =
industrial ized countries. (Bover . .

Test zcores, howsver are hard fto compare Decauvss not

compiete high school . In Sweden, 45590 percent complete

high schooci . And. in the Federal Republic of Sermany only

~
=

4 i s o= = == - JU 2 = ks -
1% percent of the students are enrolled {Boyer ., 1283: &

).

L

= 1 Mean Mathematics Test Scores for Terminal
h Mathematics Pop In Twelve
Mean
Mathematics
Average Score
45
Test Score
{or Equal
Proportions ™
ot Age 40
Groups
Average
Mathematics as
Test Scors for
Country
30
25
20
15 R
10
5
[+]
S &
§ N
5
SOURCE: Torsten Husén (ed ). Study of In Mathe-

matics: A Companson Between Tweive Countries (New York:
Wiley, 1967)
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Husen attempted to overcome this problem by comparing

the top nine percent. seven percent, and tive percent as

other countries with

13. However, when only fLoo students the U.5.

compared bhetter with cother countriss

.S, ranked ninth with not as much variance in scors

(Bover, 1$83; 33).

Chart4  Mean Sclence Scores of Total Age Group and of Top
1Percent, Top 5 Percent, and Top 9 Parcent

Top 1% » Mean
op 1% Scores
50
Top 5% »
40
Top 9% »=-
Mear Scon
Overall g 323
T 30
20
.enlage
of Total .
8 Group
Tested 0

SOURCE: L.C. Comber and John P. Keaves. Science Education in Nineteen
Countries (Slockholm and New York: Almquist & Wiksell and
Witey-Halsted Press, 1973)
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Nue to these kind of reports and the fear of an
norepared work force, the Michigan Literacy Task Force was
reated by the State of Michigan to cresate a plan of action
or the work force needed between 19288 and the vear
hey reported in March 1988 that:

=inirty percent of the mew Jobs will reguire at lTeast
four years of college: only 17% of our work force
posssss college credentiais.

~Twentv—two percent of the new Jjobs will reguire from
sne to three vears of collegs, but cnly Z0Y of our
work force has reached this level.

—Only 344 of the new Jobs will reqguire =
Zipd Trhough d0¥% of our word oI
t «
=Only 10W of new Jobs wiil reguires one to three vears
of high school . the educational level of 1&8% of ou
Work force.

-0nly 4% of the new Jobs will reguire only an
elementary schoo! education, the sducational
attainment level of &% of our work force.

{(Fearson, 198%2: 11).
CRISIS AS SEEN BY THE BUSINESS WORLD: LI AMIMG THE YICTIM

Faul Fearson, director of Resources Development
teslcase Inc. " staitess that the business worid is not happy
ith the educaticnal product. He savs the title, "America’'s
chools aren’t making the grade...a guartss of hiabh school
racs are orly marginally literste-and reformers disagrss on
fat to fix," found in Business Week Magazine, Septesmber 19,
8% p. 129, captures their appraisal. He continues by
istimg facte such asi one million kids drop out of hiagh

10
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schecol each year. 2.4 million that graduat

1]

gach yvear, 2%
percent cannot read or wreite at am eighth grade level

{(Fearson, 1983; 11).

A 1988 study done by two chamber of commerce
forces on education and Jobs in a southesrn U.S. ity
investigated the idea of inadeguate sducation which iz

i

;]
s

creating problems for the UGS, in & global sconomy (R

s

Mickelson: 1990) . The task force had several businsss
peaple and saome from the education field. The Sunmbesit city

forced started with the prablem of deficit sducation

task ¥
ancd by the sng of noto Taw
income students and rEnorts

e rErent reports have implisd that it was not
necezssarity schools that needed to be restructured

Thay
T
SO0
Like the natiornal reporits, the Sunbelt ity zoon
changed from blaming schools to biaming the individusl . The

children—at-risk and a labor shortage wers blamed for the

educaticn crisis. Theretftors, the wsakness of U.5. Dusiness
was blamed on Yow incoms and minority voubhzs snd
parents (Rav and Mickelson 19%0: 1845 . Fav amnd Mickelson
SaY 4

By shiftting the task force’s gaze +rom

the schocls to low-income and minority students

11



and their families, educsators
arowth lite succ i

a1}
i
1]

: 4y
073 W
Lort 33

4]
o
r
T
1
“+

arhinols were basically good, & wetre suitabhle
- ol : i1es considering
n i Fiaw and fMick

They conciude by saving trnat by continuing ignores
the prooiems of and their rel to othe

corcorate structure will continue to put off any schood

et
o

improvement in Sunbeit City  (Ray and Mickelson 1990:

Although this is omly one ity in the scuth, it is proocan

. =
not much different than many other cities in the U.8.  Th
ousinsss world complaine about the oroduct of Aameriocan

-]
T
]
(wy
[
mn
[
|
m
u
m
=
8]
]
n
j=)
i
ai
n
]
!
t+
T3
[
v
[
T
]
i
[
u
L
H1
1]
]
11
ot
3
i1
it
i
n
bt
(Y33

m
I
mn
i
< ]
M]
a
=N
n
8]
1
-
m
8]
11}
1]
in
b3
]
o
i
BE
73
e}
-
]
.
=]
1
jal]
“+
i
i3]
+
ju]
5
o)
o

studant achisvemsnt .

Biaming the victim in sducation not new. Michasi
F.atz gives several examples ot the poor beirng sinsled oot
the "gnes’ to educats. In the garly 180067 s, poor attesndance
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amity who were s=sen as bad exampies
tr., 19271: %) . Education was to civilize the lower cia:

i order to produce & well ftrained work force (Eatz, 19

family swrrounding st an sarly
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and discipl inary stand have
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MEED FOR EQUAL. OFFORTUNITY

improvement in raising the achiievement levels of students.,
18 the conosrn it 2o not provios sguasl
pooortunitiss for o all studesnts. In the ool s
sgen as the one place left where the American Dream was
11T believed to come trus. e belist that i & student

of the pie. Desgcite all of this rhetoric, schools do not
ity among ir Haroin
aimns. that students ares notbt dealt with sguasliy znd a21i

that in spite

ity of opportunity

3 have endorsed and promoted
. -

American schoo
L 2 restrainsd

- 1
!
the cniltdren of

is, therefore, a2 need for s=choo! improvement.

more grim picture
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shrinks, the
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public schools, because as the middl
students who achieve well shrinks alsc. Jane Fower whote

the +oliowing statistics:

Siready about 20 percent of U.S. children
Tive helow the poverty line—-—z rats that’s
risen Oy omore than & third since 1970, &
sixth of our fouwr-and five-vear-olids 1ive
in homes where no aduiit iz employved. and
ancther sixth have parentz whossz earnings
are below poverty level. If the current
trand continues, many he students

ot
3

tomorrow’ s ol assrooms Wil
iFower, 19873 129

Fower predicts that chiidren wiil need food and medical care

to o Tearn a2 owsll oaz MHesad Start gprograms to give them the
sxgeriencss that they nesd and parents are unable to
orovide,., Fower alsc save the distance betwesn poor and rich

scthool districts will be greater with the poor school
districts being lanored (Fower, 12873 12). This being
trus, the plight of schools appear to be getting worse.

[lue fto these reports by academics, the mass media, and
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American society depends on

sence of cricsis. A8t firset blames was directed at the schocols
But was soon tTransferred to the individual .

- oy o S om o gons o 3 wem 2am, — g — — —— - 3 —— - de -
Az Best suggesits, howesver, thers i1is somes evidence that
=chools oo not treat a1l students sgually. Fowsr goes &
step further by predicting that schools may have increasing

et
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problems educating students du

H
i

ta the shrinking middle
. Best is saving that perhaps the way schools stratify
students is wrong, and even Fower advocates helping to i1l

the gap betwsen rich and poor sty

vy

mt =

o
m

¥ oproviding more

Aroarams for the poor. NMeverthesless, Ray and Mickel =on
summarize that in order for effzctive school improvement to
cococur other structures of society such as the businese worid

must take their bhlame and look at wavs they can help to

reshape the current stratificetion shape of educaticn which

tifi

may include the str:

fi

ation zhape of socisty as well.
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Il. EXPECTATIONS AND DEMANDS OF SCHOOLS

The ftesling of ocrisis in educaticon has started manv
people like President Bush and the state acvesrnors as well
as others talking about how to improve schogls. Mast
schoois are bsing sncouraged to develop schoo! improvement
projects which generally inciudes a list of missions and

b
i

gogals +or schoocls bto fulfiild
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on sducstion produced a list of

[}

. American sociabvy,

however , needs to decides on what exactiv iz the purpose of

schools before mission statements and goals can be prepared.
The very nature of education creates a struggle over

which vaiuss and ideas will bes taught 1in schooi=.

Education besing the process by which adulis transmit

; 1103 ] om + e AT et iists im &l =ociaties
enOW! edgse To Thelr yoaung . Fducation exlists i o all =i ieties
even i+ no form ducatior svstem exists and is needed

because socisties can only persist 1 they successfully

provige their voung with the ideals and values that make the

society distimctive. Since no socliety is homogensous, fhere
iz always & struggle over and idesals by competing




and education. Thomas Jefferson sxpressed that schools

n

T

should not be a universal panacea. Horace Mamn felt that

education plaved an "ameliorating role. He felt that

sducation would vanguish orime, profit-making, and poverty

John Dewey saw sducation as a lever of sorcial prooress.
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schools with more than they can handie.
American schools are sxpescted Yo provide sowsl by of

ocpportunity, deveiop cognitive skills in students, teach o
cherished values, and ftrsain students for work. As Hurn

Says. we may be expecting too much from schools. (Huen
1985 21y . QOften times, these expectations work against

zach other. Navid Labaresz makes a good argument for

[N

contiicting missions/expectations of =chools (1928%) .

democratic eguality., social efficiency. and scCia
fg schools carry out these missions. one mission cancels

angther and vice versa making it impossible for schools o

lizmocratic egual ity was sstabl izhed by the founding

crovide
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fathaer's of the high school . High scheols

Titical and moral training. At the turen of the century,
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Figh schools becams regional comprehensive pubt
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In the past few decades, expectations have grows *
sveryone to graduate. Along with this sxpectation
preszsure on tesachers to maks sure oS
Unfortunataely, e students even get through
learning anvthing.

afticigncy bDeamg 1no in the

1 is the view that schoolzs should proo
students the skills necessary in the Jjob marckst. I
to attain this. schools had to change smphasis on o
republ icans to producing workers which nils the mis
democratic sgusl ity HNocial feads

< Education,

gducation lends its=elf to tracking. T sing piace
students into & specific curriculum Tike vocational

ggs preparatory garity

I+ students are tracked

same ecducation.
Trhrouah tracking, schocls davel oo
of their gwn which mirrors
in which schools produce differential

They
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the ftracking When students reach high sch
are placed on a track. Different tracks ares
available-—college prep.. vocations! ed.. or
An argument for tracks, iz that they =zogualilzZe stuc
the =same ages group which produces mors homogsensous
classrooms. Homogensous cl assrooms are sasisr Lo
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fracking alzso aliows individuals to start training for the

seament of the Jjob market that they mey wish fo pursue

fater. creeben, 15868y 22-23) Un the other hand,., studernts
do not get the =zame educaticn. and students at arm =3+ 1'w ace

must make a decision about their futurs, Bs Eitmen arguss.

stucents oFf the !low Irack oo not produce up to the:ir

potential , students o+ the high tracs

superiority. and tracks seem to follow the stratif

system. Students of low-income
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Sociatl mobiiity cams with the realizatior a i

- T I . I, O, [ o o e L e

school dicloma gave siuoeEnts an advantage in the Marset .

This mission streszses the importance of the individual and
not the economy. &Students ars encouraged to becomes educated

in order tog f111 th

m

hetter paying Jobs of scciety and not

rnecessarily the Jobs avallabie. I+ 811 the students wer

i

well educated and coliege bound, they would bs compsting for

Iy 1 P — —_ —_ - o o N
the | of oo jJobs in socoiety. Studving harc

nd obtaining a c¢coillege degree helps students get angad,

onlv berause neot sveryone does this. This undermine:

[1}]

equa

ity and, therefore, the mission of democratic sguality.

A high school dicloma will only help students get ahead 14

they are distribotsd vneguaily {l_abares, 1389 15-17:.
Therefore., once again all fthree missions can ncht be
Fulfiltied.
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Baesides the probiem of zarrving gut the asbove s
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missions, schoolis also have to motivate students and try to
teach in classrooms tnat are not conducive to active

ains that The problem of motivation is

i
r
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act that the reward for students is too far

ranoved. Just as The of Tumg cancaer at ags 50 or &0
doss not =top pecple fram smoking (Huwrn 1985 2120, The
promise of a bettesr job fouwr to sight yesars down the road is
too far removed for many high school freshman to ke
motivated. Students are otten blamed for not being
=z have a hard time finding a meed to
teaching. A5 Willtiam Slasssr statss,
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students are to Tsarn what scheools want them to learn, then

side them with saoms use for it.

Eesides havwing warised mi=zzions and expectations within
schoois,. schools across the U.85. have little conformity in

their curriculum which makes a universal purpose for schools

et

it
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Tt . In Eurgpe and Japan, nationsal elites

cortrol trme curriculum.  Whereas, i the U.S., thers 1S

i —orhtrol over hthe cured s ZET . Thiz

man he both good and Dad. Zlite control doss not aliow for
ity of opportunity,. because elitist views woula

dominate. Local -ontral allocws for communities to make



decision:

stugent

s for thsir s and allows for mors
oppeortunities. However, local control also means ineguality
hecause = in different schoo! districts do not
receive the same sducationa! opportunities. Soms schoo!
districts have more oo sven better access tno
taciiities,. & Eitsen . "the schoolis Tabeled 7 1ower
class’ tend to get a disproportionately smailsr slice of the
SCOnOmic pils ‘middle class’ =schools! (Eitzen,

499% .
LH.S. schoolis altso lack nmational xaminationse which are
im oother sountriss. Blith mational tests there MO e
contormity 1n ths o oulum becauses teachiing iz
towards the test. The U.D.. therstore, has less conformity

in the curriculum  (Hurn, 18953 27).

Thi=z of conformity in the curriculum is viewed as
a problem oy There sssms to be many people in support
of a more centraiized nationalized =sducational system.

i conformity in the cuwriculoam 12
needed. Hirsoh contencs that students are lacking basic
knowliedae to be culturally literate in American society
today. Hirsch zppeals for a2 nationalized esducetion svstem
which mandates s move hack to the basics. He has gven gons
az +far a2z to maks a2 izt what every American mesds to
Enow. Un the cinesr hand., & to basics move woulad be
saving that schools do not teach the basics. The problem is
not trhat the schools do not tesach the basics, but tnat



students do not l=zarm the basics. Ztudents do rmot i=zarn
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basics because of pressures from outside of sducation which
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ant methods of t=aching and current bzliefs

qeld by educators like tracking.

Trackin
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» which is widsly practiced by most hian
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v, 1is probably the most decizive factor in who
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student is tracked into vocational or technnical

4]

track , it is almost certain that he will not have an

: 3

gpportunity to tearn the basics—--Hirsch’'s list. & student

o T T ey o iy o e A ey - [ - s e R
on the collsas oreparatory Tizst will definitely Qo over mors
- et i o= - ! e P g - e T ] . - o= I X ol ] - £oa
items on Ythe jist.! Sohiocls are training students to Fit

into oressnt roles in sccisty. Futting all! the vocationsi
tracked studente into academic classes would not be the

answer 2ither. Under currsnt structures., society, school

[

and vocational students do not percesive a need to learn this

information. Blthovah an argumesnt against a nationalized
curricuium and Hirscoch 'z tist can be made. thers g2 & Ltrendc

Schools do strive for sxgellence, however, due to the

Jaried expectations and demands olaced on schoolis, the
oroduct 13 zomewnhiat Tssz o than excellent. Hurmn s explanation
of varied levels of students is & good szamngle. Harn claims
that U.S. schoois strive for excsilence but dus to the

various levels of students mediocrity or low standards are



the outcome. Most students cannot attain the criteria of
excelience. Instead of failina half of the students,
evaluation is determined by achievement of the majority
(Hurm, 198%: 20) .

despite the many varied demands on schools, the role of
gocialiratieon still comes through strong. Hesides tearhing
students to read and write, schools teach students how to
behave in society. In a study done by Remmers and Fadler
75-8Q percent of a naticonwide sample of high school students

liked school, but orly 14 percent viewsd acguiring "academic
bactarcund” as "ths most important thing that voung peopls
shou!ld get out of high schoot v 72 percent said, “"knowing
Row to aet slong with opeople,” "understanding owr socisty,”
and "acguiring & sense of discipline and responsibility®
ware real goals.  Another 14:percent rated voocational skili
first. In Roper’‘s survey of the adult population only 13
nercent Yacademic background” as
ar impD L LRED: H: . Even among
the general puinlic, the objective of schoolisz is to grovide
students with a practical education in which they will be
able to Fit into socisty.

There is a desire in American schoolz to train students
ir practicael skille. 1,8, students ares more Jikely to study
Suziness Enalish, bhookkesping, tvping, o driver s sducation
than foreign languaze, calculus, physics, chemistry, and
hiology than most Ewrcpean or Japanese students. Throwgh
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this choice in cuwrricwlum, the U.E. clearly tends to ou

more emphasis on practical skills and less in the arts and
zciences (Hurn, 19855 Z5-24).
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The educational product may not be up to par but
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groducing a product is hard to do when the procsss and

-
=il 4

a
it

e goals are not agreed upon. SHSohoo

L

pcliitical and moral training. as well as, egual ity of

do too much i American society today. They must provids

students, =sccial meobility, and practical skills. In grdse

to understand the purposs and goals of schools, a good

understanding of the role of schogcls iz nesded.
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l. ROLE OF SCHOOLS: DEBASING THE MYTH

S EfTRTEIE RAGF

2

F THE BUS, INTO THE BUS, OFF THE BUS — MAN, WHAY A EDUCATIONY'

f i o ' =2
(Carnocy, 1977}

TNTO THE BUS, OF

Echocls are believed to be an coportunity for social

i

— F « Tl 1 . - - —_—r = - — T b = e n o e g ~ = =
mooility——the great =sgualizer. fhis. howsver . can be araued
to bhie +alsz. I+ camn be well documsrntsd that the UGZ. haz &
i e y P ] - g = . o=t - = P ~— - - 1 = = -
Ristory of inegualitiss in sducation which are relsted Lo

the class structures of society. The U.S. depends heavily

on sducaticon to properly socialize its members and not to
upsst the status guo.  Samuel Bowlss claims that

=

re found in the

A1 though the unegual diste
pclitical powesr serves Lo
inggqualities in egucatiocon, =
gf these inegualities are
XL



y 1N the
i the class
alist sgoisties.
are two kinds of
iz the ruling o
ample of the BHriti
in West Atrica. ing was gne of the tools by which
the British hopesd tc convert Africans intoc the new moldld
(Carmnoy, 1877313520 Tha second iz to assimilats
social ize pecole into acoepting roles. this
the case witno . by MEANT W i+
designed to the ma into & new
structure {(Carnov, 19773 342-3&3).
Samusi Bowles says the defernse for modern socisty is
that the "equaiizsing etfects of education can counter the

diseguaiizing the frezs-markst svetem®
Carnoy, 19 ~y that (13
scheoois 1in

zocial control and social stasilitys (20 2Conomilo
importance of illed workers and well-sducsted Tabor has
grown, irneguaiities in sducation have become more importa

in reproducing olass structures L =choo

iz pervaded Dv ol & insgual ttiesy and

over school boards and decizsicon—mak ing bodies 1s noib &
sufficient sxplanation of inegualitiss { e 1ETFF
3E8-397 . The role of schools can be seesn from thres

i
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e )
gitterent perspectives

: history, education, and through the

I

structural inequalities of education.

HIETORY OF EDUCHTION

ng the history of education in the U8, i=
important o understanding the roie of education in
contemporary society . The W.5. has had controversy over ho

to report the history of sducatioch——how the history is to be

recorded and what 1s considered important. Haroid S5iiver
BRI E1ne Tret both British thisto and Americans in the

Dast have rspressntsed a distorted view of sducation.
Education history was that of policy formation and sducation

- — 1 — O iy 1 -, CY O T -7 o
MIASFITISS, (OWErD CIARSS ... o1l ver, 1983 17 . Silver
continues By expialining that current historians have 1inbed

Smerican historians found in the
caommon school a necessary @xXplanation
=zt twentisth-centuwry industrial
democracy . Eritish historians have
found in the slementary school and its
zurrounding lTegisltation and policiss

d ation of the development of

ol elfare state demccoracy

4 1 P

1iverm L
Tiq o= Do - I T = mde o ppmen oz oem [ T
UDiane Ravitocn sxplalng, that conservatives visw reforms &S

et




2 the barrisrs in the wavy. Schools can alsgo be viswed

history ot zducation has been ooorly betraved bscaussz it

tion as the champion of democracy (Ravitch,

A OmETE A L Lan B! {2 e — . o fon oy e . P 1 . o~ sy - - U ;-
1977y 22-23) . Dome say this is the history of burszaucratic
success of schools and not of the students. Radical
ot - e e
AEV 15100 _:t:—q i the othar ﬁaﬂd.\ SAY 4 "American sonools Fave
besen an intentionsl ., purposseful . fesilures and an intearal
part of tnsz lTargss failurse of american socisty .. (Ravitch,
(o] -3 N LY » —— o - e o~ o H P
1977 380 . Education has been uszed to produce workers

needsd by the capitalists. Education is used to socialize

m

=
]
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m
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and maintain the status guo in an intsntio
Wway . Liberals say that failwes are due to good intentions
vy Tailureses are sndemic (Ravitoch., 17
36-37) . Altnough sducation may not always be sucocesstul and

+he intention= of sducstors.
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[lzzspite gocod intentions of educators failures do persist.

frother point of argument betwesn historians, 1s what
show!d bz inctuded 1n thes of educsztion. Some
mistoriarns feel that aonly the education throuah =
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iz rmot szzcomplished solely through schools and other things
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should be included. Cremin argues that other agencies ar

of importance to education while Butts says Cremin is &

“oylturist." He claims that mixing other things in makss
the view of sducation dim (Ravitch, 19773 25-27).

kFesping in mind these shortcomings, the history of

schools iz still insight+al ., The sducation revoiution bsgan

by
r+

eariiegr and developed longsr in the U.8. Out &f this the
“cammon school" was developed-—-a =s=chool which was publiciy
supported and attended by lowsr and middie class students.
The public comprehensive high school was a U.S. innovation
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Worid War 1, o
comprenensive high schools. In 1910, less than 15% cof thosse

-

4=17 were enrolled in high schools. By 1940, over 735%
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were enrollied, and high school graduation was realisti
Halft the population. After Worlid War II, high school

graduation excesded 89%%Y of all!l students. The meaning of

formal educatricn had changsd from alite to the mass lzarning
o+ the thres "R's". Learning used to be mainly in the arts

arnd scignces. Today less than kal'f of the U.S. colleas

category. Business which
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sas not even offered before 1830 is the most common major

much demancd. With cottage industriss, sducation, skilils,
and trades wers pascsed down. With the introduction of
0



industry, workers went outside of the home to work =nd
skills were not passed down as they once wers. People no
tonger trained their own kids. Society did need, howewver,

literate workers. Az Child labor became more sxplaoitive,

need of white collar workers. John lewey advocatsd
proaregssive sducation and wuseful skills. 1741 brought

increasinc automatiorn and lots of Jjob

1

in ramge of hHiah

T
1T

specialization. Higher education became, therefore, more

special ised and vocational (Hurrn, 198%5: 20-33).

Talcott FParsons szes tha in higher educaticon
as an evolutianary rend for gresater bEnowd . Durkheim
zays schools are unifisd moral sducation. They create a

truly national scciety. ESchools emancipate students from a

local vigw. According to Durkheim, only schools can make
k]

citizens. Ferhaps this ig why schoocls developed guicker in
the U.E. to helg unity values of cur Targes hetercgenzous
copul ation (Higem, 1985 248350,

another view of

1]
i

Revisiconist historians, however, hav
=chool=s. Theyvy =zee schoois as a form of betrayal offering

talze promises. According to revisionists, the move to

compul sory educatieon was & moral crusade fto reform the
Tharacter of the poor. Bowles and GSintis say expansion

5 o 4 — - g { t=dq - 300 .
related to the factory method of orogaction {Hw- o, 198BS

gE8-8%y . The purpose of schools wazs not to groduce a more

Titerate work force, but a work force that had good
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character and was compliant. Emplovers referred t

£

qualifications that =z=chools wer-s to produce rather than

workers——sglf-motivated with interaction skiils. Theretors,
1 - . S 1 e - — — e i 4
rnew schools were devised. Mhe comprehensive bhiagh schoo!

zgciclogists like historians disagres on the analysis of
gaucation and its relatignshin o sccigty. There are two

schools of thought in zociology when looking at the
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students. The advantsaged ztudents have a greater oh
to sucoesd,

Randail Collins comparess the functional and conflic
theories of educstion. He arcues that conflict theoriss
aducation are mors orecise tunctional theoriss. Hea
claims that funcrtiocnal oo not fFit owith the
avidancs.

Economic svidences indicates no ol=zar
contributions of education to economic
development, bavond the orovisions of
mass 1 1teracy Shit+ts in the proportions
ot ki1l i do
o i
ed
gt g 1ol
orProdu ~oduct iy
speci to be
derive from
formal =ch dominan
ztudent cu ing +for
word skill
The conflict theory insgualiti
Whichk is true of the American sducstion .
STh TEg OF ENUCATION

The Gmerican education system is best understood by
svamining the structural imequatitiss which are perpstuated
The impact on o education Can be
cornicsptual i 1 class position as
i ER St v arl ah - =rdent variable Corial
independent variable, a depsndent var HBle. Sooia
stratification as an independent variable is ths impact

4

i

i



ore’ s social class position has on student achievement.

Schools are set up in such a way as to benefit children of
the middle and upper classes. As Eitzen states, the
languase used in schools, as well as, the curriculum.
tzaching methods, and placsment testz are geared for the
migddie ciass. Littie is done to accommodate the poor
classes (Eitzen. 1985; 498-49%:) .

Bernstein found the same to be true. Middie class
students tend to do better in school then working ciass

students, because theyv have hetter languags usage.

Bormstein found that thers are two basic languages——s public
VAangQuage ang a ftormal tanguaos. The formal languwages is
better at communicating complex connections bhetween perscons,

abgjects, time and situaticons. Formal language is also

cating statements of feeling., whereas

..4.

batter at commun

nonverbal means. The

-
it
H

public languages is more likely to

middle class is at an advantag becauss they can use koth
TEzmouazes while e wWworkin cltass 1= restricted to one

‘The amournt of parent’s education is alsc related to

student ‘s motivation. Students do better if parents attach
importarce to 3 college degrse. Hyman did & study with
Giftfterential &mphaszis on oa collesae sducation. He ashed
Z,000 adults of wvariocuwus education levels if thev

a colliege education. Seventy-two percent of the parents

with a college sducation recommendsd & college education.
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V. ALTERNATIVE OPTIONS FOR SCHOOLS

institutionslized part of sducation. Schools acknowledoe

iucation, but instead of

.

that there are ineguities in e

ity of outcomes, schoolzs perpstuate society
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a tew achilievers, soms aversage students, and
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LhEe STuSen Traditionaiily, the Hell Libve has een
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@ in which one third of the studsasn . ONE

third ot students do averase, and ones third of the

il

mina belist
=11, Traditionally., graces ars compeliss

. L i ; —. g o - - i PN — — R
it there are only & certain amnount of &7z to be




given. Under mastery learning, everyvone can
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Bloom state

were at one time concsrned
squal ity of educational
students now spsak o

onz that can brin

ational cutcomss for
i 4 2
o4

"
= —

3]
rt

[ N

i

available for tearning. but they can change the
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aptitude tests to detsrmine whethsr or not studsnis w1l

well . in reality,




achievemert. Cognitive entry levels

i1
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ig o uzed to determine

With atiowing
retest o insure 1es
what iz necessary and move

failure bhzcomes compounded

0
it

tgaching. The characteristics of a teachsr ars not

-
o
=
pu
n]
in

imoortant as how the teachsr goess about teaching.

rn they Farticipatian
that studentzs participate in learcing.
The last changeable varisbie that Bloom suggests 18
= w=, home anyironma . Farant status camnot bs
o, but = —an B fedoge of the home

onment and try to compen =, =

be cffered for parents of carent involvemant in sSChoo

improve & student’s achisvement.
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V. CONCLUSIONS: MAKING SCHOOLS WORK
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