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The College Experience

 Adjustment to new academic demands

 New level of competition

 Independence

 Self-regulation – motivation, effort, 

persistence

 Expectancy

 Self-confidence and self-esteem



Educational Inequalities

 Kozol’s Savage Inequalities

 Conley’s Honky

 According to Educational Trust:

-science teachers in racially isolated schools have 
less educational training

-high poverty high schools have more 
underqualified teachers

-poorer school districts have fewer Math resources 
(textbooks, calculators, computers) 

-poorer school districts offer fewer advanced math 
and science courses



Educational Inequalities

 Minorities are less likely to own a computer and 
have internet access at home 

(NTIA, 1998) 

 Schools with larger minority student populations 
have fewer computers and less Internet access 
than other schools

(Coley, et al, 1997)

 Teachers in minority, poor, or urban schools are 
less likely to ask students to solve complex 
problems.



Risky Effects

 Statewide 950 schools failed to meet MEAP 

achievement standards. 

 According to the Detroit News, 37% of 

Michigan’s “failing schools” located in southeast 

Michigan.

 Nearly half the schools in Detroit were “at-risk” 

for state accreditation because more than 75% of 

their students were not passing state mandated 

tests (MEAP).



The Achievement Gap

 Blacks score one standard deviation lower 

than whites on standardized achievement 

tests

 Fewer minority students enroll in advanced 

mathematics courses in high school



138612430N =

Race

BlackWhite

S
A

T
T

O
T

2

1800

1600

1400

1200

1000

800

600

400

14438

13850

14398

13728139981412213426

13415
13328

9982101951051425456351107676586268494211086131433144361312908147579711545132796385455880212106123841716952113143973327065431145974241634640976821565357186322284646274519618462912237757211771787804132021511239811021239825273993103312828831212809564873391264465862729129416534119909075291318412765926441511178
10037
2206

5584

855576471138420681287610533393610252942314391024344637089702210075403796919146132583009105596402120701991130531549913697542141151810520127338655120221174759711567121351280772111253612248199812128



139212455N =

Race

BlackWhite

H
S

G
P

A
1

4.5

4.0

3.5

3.0

2.5

2.0

1.5

14417143331435714101
140701378214259

133561419613850

546462342970117543170840566743019834405732521022129206291109943639871212971335333110417474690214043835285634318397427787928935011329402782651074911374114236284717913218805134343171906840723014916336873716365371288245465350141502555915616438196132134846900891204123254413224221232421000412462407222909358186852409930135810153932109254026110421268780191478130513255855950261020615009423101979134848284355212397737663495113571045055181659770610167466039731007538539782997366612772868109288711527101661275628201731857983558127625735849012154542575291977567484978896360243452963293690312824107134092528611334305516261988842466491369131537758343363119698673238611121999854411721112271145162791321436751319932029391414297410875540980441132738937472250032371992608311066200492446068702236641198464990313721305237361272711225143120088839878358041082491757808450945669622293782664872514

1233022797325111031043751833858420520562434418829028158102881798109083049275191278679374119681020252216617336804912489418059261214910143566922885553120212241731103476764541181340226898428111127102548722132346424248482881182723159434781075391855311118908154103701121178028931090511226177643518292114431737111704450856510596381636169247564812886113421108629271420272947819902106112151382626587002732874639538836829584519666533976239622378280691001154157371132687146603107592432418622857208122133580270516776002651598103780371310398775726957090105410899116323638576410532595750841753320632913657256856813462355837057183145

33811314537543689120372697577114331136433238364838727523570132761032311317397612098728112951101455329371947137195392940480910059618885973270877510444142561529419234462682430130329302129837211724137643971457828654181061361025923385376512928834555977518250125010358132202152841955311102339038632105123536448313024994489591441091423458193102506087
1158087189520620411274045384443561074084123812869934058924910218915321565364731798299144720768604110565592105011331119235410117557334307637587973613111281007736941191980381069927812673917335716093103219341177164878647178263981298923874239218874434711984574562585211213812240

18848441841137873724348279717638643290526127467113273909010946824243318300619311313413423628832112829521
97861051141881441391925037091088927768241086110538675110820113096081846394292648001

1047637898802107051328216341264962763943105093993
11543931911242337683119458

646258423481931

1318484281276513143
4151

51048080



127211247N =

Race

BlackWhite

P
A

R
E

N
T

A
L

 I
N

C
O

M
E

16

14

12

10

8

6

4

2

0

97211889274612711349553159187304764910486983317702574377823321805117475087509588939452120974521574212803329768431018380611289682469545256364810596707753729822107725195650318751722149933061155447449892116214212636978572535131621239837912511319161801871316612277664175501095659539640899125210066899710436125938525681726284047704534003221194082871057028829577536017267606325899267127604814744622113461028937041278786875461858280559842164105194739159452608062156450092445297296327066511615687373728971033309

12601269187049971129071079936383294233144409242281710495333911881371561031053079419990675732147410580845321025812567862210748513115101960108541807123651399142724532324104041272165212875954243481459113501179777811244957201284410666108883162100995844115377032445925409645125611089624602614104179761111434822186658071003277497385

4128178973952486730099088852713810851089568524848751957982943691247139991125850703613120079146158568213245415309610261704710993121429594131924643111214917866987394763281215985314100198241109611965209272705127164012524132591243611415943104105504577545392098770574931326712583684413068

175729892065685874929605100312170142411541129173518125467488811376867126124551155865632656787561873341127211188592337316130431181679251166597595347234611787868351268048

54073408158544299936503512496508145871005977064801132691099547573159312186791266998306913123921139147691173352592546129839104120



Academic Momentum

 The best predictor of future academic 

success is past academic success.

 Academic momentum serves as a driver of  

continued academic success.



Power of the HS Curriculum

 Adelman (1999) has shown that the quality 

high school curriculum is the single most 

important factor contributing to college 

success and ultimately graduation. 

 The impact of the intensity and quality of 

high school curriculum is even more 

pronounced for African American and 

Latino students.



Factors Affecting Achievement

 Household Income

 Parental Education/Occupation

 Quality of Prior Schooling/Competition

 Prior Levels of Achievement

 College “Climate”/ “Fit”

 Campus support and resources



Adjustment Challenges

 New college students need to be open to 
novel experiences, including different ways 
to learn and to grow

 This often includes reflecting on just how 
they learn best, but this is not something 
they do naturally

 Students may need to develop academic 
self-understanding



Student Transitions:

 Faculty expectations

 Realistic self-appraisal

 Appropriate work ethic

 Managing independence

 Discarding old habits and relationships 

while developing new ones



A Related Issue

 There are many students with outstanding 

potential for college success, but who do 

not have the advantages of affluence that 

are known to be related to graduation.

 These students are often highly motivated to 

succeed and will make significant 

contributions to society if afforded access to 

college and early support.



The Retention Issue

 63% of 4-year college students earn a bachelor’s 

degree by age 30 (within 11 years of high school 

graduation)

 6-year graduation rate is about 50%

 Mean “time-to-completion” of bachelor’s degree 

is about 5 years

 source: C Adelman, (1999) Answers in the Toolbox,US Department of Education



 How can we bolster academic achievement 

and social adaptation among college 

students so as to promote academic success, 

retention, and graduation; particularly for 

students affected by the achievement gap? 



Comprehensive Model

-Support Network

students, faculty, staff

-Strategies for Goal Attainment

-Skill Building Opportunities

-Leadership Opportunities

-Mentoring



Intervention Strategies



Intervention Models

 Early Intervention (DAPCEP/KCP)

 Community (Favorable “climate”)

 Involvement (Living Learning Programs)

 Faculty Contact (Mentoring)

 The Comprehensive Model



Philosophical Orientation

 Importance of time-on-task

 In the confrontation between the rock and 

the stream, the stream always wins - not 

through strength of force, rather through 

perseverance.

-sustained effort smoothes rough edges

-polishing of diamonds in the rough



The Role of Metacognition

 The feeling of knowing (pre-retrieval) 

 Knowing that you know 

 Structure a framework for academic 

learning

 Develop academic self-understanding

 Self-efficacy: feeling competent and 

confident about what you know



The Metacognitive Process

Plan

Self-monitor

Self-regulate



Comprehensive Structure



A Comprehensive Model

 Summer Bridge Program

 Summer Orientation

 Developmental Academic Advising

 Intensive Course Instruction

 Tutoring

 Study Groups 

 Mentoring Program



Summer Bridge Objectives

 To develop academic abilities in the content areas 

(i.e., bridge knowledge gaps)

 To develop knowledge about faculty expectations

 To develop insights about one's self, (particularly 

goals, strengths, weaknesses)

 To develop a familiarity with the campus 

environment

 To develop a support network



Summer Bridge Structure

 Intensive Academic Development

(English, Math, Computer & Study Skills)

 Developmental Advising                

(Decision-making, Conflict Management)

 Establishment of Support Network    

(Faculty, Staff, Students)

 Student Development Activities

– Build Confidence in Realistic Setting

– Gain Personal Insights



Summer Orientation

 Placement Testing

 Course Selection

 Academic Advising

 Introduction to Support Network



Academic Advising

 Developmental Advising

 Academic Progress Monitoring System                      
(Mid-term Estimate, Student Progress Report)

 Problem-Solving Strategies           

(Roommate, finances, peer expectations)

 Academic-Career Explorations        
(freshmen interest groups)

 Personal Adjustment Issues            
(existential crises)



Intensive Course Instruction

 Extended Meeting Time

 Smaller class size

 Collaborative Learning

 Active Learning

 Focus on Effectiveness Strategies

 Departmental Testing/Grading



Student Development

 Role Modeling

 Study Groups/Collaborative Learning

 CSP 100 - Academic Socialization

 Enrichment Activities

 Socio-cultural events

 Development Workshops



Additional Programs

 Tutoring

 Mentoring Program

 Study Groups

 CSP 100 - Academic Socialization

 Summer Scholarship Program

 Campaign Excel



Outcomes



CSP Students by Ethnicity
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CSP Students by Gender

(Fall, 2001)
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U-M Bridge Enrollment

– 2001 - 135

– 2000 - 123

– 1999 - 83

– 1998 - 81

– 1997 - 78

– 1996 - 60

– 1995 - 68

– 1994 - 47



Fig. 4 - Adjusted FGPA by Test Score
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The Summer Bridge Effect

Coefficientsa
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CSP Performance Measures

 Graduation Rate : 6-yr: 70%; overall :76%

(Ten-year total: 3,546)

 Overall GPA :  2.6

 New Freshmen :  505

 Seniors : 523

 All CSP Students: 1,790

 Advising Contacts: 7,016

 Intensive Course Enrollment: 1,102

 Students in Good Academic Standing: 96%
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Impact on Students

95% report that they feel they have gotten a head 

start on other incoming freshmen

 88% recommend attending Bridge to friends

 85% made friends they expect to keep 

 85% are more encouraged about their ability to 

handle the academic demands of college. 

 75% learned new and useful study skills in 

Summer Bridge.



Conclusion

 A comprehensive program that includes 

summer development, intensive instruction, 

systematic advising, and student 

development not only promotes opportunity, 

but also facilitates academic achievement, 

retention, and graduation in college 

students. 



Achievement Status
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