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Abstract

Adults.implicitly judge people from certain social backgrouadsore “American” than
others. This study tests the development of children’s reasoning atadignalityand social
categories‘Childrenacrosscultures(White and Korean American children in theS, Korean
children in"Seuth Korea) judged the nationality of individuals varying in race and language
Across culturess—6yearold children(N=100) categorized Engligpeakers as “American” and
Koreanspeakers as “Koreamégardless of ragsuggesting that young children prioritize
languageover racevhenthinking about nationalityNine- and 10yearolds (N=181) attended to
language and ra@ndtheir nationality judgments varieacrosscultures These resultsuggest
thatassociation®etweemationalityandsocial category membershaémergeearly in life and
areshaped.by cultural context.

Keywords:Social cognition, cognitive developmengtional identity

‘Ameriean = Englishspeaker’ before ‘American = WhiteThe development of children’s
reasoning about nationality

Citizenship is typically defined by a set of objective rules. Irlthiged Statesind many
othernations'werldwide, citienship is conferred upon individuddased omleterminantsuch as
birthplace parental citizenshipandspecifiednaturalization proceses However, people do not
necessarily think about nationality in exclusivelyjective terms Insteadpeliefs abounational
identity can be infiltrated by input abosobcial category membership (e.g., a persons’ racial or
ethnic background or the language a person spéaksiallsoutside théegal parameters for
nationality, Forinstance, both historic and modsatial science theories of nationalism eschew
legal definitions of citizenship and insteidéntify participation in a commoculture— often
defined by'sharing a common language — as the primary source of national group membership
(Jay, 1787; Kohn, 1961; Kymlicka, 1999; Soysal, 1998).

Researchirom social psychology demonstrates that, when thinking about nationality,
adultsincorporate information implicitly that adults might not endorse explicMithite

This article is protected by copyright. All rights reserved



‘AMERICAN = ENGLISH-SPEAKER’ 3

American adults associate “American” with “Whit@evos & Banaji, 2005; Rydell, Hamilton,

& Devos, 2010), even when considering well-known individuals, whose nationality is known to
participants (e.g., Kate Winslet vs. Lucy Liu, Tony Blair vs. Barack Obé&b®jos & Ma,

2013; Devos & Ma, 2008). Perhaps more surprisingfyan American adults demonstrate this
pattern as wellDevos & Banaji, 2005kuggesting the power of cultural messages to shape
people’s perspectives on their own national group membership. Yet, little is known &leout w
these associations between nationality and social categexriekp and how they are shaped by
cultural conéxt.” The present research explxhildren’s intuitiveassociatioa between

language, race, andhtionalityacross age and cultural groups.

Classiestagetheories of cognitive development suggest that reasoning about nationality
follows a protracted period of development. These early studies document notdaibrtbg in
children’searly understanding (e.g., Jahoda, 1964; Piaget & Weil, 1951), perhaps due to the
abstract nature of nationalitfror instanceelementary schoalged childrerfailedto understand
that cities are spatially enclosedthin nations (e.g., Geneva is geographichlbatedinside of
Switzerland)rand have difficulty understanding that a person can hold more thawione
identity (e.g.,"a’person who is Genevese is by definition also S\déd®da, 1962; Piaget &

Weil, 1951), Proposing that older children are more equipped to learn about abstract concepts
than younger children (Jahoda, 1964), this account wareldict that reasoning about nationality
would unfold over time through explicit learning mechanisms, rather than intuiiseniag.
Because of this, young children may not have many reliable or systematic predictions a
national greupridentity.

Develepmental intergroup theo(Bigler & Liben, 2006) makes a different prediction.
Thistheory arguethat childrenrcandemonstrate positive attitudes towards a paldr group
before their conception of that group is fully develap&ildren can attach salient social
categories.to.explicit group labels even without fully understanding the natine adtegory
(Aboud, 1988; Hirschfeld, 1998)I'heir understanding of a group may still undergo revision and
development;yet even tiheearliest understanding may map on to social groups in their
environment (see Quintana, 1998, for a revieln)this sensegven young children might hold
intuitions about the link between nationality and social categoTheymay recognize
nationalityas a meaningful social group, and derive a variesiareotypes, associatigrasd
inferencedrom that principle. In support of this possibiliglthoughschoolaged children
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sometimes cannot name countries besides their own, they already hold positive attitudes towards
their own country (Barrett, 2013; Barrett, Wilson, & Lyons, 2003; Brown, 2011; Jahoda, 1962),
and 8- to 1lyearold childrencanarticulate thabirthplaceis animportant feature in determining

an individual’s nationality (Carrington & Short, 1995).

An essentialist approach may similarly predict children’s early social reasoning about
nationality(Gelman, 2003; Gelman & DeJesus, in pre§gsentialisnshares many theoretical
commonalitieswith developmental intergroup theory, as both perspectives would predict that
children make“inferences and hold stereotypes about individuals based on their social category
membership (Gaither et al., 2014; Kinzler & DeJesus, 2013; Kinzler, ShuttsudedeSpelke,
2009). Fromamyessentiadt perspectivepeople’s developing sense of social categoriesftea
thought to reflect thinking about social kinds as stable, immutable, and ohje¥ayaot all
categories in the world are essentializ&thny factors may contribute to which categories are
more likely to be essentialized, and several studies suggest that essentialism based on race may
not emerge spontaneously in early childhood ratitermay follow a relatively protracted
developmentailrfjectory(e.g., Rhodes & Gelman, 2009; Roberts & Gelmang2Wleisman,
Johnson, & Shutts, 2015). These findings dovetail with evolutionary theory aloialt s
categorization, which asserts that race is a relatively new psycholpbge@dmenon, in terms of
human history (Kinzler, Shutts, & Correll, 2010; Kurzban, Tooby, & Cosmides, 2001;
Lieberman, Oum, & Kurzban, 2008; Van Bavel & Cunningham, 20P@pr to the onset of
long distance migration, humans likely did not emtter individuals who looked very different.

In this senserace may not be a category that is intuitively seen as being an essential marker of
social groupsyin the absence of socializaéigperiencefrom society.

A similar research approach makesféedent prediction about languageahguage has
marked human groups for a long time throughout human history (Cohen, 2012; Pietraszewski &
Schwartz,.2014). Young childreeadily make inferences and social judgmengetian others’
language and.accefKinzler & Dautel, 2012; Kinzler et al., 2009). A few studies provide
suggestionsithat children may relate information about a person’s languagerartactheir
nationality er geographic location (Carrington & Short, 1995; Kinzler & DeJesus, 2013;
Weatherhead, White, & Friedman, 2016), butesearchdirectly compares children’s reasoning
about different social categories (e.g., language, race) in guiding children’masas®f
national group membershipJoreover,priorities inchildren’s associations may vary depending
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on their local contexbr their explorations of their own ethnic or racial identRpinney, 1989,
1993; Phinney & Tarver, 1988Fa instanceamong a group of children raised in the Basque
Country in Spain, whether children were raised in Basqu&paniskspeaking homes predicted
whether they considered themselves to be “from Basque Country” or “from Spain,” as well as
the attributes.(either positive or negative) that children associated witmatonal group
(ReizabalValencia, & Barrett, 2004) Thus, studying groups of children living in different

social contexts'is important to understand commonalities and differences mnedsening about
nationality“and*how social categories may impact childremisking.

The present research tests the developmental antecedents of people’s reasoning about the
link between mationality and social group membership. Studies of young children could reveal
signatures‘of people’s intuitive thinking about the meaning of national group nsmghevhich
may emerge early and guide the development of stereotypes and attitudes ab®(Bigthe’&
Liben, 2006).We hypothesize th&ven younghildren will demonstrate an association between
nationality:and social categories. Yet, that the nature of this association mézerianguage
over raceandithe development of intuitive reasoning about nationdliglso be sensitive to
cultural input.=Though many nations have sinmliggyal standards for determiniratizenship
(e.g., birthplace within territorial boundariesxperience within a culture may shape people’s
beliefs abat'what it means to be a member of their own national group. For instance, children
may observe different relations between language, race, and nationality in theiundyn(a.g.,
observing'‘demographic diversity or homogeneity, hearing adults talk about nationality in
different ways); which could in turiosterthe development of different beliefs about nationality
across cultures. As such, we hypothesize that specific patterns of reasoning about language,
race, and/nationality may be sensitive to cultural input, and therefore would be expedted to di
in children, from_different cultural backgrounds.

To examinethese questions, we asked children to categorize a series of individuals who
varied in race (White or Asian) and language (English or KoresatAraerican” or “Korean.”

To assess.potential priorities in children’s associations between social categories (i.e., language
and race) andationalityandhow their thinking may diffeacross ageand cultural groupsye
testedwo age groupsf children(5- and 6yearold and 9- and 1§earold children) whowere
recruitedto participaterom three populations: White American childierthe United States,
KoreanAmerican childrenn the United Statesind Korean children in Soukorea. We
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recruited these two age groups in light of past research demonstrating failures in children’s early
understanding of nationality (Jahoda, 1964; Piaget & Weil, 1951). One could hypotrasize
this theoretical framework that &nd 6yearold children may have no systematic expectations
about the relation between nationality and social group membership and this reasmnimaf
emerge untillater in development. Instead, we hypothesize that children may v@walitsitas
related to sociacategories from an early aged specifically that children would prioritize
language overrace in their nationality judgments, particularly in early childhoodl€Ki&
Dautel, 2012;Kinzler et al., 2009). By varying the race and language of the individuals
presented anlbly testing child participants of different ages and in different cultural groups, we
were able t@xplore children’sarly-developingjntuitive associationsbout national group
membership and the developmehthesebeliefsin different cultural contexts.
Methodological Approach

Nationality is a broad construct that has been examined using many different methods
Previous research adults’ and children’s reasoning about nationality includes ethnographic
work, theaoriestdeveloped by historians and political scientists, survey methods, and studies of
implicit attitudes. These diverse methods have contributed to the perspective that nationality is
more thansa set of legal criteremd rathers a powerful social constructn the present research,
we follow.from approaches developed by social psychologists, who have found that adults
implicitly associate nationality with social category membership (e.g., they more easily associate
White faces with American symbols), even when they explicitly state that people across social
categorieshould be treated equally as Americans (Devos & Banaji, 2005). Simply viewing a
facerevealed-an intuitive connection witlational group membership. Children nasohave
early intuitions about the social nature of nationailigt could be measured in a controlled and
paired down task. Ithe present research, wilized a simplemethod to assess young
children’s quick, categorizations of the nationality of a series of individiitds they viewed
each person’s face and hedheir voice Each individual was either White or Asian and spoke
in English,.Korean, French, or Korean-accented English. Children were simply askkdrwhe
each person.was American or Korediough this methodoes not test all constructs or ways
of thinking about nationalitywe return to limitations of our methdul the general discussion),

this method does provide insight into children’s quick thinking about social groups. Mgieover
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key strength of this simple design is that the same methoddeciamplemented across age groups
(5- and 6yearolds, 9- and 1@earolds) and cultural contexts.
Experiment 1: White American children in the United States

Experiment 1 testd 5- and 6yearold and 9-and10-yearold White American children’s
reasoning abeut the relation between language, race, and nationality. Childrenomera sh
series oindividuals varyingn race and language and were asked to categorize them as
“American™or“Korean” It is possible that associations between language, raceatindality
may not developintil later inchildhood, especially in light of research documenting children’s
early failures to understand nationality (e.g., Jahoda, 1964; Piaget & Weil, K&hatively,
if children yiewsnationality aa social identity, then associations between social group
membership and national group membership may emerge early in life. As such, we might expect
children’s assogiations between nationality and s@g@lp membership to come online during a
similar time_period as children’s documented social prefereocasdividuals who are members
of their own_grouge.g., Kinzler et al., 2009)According tothis hypothesis, we would expect 5-
and 6yearoldsiand 9- and 19earolds to demonstrate similar signatures of reasoning about
nationality.
Method

PartiCipants. Participants in Experiment 1 were White monolingual Engliséalkng
childrenin the greater Chicago aread were recruited from a volunteer database to participate
in a laboratory study Two age groups were tested: 5tdarolds (N = 16, 8 female, 8 malél =
5.98 yearsgD=,0.54 years;ange = 5.32- 6.77 years) and 9—3@arolds (N = 16, 9 female, 7
male M = 965yearsSD = 0.56 yearsiange = 9.04- 10.54 years). Children lived in the
Midwesern United StatesThesample sizes recruited for eaafpe groupvereplanned based on
the sample sizes imelated past studiesith children(Baron & Banaji, 2006; Byerbsleinlein &
Garcia, 2015; Kinzler et al., 2009; Rhodes & Gelman, 200#), consideration tthe number of
participants required to fully counterbalance the desfghestimuli. Parents provided written
informed censent for their children to participate and completed demographic questginna
children provided verbal assenthildren participated in this study in 2009 and 2010.

Context. Chicago is darge,racially diverse city: According to the 2010 Census, the
populationwasapproximately 2.7 million and the racial makeup of the city was 45.3feW
(31.7% nonHispanicWhite), 32% Back or African American5% Asian, and 3% for more than
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one racial group (United States Census Bureau, 2010a). Chicago has the fifth highesbpopula
of foreign-born residents in the United States (21.7% in 2000; of this, 18.0% was born in Asia),
and as of the 2000 U.S. Census there were approximately 45,000 people d@eatrorigin
living in the Chicago metro area (United States Census Bureau, 280Moximately 30% of
Chicago-areasresidents speak a language other than English at home, with thetfoamuamn
languages,being Spanish, Polish, Arabic, Tagalog, ante&i

Procedure. Children viewed 16 targets varying in race and language and were asked to
judge eachindividual’s national group membership. On each trial, children viewéaterand
listenedto'an accompanying voice clip on a laptop compukacesvere photographs of White
or Asian adultsy(Asian adultgere ethnically Korean)We refer to these faces as “Asian”
throughoutto clearly distinguish between Korean faces and Korean language whenngresenti
the results, but'all faces were ethnically kKore

Voice clips were neutral chilttiendly statements (e.g., “people can go swimming during
the summer”) recorded by adults who spoke in English, Korean, French, and Koceaied
English. Werincluded French to provide a language that would be egotdiyiliar to all
children across populations, given that subsequent studies test monolingual Koeg@amgspe
children‘and bilinguaspeakers of Korean and Englishor each individual, children were
asked, “Doryou think [she or hisf American or Korean?” (order of “American” and “Korean”
was counterbalanced across participan@ildren saw all eighgossiblecombinations of race
and languagéwice (one male, one female) across 1itetrials(target gender, race, and language
werecounterbalanced within and across participants).
Results

Totest whether children systematically categorized speakers of particular languages or
members of particular racial groups as either “American” or “Korean,” binomial tests were
performed_for.each trial type tssess whether children were more likely to categorize targets as
“American’.or. “Korean” than would be expected by chance (for amtthtistudies that employ
binomial tests, see Corriveau, Kinzler, & Harris, 2013; Rhodes, Gelman, & Karuza, 2014;
VanderBorght.& Jaswal, 2009). Fease of comparisoall means are presented as the
proportionof trials in which children judged targets as “Ameri¢aRroportions closer to 1
indicate that children categorized targetSAaserican; whereagproportions closer to ihdicate
that children categorized targets‘Bsrean.”
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To compare across trials, we calculated 95% confidence intervals for each trigketype
Table 1). Confidence intervals that do not overlap are considered to be sigyificiderent
from each dter; confidence intervals that do overlap are not considered to be significantly
different. We selected 95% confidence intervidsoughoutas a conservative test of our
hypothesis,.but because we had directional predictions and to give a more thosmugticie
of the data, we/also note tfev instancesn which confidence intervaldid not overlapat the
90% level(4'out of the 24 sets of confidence intervals). Standard deviations adegrovi
alongside'the proportions to provide additional context and connection to the catcofdtie
confidence intervals.

We.were especially interested in children’s respoms#gals featuringnativeEnglish
and Korean'spakers, so those trials are featured in Figures 1 and 2. We imekudts for all
trial types, divided by age group and population, in Table 1.

White American 5- and 6-year-old children. White American 5and 6yearold
childrencategorized people who spoke EngksiAmericari and people who spoke Korean as
“Korean,” regardless of the race of the target preseftadlish:Mwhie =.94,SD=.17,Masian =
.91,SD= .27; KoreanMnite = .09,SD= .27,Masian = .16, SD= .35;ps< .001 see Figure 1,
left barg.

When considering targets who spoke in French or Korean-accented English, children
categorized these speakers as Ko ean not American)regardless of each target’s racial
group membership (Frenchtwhie =.09,SD = .20,Masian = .03, SD=.13;ps< .001; Korean
accented EnglistVhie = .31,SD = .40,Masian = .19,SD = .25;ps < .05; see Figure 1, right
bars). Taken.together, these results reveal that White American children only categorized targets
who spoke English with an Americaccent as AmericarChildren categorized individuals who
spoke in Korean, French, or Koreaceented Englisas members of a different national group,
and this was.the caseénen evaluating both White and Asitates

These results provide evidence thatingchildrenconsideed language, but not race,
when makingjudgments about nationality. To provide a further test of this idea, we admpare
the 95%confidence intervals for individuals presented as White or Asian for each langt@age.
give an example, if the confidence intervals overlap for children’s reasoning aboighEngl
speakers who were presented as either White or Asian, then this pattern would suggest that
children did not significantly consider race in their judgments. If the confideresgafg do not
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overlap, then this pattern would suggest that children are considering race, even tlgmigh ta
were nonetheless reliably categorized as “American.” For each presented language, the
confidence intervals did overlap, suggesting that children did not differ in Hiegarizations of
White and Asian targets for any language (see THble

White.American 9- and 10-yeareld children. Older White American childrealso
reported that people who spoke Englishevé&mericarf and people who spoke Korean were
“Korean” and‘thispattern heldvhen evaluating both White and Asian targets (Enghskite =
1.00,SD="00;p'< .001,Masjan = .72,SD = .45,p = .02; KoreanMwpite = .31,SD= .44,p = .05,
Masian = .08, SD= .13,p < .00% see Figure 2, left bats Thus, older children, like younger
children, categerized faces reliably based on the language they spoke.

When considering targets who spoke French or Koaeaented English, older
children’scategorizationseflected evidence of attention to ragghildrendid not reliably
categorize French or Koreatcented English speakers as eitifenericari or “Korear if
targetswere presented as White (Frenbhinie = .50,SD = .45,p > .9; Koreamaccented
English:Myie= .63,SD= .47,p = .22),whereas they categoriz&rench or Koreataccented
English speakers as Koreanadfgetswvere presented as Asian (Fren®hsian = .03,SD=.13,p
<.001; Kerearaccented EnglistMagjan = .16,SD=.30,p < .001).

Comparisons of confidence intervals across trials also revelaleden’sattention to
both language and race when judging nationéigée Table 1 for data)As described above,
childrenreliably classifiedooth White and Asian targets as “American” when they spoke English
and “Korean™when the spoke Korean, suggesting robust attention to language. Yet, when
comparing‘eategorizations of Englisheakersghildrenwere more likely to choose “American”
for White than for Asian targets, suggesting a subtle attention to Gluklren demonstrated a
similar pattern when evaluating Korean speakers, whereby children were more likely to choose
“Korean” for, Asian than White targets at the 90% level (suggesting marginal significance).
Furthermorechildren were more likely to classify French and Koraacented English speakers
as“Americani’if presented as White than if presented as Asiemgether, theseesults suggest
that older children consided both language and race when thinking about nationalityerall,
childrencategorized English speakers as Amerigad Korean speakers as Koreagardless of
race yet within a given languageategory White targets were more likely to be classified as
American than Asian targets
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To rule out the possibility that children prioritized language over race becaysedie
not able to perceptually differentiate between the presented facaskeea separate group of
44 monolingual English-speaking children f2énhale 18 male M = 7.04years,SD= 190years,
range = 4,10 — 11.25 years; 27 White, 16dsn American, 1 biracial White aidrican
American in.the greater Chicago area to categorize the same targets used in Expgkehgnent
race, without providing any language information or racial labels. In one sequential
computerizedtask and one card sort task, in which children could see the full set of faces, we
asked children'to sort the faces based on which faces looked @hkKdren were significantly
more likely to match Wite faces with White faces and Asian faces with Asian faces than would
be expected bghance on botthe computerized taski(= 90.7%,SD = 2.40),t(43) = 17.0p <
.001, and the card sort tas¥ € 93.4%,SD= 1.83),t(43) = 23.7p <.001. Age was not
correlated with children’s performance on either takmputerr(44) = 0.19p = .221; card
sort:r(44) = 0.01p = .955).
Discussion

Theresults of Experiment 1 revedtwo important findings. First, White Americ&n
and 6yearoldehildren prioritized languagaver racevhen making judgments about others’
national'greup membership. Children categorized both White and Asian pedpledsan if
they spoke*Englislwhereas they categorizedople who spoke in any other unfamiliar language
or accent (Korean, French, Koreaoccented Englistgs Korean. These results suggest that the
association ‘American = Englistpeaker’ emerges before the association ‘American = White
even thoughrehildren across ages were able to categorize the faces in this stimuli set based on
race,and buildon past studies showing that language robustly guides young children’s social
judgments (e.g., Kinzler & DeJesus, 2013; Kinzler et al., 2009; Souza, Bgerein, &
Poulin-Dubois, 2013).

Second,.children’s attention to race when making judgments about natioliféitgd
across age. group®Vhereadoth age groups demonstrated a significant influence of language on
their judgmentsa more subtle attention to racenetheless guidealder childrers decisions
about nationality. Thus, the association between nationality and race documentedin adult
(Devos & Banaji, 2005; Devos & Ma, 2013; Devos & Ma, 208&)ears to emerds middle
childhood andnaynot require adultike experiences and knowledge about national groups.
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Thoughthese results reveal an eaégerging link between children’s thinking about
social identities andationality, it is unclear from these results what role cultural context might
play in shaping children’s reasoning about nationality. One possibility iththassociations we
observed between children’s thinking about language, race, and nationality may be highly
constrained.by. their local cultural context. The children we tested were adl,Wtaholingual
speakers of EnglishThough they live in a diverse city with a relatively large population of
foreignbornresidentand people who speak languages other than Enghsénts reported that
the participants'tested here did not have regular exposure to people who speak other languages,
which may have important implications fearticipants’association between speaking English
and being.American. Exposureddditionallinguistic diversity, including speaking multiple
languages‘oneselfay lead to more flexible thinking about national group membership,
particularly in light of past studies that shgveater social and cognitive flexibiligmong
children with diverse language experienfp&di- Japha, BerberichArtzi, & Libnawi, 2010;

Fan, Liberman, Keysar, & Kinzler, 2015; Kovacs & Mehler, 2009a, 2009b). Therefore, we
might therefereexpect American children ibilingual contexts to have less rigid views about the
link between'being an Engligpeaker and being an American.

Alternatively, childrenacrossultural contexts magonsider “Englistspeaking” as
indicative.of'being “American” early in development. Children’s exposure to people wélo spe
in different languages, people from different racial or ethnic backgrounds, and peoplemho w
born in different countries can vamgget children with different experiencesaynonetheless
converge @reonsistent associations between nationality and social category membénship
supportof thisspossibility research with adults suggests that the association ‘White = American’
persists acrossothWhite American and Asian American aduylBevos & Banaji, 2005).

To testthe generalizability of our findings from Experiment 1 to different populations of
American children, Korean American children were recruited to participate in Experiment 2.
Participants . werall ethnically Korearand spoke both English and Korean. Theyealso
regularlyexposed tdAmericanswho are White and who afesian and to speakers tbth
English and:KoreanTheir parents were all born in South Korea and immigrated to the United
States

Experiment 2: Korean American children in the United States
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As in Experiment 1, KoreaAAmericanchildrentested in Experiment 2 consisted of two
age groups (5- andyearolds; 9-and10-yearolds). They completed the same task as children
in Experiment 2.

Method

Participants. All participants in Experiment 2 were Korean American children who
were bilingual speakers of Korean and English and had parents who were born in Korea and
immigratedto'the United StategVe testedb- and 6yearolds (N = 16, 8 female, 8 ale;M =
5.91 yearsSD="0.59 yearsiange = 5.08- 6.83 years) and 9- and ¥6arolds (N = 16, 8
female, 8 maleM = 9.76 yearsSD= 0.53 years, range = 9.00 — 10.50 yea@)ildren lived in
the MidwesermUnited StatesChildren were recruited from Korean language schools and
Sunday schools in ethnically Korean churches in the areas. Children participatediadiziin
2009 and 2010:

Most participant¢28 out of 32) were born in the U.S. (4 were born in South Korea), and
all participants had two parents who were born in South Korea. When asked to rdga shi
native language, 17 parents listed both Korean and English, 13 listed only Korean, and 2 liste
only English.“€hildren’s proficiency in both languages varied (from basic proficienative
speaker);sas. did the amount of time parents estimated that childremattesareguage (e.g.,
English_10%, Korean 90%; English 50%, Korean 50%; English 80%, Korean 20%).
Additionally, many parents (17 out of 19 for which we have data) sought additional tutoring in
Korean for.their childrenas children in this sample attend English-language schools.

As in"Experiment 1, welanned this sample size basedooeviousrelatedresearch
(Baron & Banaji, 2006; Byers-Heinlein & Garcia, 2015; Kinzler et al., 2009; Rhodesl&aa,
2009) and requirements for counterbalancing. Parents provided written informed consent for
their children to participate and completed demographic questionnaires; children prowvidald ve
assent. Parents.were provided with consent forms and questionnaires written in English a
Korean; most parents (29 out of 32) electedaimpleteforms written in Korean.

Context. Children were recruited from the greater Chicago, IL, and Columbus, OH,
areas.As noted above, approximately 45,000 people of South Kavggim were living in the
Chicago metro area as of the 2000 Census (United States Census Bureau, 2000) and 5% of
Chicago’s population of approximately 2.7 million was Asian as of the 2010 Census (United

States Census Bureau, 2010Ah additional location was sought to increase our ability to
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recruit Korean American participant&ccording to the 2010 Census, Columbus has a
population of approximately 790,000 atié racial makeup dZolumbus was 62% White (59%
non-Hispanic white), 28% Black or African Americadfo Asian, and 3% for more than one
racial group (Unitd States Censs Bureau, 2010b)Korean families in this sample tended to
live in suburban areas and attend Korean churches for weekly cultural intesac@ihildren in
this sample were recruited from Korean churches and Sunday schools, where tlalyregul
interact'withother Korean American families in their community

Procedure. Korean American children were tested using the same stimuli, design, and
procedure as in Experiment 1. All children were tested by a Korean American experimeo
was a bilinguaspeaker of Korean and EnglisHalf of the participants were tested in Engligk
= 17) and halfwere tested in Koreah=£ 15). We tested children in different languadresed
on past findings that bilingual adults demonstrate more positive implititdts towards the
language In which they are tes{@hnziger & Wad, 2010; Ogunnaike, Dunham, & Banaji,
2010) However, initial analyses revealed no systematic influence of test langukgecamn
Americanchildren’s responsg# chi-square found no significant effect of test language on
children’s respenses by trial type, y* (df = 7) = 2.97p = .89), so we cthpsel acrosgest
languageanithe following results.
Results

As in Experiment 1, Korean American children’s responses were analyirep
binomial testdor eachtrial typeand confidence intervals to compare across trial types

KoreansAmerican 5- and 6-year-old children. An analysis of each trial type revealed
that bicultural-children also prioritiddanguage when making nationality judgments. Younger
KoreanAmerican children categorizgmople who spoke English a&rhericari and people
who spoke Korean as “Korearahd this was the case for batthite and forAsiantargets
(English: Mwaite.= .91,SD = .20,p < .001,Magian = .72,SD = .41,p = .02; KoreanMwhite = .22,
SD=.41,p=.002,Masian = .03,SD=.13,p < .00] see Figure Igenter bars Thus, as in
Experiment«L; children categorized the nationality of targets based on language. When
consideringargetswho spoke in French or Koreatcented Englisithildren categorized
targets who appeared White“@smericari (French Mwite = .84,SD = .30;Koreanrraccented
English:Mwhite =.75,SD=.37;ps< .007), but were at chance wheategorizingargets who
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were presented as Asian (Frenbhsian = .53,SD = .43;Koreanaccented EnglistiM agian = .47,
SD= .43;ps> .5).

Comparisons across trial types revealed that, similar to \Knikerican children, Korean
American childremrelied primarily onlanguage to determine an individual’s nationalior
each presented language, the confidence intervals overlap, suggesting that children did not
reliably differ in their categorizations of White and Asian targets for any language (see Table 1).

Korean"American 9 and 10-yearold children. OlderKoreanAmericanchildren
categorized"Englisepeaking targets dé&\mericari if targetswere presented as White{nite
=.91,SD= .27,p < .001) buthey did not reliably categorize Englispeaking targets who were
Asian as “American” or “Korean{M asian = .59,SD = .33,p = .38). Children categorized
Korean speakers a&oreari for both White and Asian targetM(yniee = .31,SD = .44,p = .05;
Masian = .09, SD= .27,p < .00%, see Figure 2, center bars).

When onsidering targets whepoke in French or Korean-accented English, older
children reported that targets who spoke French tvenmgericari if presented as WhitéMwhite
=.75,SD=#32;p = .007) buthey did not reliably categorize Frenrspeakers who were
presentedas‘AsiaMpsian = .41,SD= .38,p > .4). Targets who spoke English with a Korean
accent wergategorized asKorear if Asian (Masian = .19,SD = .31,p < .001) buparticipants
did not reliably categorizé/hite KoreanaccentedEnglish-speakingargets(Mwhie = .44,SD=
44,p > .4). These analyses suggest that older Korean American chittaghave incorporated
race into their nationality judgments, yet they also did not reliably categoriage shéhe
presenteddndividuals. This uncertainty may demonstyrat&ter consideration of multiple pieces
of informatien«(i.e., language and ratei is difficult to interpret because children’s responses
werevariableand not significantly different from chance. Indeed, compaxangss trial types
did notreveal evilence osignificantly different categorizations for White and Asian targets
since95%,confidence intervals for White and Asian targets overlappednalysis of the 90%
confidence.intervals, however, demonstrated a margiflaénce of target race on participants’
categorizatiorfor English- and Korean-speaking targets, whereby when considering the same
language, laildren were more likely to categori¥ehite targets aSAmericari than Asian
targets90% confidence intervafer French and Koreaaccented Englisepeaking targets
overlapped

Discussion
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The results of Experiment 2 revealed tmainfindings. First, Korean American 5- and
6-yearold children prioritized language over race. Specifically, younger Korean Aaneric
children categorized English speakers as American and Korean speakers as Korean, regardless of
the race of the target. These results provide further evidence for the amso8iaerican =
Englishspeaker,even in a population of children wispeak Korean themselves and have
extensive exposure to Asian and Korean-speaking people who livelmitieel States Second,
older Karean"Americanhildren demonstratesome attention to both language and race in their
judgments. “For instance, older children categorized Kospaaking targets as Korean
regardless of race, but only categorized White Engltaking targets as Americafheir
responses.did=naliffer from chancavhen evaluating Asian English-speaking targets. Thus,
children’s thinking about the link between race and nationality, as is evident ia @dgl,

Devos & Banajiy 2005; Devos & Ma, 2013; Devos & Ma, 2008), is likely coming online by
middle childhood. Moreovejust as White and Asian American adults similarly demonstrated
associations between race and nationality, Whitekamdan Americarchildren in the United
States demanstrated simitainking about associations between nationality and socialaréeg
(Devos & Banayi, 2005).

Taken together, these results are largely similar to the findings of Expédmehich
included.White American childrerDespite the many differences in the social experiences of
thesetwo populationsof children including language exposuaed racial andultural
background, both populations demonstrated early attention to language when reasoning about
nationality.andhemerging attention to race among older childrease results provide evidence
that childrendiving in different cultural contexts in the United Statag holdsimilar
associations between social group membershimandnal group membership early in
childhood,

The children tested in Experiments 1 arall2ived in the United StatesChildren in
many different American contexts megceive similaccultural input about national group
membership/and what it meanso® Americann school or through popular English-language
media. Forinstance, observing news media influences the formation of childreti¢sipoli
attitudes and national identiti€Sonway, Wyckoff, Feldbaum, & Ahern, 1981; Slavtcheva-
Petkova, 2013; Toivonen & Cullingford, 1997). Consequently, it is important to understand how

children living outside th&nited Stateswho may have different cultural input and experiences
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with linguistic, ethnic, and racial diversigpmpared to children living in the United Statesy
come to hold different beliefs about nationality. Through cross-cultural casopariwe can
investigate which intuitive aspectstbinking abouinational groupare similar across cultures
and which are constrained by a child’s local environm@&ntbegin totest thishypothesis,
children living,in South Korea were recruited to participate in Experi@eBbuth Koreas
relatively linguistically, racially, andthnically homogenou€entral Intelligence Agency,
2015). We'were again interested in how children’s beliefs atagignalityinitially form, and
how they might'be shaped by cultural experience.

Experiment 3: Korean children in South Korea

In Experiment 3, we presented Korean children in South Korea with the same task
presentedto American children in Experiments 1 and 2.

Method

Participants. Participants in Experiment 3 included Asian monolingual Korean-
speaking 5- and gearold children \ = 68, 34 female, 34 mal®] = 6.01 yearsSD= 0.5 years,
range = 5.44=6.89 years) anch®d 10yearold children \ = 149, 76 female, 73 malist =
9.89 yearsSD='0.5 years, range = 9.03 — 10.92 yea#d)) parents reported their child’s
ethnicityas.Korean (witltwo exceptions: 1 parent did not report; 1 parent repadhiedhild’s
ethnicity.as'both Korean and Japaneg&)ildren lived in South Korea and were recruited from
schools in Seoul, South Koredhey all spoke Korean as their fitahguage, and had limited
exposure to English in school. Although we planned to include the same sample sizes as in the
first two experiments, ore parents gave permission for their children to participate than
anticipatedwand the participatisghools rquested that all children be tested. Thus, we include
all data callected hereParents provided written informed consent for their children to
participate and completed demographic questionnaires (forms were distribdteollacted at
school); childrerprovided verbal assenChildren participated in this study in 2010.

Contexts Seoul, South Korea is a large city, with a populatio®. 84 millionand is one
of the world’s'most densely populated cities (Central Intelligence Agency, 2016idifrore
popuation,™2010). The vast majority of Seoul residents are ethnidédisean with small
Chinese (approximately 187,000 people) and American populations (approximately 10,000
people). Korean is the official language of South Korea (Central Intelligeyeecy, 2016).
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English is often taught in schools by native English speakers born outside of(8bed/o,
2009).

Procedure. The materials, procedure, and design were identical to Experiments 1 and 2.
All children were tested in Korean. Younger children were each tested individsafiythe first
two experiments At therequest of th@articipatingschool, older children were tested
simultaneously/in their classroomBor older children, face stimulere projected on to a screen
that could"beviewed by trentireclass while the experimenter played the corresponding audio
stimuli. Children recorded their responses silently using pencil and pgpeh classroom
viewed a different trial order, but the same stimuli, counterbalancing, andnegptar
instructionswere used as in Experiments 1 and 2. Children circled “American” or “Korean” on a
coding form; half of participants received a form with “American” written on the left and
“Korean” written on the right and half received the opposite layout.

Results

As in Experiments 1 and 2, children’s responses were analyegbinomial tests for
each trial typeand confidence intervals to compare across trial types

Koreans5- and 6-year-old children. As in theUnited States5 and 6yearold children
in South Keeaused information about language to make judgments about nationality. Children
categorizedargetswvho spoke English atmericarf (Mwhie =.96,SD=.19,p < .001;M asian
=.86,SD=.32,p <.001) andargetswvho spokeKorean as Koreari (Mwhie = .15,SD=.34,p
<.001;Masian = .02,SD=.13,p < .001 for both White and Asian targets.

Targetswho spoke in French and Koreaneented English were all categorized as
“Americanjwrather tharf Koreari (French:Mwhie =.97,SD = .12,Masian = .88,SD=.29
Koreanaccented EnglistMwhie = .93,SD = .20,Magian = .85, SD= .33 all ps< .001) and this
was true for both Asian and for White targesse Figure 1, right bars).

Comparing across trial types, younger Korehitdren’s categorizatioriargely did not
differ based.on/race, with two notable exceptions. First, younger Korean childremavere
likely to categorize Asian targets who spoke KorasifKoreari than White targets who spoke
Korean (95%.confidence intervals did not overlap). Second, younger Korean children were
marginally more likely to categorize Asian Frefggeaking targets d&oreari than White

Frenchspeaking targets (90% confidence intervals did not overlap).
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Korean 9-and 10year-old children. Older children tested i&outh Korea primarily
used race, not language, when making nationality judgments. Children categorized English-
speaking targets d&\mericari when presented as Whitel i = .97,SD=.11,p <.001), but
as Korean when presented as Agldisian = .43,SD = .43,p = .06). Similarly, children
categorizedargets who spoke Korean asdreari if presented as AsiafMasian = .15,SD = .27,

p < .001) but asAmerican if presented as WhitdMwhie = .58, SD = .40,p = .005).

Participants also useadce to differentiate between French and Kor@arented English
speakers. Children categorizeditgets who spoke in French“@smericari if they were
presented as Whit&{nie = .90,SD=.25,p < .001), but not if they were presented as Asian
(Masian = .54,SB = .37,p = .18). Children categorizedtgets who spoke in English with a
Korean aceentas American if Whifd{nie = .66,SD= .40,p < .001) and Korean if Asian
(Masian = .20,SD= .33,p < .00% see Figure 2, right bars).

Comparing acrossials, children’s responses reflected attention to saben judging
nationality:(as evidenced by non-overlapp@i§oconfidence intervals, see Table 1)ithin the
same language, children differentially responded when the face was presented as White versus
Asian.

Discussion

Korean tildren tested ifexperiment 3 demonstratelifferent patterns of associations
between nationality and social groups at different points in developriRmmet. and 6yearold
children in.South Korea robustly used language when evaluating another person’s nationality.
Similar to5="and 6yearold children in Experiments 1 and 2, younger Korean children tested in
Experiment:3:.categorized Englispeaking targets as American and Korean speakers as Korean.
Yet, 9-and 10yearold childrenin South Korea prioritized race over language and rated White
targets as,American and Asian targets as Korean for most tdle: and 10yearold children
across cultural contexts demonstdegemeattention to both language and race in their
nationality judgments, yet the relative weighing of these categories follofeckdt patterns:

Older children'in thé&Jnited States (White American and Korean American) demongtrate
attention to"both language and race in their nationality judgments, whereas oldendieitdieel
in South Korea prioritized race over languadeken together, these results suggest that children

in South Korea may develop a different perspective on the social meaning of nationality
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compared to children living in tHénited Statesluring the early school yeatsough children’s
early intuitions about nationality mayitially be similar across cultural contexts
General Discussion

Thestudies presented heneveal two key findings. First, young children’s early
reasoning abeut national group membership is guided by information about social categories
and childremassociate language with national idenggyly in life. We observed raarkable
similaritiesamong 5- and §earold children teste@cross cultural contexts, including White
American‘andKorean American children tested indhéed States and Korean children tested
in South Korea.Specifically, children categorized Englispeaking targets as American and
Koreanspeaking targets as Korean, regardless of the presented race twafrgac(iWhite vs.
Asian). In eontrast talassictheories of developmeassertinghat childrenrdo nothave a
conceptual understanding of nationality (e.g., Jahoda, 1964; Piaget & Weil, t@bgpjesent
research demonstrates that children reliably associate social group membership with national
groups (see Van Deth, Abendschon, & Vollmar, 2011, for a related discussion of childrgn’s ear
political attitudes) Thesefindings sipport the argument that implicit social biaseserge early
in life and ‘do'not requirprotractedcexperiencer knowledge to develgmonsistent with
predictions.from developmental intergroup the@igler & Liben, 2®M6). In addition, young
children’ssprioritization of language over race when making judgments about n&gianali
consistent with an essentialist approach (Gelman, 2003; Gelman & DeJesus, inBetss)
children havaletailed knowledge of the determinants of nationality, they use information about
social groupsyspecifically language, to understand national groups as a category. niihvegse fi
are consistent:with previous research that children use language more than race in their social
judgments (Kinzler & Dautel, 2012; Kinzler et al., 2009), evolutionary perspectivédse
meaning of language and race throughout human history (Cohen, 2012; Kinzler et al., 2010;
Kurzban et.al.,.2001; Pietraszewski & Schwartz, 2014)santlogical and political science
theories of the role of language in establishing a common culture (Jay, 1787; Kohn, 1961,
Kymlicka, 2999; Soysal, 1998). Although young children may not have extensive experience
reasoning@xplicitly about nationality, they already hold an association between nationality and
social group membership.

Second, by age 9 children incorporate race into their judgments about nationality, and the
extent to which they do so diffeagross cultural contextsn all threepopulationgested older
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children demonstratesbmeincreased attention to race in their nationgliggments. This was
particularlythe caseamong older children tested in South Kor@satheyprimarily used race, not
language, when making nationality judgments. Additional studies in different types of
homogenous and heterogeneous environments would be informative to understand how one’s
local context.might shape priorities in reasoning about social categoaken fogether, these
findings suggest that although children’s reasoning about nationality maii&iéy similar
across cultural"contextslder children demonstrate different attitudes, both from younger
children and“across cultures, and early social environments may play an impuetamthe
development of children’s reasoning about national grokpsire studies would benefit from a
direct investigation of how children begin to incorporate multiple cues to national grou
membership in‘their judgment#&\s we mention in Experiment 2, differentiating between
incorporating multiple pieces of information and general uncertainty is difficthis design.
Having children use a scale to rate an individual’s national group membershipthathar
forced chQice measure, could provide additional evidence regarding how children raektiffer
cues to national group membership (e.g., language, birthplace, current location).
This'studyoffersan important first step in understanding children’s beliefs about
nationalitys.but haseveralimitations that would benefit from future investigation. First,
methods.that provide children with a wider variety of response options (e.g., a Stal¢han a
forced-choice question) could provide insight into whether children believe that a persba ca
a member.of more than one national group simultaneously or hegoc&ing a person as
“American’might differ from categorizing a person as “not Koreafs’described in our
methodological approach, the simple design of the present researiticasto understand
potential differences across age groups and cultorgkexts by employing the same stimuli,
however methods inspired by ethnographic, survey, or historical research may provideaddit
insights into.the process of children’s reasoning about nationality. Setmnplpssible that
administering.the task at the group level for older children, rather than indiyidualy
meaningfullysinfluence children’s responses in this task. Though we know of no prior studies
that would ‘previde a mechanism for this methodetlito greater consideration of race, we
cannot directly rule out this possibilitfinally, these results may be limited to the specific

populations that were tested and the stimuli that were developed for the presenCsiildhgn

This article is protected by copyright. All rights reserved



‘AMERICAN = ENGLISH-SPEAKER’ 22

from different cultral backgroundsvaluating moreliverse stimuli, would be informative to
draw broader conclusions about the development of children’s thinking about nationality.

What types of input may impact children’s beliefs about national group membership and
contribute to theobservedlivergence in older children’s responses across communities? One
possibility is.that formal education plaga important role in transmittingessages about
nationality‘to children. The older (9- and ¥€arold) and younger (5- andy&arold) children
tested in theseexperiments differ in many respects; one critical difference between these age
groups is the'amount of formal education they have received. Young children’s ptioritafa
language ‘may recruit intuitive reasoningpabsocial groups, in which language may be
especially powerful in guiding young children’s social preferefees Kinzler et al., 2009)In
contrast, the nuanced pattern of results demonstrated by older childreefi®etya more
detailed knowledge of historgivics,and geography that has informed their reasoning about
nationality. Alternatvely, domain-specific knowledge about nationality may not be required to
explain the differences we observed in children’s reasoning across age gobuigdsen are
highly observant of the social structures of their communities. As evidenaeahals young as
age 4 in both'the United States and South Africa associate higher levels of wealth with racial
groups that.are perceived to be high in social status (Olson, Shutts, Kinzler, &aNeX?2;
Shutts, Brey, Dornbusch, Slywotzky, & Olson, 2016). Children’s beliefs about nationality and
the link between nationality and social groups may thus be guided by similar processes of
informal observation.These patterns may be especially interesting to test in cities that vary in
their ethnc.andynational diversity. For instance, children in Studies 1 and 2 live inyaciall
diverse citiesyyet these cities have relatively small Asian and Korean populations compared to
metropolitan areas such as Los Angeles, New York, and WashiBgtomore according to the
2014 American Community Survey (United States Census Bureau, 2014). Testing how
children’s experiences vary depending on the composition of their citieeactions with
people of different nationalities is an important directianféidure research.

Is nationality a static constructPhe findings of the present research suggest that make
reliable predietions about the relation between nationality and social categories early in life, but
the responses of older children in this study suggest that thinking about nationality undergoes
revision and may continue to do so throagiolescencand adulthoodsee Phinney, 1989,

1993; Phinney & Tarver, 1988For instancecontentious political contexts may subtly
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influence adultspolitical attitudes and the way peomenceive of the meaning of nationality
(Carter, Fergson, & Hassin, 2011; Devos & Ma, 2013) but these beliefs may shift over time and
be malleable based on the current polit@dethate such aslivisive presidential campaigns
compared.to naorlection yeargFerguson, Carter, & Hassin, 2014; Ma & Devos, 20T4ese
findingsraiseinteresting questions about the importance of context and the potential nigtleabi
of reasoning about nationaliacross the lifespanTesting whether children’s beliefs about
nationality'vary"depending on the context (e.g., by conducting the study in a room with an
Americanflag'vs. flags from different countries) would be an interesting idinefctr future
studies. These findings wald complementhe present study in revealing that the patterns
observed in adults may have their roots in early-emerging, intuitive thinking.

Finally, in contrast to past research that reveals children’s failures to reason appropriately
about nationality (e.g., Jahoda, 1964; Piaget & Weil, 1951), the preseairch demonstrates
that children reliably associate social group membership with nationaldyngrchildren may
not have a.detailed understandinglef legal requirements of nationality, yet they still view
nationalitysas#a' meaningful social grof{gee Kinzler & DeJesus, 2013Ynderstanding how
early associations between language, race, and nationality develop and how these associations
might contribute to biases and prejudameild be critically informative fopublic debate on
controversial political issud$luszek & Dovidio, 2010; Lippi-Green, 1997; Matsuda, 1991).
Implicit attitudes are related to a variety of behavioral outcomes, includipgrdies in hiring,
health care, and legal decisiq@hapman, Kaatz, & Carnes, 2013; Rachlinski, Johnson,
Wistrich, &Guthrie, 2009; Rudman & Glick, 2001$imilarly, implicit attitudes about the link
between natienality and social categories may influence discriminatory paiwienationalist
attitudes, including those that demonstrate bias towards individuals who wera Hoeruinited
States with diverse ethnic heritagesy., Yogeeswaran & Dasgupta, 2010). Understanding the
development.and potential malleability of these attitudes is criticlmning futurestrategies

to combat their/negative consequences.
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Figure 1."Responses of-and 6yearold children by populatiofor trials featuringhative
English and"Korean speakers. Black lines show 95% confidence intervals. Set (fap)dor
data from all trials.

This article is protected by copyright. All rights reserved



‘AMERICAN = ENGLISH-SPEAKER’ 31

] : .
0.9 i ®BExp. 1: White American
e BExp. 2: Korean-American
'% 08 | YExp. 3: Korean
L]
@ 0.7 | )
£ 0.6 |
L]
8 = |
E 0.5 ]
To04 o |
5
£03
a
0 0.2 r
= ]
0.1 ] _I
a mall]

English, White English, Asian Korean, White Korean, Asian
Trial type (Language, Race)

Figure 2..Responses of-@&nd 10yearold children by populatiofor trials featuring native
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for data from all trials.

Table 1
Proportion of “American” categorizations by trial type, population, and age group
Five- and 6yearold children

Trial Exp. 1:M (CI) Exp. 2:M (CI) Exp. 3:M (CI)

White-English || .94* (.85, 1.00) .91* (.80, 1.00) .96* (.91, 1.00)

Asian-English  .91* (.76, 1.00) .72* (.50,.94)  .86* (.78, .94)

White-Korean ~ .09* (.00, .24)  .22* (.00, .44) .15* (07, .24)

Asian-Korean  .16* (.00, .34)  .03*(.00,.10)  .02* (.00, .05)
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White-KAE .31% (.10, .53)  .75*(.56,.94)  .93* (.89, .97)
Asian-KAE 19* (.05, .32) .47 (.30, .76) .85* (.77, .92)
White-French ~ .09* (.00, .20)  .84* (.68, 1.00) .97* (.94, 1.00)
Asian-Frepch™, .03* (.00,.10) .53 (.30, .76) .88+ (.80, .95)
Nine- and 10yearold children
Trial Exp. 1:M (CI) Exp. 2:M (CI) Exp. 3:M (CI)
White-English™  1.0* (1.00, 1.00) .91* (.76, 1.00) .97* (.95, .99)
Asian-English .72* (.48, .96) .59 (.42, .77) .43 (.36, .50)
White-Korean./. .31* (.08, .55) .31* (.08, .55) .58* (.52, .65)
Asian-Korean  .03* (.00, .10) .09* (.00, .24)  .15* (.11, .20)
White-KAE .63 (.38, .87) 44 (20, .67)  .66* (.59, .72)
Asian-KAE .16* (.00, .32) 19% (.02, .35)  .20* (.14, .25)
White-French~ .50 (.26, .74) .75* (.58,.92)  .90* (.86, .94)
Asian-French .03* (.00, .10) 41 (.21, .61) .54 (.48, .60)

Note.Propertions that are significant at p < .05 are marked with asteigkB! stands for

Korearaccented English.
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