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CHAPTER I
INTRODUCTION
I. IMPORTANCE AND STATEMENT OF THE PROBLEM

During the past fifty years |eoonda§y schools have
made repid edvances both in enrollments and in the curriculum.
In 1890 these schools were still the schools of the few, even
though their enrollments had begun to grow rapidly. The high
schools have continued their rapid grovth until today they
present an extremely wide range of individual differences in
such sreas as interests, asbilities and needs. Of the millions
of students attending these schools today, probsbly six out of
every seven vill never attend college. It is thus apparent
that our high schools must provide for both the students who
do and those wvho do not plan to go to college.

A nev age has sppeared. Some call it the Atomic Age;
but vhatever its name it is an age of science, an age of un-
precedented development of kmovledge, invention and industry.
The emphasis is on internationalism, rather than nationalism,
and on extension of the means to supply human vents on an
international basis,

In the United States there 12 no national agency
vhich controls public education. BEach state 1s free to



carry out its ova educational theories. The interchange of
ideas through the press and redio, the ease with wvhich people
move sbout, nationel and regional conventions, and msny other
agoncies contridbute to give some uniformity te educationsl
thinking and practice. Yet, each state and the schools. and
school systems in the state strive in their respective spheres
to produce the kind of schools which will best serve the
needs of the youth of their comsmunities.

In most school systems there are latent forces in
the organization, in the teaching and administrative staffs,
in the inflexibility of the school plant snd in the funds
aveilable thet resist chenge. Students of educatiom should
sppreciaste the difficulties thet leadership in education
must face, both inside end outside of the schools in effect-
ing changes in the schoels end in their services which fall
in 1lino with the more progressive demands. Pstience, deter-
mination and foresight must be had by progressive adminis-
trators if they are to succeed in bringing about the needed
changes in our schools.

Hovever, any adequate statement of the guiding
principles of secondary education should include the many
izmplications of the high school as a social institution
moeting the educational needs of the time. It should modify
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its work as the demands of the student's social environment

change in accordance vith the new civic, social, economic,
educational and ocoupational problems. It should afford,
within the possibilities of its own limitations, every boy
and girl in the community the opportunity to pursue studies
of significent value: to them and to the sociaty in vhich
they live, sccording to standerds appropriate to their abili-
ty to succeed. The high school should maintain close
co-operation and articulation wvith the elementary schools
vhich feed into 1t, in order to provide a continuous educa-
tional process from the grades through all stages of secon-
dary education. The high school should regard guidence as
one of its most important functions to youth. Further, it
should seek to provide all children of secondary-school age
en education based upon the sctivities and characteristics of
1ife today.

Thus, realising and understanding the role of the
socondary school in the educational field todasy, the problem
of this thesis is to develop a course of study in Awerican
History, on the unit besis, vhich will meet the interests,
needs and azbilities of senior high school students.

Most educators agree that the field of social studies
has come to be one of the most important areas of learning

in the schools of this day. Most educational leaders also



agree that students can learn vell under the wnit approach
to the teaching of the social studies. However, the unit
program must be flexible 1if it is going to meet the manifold
problem of individual differences in our schools today.

II. DEFINITIONS OF TERMS USED

In order to avoid any confusion and misunderstanding
resulting from a failure to state clearly the meaning of the
major terms used in this thesis, they will be defined in the
followving paragraphs according to their use in the prepara-
tion of this document.

The 30013] studies. The social studies deal vith
human beings in their relations to one another and to their
physical environment. On the secondary level, the social
studies "comprise a group of subjects including history,
civics, economics, and sociology, vith certain relatively
undefined boundaries and ramifications in the subject matter
of geography, vocations, ethics and hamemaking."l

Curriculum. The curriculum is all the experiences
of the pupils that are influenced by the school. These

1 Roy 0. Billett, M
Teaching (New York: n&mgémmmy, 107, p. 222.
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experiences may include both the in-school and out-of-school
environments of the students. Pupils should use the subject

matter as they need the information.?

Subject gurriculum. In a sudbject ourriculum great
eaphasis is placed upon sequence,3 Subject matter is logi-
cally organigzed around values vhich are inherent in or derived
fram the subject matter itself. Its scope is rather narrov,
in that it isn't supposed to overlap other subjects.

Unit of vork. "A unit consists of purposeful, related
activities so developed as to give insight into, and incoreased
control of, some significent aspects of the environment; and
to provide opportunities for the socialiszation of pupill."“

A unit of vork should facilitate the integration of the
experiences of the student. If his experiences are properly
integrated there is a good chance that he will develop a vell
edjusted personality.

2 L. Thomas Hopkins, W I %m;gg
(New York: D. Apple ont'm% mmy,%ﬂ
P. .

3 Department of Superintendence, The Social Studies

Curriculum, Fourteenth Yearbook (Washington, D.C.: National
ﬁ?uc_EIon \ssociation, 1936), p. 54.

4 J. Murray lLee and Dorris May lee, %g Chila %%)&A
Curriculum (New York: D. Appleton-Century Company, 1 ,

P. o



Democracy. Democracy is a vay of life vwhose general
purpose “is to serve the people individually and collective-
ly to the end that each may protsct the wvelfare of all end
all may protect the velfare of each.” It 1s dismetrically
opposed to totalitarianism.

III. MEBTHODS OF PROCEDURE AND SOURCES OF DATA

The philosophical and analytical-survey methods of
research vere employed to obtain the materiel presented in
this thesis. Techniques for collecting the necessary data
consisted of a review of related investigations and other
pedagogical literature, and an examination of pertinent
courses of study and text books.

IV, ORGANIZATION OF THE REMAINDER OF THE THESIS

The remainder of this thesis includes a consideration
of (1) the status and trends in the social studies, (2) a
survey of American History textbooks and courses of study,
end (3) a proposed course of study in American History for
the senior high school.

5 J. W. Wrightstone and Doak S. Campbell, W
oW,

jdion d L imriag |t 5L pite (e



CHAPTER II
REVIEW OF RELATED LITERATURE

I. REVIEW OF RELATED THESES

Unit orgenisation in Americen History. Anna
Eatherine Goodl made a study of the unit assignment in
relation to its utilization in junior high school. She
cameé to the conclusion that it is the best method yet
devised to provide for special emphasis on the thought
process in the social studies. 8he is comnvinced that a
deémocratic government needs citizens vho can and do think;
citizens wvho do not have their thinking done for them.,
@Good believes w2 must teach that to the boys and girls
vho are in school today, because they will be carrying
on the very principles and traditions they are at present
studying.

Good starts her units vith a "Delimitation” vhich
others sometimes call a previev. This is followed by vhat
she calls "Incidental Learning Products,” vhich is a state-
ment of the specific aims to be achieved by the work done
in completing the unit.

1 Anna Eatherine Good, "Unit Organigzation of Four
Topics in Americsn History,” (unpublished Master's thesis,
Boston University, 1939).



Good sets up & rather rigid time limit for each
phase of the unit, such as the introduction, laeboratory
worik, etc, It seems that eny time 1limit that 13 set up
ghould be of & flexible nature.

In introducing the units Good uses such devises as
motion pictures, bulletin board displays, Education Week
for her unit on the cultural growth of the United States,
and excursions to places of interest.

Good defines the unit assignment as an experiential
séquence from the standpoint of the pupil. Her unit assign-
ment consists of notes for the tesacher, questions and
problems for the pupils, additional selections for optional
related sctivities, and a mastery test.

Each of her units 1is divided into the followving
phases: The unit, delimitation of the unit, incidental
learning products, tentative time limit and distribution
of time, the unit sasignment and list of resdings.

In her thesis Good has set up four units in
American History. They are as follovs: Expansion from
the Atlantic to the Pacific, Expansion Outside the
Continental United States, The Development of the United
States from an Agricultural Country to an Agricultural-
Industrial Country, and the Cultural Development of the
United States.



Eveluating Americen History fextbooks. Fred
Woisa2 analyzed and evaluated textbooks in American

History and cam@ to the conclusion that textbooks have
been and probably will continue to dbe a most important
factor in the teaching of American History in the senior
high school. Because this is true, there is a definite
need for improved methods in selecting these textbooks.
He found that the score card is probably the best method
for the analysis, evaluation, and selection of history
textbooks becsuse it is a more systematic, objective, and
effective method than any other. He states further that
gseveral persons should analyse, evaluate, and score the
textbooks. In order to judge the improvement in text-
books, he chose five from the period 1932-1935 and seven
from the period 1940-1942. According to the score card in
this thesis, the books by Ba@? Faulkner end Kepner, and
Harlov appear to be the texts most likely to meet the
needs and purposes of the average teacher of American
History. He found that the more recent texts tend to em-
phasize to a greater degree the problems and affairs of
2 Fred"A. Veiss, "The Analysis, Evaluation, and
Selection of American History Textbooks for Senior High

School Classroom Use,” (unpublished Master's thesis,
University of Michigan, Ann Arbor, 1943).
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the period since the Civil War and of the twentieth
century.

Weiss concludes his thesis with the statement that
in applying a score card to a number of American History
textbooks, one acquires a greater insight and appreciation
of the thought and effort wvhich go into the composition of
these textbooks. The scorer is aliso made aware of many im-
portant elements in the textbooks which might othervise
escape his attention.

Improving the tesching of Ameriosn History. Harold
E. Ringer3 vrote a thesis on American History to shovw hov
a teacher of Americen History in s rural centralizsd high
school can put into practice some of the more desirable
methods of teaching which provide greater opportunities
for boys and girls to acqguire the tralning that 1s consid -
ered most necessary for living in a democracy.

Ringer uses the philosophical method in the presenta-
tion of his material. The study starts wvith a statement
of the average teacher's philosophy toward Lmproving the

3 Harold E. Ringer, "Improving the Teaching of
Eleventh Grade Americen History in Pioneer iigh 8chool,"
(unpublished Master's thesis, Ohio State University,
Golumbus, 1939).
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teaching in his classes. He then states many definitions
of philosophy, from which he evolves his own. He says
that the teacher must guide his students in forming their
own philosophy of life. He then goes on to say that the
teacher must knov the nature of the scci@l order in which
the boys and girls live before he can guide young people
in the search for the better life.

The thesis is Orzanized under the folloving head-
ings: Introduction; Philosophy of Educatiion for Present
Day Teaching; The Nature of the School; The Students,

The Local School and Its Community as They Accept the
Problem; Presentation of Practical Suggestions for Im-
proving the Teaching of Eleventh Grade American History;
end Conclusions.

Ringer says that the teacher of American MNistory
should have an understanding of his subject as relsted to
other bodies of kuowledge which have importance to mankind.
Ho ghouldn't think of his work as the only teaching wvhich
has significance to boys and girls.

Ringer sugezssted that 2 Qquestionnaire be filled
out by the students to help the teschsr to know them
bgtter. He presents a mimeographed list of all books,
megasines, and pamphlets that are svallable in the school
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library. He gives a large dbibliography of sources of
cheep material and takes care of individual differences
largely through research papers. To test attitudes he
glves the two tests that vere used for that purpose in
the evaluation of the Eight Year Study which was carried
on at Ohio State University. He also gives & good diagram
to show the difference between conservatlve, progressive,

radicel and reactionary people.

Inits f nternational understanding and cooperatioc;
Ruth Curtis® msde a study in vhich she developed units on
international understanding and cooperation in the social

studies of the secondary school curriculum. 8She came to
the conclusion that the social studies curriculum of
secondary schools should help the students to become
vorld citizens rather then try to make them better
citizens of the United States only.

81x units have been developed in this thesis. Units
I and II are for use in the junior high school end could
be included in any of the social studies classes. Units III
through VI are on the senior high school level and could be

§F Ruth Curtis, "Bdusation for International Under-
standing and Cooperation,” (unpublished Master's thesis,
University of Michigan, Ann Arbor, 1945).
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used in world history, Americen history, economics, govern-
ment, or problems of democracy courses. Esch unit includes
the following: phases and purposes of the unit; and activ-
itles for ercusing interest, developing and for summariz-
ing the unit.

II. REVIEW OF COURSES OF STUDY

Saeginav, Michigan Course of Study for American
history in secondsry schools.5 The unit approech is used
ir this course of study for the social studies. In the

introduction a social studies philosophy is presented.
This philosophy is that the teachers should feel that the
course of study should be & gulde or stimulus and not some-
thing vhich nust be followed to the letter. The interests
and needs of the puplils should affect both the content and
teaching procedure. The work and ectivities should be
cooperatively planned and evaluated by the teacher and
pupils.

Each course in the socisl studies program is begun
by a list of aime desirable to emphasize in that particular

course. The major areas of living are considered in the

Sclence, f"i—%ﬁ%owé&%m,

August, 1 s PP.
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various units. Each of the units is accompanied by
Gggssted activities: (1) to ercuse interest; (2) to
develop the unit; (3) to summarize the unit. Examples
of activities to arcuse interest are: presenting a pre-view
by the teacher, discussing early oxplorax;a, and discussing
the gemeral living conditions in the colonies. The follow-
ing are typical of the activities used in developing the
unit: writing an imaginary sccount of a stage coach
trip, presenting a floor talk on the eerly crusades and
their influence, dramatizing eplsodes of the Stamp Act
Congress, and revieving books of historical fiction on
this period. To conclude the units, such activities as
the folloving are used: draving two parallel time lines
in diffsrent colors for the periocd 1600-1700, on one
indicating the chief English events and on the other sig-
nificant colonial events; make a "Hall of Fame" of esarly
leaders giving name and reason for their importance;
making sorgp books vhich include msps, study outlines,
bilographies, pictures, and themes on the revolutionary
and constitutional periode; and taking a test on the unit.
These activitiea are meant to be only suggzesiive amd some
might be delated or others added according to imagination
and initliative of the teacher., For sach of the units
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references are listed for the students, but they do not
include any biographies or books of fiction.

Amgrican history for the high schools of Lanaing,
uighig;n#é The Lansing course of study makes use of the

unit plan. The units are organized around areas of liv-
ing such as the following: Expressing and enjoying beauty
and high ideals, engaging in and enjoying recreation,
comminicating with others, cooperating in scientific,
social, and civic activities, etc. Each course in the
social studies emphasizes some specific area. The center
of emphasis for the eleventh grade is: Making progress
in science and enriching American life.

The philosophy is that the social studies should
be related to present happenings, and past conditions and
developments should be studied only as they relate to
present happenings. The belief is that students should
understand the principles and achievements of a democracy.
Greater international understanding should be fostered, es-
pecially between the Americas. This point is especially
inportant in this age of the reavakening of international

© lansing, ¢ !%Qx%ﬂﬂm
Gredes X to XII ’ tnelu 1v0 (Lansing, Board of

Education, 19%1), pp. 92-121.
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understanding. However, it is desirable to go still
further and teach the nee¢d for trust and a sincere friend-
ship between the nations of the vorld, becguse it is ome
of the cornerstones on vhich one of the greatest needs of
gociety today must be built--permanent international peace.
In sddition, pupils should not only understand our
democracy but should practice democracy in their school
1ife as vell.

Besides stating suggestive aims for each unit the
course of study gave a list of broed aims for the whole
social science curriculum. Some of the latter aims include:
Grovth in social sensitivity and constructive social parti~
cipation, grovth in integrity, clear thinking, creastiveness,
health and safety, etc. The course of study in American
history is divided into seven units, each with many sug-
gested activities and references.

American history for the high schools of Opegon.”
The purpose of the Oregon course of study in the social

studies 1s to offer stimulation and assistance in the
selection of content, organization, activities, and

suggested procedure. A list of objectives is found at the

7 Ore ;e; S
%gmgum %ng% . go% Sma e Waf
ucation,

1939), pp. 132-78.
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beginning of the course of study. Three textbooks are
used in the course on American history and government.
Wiers 18 an introduction to eash unit. Activities and
objectives 2lso sre stated for each unit. Such suggestive
activities as the following are given: Prepare a chart or
diagram shoving hov the system of checks and baslances
functions; prepere a dramatization of the Constitutional
Convention, letting the members of the class represent
the various delegates to the convention; and contrast
the plans for reorganization of government with the plan
provided by the Constitution. A list of socurce books that
would be valuable sdditions to any librery for American
history or government ig included. The course 1is
divided into seven units.

Evansville course of study for American h;ggggx.a
The purpose of this course of study is to provide a func-
tional program to meet the changing conditions of the
times. Curriculum revision must keép pace wvith the
socio-economic vorld. It is a matter of taking inventory
of the offerings, dropping out deadwood here, adding nev

B Evansville, e 8 c 0
g 1n Eloventa-tong Toital Siates et hansyh,
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material there. Curriculum revision is a constant process
and therefore constant evaluations should be made of its
offerings.

While the eight unite covering the entire American
history course are very detalled they still are only
offered as a source of stimulation and assiatance to the
teacher. In the introdustion to this course of study
it takes up such topics as: Functions of secandary edu-~
cation, soclal studies objectives, classroom methods,
testing, teaching materials, integration, exira-curricular
activities, and the use to be made of the course of study.
The units consist of an overview, subject matter, text
reforence assignments, and pupll activities. 2 short list
of historical fiotion and blographies, several books of
source material, and a more coamplete list of textbook
roferences 1s given in the appendix.

III. ANALYSIS OF TRXTBOOKS

Eleven school books in American history heave been
chosen as references for the course of study proposed in
this thesis because they use the unit plan, are receént,
are of varying diffilculty, and heave somewhat differing
emphasfs. It seems appropriate, therefore, to analyze
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the various features of these bdooks as e basis for msking
beat use of them in teaching the proposed course.

Ouy Nation, by Barker and Commager,d appears to be en
excellent book. Besides giving a previev for each unit, an
outline precedes esch chapter. Each of the chapters 1s
vell summarised. Important original descriptions are
placed in the text in the most opportune places. It has
many fine 1llustretions, many of vhich are colored. Over
half of the book deals vith the periods since 1865--that
part of our history vith strong implicaticns for the present
dey. It has a good 1list of both biographies and fiction at
the bdeginning of each unit.

The United States in the Msking, by Canfield and
others,10 13 & very good book. Each of the eight units
in the book is preceded by a previev and 1is ended vith a
good list of biographies and imaginative literature. Each
unit is also preceded by four or five Questions designed
t0 eid the student in gaining the most imowledge from its
content. Each page has marginel headings to further agid
the pupil in his study of American history. This book also

: @ . Barker and Henry Steele Commager, Our
Evanston, Illinois: Row, Peterson and Company,

. 97‘ pp.
10 Leon H, Canfield and others :
the Making (Boston: Houghton mrnm'c%my, E’. M PP



has most opportunely placed the thumb-nail diographies
of the =most prominent men in our country's history. It
15 very vell illustrated.

Another fine book is one vrittem dy Feullmer and
Eepner, u entitled America. It deals more with our cul-
tural and economic history than most American history
texts. Each unit is preceded by a previev. This text
includes a 1ist of imaginative readings at the end of
each chapter. Supplementing this is a fine list of
source and recreaticnal reading materisl in ¢he back

of the bdook.

The Development of Ameriocs, by Wirth,12 1s also
a very good book. Kach unit in the book is preceded dy
a vell written previev. Each chapter is concluded by
the folloving: qQuestions on the chapter, projects,
problems for investigation, oral reports, problems for
debate, comparisons and contrasts, vooabulary, identifi-
cations, and map studies. Besides these each unit 1is
ended by suggestions for a test on it. All of these

1l Harold U. Paulkner and Tyler Kepner ﬁm
ew York: Harper and Brothers, Publishers, i? .
PP.

12 Wirth, Fremont P., The
(New York: American Book cmmy



21
activities, the author says, have been classroom tested.
Then, too, esch unit is folloved by a resding list including
source material, fiction, and bdiographies.

The Americean People, by Hamm, 13 contains Questions at
tae beginning of the chapter to help in the study of 1it.
Each chapter is ended by an annotated dbidbliography of fictiom.
This book places slightly more emphasis than most on the
social and economic aspeots of the history of the United
States.

The book by Muszzey,l¥ entitled A History of Our
Country is introduced by & fine personalized letter to the
student on why they should study history. Each unit is
introduced by a preview which magnificently connects the
past vith presént day happenings.

Another good book is the one written by Wilson and
Lemb,15 entitled American History. Besides preceding each
unit vith an overview, questions are included to aid the
student in his study of it. Each chapter is introduced by

" 13 William A, Hamm, Prom Co o World Pover (Wev
York: D. C. Heath and co;pan!, 1&%1 381 PP.

14 David S. Muzsey, A History of Our Country (Wew
York: Ginn and Compeny, i9r6§ 53 PP

15 Hovard E. Wilson and Wallace E. Lamd #%%F
History (Wev York: American Book Company, 1957 . PP.



& graphic time chart vhich places the important events of

the chapter in their proper perspective. This DO presents
American history in a truly story form., Although it is writ-
ten on the junior high school level, it would be & fine sup-
plementary book for the semior high school, especially for
those students who dislike history snd for the slower stu-
dents, Its vocabulary is simple, and most high school stu-
dents vould find it interesting. It has s number of excel-
lént activities end a good 1ist of fistion and biographies
at the end of each unit.

Two other junior high school books are suitable for
uee in the proposed course in American history. The first
of these is the one by Barker, Commager, and Weébbd, tnuuodm
The Bullding of Oupr Nation. This book is vell illustrated,
including many colored illustrstions. Each unit is intro-
duced by a previev and a book list. The latter contains
fiction, blogrsphy, and source books. The book starts out
with our heritage from the cave man. Each chapter ends with
2 sumnary to give a brief story of the chapter. At the end
of each unit are activities of the problem #olving, thought

proveking type.

e C. Darkm‘, Henry 8. Commager, end Walter

—16 Bugen
P. Webb, The 9{'6'#% (lvmlm, Illinois:
Row, Peterson
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The other one of this easier type reading is the bdook
by MoGuire and Portwood,l? entitled Ihe Rise of Our Pree
Bation., Each unit is introduced by an introduction called
The Past Lives Again for Us and is summarized dy a section
célled The Past Marches Dowvn to Us. The purpose of the
latter is to shov hov each period of our history affects our
lives today. This book lists activities that can be carried
out by students particularly interested in scme particular
subject such as English, Science, Industrial Arts, etc.
These activities might be carried out easier vhere the above
courses are fused vith the history course or in s core cur-
rioulum. At the oconolusion of each unit 1is a reading list
containing fiction and biography as well as poetry applic-
able to the unit. Also at the end of each unit is a list
of photoplaye, lantern slides, and motion pictures for use
in the classroom. In the case of the latter, they tell
vhether the picture is sound or silent and from vhat oompany
it can be obtained.

Two dooks of scuirce reading are especially good for
use in s course in Americen history. The first of these 1is

entitled The Heritege of America, written by Commager and

17 Edna McOuire and Thomas B. Portwood,
Qur Free Nation (New York: Macmillan Company, 19‘&%%%%.
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noﬂno.m Some teachers teach history in such & menner that
it becomes almost entirely a series of facts and dates to be
ioarned. In this manner history ceaces to liave very much
reality. To help avoid this teachers of history should pro-
vide books such as this one which oontuna-mt of the great
historical doouments of American history. These sccounts of
actual people,vho participated in them, makes history more
realistio for the high school student. This book is organiszed
into chapters on such topics as the following: opening up
the continent, planting colonies in the new world, 1life in
the colonies, etc. It includes actusl acocunis from the ex-
ploration period to the New Deal under Frsnklin Roosevelt.

Another book of this same type is entitled ¥e Hold
These Truths, edited by Brown.l9 It is a ready source of the
classic documents that express the evolution of our demo-
cratic 1deals and methods., It is a colleéection of the signif-
icant statements of Amsrican democracy from the Mayflower

e et T e e

Barper S Brotaers, Pbtisner i iTIBpipe (hev Tork
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IV. REVIEW OF RELATED PERIODICAL REFERENCES

Axioms for the social studies. Mery Coates?’ states
that the social studies teachers should have a basis of prin-
ciples or a foundation of axioms. Some of. the axioms or
principles she advocates are: Just as civilized individusls
have abandoned the agressive use of force in the settlement
of their problems and thelr struggle for Jjustice, civilized
nations, and entities within the nations, can and must do
likevise; no lav enforcement body can survive without the
cooperation of the people; and compromise is the only sub-
stitute for force. Probably all social studies teachers
have principles which govern the attitudes they attempt to
formulate in their classes but too often these are not well
thought out or well formulated. These principles or axioms
should be written dowvn and reactions obtained from the rest

of the teaching staff.

Visual end other aids. In this article, Gibson®!
deals mostly with radio as an aid in education. He points

20 Mary Weld Coates, "Axioms for the Social Studies?”
Social Studies 37: 16-18, January, 1946.

21 D. E. Gibson, "Visual and Other Aids,” Social
Studies, 37:178-80, April, 1946.
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out that one of the handicaps to the universal adoption of
the potentially great possibilities of the audio-visual aids
is that too many teachers and edministrators are satisfied
wvith the older methods. They are afraid to disturb the
status-Qquo as long as the people apparently are satisfied.

Our emphasis in education has changed from high
standards as showvn by the number of pupil failures to our
present policy of striving for pupil success. As a result
of this changing vievpoint, educational leeders are search-
ing for every conceivable means of furthering the success
of the individual pupil.

Some criteria for judging the possibilities of a
radio program are: (1) Does the program have unity? (2)
Is the subject matter selected educationally important?
(3) Will the program effectively induce a considerable
proportion of listeners to explore the subject more com-
Pletely by reading, by discussion, or other self-educative
activity? And (4) Is there a summary at the close to fix
in the listeners mind the major points brought out by the
acript?

The radio isn't a cure-all for all our educational
i1lle but there are a few bright spots on the horizon such
as: Frequency Modulation transmission, television, and

never developments in instantaneous and wire recording.
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However, the greatest hope lies in the extent to which edu-

cational orgsnizations coordinate activities in omer to gain
the maximum value from one of the greatest driving forces that

has ever been an sid to education.

Interpreting American history. Willism Fisher22
states that one of the reasons vhy history has been so dull
for 80 many students is that either the subject has no mean-
ing for those teaching it or they have been too afreaid to
take a stand on those issues vhich have been directly posed
by the developing panorama of our nations past.

Fisher says that this does not mean that the teacher
gshould be belligerent, for, to do so would be unfair. But
if American history is to breathe vitality, it is essential,
according to Fisher, that the teacher appraoch the subject
from a partisan point-of-view. Of course, he shouldn't in-
sist that his students adopt his point-of-viewv., It merely
means that class discussion should be kept open at all times
for the free play and clash of ideas. The only vay ve can
got American history out of the vacuum into vhich many have
put it is to elucidate and clarify those issues vhich have com-
tributed to an expanding American democracy.

22 Willism H. Pisher, "Wanted: Nev Interpretations in
American History,” Socis) Studjes, 37:149-51, April, 1946.
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Some of the periods vhich Pisher delieves have contri-
buted most to our democratic wgy of life are: the Revolu-
tionary War periocd, the Jeffersonian period, the Jacksonian
period, the Lincolnian era, the Wilsonian period, and the
administration of Pranklin D. Roosevelt. FPinally, he says
that Americen history must be approached from the standpoint
of the contribution which a true kmowledge and understand-
ing of it can make in the years that lie ahead.



CHAPTER III
PROPOSED COURSE OF 3TUDY IN AMERICAN HISTORY
I. THE UNIT PLAN IN THE TEACHING OF AMERICAN HISTORY

In looking back over our owvn schooling, most of us
discover that only those thinges in which we hed an active
part remain clear in our memory; vhat ve did, not vhat
others did, and vhat ve@ enjoyed, not vhat the class en-
Joyed, often stand out as if they had happened yesterday.
Upon this fact is based the hope for the pupil of today,
that not a few activities, but hundreds of them, will de-
come his permanently. A genuine school o{ experience should
provide opportunities for acqQuiring knowledge and creating
cultural interests as a basis for rich living and enjoy-
ment as an adolescent and in preperation for 1life as a
responsible adult.

For the eccomplishment of this purpose the class-
room is transformed into a laboratory or miniature world.
This transformation is brought about by making the class-
roon a combination study hall, library, discussion room,
and activity center. The number of activities that can
be carried on is limited only by the initiative of the
teacher. However, many things are necessary in building
a Classroom lasboratory such as: adequat® bulletin board
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space, library aheives, pertinent books, and magagzines.
It isn't necesesary to have & large library to inasugurate
the classroom lgboratory plan. While adequate filing
space for the collection and classified storage of perti-
nent clippings, pictures and the like isn't necessary, it
is a distinct advantage. Conditicns are thus provided
through wvhich the children will experience many kinds of
activities vhich will promote knowledge, charecter develop-
ment, and recreational pleasure. The primary inestrument
usgd to accamplish this dbroad purpose is the unit of study.
The organization of subject matter into units is
receiving much attention at the present time. Before pro-
ceeding vith a discussion of the plan, it is essential
to have a correct conception of a unit.
Casvell and Campbelll divide units as follovs:
I. Subject Matter
A. Topical unit
B. QGeneralization unit
C. Unit based on significant aspect of
environment or culture
II. Experience
A. Unit based on center of interest

B. Unit based on pupil purpose
C. Unit based on pupil needs

i Hollis L., Caswell end Doak 8. Campbell, ngficu-

lum ggxglgggggg (New York: American Book Company,
D. »

»
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Morrison, vho has probably done more than anyone
@lse to popularize the term unit, defines it as "a compre-
héneive and significant aspect of the environment, of an
organized science, of en art, or of conduct, which deing
learned results in an adaptation in personslity."2 1In
th® middle thirties Wilson indicated that the term unit
Vas uged to mean a body of subject matter, every item of
vhich is related to a central core of thought. "The
central core of thought is a unifying agency and the dis-
tinctive mark of a unit; it is an interpretation of the
subject matter clustered sbout 1t.”> Billett says that
“"the unit is a recognizable advance to be made by the
pupils in some concept, skill, ideal, attitude, or appre-
ciation." Billett also states that the "unit assignment
iz a planned series of situations, through interaction
vith wvhich the pupils will achieve at least some part of
the advance represented in the statement of the unit."d

2 Henry C. Morrison, The gﬁﬁg;ce of Togch?g in
a Schools (Chiéagoz versity o cago
1)y DPDPe 2 “25.

.
ss,

3 Hovard E. Wilson, "The Unit in the Social Studles,”
Junior-Senior High School Clearing House, 9:30, September,
o |

4 Roy C. Billett entals o §ggggg%§§. hool
Taachggg,(nev York: Boﬁgg%%%251%¥§15'Eéhpany, 0%? p. 178.

5 Loc. cit.
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T™e unit should include many kinds of activities to provide
for the differing interests and needs of the pupils,

One of the important prodblems one faces when arrang-
ing the history course into units is that of chronological
sequence. It 1s necessary to decide whather the units in
history are to followv largely a chronological scheme, or
vhether chronology will be ignored end attention focused
on putting the related material under pertinent headings.
The answer to this decision will determine what units
should comprise the course.

Some think it is 2 mistake to consider chronologicsl
order at all in outlining the units. They would choose
their units with little regard for time. Perhaps it 1is
better to have some respect for chronology. A safe rule
msy be laid down that chronological order must be followed
unless it can be definitely shown that the violation of
the order will produce better results,

After units have been chosen for a course the next
tezk is to select the material for each unit that will be
neécessary for its understanding. This 1s vhere the care-
ful discrimination of the tesacher is needed. No material
ghould be included that does not bear directly on the unit
and gid in its understanding. Nothing should be added
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merely because the teacher thinks that the pupils ought
to know it. The materiasl should be selected and arrenged
from the point of viev of the interpretation of the unit.

The unit movement has geined so much popularity
that most textbooks writers have now organized their
books on a unitary basis. However, some vriters have
merely chenged the term “"topic” to "unit."” Others have
rearranged a little of their material, and call it unit
orgenization. Book salesmen &lso frequently laud the
amount of material in their respective texts, siressing
the Qquentity rather than the quality of their ccatent.
Fortunately more and more textbook writers are making a
real effort to reorganize their books on a truly unitary
plan.

II. CONDUCTING THE UNIT

¥nits may be divided into the following steps:
introductory, legboratory, and testing periods.

Introductory period. This pericd may be used in
the proposed couyse of study in American history primarily

to give the 5ﬁbtts an overview of the unit. and to arouse

their interest. This step msy also be used to dlagnose
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pupils’' needs, to locate those needing special help, and
to detéermine the students' preparastion for the study of the
név unit. An Initial test may be administered during this
period to determine the pupils! needs, etc. The purpose
end general content of each nev unit should bs explained,
information should be sacured from the pupils either
through oral or written Questions, and an effort should
be made to stimulate interest irn the unit. Also the new
unit should be tisd-up to the past unit during this period.

Laboratory period. The chief purpose of this part
of the unit is the mastery of the content of the unit by

the individual pupil. An attempt should be made to develop
more initiative and self-direction on the part of the

pupils. This period can be a time to develop self-expres-
sion and creative achievement. The laboratory or individual-
vork period is, however, primarily a time of directed

study. The teacher acts as a guide, observing the pupils
work, pointing out errors, suggesting better study methods,
and angvering questions put to him by individuals or groups
of students. In this the teacher can enlist the aid of the
more successful pupils. It is also a period for organizing
and interpreting pertinent data. Then, too, it is a time
for occasional testing. This testing may be of the standard-
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igsed Or essay types. Same of the things that pupils can
do during this perind are:

(1)
(2)

(3)
(%)
(5)
(6)
(7)

(8)

(9)

gain prectice in oral discussion,

practice speaking before the class to gain
desirable emoticnal attitudes in themselves
end the class,

participate in socialising experiences,
stimulate thinking,

fix ixmpressions through expression,

summarige main points of the unit,

develop the main concepts of the unit through
the pooling of information and experiences,
shov hov applications of the unit may be made,
and

bring out additional prodlems and thus lead
up to the next wmit.

Somse of the methods used during this period are:
floor talks, oral or written reports, debates, committee
reports, end general discussion on some phase ¢of the unit
or related supplementary material. A good vay to stimu-
late better reports is to have the detter ones recorded
and played in other classes or community gatherings. Use
should be made of the most important teaching aids, such
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as sudio-visual aids. Another tmportant teaching device
is the use of excursiomns to points of interest.

The laboratory period may be concluded by using
a variety of activities to unify and summarise the work
of the unit. At this time, exhibits of sorapdbooks, car-
toons, notedodks, pictures, and things constructed would
be appropriate. A reviev of the unit, a dramatisation, a
debate, Oor an assemdly program might be given.

Desting pericd. The main purposes of this period
are to determine to vhat extent the pupils have mastered

the unit, to motivate any needed remedial vork, and to
help the teacher evaluate her methods,

While this period emphasizes testing for mastery
of this unit, it shouldn't constitute the entire testing
progran. Some instructors give pretests of the units.
Most schools give tests during the laboratory period on
various subdivisions of the unit and then give compre-
hensive examinations at the end of each semester. JMany
teachers use objective tests. Other types of tests that
are used are of the oral or essay type. Hovever, the
ohjective type of examination has some advantages vhen
testing for unit mastery. In order to evaluate attitudes,
specially prepared tests for that purpose may be used. To
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complement these tests the teacher should observe the
réactions and conduct of the pupils, and ask the pupils to
state vhat should be done under specified conditioms.

III. DESIRABLE DIRECTIONS OF PUPIL GROWTH

In 1line with current practice, the purposes of edu-~
cation vhich should be developed in a course of study in
Americen history have been stated in terms of desirable
directions of pupil growth. This type of approach gives
direction to the course, If one doesn't mowv wvhere he is
going he is not likely to arrive at the desired goal or
goals. Directions of pupil growth 2id in the selection
of subject matter end activities vhich will achieve the
mg jor purpose of education in American history -- which
is the all~-around development of the students for a happy
and active life in a democracy. This approach also makes
it easier to evaluate thé grovth or development of pupils
in desirable directions,

The writer realizes that the geuneral directions of
pupil grovth in a course vwill not be completely achieved
at any one time, but these aims should be set up as goals
towvard vhich the class will strive throughout the course,
The general aims for the proposed course of study in
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American history follow.

Growth of the pupils in developing an appreciation of,
end a villingness within themselves to carry out,
their duties, responsibilities, privileges, and
rights as functioning members of a democracy.

Grovth of the pupils in building vithin themselves a
rational patriotism and a desire to maintain the
democratic standards of our national 1life.

Growth of the pupils in building wvithin themselves a
loyalty for our basic institutions, with the under-~
standing that both must adjust to changing conditions.

Growth of the pupils in training themselves to select
end weigh evidence with an open mind, so that they
will think through social situations with truth as
a goal.

Grovth of the pupils in their ability to practice toler-
ance and cooperation with their friends and acquaint-
ences,

Growth of the pupils in developing within themselves a
tolerance and friendly attitude toward the customs,
ideals, and traditions of other people.

Grovth of the pupils in seeing their indebtedness to other
people, past and present, in order to stirmlate each
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to make his own contribution to progressing socilety.

Growth of the pupils in broadening and enriching their
lives through the awakening and growth of cultural
interests.

Grovth of the pupils in ascquiring the habit of considering
the historical background of a current problem in at-
tempting to solve 1it.

Growth of the pupils in acqQuiring the habit of reading ex-
tensively concerning social affairs.

Growth of the pupils in acquiring an understanding of the
economic system of wvhich they are a part, and to help
them find a place for themselves in 1it.

Grovth of the pupils in developing a community consciousness
and & pride in its improvement.

Grovth of the pupils in social sensitivity and constructive
social participation, by the following:

Using initiative and ingenuity in bdbringing about
improvements in situations.

Cooperating cheerfully and helpfully with others
in desirable group enterprises.

Being vholeheartedly loyal to democracy and its
principles.

Grovth of the pupils in personal integrity, by the following:
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Meeting difficult =2ituations and problems in life
couragoeously.

Facing reality and developing a desirable degree
of self-confidence,

Grovth of the pupils in creativeness, by the following:

Using imagination to visualize important =svents.

Making original dravings, paintings, maps, or
cartoons to illustrate eventa, occasiomns, or
conditions.

Growth of the pupils in the wsys of working and studying,
through the following:

Persevering at vorthvhile undertalkings until they
are completed.

Using the table of contents and the index to lo-
cate desired Information in books and periodi-
cals.

Developing ability to read carefully for importent
idesns.

Learning hov to take notes and outline material.

Grovth of pupils in their understanding of the significance
and applications of the following generalizations con-
cerming attitudes towvard life:

People should be tolerant toward othér religions,
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races, and oresdis by believing in the brother-
hood of man,

Religion tends to give poise, stsbility, and
spirituel power to personality.

Work is necessary, honorsble, and vorthwhile.

Grovth of pupils in their understanding of the significance
and application of the following generalizations con-~
corning interdependence:

All people in & commmnity are responsible for
the health, safety, beauty, and ideals of
the cormrnity.

Commmunities, states, reglons, and nstions are
interdependent and have responsibilities to
one another.

Interdependence increases as civilization

advances.

SCOPE OF THE COURSE OF STUDY

A course of study in American history should be
flexible and used only to offer stimulation and assistance
in the selection of content, organization, activities, and
suggested procedures. Therefore, the unit should be of the
resource type, vith a large variety of activities and sug-
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gestions from wvhich the teacher and the pupilsz can select
those adapted to the interests, needs, and abilities of the
students in the class.

The titles and phases of the proposed units in the
course of study in American history are listed below and
they indicate the general scope and nature of the course.

Unit I. Discovery and settlement of America.
I. General European situation preceding the
discovery of America.
II. The discovery of America.
III. European exploration and resulting land
claims.
IV. Settling in the colonies.
V. Living in the colonies.
VI. Colonial policies of France and Spain.
VII. Conflicts and rival claims of the
colonizing countries.
Unit II. Gaining independence and establishing

Unit III.

the government of the United States.
Reasons for desiring independence.
Development of colonial government.
Gaining independence through revolution.
Porwing our national goverrnment.
Launching the machinery of government.

Hov the nation éxpanded and democracy
developed.



I.

II.

I1I.

Unit 1IV.
I.

II.

III.

Unit V.

I.

II.

III,

Iv.

V.

Unit VI.
I.

II.

III.

Unit VII.

I.
II.
III.
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Expansion within the United States.
Life of the peocple.
The grovth of democracy.
A house divided sgainst itself.
Rise of the slavery issue.
The parting of the ways.
The Civil Var.
Reconstruction period.
Hov industrial development changed the
United States.
The industrial and commercial expansion of
the United States. |
Beginnings of economic recovery.
Development of a national tariff policy.
Party government and reforms.
Problems of industrial organisations
Hov the United States became & world power.
A century of isolation.
Development of American lmperislism.
The United States in VWorld Ver I.
How the United States is meeting the
challenge of a nev era.
The nevw freedom
Domestic problems.
The machine age.



Unit VIII.
I.
II.

III.

Our world neighbors.
Previous isolationist policy.

From World War I to World War II in
international relations,

United Nations orgenizations.

ny



ONIT I

THE DISCOVERY AND SETTLEMENT OF AMERICA

Preview

The Early Middle Ages in Europe vas a period in
vhich political chaos and intellectual and cultural bgok-
vardness were prevalent. Western civilization vas threat-
ened by the attacks of Asiatic people, especially the Turks.
During the twvelfth and thirteenth century, Burocpeans counter
attacked the Asiatics in the Crusades. Through these the
Europeans discovered the need for trade vith the East.
Shortly after the crusades there came a general intellec-

. tual and cultural rewakening knovn as the Renaissance.-

Both the Crusades and the Renaissance contributed to the
breakdowvn of feudal anarchy; slovly new national states

began to spring up.

Othér factors stimulated trade between Europe and
Asia. Medieval travelers gave m=agnificent descriptions of
the East vhich fired the imagination of the West.

Venice and Genoa controlled the trade of the Mediter-
ranean Sea and also the overland routes to Asia. Early in
the fourteenth century these twvo cities opened direct com~-
munication by sea vith Portugal and the Nethérlands. These
ocontacts with the Italian sailors soon fired the Portugu®se
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vith the desire to undertake extensive maritime expedi-

tions along the coast of Africa in search of an gll-vater
route to the far east. Vasco da Gama in 1497 finslly
succeeded. However, about this time, Columbus, accept-

ing the nev theory about the sphericity of the world, sought
for a nev all-wvater route to India by sailing vestwvard and
discovered America. To avoid conflict Pope Alexander VI
established the Papal Line of Demarcation which awvarded

the land West of that line to Spain and East of it to
Portugal.

The discovery of America vas folloved by a century
of exploration. The Spaniards confined themselves to
southern North America, Central America, and wWestern South
America. They established a colonial empire there, con-
Quered the civilized Agtecs of MNexico and the Incas of
Peru. The Portuguese centered their interest in Brazil.
The English explored the eastern seaboard of North America
vhile the French were interested in the St. Lawvrence and
Great Lakes Basin and the Missisaippi Valley. The explora-
tions of the Dutch and Swedes were of minor importance.
These explorations vere followved eventually by attempts
at colonization.

Due to the expansionistic policies of both the French
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and English colonies it was inevitable that these two
countries should come into comflict in America. It is
hard to say hov our habits and wvays of 1life would bhave
beon changed hed the result of this confliot deen reversed.
S0, even a single event or movemsnt can change the lives
of the people of a country for centuries.

Subject matter
I. GQGeneral Eurcpean situation preceding the discovery of

America
A. Stetus of the folloving in Burope previcus to the
discovery of America
1. Economic comditions
2. Political oopditions
3. KReligious conditions
B. Pactors vhich avakened interest in exploration
1. Crusades
a. 7Time
b. Purpose
c. Results
2. Renaissence
a. General avakening
b. Hev interest in science and discovery
c. Results
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3. The emerging national states
a. The decline of feudalism
b. Nev forces and conditions which
brought about nationslistic states
C. Trade betveen Europe and Asia
1. Nature of the trade
2. The existing trede routes
a. Location
b. Control
3. Why newv trade routes vere desired
a. The Mohammedans menaced the 0ld routes.
b. Italian cities monopoliged the old
routes.
c. New national states desirad to partici-
pate in the trade with the East.
4., The search for nev routes
a. Prince Henry the Navigator
b. Bartholomev Diaz
c. Vasco da Gama
D. Scientific discoveries and inventions which aided
exploration
1. Astrolebdbe
2. Compass
3. Astronomy
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III.
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The discovery of Americs
A. Activities of the Norsemen
B. The work of Coluambus

1. Ais nev theories and ideas

2. His explorations
C. The Papal line of demarcation

1. Reason for draving the 1line

2. Looation

3. Influence on the history of the New World
D. The naming of America

1. The wvork of Americus Vespucius

2. The suggestion of the new name
E. Inhabitants of the New World

1. Race

2. Culture

3. Bffects of the Indians and thelr culture

on present civilization

Buropean explorations and resulting land cleims
A. S8panish explorations
B. Prench explorations
C. The explorations of Ureat Britain
D. The explorations of the Dutch
E. Portuguese explorations
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F. Reasons for each country's explorationsand in-
fluence on the New World
IV. Settling in the colonies
A. England
B. France
C. Spain
D. Holland
V. Living in the colonies
A. Settlement
l. Location
2. Esarly oxpension of the colonies
B. Important loaders
C. Life in ths colonies
1. Hcmes
2. Clothes
3. Health
4, Place of the churoh
5. Crime and punishment
6. Travel
7. Agriculture
8. Industry
9. Labor problems
10. Witcheraft
11. Bducation
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VI, Colonial policies of Prance and Spain
VII. Conflicts and rival claims of the colonizing countries
A. Causes
B. Results
C. Influence

D. Treaties and their effects

General refarences.
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interest in the unit.
Using motion pictures, phonograph records, and

other audio-visual aids.
Comparing the life and times of this period with that

of today.



Reporting on interesting leaders of this period.

Reading a fev exciting incidents about this period.

Having speakers address the class wvho have seen points
of historical interest in eastern United 3States.

Suggested aotivities for developing the unit.

Making a map shoving the routes of the Crusedes.

Preparing a short talk on the feudal systeam,

Exhibiting and explaining a ocompass.

Cazparing the ships used at the time of the discovery
of America vith the presont Ocean lines.

Collecting newspapers and magazine  articles on present
day explorations.

Starting a notedbook, including the following, for this
units

a. Maps showing the routes of the important ex-
plorers and the Crusades; territory held dy
France, Spain, end England in North America
in the year 1763.

b. An exploration chart in columm form and indicat-
ing: (1) Names of explorers; () country for
vhich they explored; (3) d“.; (¥) sections of
the Nev World covered by their journeys.



€. A chart in column form for each settlement in
North America, including:
(1) Name of colony; (2) date; (3) lesders;
(4) preasons for settlement; (5) government;
(6) occupations; (7) location.
Making soap models of important leaders of this period.
Compsaring the trip of Admiral Byrd to the Antarctic vith
one of the explorations of Sir Francis Drake.
Comparing the reasons for coming to America in the
colonial days with the reasons for immigretion to the
United States today.
Giving a report on the English prisons of the eighteenth
century.
Comparing the system of landholding in New England with
that in Virginia-
Debating the following topics
Resolved, that the geographical environment of the
United States has had more to do with the life ve
lead today than have the European bacXbrounds,
Reading one or more bools of fiction or dbilography based
on the history of this period.

Dramatiging a meeting of the House of Burgesses,
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Displaying pictures showing activities of the early
settlers.

Imegining that one is & colonist of the 1600's, and
writing & letter to a friend in England criticizing
either Barkeley's rule in Virginia or Auvdra's tyrenny
in New England.

Dramatizing a Now Bngland town meeting. (Choose an
important issue of this period.)

Writing an editorial that might have appeared in a
nevspsper of this period.

Giving a talk on the kinds of sports and other leisure-~
time activities carried on at this time.

Writing a poem of at least twelve lines on some phase
of the history covered by this unit.

Painting or draving e picture depicting some scene in
the history covered Ly this unit.

Making puppets for a play depicting some phase covered
by this unit.

Keeping a scrap book on any-thing pertaining to history
that may interest you. Some suggestions might be:
plctures of great leaders, pictures of dresses or
stamps relating to this period, guns or types of
athletics of the period, etc.
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Suggested pupll sctivities for summarizing the unit.

Putting on the puppet show for an sssembly or Parent-
Teacher Association Meeting.

Writing a poem, story, essay or skit sbout life in an
English colony.

Helpini summarize the unit for the class.

Preparing eand giving the play vritten for this unit in
en assembly program.,

Preparing a hall of fame of the outstanding leaders of
this period and the reasons for their importance.

Drawving a time chart for the periocd of 1400-1500.

Taking = test and doing remedial vork on the unit.

UNIT II

GAINING INDEPENDENCE AND ESTABLISHING THE GOVERNMENT
OF THE UNITED STATES

Proyiev.

In order to understand howv our governmsnt vas formed,
it is necessary for one to knov somsthing of its European
background. Just previous to the period charecteriszed by
the settlement of the thirteen original colonies, absolute
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monarchies were to be found on the continent of Furope and
a limited monarchy in England. Since many of the colonists
came from the continent and England, it was only natural that
they should bring their ideas with them and introduce them
in the early form of governments found in the colonies. Having
sufi'ered under the tyranny of European rulers, they provided
more civil and political liberties for themselves in the
colonial governments. These governments were patterned in
many respécts after the governments under which they lived
on the continent and in England.

Representative government was first introduced in the
Virginia house of Burgesses in 1619. Before the Revolution-
ary War it vas a feature of the government of practically
every colony.

Even prior to the Revolution the need for union vas
felt among the colonists. The hostility of the Indians and
rivalry of their French and Dutch neighbors msde clear the
need for common measures of defense. The policies of George
I1I, marking the cleavage of interests between the mother
country and America, intensified that need. The large® messure
of freedom which the colonistes enjoyed implied that they wvere
an integral part of the British Empire, but the imposition of

an internal tax to contribute to imperizl defense, as vell as
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the Declaration of Independemnce and eight vesrs of war, re-
sulted in the defeat of England and the estgblishment of the
United States of America.

The leaders of the new nations had been able to give
only their divided attention to the problem of a plan of
government. The Articles of Confederation, planned end
adopted under the trying conditions of var, vere found to be
vholly inadequate in solving the problems of commerce, finance,
foreign relations, and the relationehips of the individual
states to each other and to the National government. It vas
due to the visdom and foresight of such leaders as Washington,
Hamilton, Madison, and Franklin that the problems and difficui-
ties of the Constitutional Convention were solved and sur-
mounted and a strong union wvas consummated. It wvas also due
to their interest and determination that the Constitution vas
adopted and put into effect.

The launching and organization of the new government
fell upon the shoulders of the first president and the gble
meéen vhom he chose to serve as his aids. Many domestic and
foreign difficulties beset our government at the cutset, but
the men guilding its policies were equal to the task set before
them. Hamilton placed the country upon a sound financiasl foot-
ing. Washington, Adams, Jefferson, Medison, Monroe, and John
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Quincy Adams sav it safely through a storm of foreign diffi-
culties and helped it to find a place of honor and respeot
anong the family of nations. John Marshall, as Chief Justice,
through his sagacious decisions involving the interpretations
of the Constitution, did much to stabilize the government,
postpning the final decisions as to the relative power of
state and nation to the time vhen sufficient strength had
bean developed to vithstand the shock of civil varfare.

Subject matter.

I. Reasons for desiring independence
A. English colonial policy
B. Difference detween English and colonial viewvpoint
1. Taxation
2. Representation
3. Merocantile policy of trade
4. Imperialistic acts of Eing George III
IXI. Development of colonial government
A. Influence of Buropean governments on the colanies
B. Grovth of self government in the colonies
l. Kev England tovn meetings
2. Colonial assemdlies
3. Kev England Confederation



k.

5.
6.

Albany Plan of Union

Stamp Act Cangress
First and Second Continental Congresses

III. Geining independence through rovolution_
a. Important military action

1.
2.
3.
L
5.
6.

Lexington and Concord
Bunker H1ll

Wer in the South and West
Battle of Saratoga
Valley Forge

Battle of Yorktown

B. Important leasders

1.
2.
3.
'
5.
6.
7.

Adams brothers
Washington

Ethen Allen
Governor Morris

The Swamp Fox
Georgs Dogurs Clerk
Burgoyne

C. Poreign assistance
D. Treaty of Paris, 1783
IV. Forming our natiocnal government
A, Decentralised government under the Articles of

Confederation
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1.
2.

3.

4,

Comnmercial despalir
Financial chaos

Ordinance of 1787

a. Its effect on Michigan
Results

B, Constitutional convention and its problems

1.

Steps leading up to the convention
a. Mount VYernon-Alexandrian
b. Anapolis Convention of 1786
Philadelphia Convention, 1787
a. Leaders in framing the Constitution
b. Organization
¢. Plans of government presented
d. Compromises

1. Representation

2. BSlave compromise

3. Slave importation compromise

4. Commercial

e, QGovernmental features of the Constitution

1. Executive

2. Legislative

3. Judicial

4, B111 of Rights
5. Amnendments
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f. Adoption by Congress, by the statés
V. Launching the mschinery of government
A. Domestic affairs
1. Administration under Washington
2. Texes and tariffs
3. Sale of public lands
%4, Punding of the foreign debdbt
5. Assumption of state debts
6. Establishing of a national bank
7. Trouble with the Indians
B. Rise of political perties
1. FPederalists
2. Anti-Federalists
3. Jeffersonian Republicans
C. John Marshell
1. Chief Justice
2. Important decisions
3. Effects of declsions
D. Testing our new government at home and abroad
1. Jay's treaty
2. Alien and Sedition Acts
3. XYZ Affairs
4., Var with the Barbary States
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5. War of 1812
a. Causes
b. Important events
¢. Results

6. Monroe Doctrine, 1823
a, Causes of issusnce
b. Contents
c. Effects
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Page, Elizabeth, Tree of Liberty. WNew York: Farrar and
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Century Company, Inc.

Pendexter, H., The Red Road. Indianspolis, Indiana; Bobbs-
Merrill Company.
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Suggested gotivities for aprousing interest ip the unit

Composing a play about the Boston Tea Party.
Impersonating Patrick Henry giving his speech.



Pantomiming Semuel Adams, John Hancock, and Peul
Revere on the 19th of April in '75.

Reporting on a visit to Philadelphia.

Looking at pictures of the signatures of the signers
of ths Declaration of Independence.

Comparing a present poclitical party canvention vith
that of 1787.

Suggested sctivities for developipg the unit.
Radioing & program of Washington at Valley Forge.
Reading the Declaration of Independence and the
Constitution.
Outlining the vealmesses of the Articles of
Confederation.
Dramatizing the Constitutional Convention.
Debating, as Jefferson and Hamilton, their twvo
vievs of federasl and state povers,
Keeping up a notedook including:
(1) Map of the nev country after the treaty of
Paris of 1783.
(2) Time line of the period,
(3) Themes.
(8) Descriptions of travel and living conditiome
at this time,
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(5) Laws and functions of government,such as
election of Representatives and Senators, etc,
(6) List of the fundamental features of our form
of government.
(7) P111ing out of an outline of this unit. Xeep-
ing up your scrapbodk.
Preparing cartoons or sketches of the Boaton Tea Party.
Reading accounts of actusl incidents that happened
during this periocd of history.
Reading books of historical fiction or biographies.
Reading poems on the period and writing essays on
vhat these poems mean.
Studying ert masterpieces based on this period of
history.
Becoming familiar with the music populasr during this
time and 1listing thosé selections moet enjoyed.
Draving pictures of the garments vorn during this
period of history.
Suggested activities for summarixing the wpit.
Making a "Hell of Fame" on this unit.
Putting on the dramatization of the Constitutional

Convention.
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Putting on a musical program for the school assembly,
based on the music of this period.
Taking a test and remedial work on the unit.

UNIT IIX

HOW THE NATION EXPANDED AND DEMOCRACY
DEVELOPED

Previev.

This is a period of extremely rapid growth both
in population and territory. In fact few nations in
history had ever increased so rapidly or spread so far in
such a short length of time.

Concurrent with this rapid expansion went the de-
velopment in commerce and msnufacturing, the inventiom of
machinery and improvements in transportation and communica~
tion which not only enabled the United States to sustain
its people dut to expand its export trade.

Primarily through Jefferson and Jackson political
démocracy developed steadily, and there evolvad in the
United States a better standard of living which attracted
an ever increasing stream of lmmigrasnts to this new country.

The different sections of this fascinating country
did not develop alike. The North grev intc a commercial and
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industrial section while the South remained devoted to
agriculture. Conflict in interests vere dividing the
country Just vhen its fund of natural resources vas lift-
ing 1t to a position of international importance. "

Sub jec =

I. Expansion within continental limits
A, Causes of vestvard expansion
1. Conditions in Europe
2. Conditions in original states
3. Opportunities in the West
a. HNatural resources
b. Ordinance of 1787
c. Qovernméntal land policies
B. Expansion through diplomatic agreement
1. Iouisiana Purchase
2. Plorida Purchase
3. Vebster-Ashburton Treaty
4, Oregon Territory
5. Gedsden Purchase
6. Ostend Manifesto
C. Expansion by force
1. Texas Revolution
a. Achievement of independence



2.

71
b. Annexation

Moxican War
a. Causes

b. Treaty Guadalupe-Hidalgo

II. Life of the people
A. Making a living

c.

1.
2.
3.
.

Small farms and plantations in the South
Small farms in the North
Western farms

Industrial development in the Korth

Cultural 1ife

1.
2.
3.
'
5.

Education
Literature
Reforms
Customs

Medicine

Material progress

1.

Development of transportation and communication
a. Turnpikes and canals

b. Steamboats

c. Early railroads

a. Mail

6. Telegraph
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2. Development of machinery
a. Industrial
b. Agricultural

¢c. Home

III. The grovth of democracy

A.

B.

Development of religious democrasy

1. Restricted ideas of religious freedom held
in early colonial times

2. BEffects that the Ordinence of 1787 and the
United 8tates Constitution had on religion

30cial democracy

1. Effects of slavery on social classes in the
South

2. Effects of KNorthern industrial system on social
classes

3. Social equality in the West

C. Development of political democracy

l. Cbanges in the nomination and election of
President
2. Jeffersonian principles
a. Theoretical versus actual pover of the
individual
b. Constitutional controversies
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3. Jacksonisn democracy

a. Extension of the franchise

b, Constitutionsl controversien
(1) Intemsl improvements
(2) wNational Bank

c. 8poils system
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Buggested gotivikies for arousipg iptersst in the unit.
Reporting on the adventures of famous pioneer leaders
of the westward movement.
Looking at pictures of men and places made femous by
the vestvard movement.
Vieving a motion picture based on the unit.

Suggested gotivities for deyeloping the unit.
Writing a theme analyzing the economic and socisl

conditions in the colonies vhich pramoted the desire
on the part of some to move into newv territories.

Making posters showing the different modes of travel
used during the period.

Writing a theme on how the duilding of the Erie Canal
affected immigration to Michigan.

Graphing cn bar graphs the area of: (1) the thirteen
original colonies; (2) the Louisiana Purchase;
(3) Texas; (%) the Mexican Cession; (5) the
Oregon Territory; and (6) the Gadsden PurclLase.

Explaining various factors vhioch served to make the
tide of westvard migration irregular.

Debating the question: There are no frontierst

Going on an imaginary stagecoach trip, desoribing
routes, inns and innkeepers, accamocdations, eto.



Relating the origin and development of the Pony
Express.

Interpreting the arguments advanced by proslavery
leaders, 1830-1860; by anti-slavery leaders,
1830-1860.

Listing the advantageous features of slavery; the
abjectionable features of slavery.

Studying the growth of pudblic educaiion in the Korth-
vest Territory and the stimulus it received from
the Northvest Ordinance, of 1767.

Studying the growth of public education in Michigmn.

Writing a description of a day in the 1ife of a
frontieraasn or vaman, meking it imaginary end
personal.

Xeeping up your scrapbook.

Keeoping up the notebook by including the following:
(1) Include some of the above eactivities.

(2) Time 1ine.

(3) A map showing by vari-colored lines the
progress of the frontier, 1800, 1840, 1860,
1860, and 1900.

(%) ZExplorations made during this period, like
the Lewvis and Clark expedition, etc.
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(5) Contrast the democratic principles of Jefferson
and Jackson.
Reading several actuel accounts of incidents wvhich
happened during the time covered by this unit.
Reading a bilography or a book of fiction based on the
history of this period.
Reading several poems composed during this period such
as: "Pioneers! Pioneers!" and giving your reactionms.
Studying several masterpieces of art painted about this
period in United States history and write an acocount

of vhy you liked or disliked them.

Exhibiting maps, posters scrapbooks, notebooks, etc.
Writing & play or skit to be put on in an assembly
or homeroom program.

Taking a test and doing remedial work on the unit,
URIT IV
A HOUSE DIVIDED AGAINST ITSELF

Previev.

Both slavery and economic interests brought differences
between the North and South which resulted in sectional
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misunderstending, jealcusy, and hostility., This conflict
of interests resulted in & consolidation of the Southern
belief in states' rights vhich since the Constitutional
Convention had not been comnfined to the South. Advocates
of state instesd of netional sovereighty had found in this
interpretation of the Congtitution legality for nullifica-
tion of federal acts considered injurious, and for secession
88 a last resort. Various efforts to settle the sectiomal
differences through legislation such as the Missowri Compro-
mise and the Kansas ~ Nebraska Act vere doomed to failure.

The election of Lincoln in 1860 caused the with-
drgval of eleven states from the Union and the formation
of the Confederate States of Améerica. The Civil War which
developed had a disestrous effect on the Confederacy. Only
the magnificent generalship of Robert E. Lee kept the South
in the var after the Horth tightened its bloclade on the
Southern ports, shutting off supplies and preventing their
shipping cotton to England. With the appointment of Grant
to lead the Union army the var reached its final phase
vhich finally brought the war to a close vith Lee's sur-
render at Appomattox, Virginia, in April, 1865.

After much bitter debate during the reconstruction
period the reunited nation vas established on a2 broader and
sounder foundation vhich wvas to growv stronger with the years.



I.

Rise of slavery issue
A. Origin of slavery

1.
2.

3.
4.

Slavery in VWest Indies
Slavery in the colonies
Constitutional convention
Industrial Revolution

Slavery in the territories

1.

3.

5.

Pirst slavery crisis (1820)
a. Desire of Missouri for statehood
b. Terms of the Missouri Compromise
Effects of the Wilmot Proviso
Crisis of 1850
a. Territorial annexation leading to the
orisis
(1) Texas
(2) Mexican cessions
b. Compromise of 1850
(1) Views of Clay, Webster, and Calhoun
(2) 8ecticnal differences
The matter of popular sovereignty
Kansas-Nebrasks Act
a. BEffects on the slavery question
b. Origin of the Repudblican Pariy
c. Bleeding Kansas

a



c.
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6. BSupreme Court decision in theé Dred Scott Case

a. Effects of this decision
Abolition Movement
1. Legal aspects of slavery
2. Conditions of slave 1life
3. Fugitive slave lav
4. Underground railvay
5. Effects of the literary people on the slavery

question

II. The parting of the wvays

A,

B.
C.

E.

Economic differences and the tariff controversy
1., Tariff of Abominations

2. NKullification contest

Elections of 1852 and 1856

Panic of 1857

The decisive election of 1860

Beginning of secession

1., Secession request of South Carolina

2. Formation of Southern Confederscy
Failure of Crittenden Resolutions
Lincoln's policy regarding "Erring Sisters"
Fall of PFort Sumpter

Preparation for var

1. Comparative strengths of the North and South



III.

The Civil War

A.
B.

c.
D.

Immediate cause

Importent military sction

l. Battle of Bull Run

2. Battledaf Gettsburg

3. Significance of the Battle of the Monitor
and MNerrianc

4. Importance of the Confederate ironclads

5. Lee's surrender at Appomattox (1865)

Important leaders of both the North and South

Emancipation of slaves

1. By proclamation

2. Thirteenth Amendment

Foreign relations during the war

l. Trent Affair

2. Alabama Claims

Reconstruction program

A.

B.
C.
D.

The different theories

1. Lincoln's plan

2. Johnaon's plan

3. Congressional plan
Establishment of Freedmen's Bureau
Passage of the Pourteenth Amendment

Abuses of Reconstruction Period

83



1. Clash between President and Congress
2. Tenure of 0ffice Act
3. Impeachment proceedings
4., Carpetbag governuents
5. The Iu-Qux-Xlan
E, Final vork of reconstruction
1. All states re-admitted
2. Pagsage of Fifteenth Amendment
3. Adjusting to changed conditions
F. Presideatisl election of 1876
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Suggested sotivities for srousing interest in the unit.

Reporting on a trip taken through the southern states
vhere a large percentage of the population is negro.

Looking at a motion picture depicting life in the South
folloving the Civil War.

Reading extracts from reliadble information revealing
conditions of existing slavery before the var.

Comparing a negro cabin of today with on® in wvhich
negro slaves lived.

Preparing an imaginary route for a run avay slave.

sted activities for developing the unit.

Developing the northern and southern points of view



on the campromise of 1850, by cartooms.

Dramatizing a dialogue between two strangers, one a
northern men and one a scuthem,

Presenting a biographical sketch of the life of William
Garrison or Harriet Beecher Stowe.

Outling the beginnings of the Republican Party.

Debating on the topic that the southern states vwere never
out of the union,

Reporting orally on sctivities of Preedmen's Bureau and
Ku-Klux-Klen.

Discussing the schievements of Booker T. Washington or
George Washington Carver.

Listing other contributions of the negro race to our
country.

Listening to music compositions of the negiro race, using
recordings or the radio.

Investigating problems concerning the negro race in the
United States and vhat is being done to correct these.

Inquiring of persons Or civic organizations of the part
played by one's owvn community in negro adjustment.

Securing information concerning share-cropping in the
United States.

Keeping up your scrap book.



Keeping up your notebook by including the following:

(1) Drawing charts shoving the growth of glavery
in this country.

(2) Comparing the North and the South in sige,
population, industries, climate, size of
army, and size of navy.

(3) Locating the seceding states on a map,
include the dates.

() Time Chart

(5) Sketching on a map the campaigns of the
Civil War.

Reading a book of fiction or a biography and vriting
your reactions.
Reading of some actual incidents of this period.

Briefly write your reasons for liking or disliking

them on four by six inch cards.

Suggested activities for summerizing the unit.

Making a "Hell of Fame" for this unit of study.
Nominate ten candidates that you would like to see
elected to the "Hall of Feme."

Giving an assembly program consisting of the following:

Negro music, skit on some of the contributions of
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the negro race, and the need for race tolerance in

the United States.
Exhibiting scrapbooks, notebooks, eto.
Taking a test and doing remedial vork on the unit.

WIT V

HOW INDUSTRIAL EXPANSION CHANGED
THE UNITED STATES

Exeview.

The West vas often called the "“safety valve of dis-
content,” the place to vhich people vent who vere not happy
in their 0ld homes, the hope of bettered conditions. This
vestvard expsnsion, vith its attendant rapid grovth in
industry and railrced expansion, provided many controversial
issues. A tendency to give land avay vas crystalised in the
Homestead Act. It is interesting to watch the parade of
trappers dbeing supplanted by cattlemen, and they in turn by
farmers.

In the years following the Civil War the United
States changed from a country dependent on agriculture into
a complex industrial nation with diversified interests, doth
at home and abroad. Business developed from individual and
parinarghip management into the complex corporstion,
trust, and holding company organization. 014 forms of
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transportation vere extended, and nev and sometimes start-
ling forms vere invented and developed. Railroads grev to
the mammoth sige of about 260,000 miles. The automobile
revelutionized land travel, brought speed, convenience, and
corfort never dresmed of before; and caused concrete to re-
place dirt highvays. Finally transportation reached the
climax in speed by the invention of the airplane. Telegraph
vires had already spanned the continent in 18613 but this
period sav the spread of the telephone and radio, carrying
the human voice to every corner of the earth. The grovth
of industry dbrought to the front organized labor and the
bitter conflicts betveen employers and employees. Immi-
gration, both a benefit and an evil in the economic and
gsocial 1ife of the country, increased to alarming propor-
tions and called for limitation and exclusion. Industrial
development affected agriculture to the extent that it be-
cameé highly mechaniged, which brought about the problems
of over-production, lov prices, and spreading banlkxruptcy
interspersed vith short periods of grateful prosperity. All
of these problems of agriculture, industry, lsbor, communi-
cations, etc. absorbed a larger and larger share of govern-
ment attention and regulation. As the twentieth century
advenced the very character of the Republic vas transformed
by government regulation.



Sub jec

r.

I. The industrial and commercial expansion of the Unilted

States

A

B.

C.
D.

E.
) 8
G.

Opening the western territory

1.

2.

3.
L

Westward trend of immigration

a. Effect of Horace Greeley

Adoption of scientific methods of farming
Creation of new States

The Indian Question

Extension of railroads

1.

Government policy tovard railroads

a. QGranting bonuses and loans

b. Reailrosd and land frauds

c. Union Pecific and "Credit Mcbilier"

Inventions and expansion of comrmunication

Pectors in industrial grovth

1.

2,
3.

Influence of industrial revolution in Europe
on United 3tates

Increased use of machinery

Rapid rise in foreign trade

Improvement of rivers and harbors

Building of roeds and airports

Invention end development of the automobile and
airplane



I.

Expansion of commercial interests

1.

Purchase of Alaska

Development of labor orgenizations

1.

Attitude of workers

a. Trade unions

b. Strikes

¢c. American Federation of Labor

d. Congress of Industrial Organizations

IT. Beginnings of economic resovery

Ao

B.

Move towvard economic recovery

1.
2.
The
1.

2.

Retirement of "Greenback” currency
Resumption of Specie Payment

Silver Question

Feelings in the West and other sections
regarding coinege of silver
Controversies over money standards
a. Importance of money standards

b. &Shermen Silver Purchase Act
Pree Silver Movement

&, Silver issue in Campaign of 1892
b. Effects of Panic of 1893
Election of 1896

a. Appearance of the Populist Party
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III.

b. Nomination of Bryan
c. McKinley's nomination and election

Development of a national tariff policy

A.

B.

Tariff problems

1. Need for reducing var taxes

2. Opposite views of capital and labor
3. The McKinley Tariff of 1890
Compromise of the tariff policy

l. The re-election of Cleveland

2. The Dingley Act

3. Changes in the Payne-Aldrich Tariff
4. Underwood Tariff

Party government and reforms

A.
B.

c.

Focusing attention on party abuses
Changes in civil service

l. Long persistence of the spoils system
2. Evolution of the Civil Service Commission
3. Work of the Civil Service Ccazmission
Elections and politics

1. Adoption of the Australian ballot

2. Introduction of the short ballot

3. Changes in methods of nominatior

4. Presidential Succession Act

5. Initiative, referendum, and



v.

D.

K.

b

Conservation of our natural resources

1. Reclamation of deserts and svamps

2. Conservation of soil, forests, minerals,
end wvater pover

Immigration

l. Chinese Exclusion Act

2. Other restrictive measures

Problems of industrial organiszations

A.

B.

c.

D.

Formation of industrial combinations

1. Combinations a8 a substitute for campetition

2. Unfair methods of industrial monopolies

3. Characteristics of "Combinations," "Pools,"
"®rusts,” "Monopolies"

Chenging the methods of producstion, traneportation,

and commicetion

Organization of capital

1. Abuses of industrial monopolies

2. Beginnings of government control

3. The Granger MNovement

&, Appointment of State Railvay Commissions

Attempts at correotive legislation

1. Interstate Commerce Aot

2. Mann-Elkins Acte

3. Sherman Anti-Trust Act



., Clayton Anti-Trust Act
5. Theodore Roogsevelt and the trusts
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Suggested activities for arousing interest in the unit.

Vieving a pictorial display of the chronological
changes in methods of production, transportation
and communication.

Organizing the class in the form of a corporation; a
holding company; a trust.

Listing the differences betveen a farmer and a
laborer, especially as to vays of living and atti-
tudes tovard major problems.

Suggested activities for developing the upit.
Keeping up your scrapbook.

Giving a talk to the class on the part played by
vare in industrial expansion.

Shoving the effects of the industrial revolution
upon grovth of an American class system; upon
politics.

Writing a theme showing the effects of the industrial
revolution on manufacturing, farming, status of
laborers, etc.

Camparing the attitudes of McKinley and Theodore
Roosevelt toward "big business.”

Contrasting the organization of the Knights of Labor
and the American PFederation of Labor.



Tracing the development of labor unions up %0 the
present day.

Developing a penel discussion on the techniques and
practices used in connection with strikes and the
closed shop.

Tabulating the changes in American life brought about
by the autcmobile, the rsdio, and the telephone.

Debating vhethor recent legislation will bring sbout
peace betwveen employers and employees.

Gathering data on the part played by wemen in industry.

Comparing Theoieore Roosevelt's "Square Deal” with
Pranklin Roosevelt's "New Deal”,

Having a panel discussion on the advisadbility of con-
tinuing the reciprocal trade treaties,

Charting the effects of trucking om the railroad
campenies,

Keeping up your notebeok by inoluding the following:
(1) Inclwding drief diographies on any two of the

following:

(a) Benry Pord

(b) Aindrev Carnegle
(¢) andrev Mellen
(2) William Enudsen
(e) Harvey Firestome
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(£) John D, Rockefeller

(2) List the arguments for large scale production;
egainst 1it.

(3) Vrite a vivid szccount of the Morman sdventure
to overcome the difficulties of the Western
country.

(4) List the vays vhich were used to encourege
reilroad expansion. Compare it with the
expansion of air travel today.

Draving a cartoon or poster such as might have been
used in the campaigns for Civil Service roeforms.

Writing an editorial for your local paper on the
topic, "A Public Office Is a Public Trust”.

Dramstizing a meeting of the (range, Farm Bureau,or
some other farm organization on some controversial
topic wvhich is important today.

Preparing a cartoon or drawings headed "Then and NKow"
or "Yesterday and Today,’ in wilsch you contrast the
nev with the old vays of doing things.

8 for summarizing the unit
Having a debate on vhether recent legislation will

bring about peace between employers and employees.
Exhibiting scrapbooks, notebooks, cartoons, dravings, etec.
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Writing a pley or akit an the tople "Americe Comes of
Lge".
Making slides based on some phase of unit.
Taking & teazt and doing remedial work on the unit.

UNIT VI

HOW THE UNITED STATES BECAME A WORLD POWER

Previev.

America's policy of isolation originated wvith the
edvice of Washington to avoid entangling allisnces with
foreign nations. He wvell realized that the chief concern
of the New Republic should be the preservation of its
dearly bought independence. Wise and natural as vas this
foreign policy, 1t vas extremely hard to follow, snd ve
vere soon plunged into a2 war vith England to protect our
rights on the high seas.

The advice of the elder statesman vas heeded after
the costly experience of a second var. Acoordingly Presi-
dent Monroe in his messsge to Congress, December, 1923, pro-
claimed to the wvorld the american spirit of aloofness. This
doctrine broadened the /American policy of isolation by
ordering all European povers to keep their "hands off" the
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independent nations of the VWestern Hemisphere. This
doctiine to de sure vas a b0ld stroke of Americen National-
iem and vas a challenge to the land-hungry nations of
Euarope, but it has successfully stood the tests. Under
the protection of this part of our foreign policy the
United States has bdecome supreme in this part of the wvorld,
and the nev Latin American republics have developed unhamp-
ered by European interference.

The economic and financial interests of a country
often alter and determine in a large measure the tread of
ite attitude tovards the rest of the world. Near the
last part of the century it vas found that ¢the MNonroe
Doctrine no longer adequately defined the soope of Ameri-
can foreign policy. Business had so expanded in the United
States that it vas necessary to find nev rav material and
secure nev markets over a vider area than our continental
limits. This cammeroial spirit drove us to the verge of
var vith England over the questions of the Bering Sea
Fisheries and the Adjustment of the Alaskan Boundary. For-
tunately, hovever, the tvo English speaking nations settled
theiy differences by arbitration. Our groving desire for
nev markets in the Far East led naturally to the establish-
ment of coaling stations and naval beses in the Pacifiec,
end our so-called "Splendid Isolation” gave avay to imperial-

ism.
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Under this nev policy America soqQuired numerous

dependencies in the Pacific and in the Caribbean, and has
broadened considerabdly its commercial interests in South
Auerica, Asia, and Europe. This new position as a world
power and as a commeroial nation soon brought the United
States face to face vith foreign complicatioms, the greatest
of vhich vas the World War.

Subject matter.

I. A century of isolation
A. Beginnings of the policy
1. VWashington's advice in his "Farewell Address"
B. Monroe Doctrine
a. Interference by other countries in South
Amerioce.
b. Recent application by the United States
in Heiti, Sen Domingo, and Nicarasgua
II. Development of American imperialism
A, Looking towvard the Pacifio
1. Annexation of Alaska
2. Heawvaiian Islands annexed
a. Vhen, fram vhom, and hov acquired
3. Samoan Island Question
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4. Our attitude toward the islands of the Pacific
after World Wer IIX

5. Isolation or cooperation

b.

B. Cuba

Exploitation of China dy Eurcpean povers
before 1900

Hay's "Open Door" policy in China

Boxexr Rebellion

Relations betveen the United States and
Japan

(1) Up to World Var I

(2) Between World Wars

(3) Present relations betveen the two

countries

1. Reascns for United States’ concern
2. Intervention by the United States
3. War wvith Spatn

8.
b.
Co

d.

Immedinte causes

War aims of the United States
Provisions of the peace treaty
Results

¢. Philippines
1. Conditions of the islands in 1898
2. Americen government of the Philippines
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3. Philippine Independence
a. V¥hen obtained
b. Possidble results
D. Panama Canal
l. Need for the canal
2. AcqQuisition of the Canal Zone
3. Obstacles to its construction
4. Importance of the canal
E. Nev protectorates
1. Cuba
a. Provisions of the Platt Amendment
b. HNatives' resistence to the smendment
c. DPresent relations between the United
States and Cuba
2. Haiti, 3an Domingo, snd Nicaragua
a. Reasons for American intervention
b. Attitudes of the natives tovard inter-
vention
c. Present political relation betveen United
States and these repudlics
P. Intervention in Mexico
1. American policy in MNexico
a. Influence of American capitalists



III.

b, Present feelings betveen the two
republics

United States in World VWar I

A.

B.

c.

D.
E.
F.

g.

Causes of the war

1., Colonial rivalries

2. European rivalries

3. Alliences

4, Immediate cause

United States attempt to remain neutral
l. Wilson's proclamation of neutrality

2. Desire for Buropean trade ends neutrality

United States enters the war

1. Ismmediate reason unrestricted submarine

varfare
Important battles
Outstanding Europeasn and American leaders
The peace conference
1. Easis for peace deliberations
a. Wilson's Fourteen Points
b. Armistice as 2 basis for peace
2. Important leeders
3. Terms of the treaty
Effects of World Var I

106
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Genoral references.

Barker, Eugene C., and Henry 8. Commager, Hgtion.
Ev;nawn, Ininoin Row, Peterson m%m » 1945,

Phase I, pp. 259-62, 2065, 32%&, Ml1, '415, 684-87
695, 859-60, and 938; Prase II, gp 84, 687-700,
end T02-05; Phase II » PPe 706-3

Canfield, Leon K., and others, Wﬂ&ﬁm
Making. Boston: Houghton 4 ompany, .

Ph.'. I’ pp. 210-11’ %0-61, .2“‘% 6'1. 6“8"5’0'
683-84, 731, and 7n9~sog n_agga n, PP. 639-48, and
650-?]; Phase III, pp. 698-

Faulkmer, Harold U., and Tyler EKepner, Amperica. New York:
E;m:;x- and Brotl’nn, 38, '

Fhase I, pp. 167-68, 192, and 619-28; Phase II, pp.
649-75 end T791-801; Phase III, pp. 676-TO4,

Hemm, William A. m,g Pover. Boston:
D, C. Heath Zn% mmx

Phase I, p. 645; Phase II, pp. 645-86 and 699-T1k;
Phase III, pp. T715-36.

Muzzey, David 8., A History o Country. Bostons
Ginn and Com'mnr, ig%0, S

Phase I, pp. 199, 278-80, 32#-25. 355-56, Mh0-41
521-22 Sgg. 634-37, and 724 -316 Phase Ii, Pp. 3i9-
329“'36 355'57' 5;6 ‘3: 501 530-'21:

533 -51. 553~ -71, 575-78, 626-39,
723-3; 4 71h -75, 171, 500-01, 863-65; Phase III, pp.

Wilson, Hovard E., and Wallsce E. Lamd, OFY.
Nev York: mrican Book Campany, 194T.

Phase I, pp. 125-26. and A34-35; Phase II, pp. 431-
327 h3546 481-89, and 498-507; Phase III, pp.
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Wirth, Fremont P. € : Americe. New York:
smericen Book c%ianr, . %

Phase I, pp. 215 and 577-82; Phase II, pp. 588-614
Phase IIXI, pp. 615-27. y ' ’

Brovn, Stuart G., Ve « Wew York: Harper
end Brothers, m%, PP §5-§ﬁ..
Camgager, Henry 3., and Allan Revins Wm ge
1 A, Bo.,tem Little, nrm’m % cmpany , %0,
Egsier reforences.
Barier, ?wd C., llmm 3. chgtr, and wg{;: z. Webbd,
Buil Eﬁ ") i vanston ois: Row
%uan E%upany, . ’ ’

Phase I, pp. 199-200, 233-35, and 695; Phase II, pp.
677-7013 Fhase III, pp. T02-19,

McGuire, Edna, and Thomas B. Portwvood Rise
Zgé_m Nev York: hcnnla'x P&pmy, ﬁh&:

Phase I, pp. 549~ % Phase II, pp. 540-48 and 551-7T;
PMI. III, ppo 57 - 080

Blography snd fiotion.

Ademic, L., The Natives Retwrn. New York: Harper and
Bmthi!!‘l.

Biexrce, R. A., In the Kidst of Life. New York: MNodemrn
Library.

Bishop, W. Al Winged Warfare. Nev York: Doubleday, Doren
and Company.

Buck, Pearl House Divided. New York: Reynal end
| ﬁitohneéksaihe.



109

Canfield, D., Soldiers of Fortune. Nev York: Henry
Holt and Company.

Dennett, T., John Hay. New York: Dodd, Mead and

Company.
Dodd E. ow Wils Work. Nev York:
f)oumoaiy, E}T‘ m _.!.1

Kyne, P. T. Also Serve. Nev York: Farrar and
immri,%.

Lensing, R., ¥ « Indisnapolis, Indisna:
Bobbs-Merrill Company.

Miln, L. J. Peking. Newv York:
Frederick A.Wc’%pmy.

et SRR BLl v

W E. M, m w!’ New York: G. P.
otnaats Seaa it

Thoms » . Ly f Zml!
New !grk? mnxim% B‘L of the HLL

Suggested activitles for erousing interest in the unit.

Shoving a motion piloture on life in the Spanish colonies
from 1890-1897.

Reading exoiting incidents ebout important leaders
during the Spenish-American War.

Becoming femiliar vith the personalities of the Big
Four of the Peace Conference wvhich ended World Wer I,
end camparing them wvith the Big Four of World VWar II.



Suggested sctivities for developing the unit.

Draving cartoons illustrating the influence of the
Moaroe Doctrine over the Western Hemisphere;
(a) as vieved by an imerican, (b) as viewed by a
Latin-American, (c) as viewed by a European.

Debating the following topic: Resclved, That
Washington's advice on "Permanent Alliances” does
not apply to the present era.

Imagining yourself a member of the Columbien Senate
at the time of the Pasnama revolution; prepare a
talk to be given before the class expreasing your

vievs.
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Draving a sartoon on the Spanish-American War, either in

support of the United States' attitudeé Or in oppo-
sition to 1it.
Preparing a floor talk upon the subject, "The Commer-

cial and Btrategic Importance of the Panama Canal.”

Making a 1list of the disputes which ve have had with
other nations from 1789 to the present time that
have led to war. Show in vhat ways wars have or
have not settled them.

Being an American traveler in Europe in August, 1914,
write a letter home descriding the temsion there.
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Proparing a carefully balanced sheet of the World
War I, shoving on the credit side the gains from
the War and on the debit side the lossos,
Debating the follovinz topict Resolved, That the

Treaty of Versailles was unjust.

Eeeping up the notebook, including some of the fol-
loving:

(1) Preparing a table summarizing the epplications
and interpretations of the Monroe Doctrine
from its origin, according to the follovwing
plan:

Date, Event, Leader, Interpretation,
Result.

(2) Preparing a tadle of information cn the
insular possessions of the United States
acocording to the following plant

Territory, Population, How Acquired, Date
Acquirsd, Government, Chief FProblenms,

(3) Preparing a time line for the events covered

by this unit,
Keoping up the scrapbook.

Suggested activitles for summarizing the wnit.
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Displeying notebooks, scrapbooks, cartoens, ete.
¥rite & play or skit on the toplo: "War snd Peece.”
Making a "Hall of Fame" for this unit of study.
Nominate ten candidates that you would like to
see olected to such a "Hall of Pame" anmd give the
reasons for your ntminstiomns.
Taking a test and doing remedial work on the unit.

URIT VII

HOW THE UNITED STATES IS MEETING THE CHALLENGE
OF A NEW ERA

Previev.

The 1libersl seniizsnt of the recent depression did
not arise overnight. It has been present in party elections
for the past halfl century, asserting itself strongiy in
times of dissatisfaction sand unrest. A depression precipi-~
tated the unrest centering sbout the frec silver movement
of 1896; and the growing pover of Progressive Party suc-
cosses Were construed by those in pover to mean that the
public demanded legislation of a liberal nature.

The close of World War I found the United 3tates in
e detter position than the other combatants due to (1) her
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versatile population, (2) her nstural resocurces, and (3)
the camparatively short interval vhich mariced her sotual
participation. The exalted sentiment vhich characterised
the years of the War soon gave vay to s sort of Machiavel-
1isn practice that considered success everything, ethics
nothing. Indifference to the lav became common and the
machine in the industries replaced man. Althouxh uneaploy-
ment vas not the only effect of the depression of the 1930's
vhich brought unspsakable hardships to millicns of uneasy
end restless people, it is this group vhich demands dasic
changes in ocur eoZnmmic and social order.

No nation realizes more fully than America the
importance of world peace in the sucoessful promotion of
internatiocnel trade. Ascordingly, America has been a
leeder in all importent conferences on finance, internation-
al trade, and disearmsasnt. She has taken part in the
aaintenance of world peace by cooperating in the estab-
lishment of the Lesgue of Nations and in the World Court,
but in each of these, our government has persistently
refused official partioipation. In this she has let down
her people and perhaps the people of the world., This
veakened her position of world leedership, but did not
danpen her ardor to vork for vorld peasce.
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Although our over-all policy was not that of an
isolationist nation wve did at times show signs of an
isolationist trend. However, our responsibility as a
world power and our position as a creditor nation demands
taat we cooperate for the economic and politicel stability
of the world.

Subject matter.

I. The newv freedom
A. The Progressive revolt
1. Progressive messures
a. Theodore Roosevelt
b. Woodrov Wilson
¢. Franklin Roosevelt
2. Election of 1912
B. The changing status of women
l. Admitted to higher education
2. Entru_noo to professions
3. The temperance movement
4. Industry and business
5. Suffrage movement
6. Prohibition movement
II. Domestic problems
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A. Indifference to law

1.

2.

B. The
1.
2.

National prohibition

a. PFederal attempts at enforcement

b. Reasons for repeal

Crime and "racketeering”

a. Causes

b. Popular attitude towvard the criminal

c. New federsl machinery for hunting the
oriminal

d. Cooperation between federal and state
police agencies

e. Coat of crime to the taxpayers

f. How ve can reduce juvenile delinquency

Friction between races and nationalities

a. Causes

b. BRach person's responsibility for promoting
tolerance

c. Agencies that attempt to instill toleration

Machine Age

Principles of "Rugged Individualism"

Problems

a. Pyramiding of vealth

b. Overproduction

c. Unemployment
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d. Government regulation
C. The Depression

1. Causes
a. Competitive system of industry
b. World Wer I
c. Trade darriers bdetveen nations
d. Installment buying
e. Over-speculation

2. The Hoover recovery measures
a. Moratorium on war dedbts
b. Reconstruction Pinence Corporation
c. Home lLoan Bank B1ill

3. Pranklin Roosevelt's recovery program
a. Emergency Banking Bill
b. Agricultural Adjustaent Act
c. Tennessee Valley Project
d. Public Works Administration
e. Civil Vorks Administration
f. NRational Recovery Aot

4. GSuggested remedies to prevent the recurrence
of depressions

5. "Utopian®” promises of demagogues and false
prophets.

D. The SBupreme Court and popular opinion
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Generel references.

Barker, Eugene C., and Henry S. Cammager, %
Evanston, Illinois: Rov, Peterson and Compeny, 19%5.

Phase I, pp. 318, 520-23, 596-98, 655-60, 666, 817-18,
TA3-B4, TT2-T3, 909, and 921-36; Phase II, pp. 522,23,
326.3225. 766-6T, T69-T2, 899-900, 907-09, 914 and

Canfield, Leon H., and others b § States
Making. Boston: Houghton %f%m_y, JShihe

m'. I: gg- 521"25: 538"‘0: 5"57: %7:@@9‘700
584-87, T66-67, 805-06, 810, 832-33, and 83a;
Phase II, pp. £58, 5on-og, 534-35 572-76, 592,
620-23, B22-24, 83334, 837, and B47-k8.

Faullmer, Harold U., and Tyler Kepner, America. New York:
xm;rfr and Ere’thorn, 1938. ’

Phase Iﬁ PP. 304-05, 33%, 346-48, 730, TA8, 751,

762, 764, T66, and 762; Pnase II, pp. 29%, 542,°553-
54, z -&n, 724-28, 746-R9, T62, snd TT5-T6.

Homm, William A. Colony to World Power. Boston:
ﬁo C. Heath ;ﬂ%ﬂ’, 1&'.

Phase I, pp. 282- 443, B46, 471-79, 511-31, and
562-93; Pguo 1z, pp.’ﬂé-Sl and §k2-99. ’

Muzzey, David 8., A His of Our Country. Boston: Ginn
am’lcc-panr,'lﬁg.

Phase I, pp. 289-90, 470-72665g-92, 600-1)1, 613-26,

end T49-51; Phase II, pp. T , 813-14, 822, and
827-60.

Wilson, Hovard E., and Wallace E. W_ﬁ&g_gm
Nev York: American Book Company, .
Ph‘.. II, ppo 19, 317"19' “15‘17, m ~950

Wirth, FPremont P., The Develo of America. Nev York:
American Book Company, .
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Phase I, pp. 437-38, 442, 443, 316-18 and 738-#25‘

Phase II, pp. 93-94, 417, 461, 482-83, 492-93, 64
667-68, 697-701, 712, T49-50, and T53-56.

Brovn, Stuart G., Ve J X . HNew York: Harper
and Brothers, m Pp. a5 I

Ccmmager, Henry 8., and Allan Nevins
% lxlsgoau’m Little, Brovn M’”‘“ , 19%0,
PP. - .

Ea re es.
Barker, Mmo C., Henry 8. Commager, and Walter P. Webd,
% m Evenston, Illinois:
otorson , 1946,

Fhase I, pp. 534-36, Th2,end 781-62; Phese II, .
501, $61-62, 662, 679-781, and T83- Aﬁ »

McGuire, Edna,and Thomas B. Portwood Rise
Preo Nation. New York: Macmillan o.pany,eib%g

Phase I, pp. 518-11, 523-24, 658, 663 66& and

671; Phase II,PP 3, 6T1-76, 681, and 684

Blography snd fiotion.

Allen, F. L., The Lords of Creation. Nev York: Harper
and Brothers.

Brady, Catherine, Cash Item. Nev York: Langman's, Green
and Company.

Carroll, G. H., As the Eawth Purns, Nev York: Mac-
millan Company.

Ksufmsn, G., Of Thee I Sing. New York: Alfred A.
Knopf and Company.

Lawrence, Josephine, If I Have Four Apples. New York:
Frederick A. Stokes Company
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Doran

Levis, 8.,3 gg'& Happen Here. New York: Doubleday,
ampany .

Sinolair, U., Co-Ops el o .lm_mm Heow
York: Farrar and ﬁin %, Ing.

Suggested activities for arousing interest in the unit.

Bringing in nevspaper articles on crime and rsce
intolerance.

Debating the topic: Resolved, That women should not bdbe
alloved the right to vote.

Shoving a motion picture on the depression of 1929.

Suggested activities for developing the unit.

Preparing a cartoon shoving the general effect of or-
ganized crime upon society.

Writing a short theme on juvenile delinquency in your
community, giving methods for its eradication.

Preparing a floor talk upon one of the "Kew Deal"
moasures and showing its effect today.

Writing a theme on the leisure time activities avail-
able in your community and hov you can help to add
other sctivities.

Writing an editorial for a nevspaper upon vhat you con-
sider the most important problem facing the American
people today.
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Debating th® following topic: Resolved, That the

industrial revolution has brought more harm than
good to our people.

Preparing a speech, including your stand on the League
of Nations vhen it came up for consideration in the
United States 3enate.

Intervieving a business man, a judge, a visiting teacher,
and a laborer, and report to the class on vhat each
thinks about "The Best Way to End Crime.”

Writing an editorial for your aschool paper proposing
vays of arousing greater interest on the part of Mr.
and Mrs. Aversge Citigen.

Draving a cartoon or poster, the central theme of which
is the promotion of toleration arong races and nation-
alities.

Preparing a floor talk upon the subject: "My Method
of Outlawing War."

Eeeoping up the scrapbook.

Keeping up the notebook by including the followving:

(1) Prepare a tsble of information on the "Nev
Deal" legislation, acocording to the follow-
ing plen:

a. Name of measure

b. General asims
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¢c. Main provisions

(2) Make a bar graph shoving the increases and
decreases of immigration to the United States
since 1840,

(3) Make a time cheart of the territorial sdditions
to the United States since 1789.

(¥) Prepare a graph of the upvard and dovnvard
sving of our tariff since 1890.

Followving your family newvspaper for a week and list
the major nevs items under the folloving headings:
Economic, social, political, and internatiomal.

Write a nevspaper article on the topic: "How to
Decrease Automobile Accidents?"

Making a2 1ist of the problems vhich are facing the
American people and wvhich should find their vay into
the political platform in the next presidential

election.

Suggested gotivities for summerizing the unit.

Displaying scrapbooks, notebooks, cartoons, eto.

Writing a play or skit on the topic: "The Rise of
American Democracy.”

Taking a test and doing remadial vork on the unit.
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UNIT? VIII

OUR WORLD KEIGHBORS

Preyiev.

World War II has msde more important than ever before
the necessity for a batter understanding of the relationships
of the United States to the other nations of the world, Our
need of these nations and their need of us has deen overvhelm-
ingly brought to our attention becsuse the increasing speed
of transportation hes made the world our next-Qoor neighbor
and also dbecsuse of the misery and suffering &ll over the
world todsy. We should learn to think in terms of the world
and its interdependence and not only of our nationalistic well
being.

The United States has again taken the lead in helping
the other nations to establish another wvorld peace organi-
zation. VWe must not become esccustomed to thinking in terms
of its possible failure orF that it will fail but rather that
it can vork and must vork if only the people of the world
vill think and work toward that end. What better plece is
there to begin to establish that idea than with ourselves?



Subject matter.
I. Previous isolationist policy

A. Beginning of this policy

1.
2.
3.

§.

Washington's Parevell address

XYZ affair vith Prance

Reletions with Tripoli over Neditarranesn
cammerce

Relations with England over the rights of

neutrals

B. Nonroe Doctrine

C. Postering Pan-Americsn relations

1.
2.
3.
4,
5.
6.
7.
8.

Results of Latin-American revolutions
Reasons for our interest in Latin America
Pan~-American cangresses

Pan-American Union

Pranklin Roosevelt's "Good Neighbor" policy
Nelson Rockefeller's policy

Conference of Chapultepec

Cur present policy

D. Ressons for not maintaining neutrality in World
Var I
I, From World War I to World War II in international

relations
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A. Interdependence of modern nations
1. Trade
2. Investments
3. Isolation versus cooperation
B. Wilson's Pourteen Points
C. Agsucies to promote vorld peace
1. Hague Tribunal
a. History
b. How oonstituted
2. League of Nations
a. Nembership
b. Organization
c. Functions of the three important divisions
4. Achievements of the Lsague
©. Probable resscns for its failure
3. Vorld Court
a. Relations with the League
b. Organization and jurisdiction
6. Achievements
d. Attitude of the American public
4. Kellogg-Brisnd Treaty
a. Provisions

b. Effectiveness



5.

6.
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Disarmament conferences

a.
b.
c.

Q.

At Washington, 1921-1922
At Geneva, 1926
At Laondon, 1930
At Geneva, 1932

The Locarno Agreement

D. In Europe

1.

2.

3.

War dedts and reparations

b.
c.

a.

Origin of the allied dedbts to the United
8tates

Causes for the debts

Justifisbility of reparations

Argumsnts for and ageinst cancellation

Russian recognition

a.
b.
c.

a.

Nature of the Russian government
History of American attitude
Purpose of recognitiom
3ignificaice

London Economic Conference

8.
b.

Alme
Nations represented

Causes of fallure

E. In the Par East
Relations vith Japsn

1,



2. Relations with China
3. Relations with the Philippines
F. America’'s attempts to remain neutral in World
Var II
1. Neutrality Act of 1939
2, "Cash and Carry” policy
G. America's aid to the democrecies
1. "Hemispheric Defense”
2. "lLend-Lease” aid
3. "All-out aia"
4. "National Emergency”
III. United Nations Organization
A. Beginnings of this organization
1. Atlantic Charter
2. Moscov and Tehran Conferences
3. "One World"
&. Dumbarton Oaks Conference
a. Memdbership
b. Achievements
B. Formulation of the United Nations Orgeniszation
at San Francisco, California
1. Membership
2. Problems

3. Achievements



C. United Nations in action

1. Msmbership

2. Organization

3. Some of the prodlems

4. Achievements

5. United Nations Educational Scientific and
Cultural Organization
a. Purpose
b. Achievements

6. Poreign ministers conferences
a. Purpose
b. Terms of the treaties

7. Court of International Justice
a. Location
b. Purpose
c. Problens
d. Achievements

8. Trusteeships

a. Purpose
9. World Police Force

a. Purpose
b. Problems in its formation



128

General references.

Barker, Eugene C., and Henry 3. Coumager, %gm;gg_
Evanston, Illinois: Rov, Peterson and Company, 1945.

Phase I, pp. 183-8%, 192-93, 247-52, 684-8T, 695, T08-
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mc’l Cmey,’l .

Phese I, pp. 199, 202, 278, 324, 355, %440, 484, 499,
521, 557, 565, 569, 516, 63%, 725, 803, (e 862-64;

Phase II, pp. 290, 551 619, 12~
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W Fremont P. « Newv York:
1%1‘ ey s cm £ of Americs

Phase I, pp. 236, ebs-sh 578, 615-18, 629-32, and
734; Phase II, pp. 615 £23-50, and 7T7-803 3
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Brm.’,‘dam‘g;: Ve : m—ﬁ% New York: Harper
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Blography snd fiction,
mﬁm. A., In Time of Peace. New York: @. PF. Putnam's
8.

Welles, Summer, New York: Earper
® :am" m;.g;gmmmm

Wilke, Wendell, Ope VWoprld. New York: Simon and Schuster.

L] , Thamas, Can' owe. New York: Harper and
s TO-~vomg m_m_& Go Home
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Suggested sotivities for srousing interest in the unit.

Vieving movies on the functioning of our State Department,

Seeing motion pictures on hov ve are carrying out our
foreign relations,

Collecting newspeper and magasine artioles on foreign
relations.

Sending to the State Department, Post Office Department,
Treasury Department, and Depertment of Commerce of
the United States for information dealing with the

unit.

Suggested sotivities for developing the unit.

Studying the immigration quota system, with specisl
emphiasis on the changes made since 1939.

Studying and discussing the following: arbitration,
International Telegraph Union, Internatiomsal
Postal treaties, International Trade Commission,
International Drug Commission, and extradition
treaties.

Finding out vhat percentage of the people im the local
cammunity, county, or state are foreign dorn and
naturalized.

Collecting pictures of immigrants that have become good

and successful Americans.
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Bringing to class products of other countries.
Reading adbout and reporting to the class en one of
these noted immigrants: Andrev Carnegle, Edvard
Bok, Jacob Riis, Edward Steiner, Karl Ritter,
Alexis Carrel, Charles G. Steinmets, and Michael
Pupin.
Writing a theme about an immigrant to the United
States that has ooatridbuted something important
to our country.
Holding a round tadble discussion on the possidility of
success of tha piesent vorld orgeniszation.
Naking posters showing typical vays in vhich the
United States has dealt peacefully vith foreign natioms.
.Dramatizinga conference of the Big Four foreign minis-
ters on the Japanese treaty, with mamders of the class
representing the Big PFour,
Dramatizing a meeting of the United Natioms Organization.
Eeeping up the scrapboek.
Xeeping up the notebook including the following:
(2) Make an ocutline shoving the growth of the
United Nations Organisation.
(b) Write a theme about one of the most important
problems defore the United Nations Organization.
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(c) Make charts comparing the United Nations Organi-
sation and the League of Kations.

Choosing one of the important nations of the world,
other than the United States, and learn all you can
about it. Some of the things you might do are:
Prepare pioctures and maps of that country, collect
some records of the music of that country, vrite
a theme on its history, prepare a talk on interest-
ing things adout it, ete.

Collecting coins, currency, and stamps from the country.

Suggested activities for summarizing the unit.

Writing a play on internatiocnal relations.

Exhibiting notebooks, sorsphooks, maps,
posters, charts, stamps, coins, etc.

Preparins a dramatiszation of the United Nations Organi-
sation for a student assembly.

Preparing a musical program of the records and songe,
of the various countries, that have been collected
by the class.

Taking a test and doing remedial vork on the unit.
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