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ABSTRACT 
. . 

Childrer' in a setting which provides a phenomenological 
ex~erience sim~lar to that of a bureaucracy may become bureau- 
craric in their crien-kation to their social world. This is an 
examp112 of more general concept, "psychiation," or experience- 
manajezent -- the psychological, emotional, arc! rxpeniential 
potential of ssciai organization patterns, characterized in 
terms of their pkenomenological impact. 

The nursery school studied exists in a bureaucratic 
society ill which neo-Freudian ideology guides child-rearing 
and, in fa.ct, supports bureaucratic psychiati~n patterns. As 
a consequence of this, the structure and practices of the 
school are organized around "trauma reduction," an attempt to 
eliminate psychological irrationality through environmental 
control. Trauma reduction mechanisms limit uncertainty, 
strangeness, mystery, coercion, guilt, unpleasantness, and 
peer conflict, oniy a rational, routinized kind of experience 
is availzble. 

The child found in such an organization behaves in a 
manner strikingly sizilar to adult "organization men." He 
is oriented toward reality, especially that of the organization; 
his play is highly routinized; he has little personal r.esponsi- 
bility; and he develops manipulative techniques for the mainten- 
ance of ascendancy, including conversion, games of one-upmanship, 
and exploitation of democratic norms. 
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This paper reports the results of six months of partici- 

pant-observation of a nursery school in an American university 

community, during the academic year 1964-65. The 62 children 

in the schbol came primarily from university and professional , 

families; they are largely upper-middle class. The school 

was formally- nondenominational. but celebrated the Jewish 

holidays. Preference for admission was given to members of 

-a local synagogue; only one of the teachers was Jewish, however. 

The nursery school was divided into three classes accord- 

ing to age and time of attendance: 
. .. . . , .  . 

1. morning three-year-olds, Tuesday-Thursday, 

18 children. 
0 

2. morning four-year-olds, Monday-Wednesday- 

Friday, 22 children. 

3. afternoon four-year-olds, Monday-Wednesday- 

Friday, 22 children. 

The morning classes were ~onducted':by a professional teacher, 

a professional assistant, and,~occasionally, student assistants 

from near-by universities. The afternoon class was. run by a 
. . 

. professional teacher and two . student . assistants-. 
. . .  . - 

- Excerpts from field notes to- appear' in this report will 

2. . ,. -. . be designated by class time and.age (a.m. and p.,m., three's . . 
.: . 

and four's). 
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' This. paper deals with social organization in its relation . - 
' ' ' 

I . :. . . . .  
- to personal. experience-the -en.ot.ional, psychological, and 

. , . ;. . , . . .  
. . 

3 

. . symbolizing nature of man;-.social organrzation as'it manages 
. . 

experience. . This is a somewhat. neglected area of .analysis. . . 
. . 

. . . . . .  

. - o f  ten the relationship 'between social organization . . and the 
. . . . 

individual is viewed as that of. a formal sy,s&ern and a - . - . '  . 
... 

. , furictional role, with the person r.6surr~ctkd' as a psychological 

being only when it becomes necessary to explain deviations 

from the model. But individuals-are not involved in social 

systems only as roles; they are also involved as "whole persons.' 

Selznick indicated this in a theory of organizations: 

From the 'standpoint of organization- as a formal. . .  . . .  

. . 
system, persons are viewed 'fun.ctisnally, in 
respect to their roles, as participants in . . 

assigned segments of the cooperative system. .. .. 

But in fact indi-viduals have a propensity to . . 

.:resist tiepersonalization, to spill overthe . . 

boundaries of their segmenta~y roles, to parti- . .  . s 

. . .  cipate as wholes-. The formal' .systems cannot . . 

. 'take account of. the deviations.thus introduced, 
. -'and consequently break down..,as: instruments o f  

control when relied on alone'. ! The whole..indi-:. 
. . 

vidual raises new problems for:the orgariizatioh,. 
. . partly because of the .n'eeds o£::his,' own, person- .. - . . 

. - .  . .' . - ality,- partly because he . ririgs'.with 'him a.'set . P . . .  . . : of established habits ........ . . . . . .  . . . . .  . . .  . . 
. . 

, .  . . . . . .  . . .  ... - . . . . . . .  

If the whole person m u ~ t  be. brouglit back, - into. sociology,:':. . . .  . . . . .  . . . . . .  :. . . . .  . . . . . . .  - .  . . , . . ' 

< .  

then we should have theories- about . +..-. the . . . .  :.relevant interse.ct?oh&.' . -  
.- . . - .  . . . . . . . . . . .  . .- . 

. . . .  . . . . .  
. . 

. . .  ..: - . . _  - .  - ' .  
:. . . . . 

of social organization .and.?psyche, mak~ng~~assumptio~ . . . .  . . . . . .  .'.about;-', . " ' 

. 

. . . . . . . .  . -. 
. . .  . . .  . . .  .. - . . .  . . . .  

. . . . . . . . 
. . man ' s psychol-ocjizal ,involvement in the. "social .world.. . . . .  ' . . -  .';.'. . . .  

. . .  . . 1  



. .  According to at least two sociologists, this is inevitable. 

Inkeles writes, 

I would assert that very little sociological 
analysis is ever done without using at least an 
implicit psychological theory. 2 

And Wrong: 

...I do not see how, at t.he level of theory, 
socioloyFsts can fail to make assumptions about 
human nature. If our.assumptions are left 
implkcit, we will inevitably presuppose a view 
'of man that is tailor-made to our special needs.. .. 3 

If, then, some view of man is embodied in sociological 
. , 

thebry, it then becomes very important to ask about the ways 

in whl.ch man's psyche is involved in social organization. 

And it is possible to do this -- not on the level of individuals, 

not analyzing personalities, but on the level of social organ- 

ization itself. This paper proposes a -concept by which this 

may be done. It is' an orientation to 'organizational analysis 

which specifically asks how a system takes -account of ''human 

nature" as it sees it, how a system.shapes individual exper- 

ience for it.s ends, and what- impact this has. on orientations 

of i.ndividuals in the iystenl, The concept is called "psychia- 

tion. " It refers, firs't of all, to aspects of organizational 

structure which correspond to the.phenomenologica1 world of 

the individual, his possi.bleexperience. It refers to the 

mechanisms by which organizations potentially limit and con- 

trol emotional or .experlenti~l. variability in members. :It 
. - 

refers, finally, to the opportunit.ies and limitations for' 

the emotional experience of individuals provided by social 

structures. "Ysychiation" implies the symb~lic, emotional, or 



experientisl aspects of int.er2ction patterns. It resurrects 

the person - in social organization. 

Psychiation may be seen as the social organization of 

personal experience. That is, particular kinds of phenomeno- 

logical views are possible in particular social situations; 

the.psychlation question asks, first, about those aspects of 

the situation ~orrespondi~g to possibilities for individual 

orientations and, secondly, about the behavioral or social 

consequences of those orients.-cional possibilities. One looks 

for the experieitiai -dimension of interaction patterns: the 

emo.tions or experiences they might promote and those they might 

preclude. Cne can then ask why - the social system promotes and 

excludes certain experiences and what the consequences of this 

process of psychiation are. 

Viewed in this way, we camsee that sociological analysis 

of psychiation content, although not particularly explicit, 

is also not parti~ularly~new. Dux-kheim, first of all, can be 

seen as employing this orientation in his analysis of suicide. 4 

The Durkheimian q',iestion might be phrased, "What social 

patterns shape the phenomenological world of individuals so 

as to dispose them to suicide?" - In my terms, what are the 

social patterns pote-ntially corresponding to emotional states, 

with the.outcome of suicide? Cr, in short, what psychiation 

patterns correspond to high su.i.cide rates? In particular, 

anomy, the lack of social regu.l.ation of. "normlessness," appears 

to provide the opportunity for a wide range of emotional 

experieace c ~ f  a thrlll-seeking type and limit the possibilities 



: . 
:for other emot? 

. .  . . 
. - .  

.writes .-or-. the' " 

.- . - . . ... , . . . . 
. . . . . . - .. . . .  . -. . .  . .  . . 

. . - .  . . _  - . . . . . . .. . 
.onal experiences, such -as .'.security. ' -  - ~urkheirn - 

. -. . . 

ized by anomy : .. 
. . . -  . 

- - E'rom top to bottom of the.ladder, greed i s  
aroused wf thout .' knowing where to -find ul t f.ma%e . I- 

foothold.. . .A thirst arises for :novelties, un.- - . 

fami.liar -p.leasures, na-.meless. sensati ns,. .all of F. . . which lose their - savor once. knovn. . . 
. . 

. . . . 
. .  - . . 

... Subsequent authors have.. -brought ahomy e-$en closer to -a 
. - . . 

psychiation variable. Whereas Durkheim was primarily classify- 

ing types of su;.cides, other writers ha.re  handled anomy in 

terms of a type of social ofganization. 'Phus, because of the 

opportunities and limitati~~s fqr experience- in a .particular 

type of social structure, macy outcon~es rekglt, in addition to 

6 suicide. Merton's articles on social structure and anomie 

are a good example. This ie the intent sf the concept of 

psychiation--to characterize social ~trruc+.~~res'in terms of -- - 
their potential for emotional o r  psy.ctm~ogical. experience. 

Simmel, too, points the way toward a psychiation orienta- 

. tion : - - 

The objective-structure of:a s-xiety provides a - - .  

framework within which an individual's non- 
interchangeable and sln+.ilar~characteristics wiil . . 

develop and find expression, depending on the 
greater or lesser possibilities which the structure 
allows .7 

~ i m h e l ' s e ~ s a ~  "The ~etro~olis and Mental ~ i f e " *  is a 

exa~p!e of this analysis. He cites specialization, differen- 
. - 

tiation,. and impersonality in the city (what he calls "brevity. 
. . 

. - 

and scarcity of inter-human contacts") as having certain . 

psychological consequences. Again, subsequent authors have- 

furthered apsychiationanalysis of the.c.ity and, in even - 
. . 



theme rurmrng th rough  t h e  book i s  t h a t  on t h e  one 'hand mass 

s o c i e t y  . . - .  p r o ~ r i d e s  . s o  .- ,much . . - opportuniky- . . - f o r  .expekience and s o  
. . . , . ,; ;' --. : . -. - - -- . . 
. . . -  - - -  , . ..i-..- - . - . _ _ '  _ - -  . - 

' l i t t l g  . . l i m i t i n g  of  ' human v a r i a b i l i t y - ,  t h a t  CeopZe .have d i f f , i -  
- - . . : -. - . -. .- - - . 

- - 
. .- _ _  . _  . . . -- .- . . . - . ,r= - . .. . .  _ -6 . - . . . . - 

c u l t y  anchcr ing  t h e i r i d e n t i t y  wikhih i t . . . O n  t h c o t h e r  . . hand, 
. . 

mass s o c i e t y  l i m i t s  t h e  oppor t an i t i e s - .  f or..-ceiriain .k.i'nds=6f-- 
. - 

emotional  expe r i ence  s o  . dras-f  i c a l l y  (e.. g . , - love-i -'.c6~i.l~a'~si6n$~19.?'- 

e t c . )  t h a t  s o - c a l l e d  human i d e n t i t y  i s  n o t  possible.>-;Mush 

of t h e  i n d i v i d u a l ,  e .g., Simmel I s  " s p e c i a l i z a t i o n - ,  di-5f51eitia- 
. . . . 

-' , , l o  . .  . . . . : - -  . -  .L ,. ... t-'ion, a n d  imper sona l i t y .  - -. - A  -. - , .  - ,. - 

' 1 .  Y e t  , -  i t  has never  be&i  made explicfi : .  t ha$  - k h e s ~ ~ r ? k i k $ n ~ s  
. . 

(and o t h e r s  of t h e  same s o r t )  were a c t u a l l y  anal-'yzihg-pkyshia- 

t i o n ,  o r  t h a t  t h e r e  even is-  such a -  way of  1ink:ing- sS2$a-l-GZijan- 

l z a t i o n  and t h e  i n d i v i d u a l .  Th i s  o r i e n t a t i o n  appeared on on ly  

two k inds  of occas ions :  when some more-or-l 'ess '-apparent 
.- 

. .  . connec t i .on  e x i s t e d  between--socia l  . strustiG-ye and: iirid%ir:idual . '  
. . - .  ... - . . . . . - - 

phenomenological expe r i ence  ( a s  i n  t h e  case 04 trowd3-,: k e l i g i -  

' .  us movements, e t c  .) 'or. when s o c i a l  'problems i ,nvolving ., 

. - . . . .: -2. .TI:Z.-'.. 

. . 
i n d i v i d u a l  psyches were  under c o n s i d e r a t i o n  (as . -  i n  su i ,q ide , -  

. . 
- -. 

- .  
. . . . . - .  - - .  

- - - - - , - 
LL.-,. -%=TE7.2.-- 

' mental  , h e a l t h .  i n  mass ,  s o c i e t y ,  e tc .  ) . But t h e s e  seem $To be- - 
. . . - I - .  - - ~ ~ - ~ ~ ~ . i ~ $ ~  - - - .  

t h e  m a n i f e s t  examples of  a r e l a t i o n s h i p  of a more - . -  g e p e r a l  
..A- f - - . .  - . c r y -  

-type: t h a t  eve ry  s e c i a l  s t r u c t i ~ r e  has  p s y c h i a t i o q  pa t t -e rns ,  
.- - .  - ~-s=!,..zJ~ 

. . 

o f f e r i n g  b p p o r t u n i t i e s  f o r  'and imposing l i m i t a t i o n s  - - -  - -  on =7L- t h e  . 

. - .--- -. r' - .- . . . - 
. . 

. . 

. . 





The place of psyc5;ation in a social system may be illus- 

trated in the'following fashion: 

---- .--r ...-*----..-.---- . ..r.= -.. -- 
DOMINANT SOCIAL-----> PSYCUX.iATIOM PATTE~WSL> ADAPTATION psycho- 
PATTERNS with promotes certain logical varia- 
desired and un- experiences and emo- bility limited; 
desired ps~i~ho- tioi;s ; e::clucies orientations -in 
logical 0rieni.a- others t.er-ms of dominant 
tions 3 social pat.terns 

I 
I 

I 
v 

PSYCHIATION 
IDEOLOGY "tke 
nature of snarr".  - 

Psychiaticn is one link beth-een social structure and individual 

behavior. 

I was led to .iievelop th:.s concept through this nursery 

school study. Tr?.ditional strategies of organizational analysis 

did not handle tha observed phenomena adequately. The only 

discernable go3.i af the school was a psychiati~n one: to control 

the phenomeno~og~cal world cf the child. This was attempted 

through particular social arraiP:gements. The arrangements then 

offered o2portunities for particular kinds of orient-3tions on 

the part of the children and limitations on others. L 

. .  . 
The nu.rsery school is primarily a psychiat:i.on organization. 

. ... 

I propose that the dominant. . . s:r?cial pattern in American socie.$y . . .  . . 
. . 

is the la.rye.-scale formal organization that the psychiation : - "  

1 ifi such a society is eliminating. irrational emotion, that. . 
. .; 

-... . .  
. ... - . 
=-. . , : 

j.deology is primarily a ceo-Freudian ethic1' (defining ::, . : . .  ' - .. .. : .. 
. . 

. . - Lionali.ty as anxiety), that t h e  psychiat-ion process is ; . . .  irl-aA-.' 
?.. . 

primariffone of trau.na reduction (the attempted removal of l:: . .  

.. - 
a.nxietj7-producing features of the social structures) , and that'- . . 

. . 



. -8- 

the result of this process may. be' .termed the Organization , ,.; ... 
. .  . 

Child, , b,ecau:;e of what appea-rs to be a remarkable adapta- 

tion to bureaucracy.. Thus: _. ._. _-.. _... 

Dom~.nant ~ a c i a l . ~ ~ )  Psy~hiati~n mech--,,+ Adaptive p'attern: 
patix2:rn : .. ORGAN-- ani.sm: TRAULHA. . TBE ORGANIZATION 
IZA'TIONAL SOCIETY REDTfCTION CHILD . . 

psycFiation goal : 
/ 
3 

elim!-7:ate irra- .' 
tionai emotion 

1 0 
I 
I 

/ J/ 
Ideology: THE 
FREUDIAN ETHIC 
irrationality 
defined as 
anxiety 

This particular view of the nursery school is justified 

by several striking features of the organization, which cannot 

be explained by the use of a more conventional model. First, 

the goal of th.e nursery school, as stated by the teachers and 

echoed in remarks of parents, is to promote the healthy psycho- 

logical development of the child. "Teaching" was minimal or 

non-existent; there were few specific task goals for the 
, . 

children. In fact, the mornlng teacher was replaced at the < . . 
'L' 

I-. -. -. 
end of the year because the school board and parents felt that 

.h ;.;- 
she was too "task-orientedn--she attempted to teach th? childreh 

. -. 
specific 'things. This goai of psychological health can Sc; seen- - '. 

as a psychiation goal, since it 1s dlrected toward produciug' ' ~ - 
, . 

and reinforcing the prbper ( e ,  "healthy") set of . .: . 
. . . . . . .-. ,-- -, 

responses. - Behaviorally, on the other hand, the - goal.s of. the. . .  
.. :. . t:.-. 

r,ldcsery &shoo1 were minimal; there were few behavioral dgma+s- 
+-. . . ~ 

. . . 
. - -- 

made on the children. It was fe1.t .%hat if the? were Fksvided.-l 
i',-: - '  

. . 
L-., .. . . . . 

. . . .. 
.... .: . . . 

I. - ._ . __. . . 
. -  . 



with the right experiences, socially appropriate behavior 

would follow. This is not to say that psychiation--the 

structuring of experience--is identical with socialization, 

however. On the contrary, the psychiation goal of psychologi- 

cal health often directly opposed any socialization goals. 

The teachers sometimes felt that to attempt to change a 

child's behavior would interfere with the promotioc of desired 

emotional responses, disrupting psychological equilibrium. 

S~condly, the organization's view of psychological develop- 

m ~ n L  was neo-Freudian. The child is seen as waging an 

inevFPable battle with a sup,,?ressing, disturbing ecvironment. 

CertaLn events cr aspects of the environment are traumatic-- 

anxiety pzoducing. And anxiety is the key to mental distur- 

\ bance. '!'has,- to promote ~sychological health, the nursery 

school sought, in these terms, to "reduce trauma" via the 

practicss and structural features instituted. Thirdly, the 

kinds of ~ s y c h i . s ~ - - ~ o n  or trauma reduction mechacisms present 

in the ;Inrsery schc>ol closely resembled certaan features of 

bureaucracy. [In fact, the bureaucratic patterns could also 

be j?l,ctlfied on t.he basis of trauma - ~eduction.) Further, 

they  rdsulted i r ?  a particular kind of response in the child. 

His adaptive pattern bore some remarkable similarities and 

analocjies to the patterns of adults in bureaucratic settings 

and in 3 bureaucratic society. Hence the name "Organizat5cn 

C h i 1  2,. " 

Two questions emerge from th3 s: 1. Why should psycho- 

logical health be defin~d largely as adjustment or the 



absence-  o f  a n x i e t y ?  2 i .Why. shcu , ld .  theGnurser 'y '  . s choo l  ;and t h e  
..: - .  .- < ;.-;::., .- .,:. - . ..- 

c h i l d  b e a r  s i m i ; l & < i + i & s  t o  b u r e a u c r a c y  a n d . b u r e a u a r a t s ?  
.. . . .. .. 

C- t ..'-. . 
. . . . . . 

These  questions caT1 :be. answered by cons ide r ing . .  t h e .  s o c i a l  
. . 

c o n t e x t  fi:;l-. t h e  n u ~ . s e ~ p . .  . .  s c h o o l .  . -'lahe. s c h c o l -  c a n  be cor;sider&-. . . 

a  p s y c h i a t i o n  a g e n t ,  a t t e m p t i n q  .to shape  t he  c h i l d - ' a  phenomeno- 

l o g i c a l  wo7:j.d to c o r r e s p o n d  t : ~  3 r a t . i o n a l  b u r e a u c r : a t i c  s c c i e t y ,  

i n  which a2:xie. t~ 1i.s i r r a t i o n a f  a n d  d i s r u p t i v e .  Thc nco- 

F r e u d i a n  e t h i c - s u p p o r t s  b o t h  b u r e a u c r a t i c :  . p s y r h l a t . i a c  . g a t t e r n s  

and t h e  v iew t k L a t  t h e s e  k i n d s  o f  p a t t e r n s -  in g r g a n i z ~ . t i s n s  

d e a l i n g  w i t h  children a r e  conduc ive  t o  psychological hez!..+:.h. 
1' 

The ideo:.oyy upon which t h e  n u r s e r y  school i s  based,  t.heri, 

j u s t i f i e s  p r 3 c r i c e s  assumed t o  l i m i t  a n x i e t y  but: a c t u a i l y  .. . 
' , 

accustomi.ng t h e  c h i l d  t o  i n t e r a c t i o n  pa t te r3s  i n  o r g a n i z a t i o n a l  

s o c i e t y ,  so t h a t  h e  becomes a n  0 r g a n i z a . t i o n  C h i l d ,  h i s  b e h a v i o r  

a t t u n e d  t o  b u r e a u c r a c y .  Whether o r  n o t  a n x i e t y  i s  a c t u a l - l y  

l i m i t e d ,  whether  tr3unia i s  a c t u a l l y  r educed  from t h e  e n v i r o n -  

, - 
ment ,  i n  f a c t ,  whe the r  o r  n o t  t h e r e  a c t u a l l y  a r e  t r a u m a t i c  

e v e n t s ,  a r e  a l l  p r a c  t i c 5 l l y  . ' i r : r -elevant-  ..+o,..tliis. n u r s e r y  s c n o o l  ' s 

s o c i a l  f u n c t i o n s .  
. .. 

These  relat:ionshl.ps w i l l  be s p e l l e d  o u t  i n  d e t a i l  i n  t h e  . . .  

res t  of  t h i s  k?a.pEr. F i r s t ,  t h e  l a r g e r  s o c i a l  c o n t e x t  o f .  

t h e  n u r s e r y  s c h o o l - - t h e  o r g a n i z a t . i s n a 1  s o c i e t y - - w i l l  be  exam- 

i n e d  b r i e f l y  thr-c.~igh t h e  l i t e r a t u r e ,  w i t h  an  a t t e m p t  t o  show 

t h e  p a r t i c u l 3 r l . y  good " f i t "  o f  neo-Freudian  i d e o l o g y  w i t h  

ps.t-Ler~i? cf S u r s a u c r a c y  . Then, i n  g r e a t e r  detai..:, t h e  d a t a  

coll?cteC! a+ t h e  n u r s e r y  s c h o o l  w i l l  be  s y s t e m a t i c a l l y  

exa:;:ined: f i r s t ,  t h e  p s y c h i a t i o n  p r o c e s s  of t rauma r e d u c t i o n ,  



which serves to explain the structure and practices of the 

organization; and then, the dominant pattern of orientation 

to such an organization, the various aspects of the Organiza- 
.. . 

tion Child. Trauma reduction acts as a psych.iation mechanism 

intervening between large formal organizations and new organ- 

ization men. It is therefore not surprising that children in 

a setting with phenomenological similarities to "bureaucracies" 

should develop bureaucrat-like oriezltations. 



Many observers have noted that we live in an organization- 

al or bureaucratic society, Presthus, for example, in a book 

entitled . . The Organizationaf, Society,. doc~~ments the trend . . ,  

toward large-sca-le formal organizations in every aspect of 

Beginning about 1875, social', economic, and 
poIitica4 trelids'in the United States prepared 
t h e  -bay f 4 f  the "organizational society, "' char- 
acterlzed 'by large-scale bureaucratic institu- - -  

tiog~iq'~ractical1~ every major social' area. 
T A ~  bt- tr,epds included the separatibn o f  
owpe~stj+p FFO~., management; j.?cre&iing "size and 
c~~ca~trat+gp +n business, industrl': and eveli :. 
e$eembsyqary f je$ds; the decline of ' competipion; 
t h q  deve$~~ient sf a PP? %tical econppy; ' a n d  the 
ern.me~q6rjce bf an employee ?ociety. $3 

Indeed, the fact of the existence of nursery schools themselves 

.can be viewed in terms of this trend. The nursery school is a 

comparatively recent development; today, even the play of young 

i r- 
childr,en,occurs in formal organizations. 

Associated with this trend toward large scale organiza- 
. . . . .  

tions has. been a decline in entrepreneurial activi.ty (Presthus 

speaks of the decline in competition) and a rise in bureau- 

cratic patterns of behavior. Whereas entrepreneurial 

activity puts its stress on individualistic enterprise and 

achievement, bureaucratic behavior emphasizes getting along 

with others, adjusting, accommodating, and adapting to the 
. . 

. demands . . of specialized roles in organizations. whyte14 defines 
. . 
a "social- ethic" in contemporary society legitimatirig the. 

- .  

accommodation of the individual to the organization. 
. . . . . . .  

. . 

. . 



. .. . . 

Whyte .delineates this.accomhodat.ion i n . ~ h e  Orsanization 

Man, proposi~g t h . a t  it is representative of the mainstream - 
. . 

. . of organizati~n life in-. .America : 

16 Riesman has noted a sim~lar pattern in the American social 
. . .. . character : -kkic. : ~ ~ : , . Z J - - - A  . , .____ 1~ ?(;?,-> ..(:: - m::::', " ;,;kg L 5.- ;,;;:.re interested 

. .. 

. . - .  in :*;hat 9?-!;.>.rs t l i i 1 : : ~  <"'..!i>, j.2 .b::;.: ~ ? ~ F J .  ~ j . t . 3  in, then in' meet- 

ing . j .nnsr ~ ~ ; - - ~ ~ ~ : : ~ : - : ; . . . ~ , ; 2 ; - 2 ~ z  ii.z&<!; - 

A l . ~ r ~ , g  .::!C_.5 changes -.n 9 * : ; ~ < 2 - 2 : /  t:s:.r'.e:rr<1 ~;.~:rc.r;c!,L:_*_*:i;;x/ a: -tile 
. .. 

domin.nn.t social pattern a:.d t:hs trri~reaucrat as ' ~:-*li .?.,,~.;nan,t 
. . 

socia.2. t y p  ccr~comitant chs.nges .in- child-rearing have' been 

observaci. away from s t r i c t  i.cA-pendezce demands ~i qarl," ages 

17, 18, 19 to more nerm,iseive, "10~p-c~ r;? . % +f>.r? ...... ?'. ... b z p ' :  ' r . ;  ;i.:-Cp,IeS . 
Miller ;i??d swansan20 tit rh - . se  ci:;nges t., -!:hs bil:&alicra<ic 

3 .  jcbe  a f f e c t z d  by the risks cf' ?he -market, p ~ , ; ~ ~ . ~ ,  ,2,;:.;-,rj. 

i.nc".i.v.idua% a is i ncnme depe:nc?en+: on enterpr Fse a::d jv.dgmeri t . 
Bureaucratic jobs, on the other hand, ai-2 c?'aracterized by 

lack of csi?t.~~i2. 3f the means of producS..lan, specialization, 

wages 077 nala::y, and rel.ative security, For the- bureauc . rg t ,  

then, . i?zri~va. t- loc.  independenct-?, -and risk-taki.ng are r;o 
. . 

longer s.alien.P-. feat.ures af adult. enterprj-se , Miller a'nd 

Swanson found signif ic&k differences i l i  the child-rearing 

practices of entrepreneurs and bureaucrati, indicating 

lowered ?.cI?Le..~zrnent, indepe~dence, and self-reliance training 



f o r  t h e  c h i l d r e n  of  b u r e a u c r a t s ,  a s  w e l l  as i n c r e a s e d  per-  

n i a s ive r i e s s .  The e x p e c t a t i o n s  he ld  f o r  t h e  c h i l d ' s  a d u l t '  

r5les kie3.p shape h i s  t r a i n i n g :  

 he c o n f i d e n t ,  smooth r e l a t i o n s  of t h e  g r e a t  . .  
orga.nlizations of  which ha must .baccne a  p a r t  
w i 1 . i .  7:-c.q:xix-e him t c  get: a i c n 3  v:r:\.l. -qiii..th c t h e r  
pet7p.3-k an::i t o  t a k e  the:r.r: fcei2zcj-2. :i.p.%o account  

* .  2 1  - w i t h  s!.r;:X.!. and conf idence  , 

Adjustment sne "he:ionging" ; 3 s::c?r thar,- cor lpe t i t ion  are stress- 

ed .  

The zhanges ::n?..d i n  ch i l$ . - rear ing  nave a l s o  been inco r -  

po ra t ed  i n t r ,  t1.e s~~f:?)~!,  system. Whyto dccuments t h i s  emphasis 

i n  t h e  sch~o-!-!.s t 9  which t h e  O r g a n i z a t i o ~ ~  16a.n sends  h i s  c h i l d -  

r en , '  f o r  example. ' These schoo l s  ar-e markkd -by a - n o t i c e a b l y  

pe rmis s ive  a t ~ r ~ o s p h e r e ,  s t r e s s  on a d j u s t ~ e n t ,  r e d u c t i o n  of 

,.,*, ,,- ,,-.-, --academic compe t i t i on ,  and a p$ren ta l  d e s i r e  t o  have t h e i r  

c h i l d r e n  t a u g h t  ?:o be  good c i t i z e n s  who w i l l  g e t  a l o n g ' w e l l  

w i t h  o t h e r  people. 22 ' 

Again,  c ~ m p e t i  tion har  d e c l i n e d .  ~ a ~ i e r e ~ ~  f i n d s  s i m i l a r  

and even s h a r p e r  tre?ds I n  +.be p r o g r e s s i ~ ~ e  school  movement, 

i n  a ' s m a l l  and i n s i d i o u s  way w i t h  t h e  1 9 3 0 ' s  d i s -  
covery t h a t  ' t he  pl:iblio school  system of America 
was Inctivertant!.y sub jec t i r ig  t-he youth of Amer-ica 
t o  the  ant iquaked v a l u e s  and p r a c t i c e s  o f  i n t e r -  
pe r sona i  comp:?titi.cn. 2 4  

L a P i e r e  terms t h e  ideo logy .  informing tI.les-e changes .the 

"Freudian e thic1 ' - -Freud and t h e  ne.0-:5'reudiar.s as they  have 

been t . r a n s l a t e d  and popular ized .  li- On t h e  o t h e r  hand, t h e  
8 

changes i n  c h i l d - r e a r i n g  axe a l s o  a s s c c i a t e d ,  -a  l a  M i l l e r  

and Swanson, w i t h  t h e  movement toward an o r g a n i z a t i o n a l  . 

s o c i e t y ,  an  i n c r e a s i n g  b u r e a l ~ c r a t i z a t i o n .  These two t r e n d s :  



bureaucratization and populariiation of - Freud, provide , .  the 

dominant tone for concepts q z  .psychological health. Are these 
- . 

. . 

trends mutually reinforcing? .That i s ,  does neo-Freudian 
. . 

ideoloqy serve tc justify 2nd guide the spread of bureaucratic 

psychf ation? 
. . 
. . 

On 3, r,oncep.tlza.l level; ssr;,~ 32 t h ~  dominant psychological 

themes in k)u:rcal.3cr.azy and in ::.:ji-,-~r~~idian ideology .exhibi,t 

. . interesting srnx.-arities. 

In a gei-~tzzl  zlnse, the goal of mature human development 

for Fwued's trans.l::;rmers is raticnality, Man is inherently 

irrational, but ti.:roggh various growth Frocesses he can come 

to know and con..lc;l. :?ls unconsciou~ impulses. By striving to 

achiec e mastery :)vcz i 7 . i ~  own irratignalit- , he can achieve a 

kind 0 5  raJ:ioni.l- t-1 Suresucracq7, 13. much a lie same way, can 

be seer1 as seekin? to 2*rercome i r r ? t l o n a Z i > y  t,hrouyh a combina- 
, '.',*I. 9-F t=-.r,y.;I' * T t  - . 

.v".- ti'&' of ?;nowing i.  s . , bc;cominr; a:vire ,?f r-c:ir-ent prohl-ems 

and 5:;; f control . . -Bur . . - .  ,~*ucracy, of ccvrse, h z s  ?,s 2,ts defining 

. ~ ~ ; = ~ : ~ c t ~ ! ~ - : i ~ t ~ ~ ~  , . 5.r.s e:ii:p)las.is on.r,aticnal :z.rz::?i:.;oi.. Here is 

wi.r .h them perso:.!al,. emoi-.i.o_r;a.l., and Frrationei ~;!c?;:~siderations, 

t.he structural a r r s n y ~ r r ~ s n t s  are such that t%!.;.sy pr:sunably 
.9$ - .  C -. r:avi:: ..-, ..I-; t-tle ef Eect on routine functioning. Th; i s ,  the central 



goal' for both. a healthy man and a !'healthyy" organization is 
. . 

rationality cr rational control'. 

Neo-Freudian ideology also shifts respoazibility from 

tk.? individual to society in many areas. The 250-Freudians 

tr;inslate the basic antagonism betwesn ntcn's n i k u r a l  impulses 
- .  

azd the r e q u i r a ~ e r r t s  ofcivil i znd  ; life noted by Freud, *'' into 

-<?is responsibili,tq. ohf society. Z-t. ii s~cie.~.~'~; duty to 

r.-place man ' s u.nc.jr,scious ant.:isz:::lal impl.il.s;.s (which are no 

f e . t ~ l t  of his own) with civilized so-cia1 tendencies. There 

s r c  no intentionally bad children, only bad socializing agents: 

"Society has faiied the neurotic, nwer vice versa. ". *' Fromm 

even proposes that we consider societies "sick," instead of ------ 
the people in them. 2 8  Persona? accountability is thereby 

diminished. 
. . 

At the same time, b-~raaucracy -shifts much responsibility 

from the individual t-o %he oyganization. For example, it 
. - . .A:.- :.:.. .,:.,. . . . . ,. .... . ..$..;'- 

uses tests t.o assign peaple t.o offices, so that. fa:i..lu:re i n  

role perfor,aarrce becomes attributable to a mistaken assignment 

by the orgnnization ra th5 . r  than the personal fault of the 
. . 

individual. Bureaucracy t e k e s  a statistj..cal view of failure-- 

that there will be a ce-r.t.al.n percentage ,af imperfect gcods 

manufactured, a certain t;:.~-i;~over rate, ekc.;  this is seen in 

being inherent in the orqanz zation . Bureauclracy limits the 

individual ' s sphere of ' <w::i.:sion-making, so.. that he is responsi- 

ble oniy i.n a very narrow azea of.competenze. It 1:imits his 

personal accountabili.ty by giving him rul.es'and routines to 

follow; mistakes can be attx..ibuted to poor rules set'down by 



the organization or to the fact that the rules .do not take 

certain situations into account, and not to the individual. 

He is left with the option of saying, "I was just do$ngawhat 

you told me," Since the organization makes rules to cover 

every envisioned situati~n, it is taking respansiiflity^for 
. . i I ; *. . ,.. i. . 1 .- .. 

the person Is. hehavi.cii- out of hie hands ,. Thus, beha~,;=ior. is - 
I !  

fu1:ction of the a.sga.nizat.ional setting. in which. a,?,+ :works, 
. . 

. I /  
u.st as certain c - L ! ? ~ r  kinds of psychological beha.;~ioY are: c 

. . 

cxplaized by the c v I . t ~ ~ r e  and- social structure in to w.hichr one 
,- * 1 ,  . , , .  

, is borr:. The indivrdlla? csnnot be held ccmpletely accountable. 
. I 

, I  : I 

1,aPiere proposcs tlxt the "magic word" in the :lea- - 
i 

Freudian vie;? of exrstt .nce i s  "security. 1 1 2 9  Only with the 
I : i ,  r 

know:-.zdge t .ha t  his world w i l l  stay fairly constant and predict- 
* ,  
0 2 1120 ' cible ::zn mar functio2 a s  a "caim, cc;..iiplacent adult. , , ,  T3is 

, I  
I I : L 

iz, of course, connectal with the czkron that tension r~dug- 
I i i - -' -. ---p,.-. .M'Q ' . 

t i o n  is the prirnzry mor.;-ve in behavj-or. At the same time, 
1 I '  ! r  

bureaucracy. to secure rational. control and reliabif+fy, is 

built on security, f j , x i t y  >f procedure, and constancy of 

stimuli ziljd response. B y  ;-uch procedures a 5 the regylariza- 

tion of promotion, the j . t ra:2tnting of tenwe and seniori$y, . 
l 

and gen~zally fixed wases and salary unrelated to financial 

fluctuations and only slightLy related 40 individual perform- 

ance, %he orqanization elimi.7.at.e~ sources of uncertainty ' and 

inc:cn.stancy. . '-There a r e  <ex:: , r i . s k s  for Fndlv.iduals associated : ' 
. . 

with the organization; ?;.,.;x:e?-ucracies, as well as this ideology, 

fiz:d security a posi t . ive, yoaJ.. 

The neo-Freudian eth:lc conc i.ders indiv.idualistic , achieve- 

- ment-oriented people psychologically abnormal. As ~ a ~ i e r e  writes, 



. . 
-18- 

- .  

To Marx men of enterprise are the villains of 
. .  history, the capitalistic exploiters .of the down- 

. - trodden, productive masses. .To Freud, on- the 
other, hand, men of enterprise are neither heroes- 
nor villains--they are neurotic .31 

~ureaucrac~, concurrently, tends to devalue men of individual- 

istic enterprise. The,stress for appropriate-bureaucratic 

behavio; is on reliability, ::ather than innovation. The 

organization wants personnel vho will faithfully -perform the 

jobs given them in the tried-and-true way-rather than chal- 

lenge the established procedures. The organization cannot 

afford risk-takers;the immediate costs might be too great. 

Freud himself. theorized that there should be- a balance 

between external contr~l 2nd freedom with regard to man's 

impulse life and, hence, hiis  behavior. He writes in New - 
Introductory Lectures Gn Psychoanalysis, 

The child has ta learn to c~ntr91 its instincts. 
To grant it compl-ete freedoin so that it obeys 
al.1 its impulses witkout any restriction is im-- 
possible. The funcztion of education therefore 
is to inhibit, forbid, and s.Jppress, and it has 
at all times carried 3ut this function to admi- 
ration. But we have learned from analysis that 
it is the very suppression of instincts that 
involves the danger of neurotic illness. Educa- 
tion has therefore to stem its way bet-ween the 
Scylla of giving the instincts Zree play and the 
Charybdis of frustrating them. 3 

Large forlrtal organizati.ans also in a sense .attempt a balance 

between.cantro1 and freedom. On tk.e one hand, control over 

the individual's impulsive behavior is se.cured by some of 

the rational means outlined earlier, and especially by un- 

certainty reduction, giving the individual a fixed set of 

expectations for his behavior. That is. behavior is restricted 

and channelled in various ways. On the-other hand., the 
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major  .,trAuma for  neo-Freudian  t h i n k e r s ;  u n c e r t a i n t y  r e d u c t i b n  
. . 

i s  a major  f e z t u r e  o f  b u r e a u c r a c y -  F o l l ~ w i n g  t h i s  r e a s o n i n g ,  
. .  . 

w e  see t h a t  ~ r g a n i z a t i c : r . a . l  r a t i s n a ? i z a t . i o n  i s  presl-Med t o .  

make:man m o r e  r a t i o n a l - - h o ' t t .  more n a t u r e  and iess anxj.r+ty- : 

p r o n e .  Therefare,  adherent? ts a 2sychia.ti-r:n. g o a l  of trauma 

reduct.i .on t i d a l l y  . rec:ililrtl:; i n s  gitutiny r3u.reacracy.- t i ke  
. . 

p a t t e r n s ,  w h i c h  t h e n  promo,':::? Leha.-.-- .;..'.or or-isnJ:ed . t o  bureaucracy .  

p-nxicty i s  !let. a e c e ' s s a r i l y  .sli:sFnz.ted in tl:.r. y r o c e s s ,  b u t  the 

peuiclc s ty les ,  2nd h u ~ a n -  re 'Lr : : : i~ns  +ecb!-iiip.t~~ 311 promot ing  

b u r e a u c r a t i c  a s c ~ r m o d a t i o n .  * I n  ' t h e  c a s e  of f?..e n u r s e r y  
. . 

s c h o o l  t h i s  hecsnes c l e a r .  Thrc17lgl1 t h e  prcsuf ic~i  r e d u c t i o n  of 

a dl7sfunctic:-.al e ~ o t i o n ,  t h e  :.,zh-;ol s e c u r e s  a k:.qd of  a d a p t a -  

tior! t o  'p res .a i . l l  i7.g soci.a.1 cond i t ior le . .  The sr-sinc)ol '!.s m a n i f e s t  

. . 
. . goal  is per.sc.j:li? l .xd justmen: 1?:1 neo-Freudl.an ?,c::i~~s; ' t he  l a t e n t  

. . goal is soc.+..'; a,5"ustmcnt--- t;-: t h e  3rganiz3-ti.ona.Z z = > c i e t y .  BY 

d e f i n i n g  ad j u f r t x e n t  accordi,:q t o  - the i d e o l n c ; ~ ,  r..?&.,e' schoc;'.: 

. . 
establishes !xi:-..e.li~;.~zrat.i.c: ~;s~j.:hFa.t-.ios p a t t e r n s  ,.. 

. . *? . ~ n  f a c t . ,  whC?t.he:c. o r  n o t  p.sycrh,iation actualiy i\:Drlts ,. whether. 
bureauzre t . . i c  p 2 t t : ~ r n s  iniJ,ectd reduce a n x i e t y ,  :is a .  s e p a r a t e  
ques.!-i-';n e.1' . ....... ; -P.. -::..ly, . one .i . i-releva.nt .tc: t h e   scar,^. of ' - h i s  
pape-c. -3.5 lci7.q a:; t h ~  o r c ; a n i z a t i o n  and t h ~  acclec;: a c t  a s  --- 

: - i f  peycki.a t i.cn works , and as  long z s  psychiat:i.rzri r!i.ochanisms 
p r o n o t e  k ~ ~ - i a l  c c c o m c d a t i o n ,  ws a x e  n o t  conceri:ed w i t h  . .. 
its success cr r z i l u r s  i r ?  Fr:di.~:idual psycliolc;gi:za?. ternis. 



. . 

. 111;. TRAUMA REDUCTION-: . PSYCHIATION PATTERN IN TKE NURSERY 
. . . . 

. . 
-SCHOOL - .'. 

- .  . . 
. . . . .. . . .. . . 

. . . . . .  . 
'~rauma .reduction; the .predominant. psychiation -.pattern. in 

. . 
- .  . . . . 
the-nursery school; revolves arouij& seven assume-d sources of 

. . 

anxiety. according to ideology, . these: seven kinds of trauma 
. . 

, ,  
will have disastrous 'psychological con.sequences if not handled .. . .  

. . . . . . 

properly. The school's problem, then, is to structure inter- 

action so as to eliminate trauma from the child's experience. 

, ' ~%e' seven s.ources' of anxiety, psych-iation. . . . . .  dimensions, are all 
. . 

. . . . 

-associated with general orga-rli-zatio-nal considerations; in fact, 
. . 

. . . . .  . . . . 
. .  . 

. . t9ey may be viewed as  c.r.:'igi.nating - in quc's'tions of social . - 

. .  . 

o : f ~ : a n j . z a t i . o ~ . i t s e l f .  Uficertai.nty, the -."--  st dimension, is a 
. - 

. . 

prohl.em. assoc.iated -.wi'th .the and clarity of .behavioral . .  . .  
. . 

. . 

. , expectations and - role requirements. . . strangeness is associqf ed . 

. . .. . ; ; " - . . : .  . . -  .: 5 , . . . . . 

. with the degree to which the culture emphasizes the known, the 
- .. 

f aini.1ia.1, and t-he tradi. tional. Mystery with cultural rational- 

ity Csercion with the exercise of zuthority. Guilt with the 

bandli-cg of deviance. [!npleasantness with motivation and 
. . . . 

'.. commitment.. Conflict wi.th competit?on' for scarce res-ources. . . 
. .  . 

. . 
. . 

Trauma. Reduction. Mechanisms .for Coping &t.h uncertainty- 
. . ._ i .( . . . . . ..- 

. . uncertainty i s  related to a lack of clear knowledge of 
. . . . . . . .  

' .behavioral expectations-and role requirenients. ;The nurssry . . 
. . 

. school ' s ideolugy ' holds that' pcvpie (and 6speci2.lly children) 
. . .  

are more co;nfortabls and..less nnx.ious in sit,ua.kions - t h a t  are . . . . ' 

. - 

. non-ambiyso.~.s with regard to appropriate behavior. &-:,sng . . 

. . 

these. arc situations in- which decisions can. 'be made .on the 



basis .of precedent, in.which there are formal procedures and 
- .  

. . 
orders of events, and in'which relationships and roles are 

clearly defined. -. Uncertainty of various 'kinds is held to 
. . 

bg'undesirable from the poi.nt of view of the. psychological . . 

makeup of the nursery school child. ~~ottuit~u&~:-enou~h,~ : 
. .  . 

. . 

. . it is also undesirablefrom the-p0in.t of view of a formal 
... 

. . 

. . organization, wh.ich-i.s interested in reliable -role performance 

and social. control. . . - , . 

The organizational character of the nursgry school is 

liable. to uncertainty.. . It is -maximally different, to the 

child, from his home, so that' there are few precedents on .- 

which he can base behavioral decisions, so that the expects- 
. . . . 

tions for and.limitations on behavior are unclear, and so 

that his relationship to the teacher and his peers is-some- 

what ambiguous. There are n o  <articular formal t~.sks::!t.o be 
. . .  

done, around which school can be structured. ', Iri fact, play 

*- A*., . - .". - - ;IC :". -7% id- - - r  - x * -  

can kg as disorganized as a riursery school desires. Trauma 

reductian patterns help to eliminate these sources of un- 

certainty and also, as a bonus, to introduce the child to 
. . - .  

the uncertainty-free organizational society. 

Uncertainty is handled by the provision of clear defini- 

- - tions of rules and procedures, routine's, . role relationships, 

and appropriate, proper, or expected ways of doing things. 

What is real and important to the organization is clearly 

underlined.  his s-tructures the- behavior of the child; it 

removes the necessity of making individual decisions.of 

various kinds by. making readily apparent the organization ' s  

formal and informal expectations. 



. .. . 

. A major formal  uncer ta in . ty-reducing.  . . 
. . 

- p a t t e r n  i s  a c l o s e l y -  
. -. . . 

fol lowed r o u t i n e .  w h i l e  t h i s  m i g h t  seem an  obvigus f e a t u r e  
. . -. . . 

c,f an o r g a n i z a t i o n ,  it is .  not:. . a l i -  .obvious o r  necessary  -.in 
. . 

t h e  czse of a nu r se ry  school .  A n u r s e r y  school  could  have 

l o ~ s e  a ! ~ d  g e n e r a l  e x g r e s s i v e ~ g c a l s ' ,  s i n c e  it, has .  no l e g a l  . 
. . . - -  . . - . . 

r e s p o n s i b i l i t y  ( a s  d o - g r a d e  s c h c o l s )  for. t e a c h i n g  t h e  c h i l d  

anythj.::q at a l l .  For example, it cou ld  serve a s  probably some 

ncrsezy  schoo l s  do,  a s  :lothing more t h a n  a playground,  where 

~ c t h € : s  l e a v e  t h s i r  c h i l d r e n  f o r  loos*2ly ~ l .~p? . rv i sed  f r e e  p l ay ,  

w i t h  no p a r t i c u l a r  formai  r o ~ t i n e s .  But i n  t h e  c a s e  of  t h i s  

n u r s e r y  schoo3., ' d e f i n i t e  ro1:itines - are ins . t .1  . t u t e d ,  . i n  which 
. . .  

certa3.n acti-ir.i.t:..ies r e g u l a z l y  . . occur  a t  the. same . . a ~ p r o x i m a t e  

t i m e  eve ry  day,  i n  which t h e r e  i s  a defi1:i.-ke crder t o  even t s ,  

and i n  which r ~ o z s  and t o y s  a r e  a v a i l a b l e  an'y a-; des igna t ed  

t i n e s .  

: -.. .\-'-- . . . --The.  r o u t i n e  v a r i e d  s l i g h t l y  from t h e  ixi7rr,lr;g to t h e  

a f t z r n o o n  c l l s s e s .  I n  t h e  morning t h e  foltox-Fng o r d e r  of 

cvezlts ensued: 

1. downs ta i r s  roon - f r e e  p l a y  - v a r i o u s  play\-ircucd-like 
. .  , .  

e q u i g e n t .  .b.~oilg ht. c>u t ,  e  . g . , s l i d e s ,  climbiriij appa::ztuses, 

t r i c i ; z lea ,  3 rowboat, l a r g e  wooden b l o c k s ,  a p~z.?p!. t h e a t e r .  

2 .  u p s t a i r s  sooms - s t r u c t u r e d  - " a r t i s t i c " .  k i . n c l ~  c,f a c t i v i . t i e s ,  

e . . ~ .  , pa in t . i ng ,  -p lay ing  wi th  c l a y - - a s  w e l l  2:; the a v = ~ i l a b i l i t y  

o f  3 d o l l  house.  

3 .  d w n s t a i r s  room - ' sedent ary . .. g r o u F  a c t i v ~ i : ~ ,  usuall .y a 

4 .  u p s t a r i s ,  one room - snack. ( j u i c e  and c racke r s ! .  

. . 

. .. . 
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. - 

: 1imit.s , a dedinite beginri$qg+ .qnd -ending, ,. and.-are structured 
. , . . . , 

. . .  
. . 

. . 

. . . . with respect to the larger &ttern of events in the organ-iz-a- . . .  . . . . 

. . 
tion, . This has :impbrtant cnn$equences for the- child s play. . . 

: .  Play is ci,rcumscribed and placed clearly in the organizational 
. . . . 

: context. Thus, thizteachers qqy support a play situation in 
. . 

' 

. a. context in which play is qppropriate., . but when the context 
I .  . . 

. . -  . . . . 

changes,, i t  becomes.' yea4ily apparent that the illusion i s  . .  

, no longer appropriate, For example, while in the s2ndbox 

. . . .  children often give oneof the teachers a 'gift of a sand pie, 
. ,  . .  - . . . .  .... . - _ .  . : 

. . 

. . 
. . . . 

. . . - and the teacher~alwa~s~~~retend to eat it, waxing ecstatic . .  

over its deliciousness. But at snack time, when the activity 

. . of eating is "real, !! supporting the child I s make-believe is 
. . ... - ,  . . 

no longer appropriate, and a sipilar act would be rejected. 

. . . . 
~eli.neation o f  role relatioqships also show the child 

. . 

' his piace in the organizatioq. The important role distinc-. 
. . .  . . 

. . . . 

tion is between teacher and child. Teachers are socj.ally: 
.: . . 

. . 
. . 

. . .'distinguished from children not only by their ad&t size and 
. . .  

'status, but also by their control of certain resources and 

'their relative freedom with regqrd to participation in expres- 

sive songs and games. The teachers themselves informally 

. - '  distinguish their. roles ifid from the. child's; for 
. . 

. - . . 

. . ekample, they will generally use a dif ferent..tone of voice 
. . .  

and voc;abulary when .spe.aking to a child than when speaking 
. . . . . , . . 

. . . . 
to another teachei 'or :adult, thereby., emphasizing the differ- 

. _ .  . . 
. . . . . . .  

.,ence .between adults .and. children. sometimes .the tiiciieks 
. \ . . -. . 

say things t o  other ddults they would not say to the childr,en, 

. - of . . ten i n  their presence, with the teacher s behavior obviously . . 
. . 



. . 
-26- 

i.mplying t h a t  t h e  c h i l d r e n  cannot .  hear  o r '  unders tand ,  . o r  

t h a t  it i s  unimportant  t?s;:?-~! if t hey  do.  For. exmp'.!e, a t  one 

c l a s s .  t h e  c h i l d r e n  w e r e  ~vL:.ci b c k h g '  e=-ery movenent. by t h e  

t e a c h e r  l e a d i n g  an expres::ji;:c:. game. Re.3lizing t h i s .  and 

a c t i n g  a s  i f  th.5 c h i l d r e n  (;cc;;?;.d not .  c:~d.::rst,and, she  si;.outed 

t o  t h e .  a s s i s t a n t ,  "Too much G.:'.;.-ectiorr'. :[:!lr:ytre :doing every- 

t h i n g  I do!" [ a . m r  5) 

The c h i l d r e n  a r e  a l s o  en.-:r:sraged t i 2  ii--kink of adu1i.t~ . a s  

qxz. l i f  a t ive i -y  d j . f f e r e n t  f  r a m  t3.c.rc.pelves Jseci>.ilse of t h e  o t h e r  

roi -es  a d u l t s  p l a y .  The mother t g h c  b r i n 5 ~ .  ju.!-cn f o r  t h e  

sncck' i s  c a l l e d  t h e  "Zui.ce Lady"; 3 woman £re?;. the  u.niver- . . .. 
. . . 

. .  . 
s i t - y ' s  music .  school.. c ~ r n i c g  t o  p l a y  -he gu-!.tar .:.s c a l l e d  the '  . 

"Music Lady."  The t e a c h e r s  a r e  r e f e r r e d  t o  mo;e f r e q u e n t l y  

a s  Teacher t han  by t h e i r  prope?: names, and a l l  a d ~ ~ l t s  s t  t h e  
. . . . . . 

: .  . .. , . . . . . 
nur se ry  sc'noo:! not- s p e c i f l . c a l l y  i dezy-i. £ i ed  1s. par.;-snts ;?-re . .. . . . . . 

.' . , .. 
. . usu.a l . l y  ;,:all.ed I,'e.:?c:.i.c k,y -:The ... . chi ld re i t  :. w i t h  I.i.t.+:. 1.e ef  f - o r t  . . .. . ,. 

. .  . 
. . . .. 

I '. '.; -. . >  

by t.hS: ?:eachere. t.i~ernsel\-es t o  correc.:. t h i s  rr..i.:;ar:prsh.ens.ion. . . .. . . 
. . 

This  obs3rver  w a s  known t o  t h e  c h i l d r e n -  a.s ri'cach.er, and she . .. 

. . . . . .  
was O L S . ~ ~  01-~ce asked h e r  proper  name; t h i s  I.abeJ.ling a s  

" t e a c h e r "  occi-11:~ed ev$n thocgh sh.e del:lk.e.-at?; ... ;7 rclmslined on 

t h e  :: ic.lci i 3e.s .. .:nd r a r e l y  en.qaged i n  t~z,cher-1.3'.~;e behavior.. . e . : -. 
Oi,l.:.er in::ormal meazs d i s t i r~yuis ' r i .  tlaz ::~.5~::hr+....rr from 

. . 

chi]-drer. .. Wl;.:i.l.e t:kAe t e a c l ~ . e r ~ :  o f t e n  pe.ic.tozm ::i,lc same a c t i v i t i e s o  - - - .  

.. 'r  

- . l  -, ,#.r! ~:.thc:-:..t: appa.r:ent c;k.i.li d i f f . ? rences ,  as t h e  c ~ l i  .... ci.;e.n, and ofi-.> 

t h e i r  pos::Ci;~~.i. f.s mair,t.ained .vi::. a  s p e c i a l i z e d  i:ype a.f r o l e  

- :  ,<;.: 7,- 7L->-3k . .$>2... d i s t a n c e ,  .1.. e. , :. ., . v r a r L : :  t hey  perform a c t s  p o s s i b l y  

-; - - .2 ass  ,;.,-.. .., ,.,;L?t., .;lhe c h i l d  y:.;t:: r:.:,. ...ti ken t > s v  appear  l-0 suppol-t - 



t h e  : c h i l d g  s i l l u s i o n s  t h e y  a r e  a c t u ~ l . 1 ~  d i s a s s o c i a f e d  . .. . froin. 
. .. . . . . . 1 

it.; &ondesc6bding t o  p.er.form it because : o i  t h e i r o f  f i c i a l  
. ... . . . .  

- .  .. . . . . .  ., .. . - 
and a p p r o p r i a t e  r o l e  of  t e a c h e r .  T h e  -morn.ing . a s , ~ i - s t a n t '  .' .:. 

. . . . - .  
. . . .  , . i ' . - ,  - . . .  . . . . .  . . . . .  . 

t e ache r .  b id  t h i s :  w i t h  w i n k s  of tb& e y e ,  . . t o  . - shsw ' A b ~ e r v e r s  . ,  . ., 
. . . - . - . . 

. . he r  non-:nvolv8ment w i t h  t h e  pi .r-z~b~r:lar beha.vl,ci. .shk.twas.. ' . .  '. 
. . . . 

. . . . . . 

. . performing . . . The. .morning head .tvache:l . : k e d  . s~rri:L.es; she:..would. .. . .. 
. . . . . . . . 

. . . . 

. . . s m i l e  a t  t h e .  n t h e r -  ~ d u l t s  when f Lnqerpaint ing o r  dancing . . . -  
. . . . . .  : 

. . . . . . 
: . .  ~ i 1 l . y ~  i s n ' t ,  'it. " .[....!.is k i n d  of d i w t a r i c ; ~  was qf - ten  impl ied 

. .. . . . , 

. - v e r b a l l y  a l s o ,  f sr example: . . .. . 

D .  '(male] i s  -he.lpi.ng DF (female) w i th  t h e  pzzi le ' .  : - . . .  . . 

. . 
. . on which  -she ' s working,  which happens t o  be an 

. . ' e ~ l z r a o r d i n a r i l y  d i f f i c u l t  one f a r  t h e  ch i ld ren :  . . . . 
. . W h e n h e - d o e s n ' t .  -accomplish mu.ch, he g e t s  t h e '  . . . 

. . .  . .  t e a c h e r  f o r  h e r .  ... The t e a c h e r  carnes, pl.ays zround -' . , 
,. . .  w.ith it f o r  awh-i-le; and . d i r e c t s  t h e  s u c c e s s f u l  

r e s o l u t i o n .  Then;. i.ri t3.e c h i l d r e n  ' s presence ,  
. . t h e ,  t e a c h e r  f e i g n s  w i p i r i g  h e r  b.row- and s a y s  - t o  

. . . . 
. .?the obse rve r :  " G l a d  it w a s n ' t  any  . . hsrder--phew!" 

. . a,.m. 4.) . . . . . - . .  . . . 

On . -another  occasior?:.  ' . 
. . 

- ' . .  . . . . . . . 
. . . .  . . . . . 

. . 
. . . . 

. . . . .  . . .  . 
. . . .. . A g i r l .  has  f i n i s h e a  p a i n t i n g  and wants  t,o- w r i t e  . .  . , . ' 

. . 
h e r  .name .on h e r  work by herse . l f  ii ,-e., i n  he r  . 

. . 

..- . own. w r i t i n g ,  which reaE1.y i s n .  '-t.. -c,.;riting i i t  alLj 
... 

- .  . . . .  - I. . . T,he. a s s i s t a n t  t . eacher  . says  nothi.:?g. t o  st'o?. h e r  . . 

e . . . and only, .  "Isn ' t. t h a t  w6niierfu.l ,h .where , d'id 'you - 

. . le .krn  t o  w r i t e .  .your name? " -&t.h poi.ntkd slndle . . 
- .  

a t  t.he obsezver ,  A s  t h s  g i r l  t u r n s  to ! . eq5  - I  . 
. . k he t e a c h e r  $urns t h e  pic.t.ii.re over  and ;:;z: i - t . 2 ~  ,. 

. . . . :  
. t h e  g i r l ' s  name ' c:!~ it; savi,ric .A, -, 4.0 tZ1.e obzc.:c~.rer . . ' 

with  a laugh., ."J~:.st s o  w e  ' 5.2.. know who s!i.t.i: . . 'is in 
. . c a s e  WP can!- t  t e h d  h e r  &ri . t i .nqi ' l  ' The tcache:: '- . 

. .. -.. e x h i b i t e d  one.. - response t o  t;!:.~: :ch i ld  and an:r:ti;,er. . . 
to &he observei-$ ?.he c h i l d  i.:a>l presen t .  w!.iI.i8 she.  :@ - . , 

. ;\;as being laugl=t:.ei! a t .  (pa ni . 4 )  . 
. . 

-:A!..! ;if t h e s e  :ti.nds 3f i n t e r a c t i o n  h e l p  to fiefl:-~~- trhc c h i l d C s  

' p-!-a..sr: in t.he qursey?;. s chno l .  
. . 

.>..r.:sther way i n  x l ~ i c ! ~  u n c e r t 3 i n t y  i s  red::.-,ed a n d '  s t r u c t u r e  
. . 

, . 
. . irn~os~!ci 2,s .via i r ~ d e i s  fqr: some 'kinds ' o f .  exprk~r ; . r>~e  -behavior ,  



.-. - . 

. . While t h e . t e a c h e r s  e n p h a s i z e  somewhat . . t h a t  t hey  want t o p r o -  . .  . 
. , -- . - .  . . . . 

mote " c . r ~ a t i v i t y "  a n d  kemove . " a - r t i f i c f a , l l '  . d e f i n i t i o n s  - of . . 

" c o f r e e t "  ways o f .  doing t h i n g s , ,  t h e y  s t i l l  prov ide .  some- 
. . . . . . 

. .- 

o b i ~ i ~ : ; ~  node l s  . . If the c h i l d r e n  are perf or:,ing 3 new 
- - . . 

ax.'iLi:,t.ic a c t i v i t y ,  suc l i  2 s  a  cu t -ou t  c>x7 a. 2 i : . : qe r~a in t ing ,  

t k s  .':zachc?r :fill do one f i r s t ,  tc: s ' n c k ; .  +.:her-: !'how i t ' s  done, 'I 

The ::act, t h a t  t h e r e .  are. p r acedura l  r u l e s  ts f ~ l l o w  i n  t h e  
1 -  

nllrsery . . .  school  seems- - to  set up an  elcpzct~::.tion th'3.i: t h e r e  Is 

a "pzoper" way t c )  do t h i s  p a r t i c u l a r  t h i n g ,  ' -c .3 ,  a n 3  t h e  , I 

- t e a c h e r  I s  mode$ repzeser l t s  t he  proper  way. For e:rzmple, on 

Ha+lov;sar; t h e  c h i l d r e n  - .  were m a k i ~ g  pumpkin f a c e s  , a  c n  jlaper 

p l a t e s  w i t h  orange arig b l ack  c rayons ;  t h e  t eache r  11ad made 
- 

one - f i r s t $  One c h i l d  was t o l d  c l e a r l y  and e x p l i c i t l y  

several .  t imes  could drab t h e  f a c e  any wal- she  wanted, t h a t  

she  d i d n ' t  have t o  copy t n z  t e a c h e r ' s .  .Yet she cont inued  

t o  ~ C J  so. (a.m.. 4 )  

The morning t e a c h e r  v s n t  f a r t h e r  i n  t h L 5  r e s p e c t  thhn 

t h e  a f t e r r s o n ,  and x i t h  r ega rd  t o  some a c t i L 7 i  t i e s  she  

I a c t u a l l y  d i d  a t t empt  t c  t e a c 5  a  s p e c i f i c  "prcper"  way. For ~ exanple ,  she  t r i e d  C-o t c a c b  *the c h i l d r e n  how t o  hold  a  p a i n t -  

brusl-: " c o r r e c t l y " ;  she  gave i - s t r u c t i o n s  a s  t o  what t h e  

r i g h t  rf.otions w e r e  f c r  f i nge ro41n t lng .  On a2 occas ion  \$hen 

t h e  c h i l d r e n  were sFdnqe ~=;i:n.::ing, ' t h e  followi.ng' . . was - nbted:  
. - 

. - 

 h he t eaghe r  i s  somewha:!: concerned t h a t  the c h i l d -  
r e n  dr, th- ings  t h e  " r ich t - .way ."  She has  a  d e f i n i t e  
p l a n  i.n n ind when she  Cilrects  d . p a r t i c u . l a r  . - 

a c t i v i t y ,  and a l t h o u g h  she . vo i ces  t h e  i d e a l  of 
f r e e  e x p r e s s i o n ,  . r a t h e r  t 5 a n  a c t u a l l y  permit  i t ,  . . 

she  e x p r e s s l y  t e l l s  t h e  cl-iildren when they  a r e  
doing something "wrong'' ar.d how t o  c o r r e c t  ,it 
( a l t h o u g h . s h e  d o e s n ' t  u se  t h e  word "wrong"; s h e ' l l  . 
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... - .  . . . . 
. . . . . . . .  . . . . -.. - . . . .' ..' . . - . I  

. . . . 
say  ,. - !'why don ' t you ..try',. .':. n: !I .. ' &I - " . F o r l i n s t a n c e ,  - . . .  . 

. - 
today they  were sponge p a i n t i n g .  aga in , .  and. .some . . . . .  

c h i l d r e n  . w e r e  s l o sh ing .  f ' u l l  sponges. $1: ove r  . . .  . . 

t h e i r  . shee t s .  of. .pzper-,  .us ing-  t h e  sponge  l i k e  . . . .  . . 

. . . .  . . a pa-i.5.;: 1;ri.ls.h ;. . Sh%. .direr3 ted , them , t o  do it - '  . 
. 

... - "corxr-i:.?lyH--,squeeze out. t h e  sponge and p a t  .f t ' . . . 

5h the  paper  !. O z e  .girl .  paii.?.tied . the  .entirs. . . . . . .  

. . . . piec:f sf paper .; ??..^;ti1 - i t  orGs- -~~n l . ,~ -e ' t c1y  changed . 
i:$ 'cc:?.py , . Tht? ?i?,i,i?.<:her a2 so . ..i::>lci $:.;r she  should . . 

- . try. .i.t ch,? ' o t h e r  <:.z.y-. Tl ie  f u't -..,-y 7 c.-)+cred' 'paqk. 
. . .... 

could 'nave been pe:cce,ived .as q u i t e  :gt?--ractive,  .- . . 
bu t  .' e v L ~ e . l ~ t y  -the C.eacher was upse-t :by t h i s  ' . ' . .  . . 

.misuse'- of t h e  a c t i ; r i t y .  . ,  The c h i l d r e n  p a s s i v e l y  
fol lowed h e r  d i r e c t . i o n s  ;: . 

. . .  . . . . .  
. . .  

. . 
N o t  on ly  .does  t h e  t e a c h e r  ' s model . . sc?,:rve a ' "normativei . .  

. . . . . . 
. . . . 

. . f u n c t i o n  ( t h e  ",proper" way. t; do .  something).,  it a l s o  serves .  
. . . . ... 

an " in fo rma t iona l "  f u n c t i o n :  i f  t h e  c h i l d  i s  a t  a l l  uncer-  
. - . . . . . . - .  

. . t a i n a b o u t  w h a t t o - d o ,  a l l  h e  h s s  to .  do: i-$'watch ' t h e  t e a c h e r  ..... :. . . 
. ,  . . . . . . . . - 

. . 
' Thi s  occu r s  o f t e n  in . -  pa.~t . i . .cipati .oa.  songs .- ?:or example: . . 

. . .  . . .  . . 

~ h &  t eache r ' : p l ays  a r eco rd  cal ' led.  '!Let ' s  Play  - : . .  . . .  

Z'OO. . . L e t  '.s &ll DO,. what t h e  :Animals Do. 'I They . . 

. . .  . . - a c t  . o u t .  k a n g a r ~ o s  h.opp.ing , e t c  . - when t h e  
r eco rd  corr.es t ; ~ ,  s e c l s ,  t h e  c h i l d r e n  a r e  unsure: . : . .  . 

. - 
. . ..of 'what -2.0 do.. '~'he.7 v c i t  f ox  t h e  t e a c h e r  t o  . 

. . . .  
begin sc;ne motion,  and. t hen  . . . im i t a t e  hek ca re - .  . . . .  . . 

. . f u l l v  - afid e x a c t l y ,  rat:hccr t h a n  i n i - t l a t i n y  thp_.ir .. 
. . 

. . - own concept lo5  .of  what .?. s e a k m i g h t  do.  Ca.m,  3 )  
. - .  . . 

They a a r  perr'crming aon:~.:: k ind  of  e x e r c i s e ,  
.n.~eai=&?y Ir~igt! , t o u c h  t h ~ . ,  sky - . . (finall:;)  and 
waddle. a s .  t.ke c l d  duck.  c..::es . " .Th.ey 6 i l waddle, ' .. . . 

i nc lud ing  t:he ' t.eactler . :t~h&n t h e  feactier s t o p s  
waddJ-.ing, t hey  a l l  -do, . ~ 3 .  t t i ~ ~ t  e=?en- 3r.y echoes ,  
b e c a i ~ s e  t h e y  h.ad all;be:zn watching h e r  i n t e n t ~ l y .  . . 

. . .  . (a-f i . .  3)  

The t e a c h e r s  a l s c :  im!lo'sc= s t r u c t u r e  .or! . t h e  n u r s e r y .  school  

. s i t u a t i o n  i n  o t h e r  ways ;- by T he. ins t .L tu-=iana l iza t . Ion  of cer- 
. . 

. t a i n . ' . p r a c t i c e s ,  b y  a sk ing  .that, . t h i r - ~ s .  -haire. names i n  t h e  " r e a l  - - 

. . 
, . wor&d," and by a t t e m p t i  a i - ' < > r g a ~ i ~ : n g  p l ay .  Or.? such i n s t i -  

. . 

t u t i o n a l i z e d  p r a c t i c e  ( , a d  @possib!.y ' the  most. i m p r t a n t )  i s  
. - 
Clean U p  Time,.  About .a 'month a f t e r  t h e  nu r se ry  school  t e r m  



. . 

. . began, - t h e  a f t e r n o o n  t e a c h e r  announced t h h t  - t h e .  c h i l d r e n  . 

. . . . . . 
v~ou ld  ?x$!.~ o l e a n  up a f t e r  each a c t i v i t y  by p u t t i n g  t o y s  away 

. . 
. . . . . . . . . . 

, - - . -  
: / knd rriovi~g t h e  eqs i p n e n i  ~ . o . c k .  ' A s t u d . e n t  a s s i s t  a n t  exp la ined  . .. 

. . - .  . . 

t h a t  one ' .day t h e p r a c t i c G  .Mas announced and t h e  c h i l d r e n  
. . 

. .. 
. . .  

s t a r t e d  d?ing . r t ;  t h a t ' s  a l l  t h e r e  was t o .  it. The morning . . 

t.&cher began i t  il sh.oi-t..time later . ,with equa l  s u c c e s s .  I t  . . 

q u i c l ~ i y  keci:rne kn?wrj s s  Clean Up T i m e  and was a  r e g u l a r  p a r t  

: of t h e   routine,^ s h r d  anrsuncing i t . i n  t h e d o w n s t a i r s  room 
.. . 

. . 
. . ' f o r  t h e . .  morning . c l a s s .  . . 

. . . . 

. .  . T h e  t eache r .  i n  t h e  morning c i a s s e s  a l s o  imposed a c e r t a i n  
. . . . . . ., . . . 

. amoilit o f  ' s t r u c t u r e  o n  supposedly: f r e e  b e h a v i o r  by sugges t ing  . . ' ' 

. . . . 
' - A  . -  

v a r i o u s  ways t h a t  t h i n g s  mus t .  h a v e  names a'nd' " r e a l "  i d e n t i t i e s ,  . .  
. . . . 

. . . . 

. s u b t l y  compei l ing t h e  c h i l d r e n  t o  accept:  h e r  d e f i n i t i o n  o f ,  
. - 

things: .  . . 

. . 
. .  . 

. - 
They a r e ' . ' s c a r i  dancing ; whi le  a. r e c o r d .  p l a y s  ' . 

t h e y  dance around . t h e  rooIr, waving. s c a r v e s ,  One 
boy wraps h i s  s c a r f  around h i s , h a n d  a f id , s ays ,  
"Look, I. have adnew- hand .. " T h e  t e a c h e r  . responds ,  . . 

"That l ooks  l i k e  a  bandage." H e  may h a v e  wanted . 
. . to ;:retend i t  was a  hand," b ~ t  s h e  i s  sugges t ing  . 

t o  hire . t h a t  . i t  has  .to be something " r e a l ,  'I. and . ' , . . . 

t h a t  her  5 e f i ~ i t i o n  of r e a l i t y  is. .-more appropr . i a te  
t h a n  hj .a .  . (a,m. 4 )  . . . . 

:The t e a c h e r  goes o u t  n d  b r i n g s  back .a B a s k e t - o f  . . 

books,  p u z z L ~ s ,  e t c .  Seve ra l  g i r l s  dec i r le .~ to .  
read  (quote-unqucte)  bapks . a t '  one  t a b l e ,  The .' . .  . 

t e a c h e r  a s k s  i f  t h . i . s  i.s the "book t a b l e . "  The 
. g i r l s ,  probably never having thought  a b o u t : i t  . 
p r e v i o u s l y ,  say  y e s . .  -Again, t h e  t e a c h e r  has  
s u b t l y  imposed ' a '  " r e a l i t y n  . s t r u c t u x e  on t h e  
s i t u a t i o n .  A g i r l  a t  a n o t h e r ' t a b l e  t hen  dubs . . 

h e r s '  t h e  "p lay ing  games ' t a b l e .  " 
. . . . 

(-a.m; 4 )  . 

. . 
o c c a s i o n a l l y  t h e  t e a c h e r s  o rgan ized  smal l  games du r ing  

f r e e  p l a y , .  w i t h '  r o u t i n k s ,  " r u l e s ,  I! and s t r u c t u r e ' ,  a l s o  s e r v i n g  

an u n c e . y t 8 i n t y - - r e d u c i n s  f x c t l s n .  These games g e n e r a l l y  d i d  



n o t  invol.ve f a n t a s y ,  ro l e -p l ay jng ,  o r  make-believe,  On one 

occas ion ,  when t h e  c h i l d r e n  w e r e  p l ay ing  on t h e  s l i d e ,  an  

a s s i s t a n t  p l a c e d  he r  arm a c r o s s  it, g e t t i n g  them t o  s l i d e  . . . . 

' 

under h e r  arm; Slie thei  changed t h e  Of he r  arm on 

eve ry  round. : On iir~othc:,: . . ~c~,?rizi.:~n.: 

SonIe c h i l d r e n  azt? s l a v i n 7  w i t h  t i l e  b i g  b locks ,  .: 

They have , t h e  SLr.l:,i. .-: 1:: ci.l:cl-e f o r n ~ i r i ~  a  
.house.  One ch i12  j ~ l i , , ~ .  : ;;to t h e  c i r c l e ,  and,  
i n  doing s o ,  knocks over  some b locks ,  .They al l .  
s t a r t  t o  knock over  b locks ,  chao t i caL ly  des t roy -  . - 

i n g  t h e  house. ' T k e  a,rs ' . s t a n t  t e a c h e r  t rans forms  
t h i . s  i n t o  a n o r g a n i z e d  ?me. Tlie has  t h e  
c h i l d r e n  l i n e  up and see 'how many b locks  t hey  c a n  
jump o v e r - w i t h o u t  mcving them; f i r s t  .two i n  a  row, 
t h e n  t h r e e ,  e t c .  'The most impor tan t  . r u l e  i s  t o  
s t a n d  i n  l i n e .  (a.m. 4 )  

Thus, t h e  nursery  school has  a series of u n c e r t a i n t y -  - 

reducing,  mechanisms . . . . . . . . .  w i t h  a  u i s t i n c t l y  b u r e a u c r a t i c  f l a v o r :  
' . - * .- ? .! , . . t  . - . - .  . 

. - 

a formal  :. , 'and . ..+ 2 gener ' a l ly  . . i n v a r i a n t  rou t in ' e ;  s p e c i a l i z a t i o n  of -' - . , -  . . . . , 
> .  . 

ac t iv ; i t i e . s  .. .. . wi th  .. r'espec,t t o  t i m e  and . . .  p l a c e ;  Ziel ineation o.f-' . '  - . .  .. . . . . .  ; ,....- -- -. . . . r . .  L,  -., ?,.; 
. . - -3.: , . '. . ..,. A_.._ ,,. . . . . . * .  . . > , . .  

ro l e ;~$ la ' tPdn , sh ip i ;  - -  . - ,  . . ~ rnddgls . -  6f a p p r o p r i a t e  behavior ;  i i s t i t b -  
. . . . . . . .  , .  . -  ; " ' . E  

. ,  . . 

t ionai ' i 'zed and' s t r u c t u r e d  p r a c t i c e s  and proc'edures; and , 
' : ' , 7 ' .  ' . . . . . . .  

impos i t i on  o r g a n i z a t i o n  on even . - " f r e e , "  e x p r e s s i v e  . . behavior .  
'i . t  . .-.*.. \ '  , 

-...--.. .. .,.,, 
' TH'ese ' . p a c t  tees g i v e  t h e  - . ch i ld  a  'c1e:aa ' p i c t u r e  of . ; ..,, - ..,. -.- . . - . . . .  . . . . . . . . . :  . . .  , . . .  . . .  * - . . . .  . ,-- - -  : '. - .  

c 2, .-* 3.%; :.: . . . . . . . . .  . . . . 
-pl'a-ce ;.iI?"cl&kl'y '.'in. ah oega<i.zat,iblial . . .  . . . .  . .context ,  . as only  - an 

7 PI.-9 -- ?if. ' . . .  > , - . < , , - . . . ; I  . .  ;' ..:. 7 .  -. c .  -- .;- i;, t.-. . . - .  ,. . . i - q ;  . 
. . 

a s p e c t  of t h e  l a r g e r  world of t h e  o r g a n i z a t i o n ,  with a  c l e a r  

beginning and an. er~di.nc;. But. i:t should be zo ted  t h a t ,  i n  

g e n e r a l ,  t h e  o n . 1 ~  k inds  of r u l e s  p rov ided  by t h e  organiza-  

t i o n  a r e  -.--- p r o c e d u . r ~ l  r u l e s ;  -'i:arely  re they  r u l e s  f o r  i n d i -  

v i d u a l  conduct ,  such a s  ach i svenen t  demands. This  becomes 

import-ant i n  the.  s c h o o l ' s  handl ing  of  o t h e r  problems: coer -  

c i o n ,  g u i l t ,  and c o n f l i c t .  - .  



. Trauma.~eduction Mechanisms -- for Coping with Strangeness . 

strangeness is :%fated to lack of experience with the con- 
. . .  . . 

tect of event.s', their cultural ref erren.t, ~ h . f  le ' tltc. uncertainty 
. . 

. dijnension refers to the fog% of evsnts. Lac;( of security is 
. . 

tied to strangeness. Anything unfar~lliar, ch~nging the con- 

terit of a child's -.situation, . . . .  th.e.2arti~ular stinuli, is.con- 
. . 

sidered a potential. source if anxiety; thr cihi.l;d is supposedly , . 

more comfortable with the traditional and the known. With the . . 

. . nursery school strangeness- might stem.fror?. a :-a.riety of situa- . . . 

. . - tions: the child's -first introduct.ion to scho.01, moving him 
. . 

from one event or room to another, and getting him to partici- 

pate in certain group activZties, -especially'new ones. 

Strangeness is handled in the organization by attempting 

to minimize change: easing the transition from faniiliar 

surroundings (the home) to initially unfamiliar ones (the 

nursery school), introducing any new or different routines, 

songs,. and games slowly so as to avoid sudden intrusion'of 

. '  strange stimuli, and consPstent1.y a2.d continually emphasizing 
. . 

t.he familiar, aspects of the orga.fiizatio11 t h r s u g h  - ritual. 

Traumatic aspects of coming to the nursery school are 
. . 

mitigated by allowing mothers to stay for. the first week or 

so, until the children feel comf~rtable'~n the new situation, 

until it ha.s .become £am-:Liar. . Any toys that the children 

bring from hone? nay be kept with them for the entire session, 
. . 

if they desire. For example, one g-rl w l ~ o  entered the 
. . 

. afternoon class at mid.-semester came with a teddy bear her 

first sessiori. She sat on 'the periphery of the group watching 



. . -  

- and c l u t c h i n g  : the  s t u f f e d  animal t o  h e r  c h e s t .  N o  a t t empt  . ' . . . . 
. . . . 

. .  . was- made t o  g e t  h e r  t o  p a r t i c i p i l t e  3r t o  l o o s e  h.er g r i p  on . 
.- - 

. . 
t h e  b e a r ;  it. wa:? f e l t .  t h a t  t h e  fzmj. l%ar t o y  made f~ easier 

.. - .  

f o r  her  t o  ad;iis t I7.o t2ie s t ~ a n u e  surr .2un-Ainqs ,. ~ : l e  k e p t  

it witi ;  h2r <?~" i ! i~  t h e  n e x t  two sessions she a t t e n d e d ,  By 

t h e  f o u r t h  s e s s i o n ,  ske  b ~ s u g h t  t h e  b e a r  bu t  p u t  ~t down 
2 

and f o r g o t  sh!..!ii'.-. '1.;- ,::: r:l:?~..r to crayon . w i t h  t h e .  r e s t  of t h e  
* .  

-ch i ld re r : . '  1;:- t T L t -  :F3,'+'fe' fi a-:J,2LL*i:. - ; . - . - -  ::":,*?. I - ; .  <, . ;r:::- :=.i;eil bri .nying 

. . . - - .  . - - - - -4 -. 
- i n  o r d e r  ., t:: prov ide  s e c u r i t y ,  . .  . 

. . 

. . 
. . .  Ri ~ U B  1s o f .  v a r l o u s .  k inds  h e l p  t o  emphasize farni1j.a.r . . 

. - 
- .  . . . - 

a s p e c t s  c . '  t:-s ,:??lv.;r:n.izatior!., I n  f a c t ,  r i t u a l  f s a  major 
. . 

. . 

, , .  t r au ; : ,~  .- -~ luc ; . t ' . . -~~z  mechan.ism; not  o:lly does- it supposedly  

elimii-lat... \ e; y by removing uncer ta r i , i l .  2.; we l l  a s  s t r a n g e -  

n e s s ,  b u t  i t  a l s o  p rov ldes  c o n t r o l l e d  means f o r  t c q s i n n  r e -  

l e a s e ,  ->:ursery school  r i t u a l s  involve  d o i n g  f a m i l i a r  t h i n g s  
. . 

over  and ovcr  w i thou t .  t h i n k i n g  about therr,; .wi t - .h ln  . t h e  r i t u a l  ' . .  

i t s e l f ,  key G ~ e m e n t s  a r e  r c ~ s a t e d  automatical1.y.  Rit-iials 

. . 
. . o f t e n .  c e n t e r - a r o u n d  "pa r t i c i . pa t ion  s t o r i e s , "  such a s  ,>.i~.e ..: 

fo l lowing ,  -about a  pedd le r :  

'The peddle r  a r i s e s ,  dress<?S, and p u t s  cn h i s  o ld  
brown cap ,  He ,pu ts  or? a zed c a p n - . ( t h e  t eache r  
l e t s  t h e  c l a s s  s h o u t . o u t  \73xioj$,5 c o l o r s  as she  
p o i n t s  t o  thern:$it: 
Then,-he goes  down lnto t h e  ..?fl..lacje, crying ta3.d 
a l l  c r y  w i t h  1le.r) r Caps for-  .sale$: F i f t y  c s n t s  
a cap.. 
But one d a y  h e  c o u l d n ' t  se l l .  a ca.p- Not e v e n  a. 
r ed  one.  Not, even a , ,  . (agai-? she  let 5 them shou t  ' 

o u t  t.he col.ors a s  she p o i n t s  t o  them!. 
So, he gc-es t c  s l e e p  .under a t ree .  When he r-:akes 
up,.' a l l  t he  caps  a r e  gone bu.t. his own b.rowa! cap.. 
.He looked t o  one s i d e  of him- Were t h e  caps  
there.: ( A l i  s h s i i t  No!] 
He looiced t o  t k ' e  o t h e r  sl.de-. Were t.he. caps  
t he re :  ( A i l  s;: 'r(.r i t  No! ) 

. . 
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. . . .  - .  
. . . . . . . . . . . . .  ( A l l  shout .  No ! )-' ' . : ,  -.: . . >: . . . . . . .  . . .  . .  . .  ... . . . . . - -  

- . . . 
. - . . -  . .  H e  : lobked i n  :b&.ck of- :  him. -; ~ & r e  t h e  "{&ps . . .  t h e r e ?  . . ; . . . . .  . . . 

. . . :. . . . .  . . . . .  .(All-,-.shout No.! ) : - .  . . . .  . . . . . . . .  . . . .  . . . . . . . . .  :. - . . .  . . . . 
. . 

. . .  H e  walked a l l .  around: t h e  -.tr.ee. Be looked .up, a n d  . - . . .  . . . . . . . . . :  
. . what do: t h i n k  he  saw?'. X~ll';.: -. ~ 0 n k e y s . i )  -:, . - . . . . . . .  . . .  . .  ...." . . .  . . . . .  . . . - 

. . . -  You . monkeys.'- -you ,. he  s a i d  ,:-:s-hakihs hi.5. f i n g e r ,  . . - . ,'. : . . . . . 

: . - g i v e  m e .  back.  my. :caps'! - -  5 u t  t h e  'n@pIc@ysti -they . . . .  . . .  
- .  

.>, 

... . s h o o k  the i r - . : f . ingers  . .and sa$i%, ~ . i k  fsK. t s k  . . . .  t s l i  t sk .  :.' - . . . . .  . . 
... . : .  (The . c h i l d r e n  a re  -dbiiicj a&& -'the::'motiori;r and 'say- . . .  . . . . . . .  . . . . .  . . : _  . . .  

... . . . . .  . . .  
. . . . 

. . .  . - i n .g ' a+ l :k f i e :  w~or,ds0);':::.: - : .  . , . .  . . .  . . _ . . : .  . . . .  . . . . _ -_ .. 

. . Y O U  monkeys:. y o u , h ~  Sa id  .. $hajc.ing. h i s  -o t , he r< f inge r - , -  . , . . .  i.:. .. . . . . .  . . 
. . .  give."me-' back- my. caps i' But.  $b~..- . i ic?.~~e~s,  they:,  shoo'k- ' .  . - . .  - .  . .  ... . . . . .  . 

. . * .  . . .  I .  . . .  -..a ... t h e i r ' .  ' f ingers .  . - .and. '.k,aj.di '?PSI: .;:S&. itsk .t& tsk..;- : i  .,.:; . . 

: You monkeye, .you - . ? ~ e - ' ~ d i d  .. :'stampiilg. his foe*, gc+e - . . 
. . 

-i l 1 ..... 
. me b a c k  m y  caps!. + ~ u t  -:the.~gu~i$ys . . - t k e y  Stanped . . .., . . . .  . . . . . . 

. . . . .  
. . . . .  t h e i r  g e e t  . . .  '.and :sai'a.; . -~.sk. ,  f s k ,  . t s k ,  . tsk, , ; .  tsk..  . . . .  . . . 

. 

. . 

. . .  You '.monker;s . -yhu j : 'J$e .@-a id ,  -:stsmging .... -.hisc-ot.h&r' ..'.... .: . . .  . 1. - . . . . . . .  
. ; f o o t  ,: gjqe  i;.g ' hack .r,y & i p s  i. B G t  ' t'he'lmonkeys . -. . . . . . . 

. t h e y  stampkd . the i r  5re$-.an& sai3:;"~ ~ s k ,  t s k ;  . t s k ;  . ' 

. . 
. . 

. . .  . . . . 
. . . - 

. . . . . .  
- % t s k , ,  t s k . '  . . . . . . . . . .  - . .. . .  . -  . . .  , . . . . .  . . . . . !  .: . . . . 

. - 
! 

F i n a l l y , .  hf g o t .  kc ~n~~~ 'he ' iOi,kl h i s  cap of f . '  and :. . . 
. . . . .  . . .  . . .  . . .  , . . . 

. .  - . . . .  -THREW .. it on . . --. cjzo6.nd. . S O  -'the' m6nkeys topk . . : . : . . . .  .: . . . 

: - -tifie jr.. caps '  and. . . Clgei?' dn::;the'.cjiobnd:-. . , - -  - . . . . . . ' . 

The- p e d d l e r '  piit2 -.or? a.12. ,.2bk.: e2pa ,  ' aqe  : 'by:.:one, . . .  . .  . . 
. _.: . . . , . .  . . . .  ': - w i t h -  t h e  ch  j ' l d r q  -shcu';.~r.y .-oi.~t t ~ ~ ~ ~ ' c o l . o r s ~ . ~ ~ ,  .: . . .  . . 

. . The: pedd le r  . goes .  back.:.t6 - t h F 3 . ~ i ~ i ~ i a g & . .  . . .  &ai l ing, . . , - . . . . . .  
. . .  . - 

. . 
' 

caps  . i f o r  I . _  ' sa+e .  , I  F i f t y  kents<..a c a p .  - (The  . .  : c h i  i d rkn  
0 

- - echo:..  . . . .  caps  fok.-sale;!!i ~ i f " t : ~  c e n t s  a eip;.) i ( p h .  4 )  . -  - .: 
. . . .  ",< . ,  . . .  . . 

, , . I .  . . . .  8 . .  . . . . . .  . I , .  . . . .  . . .  . . . . 

T h i s  r i t u a l  f e a t u r e s  participation, , .  r e p e t i t i o n ,  and a c t i v i t y  

an$ t e n t s i o n  r e l e a s e .  I t  bears 'hn inreresting s i m i l a r i t y  t o  
L 

programmed s t a t emen t  and t h e  congrega t ion  c h a n t s  t h e  programmed 
1 I r  , I .  

. . . . .  . . 

response .  . . . . 
. . . . 

 noth her r i t u a i  . . .  . . frequ-s.$t: I .  i n  . f h ~  , ,  .. a ~ ~ e r n b o n  c l a s s  w a s  t h e  
, .  i .  : . , ,  . ,  1 : 1 . . . . .  . . -  

game o f  going h u n t i n g . ,  . . Also - wi th . . a  h i g h l y  - r e p e t t t i v e  character . .  . . 
. . . - . - 

a .  great  d e a l  of and ' the  6 p p o r t u n i t y  f d r .  t e n s i o n  . . . .  
. . . . .  

. . . - .  . . .  . . . . 
r e l e a s e  i n  a c 6 n t r o l . l e d  fashion:. , I n  ' t h i s g a m e ,  t hey  a c t  o u t  . ' 

. 

ev&ythirig.:f rom p u t t i n g  on hunt ing  c. lothes '  . . .  t o  - r i d i n g  i n  i bar .  
. .  ' . . .  . . . .  . . . . 

. . t o  t h e  a i r p o r t . ,  . to  f l y i n g -  t o  A£ r ica , . -  d isembarking,  c r eep ing  - . . . . 
... . . . . . ' .  

. . . . . throug'h . the .  g r a s s ,  and s t a l k i n g  -some . b i g  game.. (an - e l e p h a n t ,  a ' : . 
... . . .  . . . . . .  - . 



lion, etc . ) . Then. their bullet misses.-and they have to escape 
. . . . - .. 

quickly, so they reverse the sequence, doing all the motions 
. . . . 

i . .  . . . 

Rituals .such'as these 'were not as frequent in the..morning 

class,. although -the teacher did provi.de some less elaborate 

ritualized games, such as Jack-in-the-Box. The chiidren 

crouch down while the teacher chants, "Jack in the box, jack 

in the box." Then she says, "Jack out of the box!" and they 
. . 

all -pop I.$ screaming delightedly. 
.'t. . -. - - 

-. - . - - .. . .. - 
-' The. familiar is also emphasized i.n other lays. Stories 

that the children like are read over and-over again, with 
. . . . 

the children often anticipating the words and chanting them 

with the teacher. Unimportant arrangements'easi1y.become 

traditional, part of the "culture." Toys consist primarily 

of familiar objects; a major play setting is the playhouse, 

which carefully duplicates aspects of the familiar home the 

child has left. Changes in routine are minimal. The child 

can thus come to depend on and rely on the familiar and tra- 

ditional. 

Trauma Reduction ~echanisms for Coping with Mystery 

Mystery is related to. a non-rational culture, so that be- 
- 

havior cannot be oriented in a "&ci@ntif ic" cause-effect: manner. 

.Mystery, -in fact, means.not knowing;.without knowing,. control- 
. . 

ling is ha.rdly possible. The mysterious, magical; frighten- 

ing, fantastic, the inexplicable, illogical, .unknown--all are 

thought to be potentialiy anxiety-produCing. Trauma reduction 



. . 
. . .. . . . . 

here is partly negative: 'eliminating these factors frqm the 
. . 

child's world, making it eminently rational, eminently pre- 

dictable, and eminently mundane. 

Mystery might enter nursery. school culture through , 

. 

. . 

various e~tertalnment media, c-g;, bd:s or. records.in which 
. . 

unreasonable, frightening, supernatural, or magical events 

occur. But this was not allowed to happen. The teachers 

sought definite things in entertainment for. the children ,- .; 

particularly the absence of nystery. Fairy.tales, for example, 

are unquestionably "out," as are stories involving evil, 

supernatural beings, or an overly great reversal of reality. 

One teacher explained that three- and four-year-dld children 

would be too frightened by these things and would not know 

how to cope with this kind of."disturbjng information." 

She could see no positive functions for fairy tales, anyway; 
. . 

they do not.portray the "real" wor-id for the children. In. 

short, the most extreme reality reversa.1 permitted was the 

anthropomorphi'sm of certain -kindiy animals in plot-16ss 

stories. The one time a witch appeared she was <iait&':iordi- 

nary, pleasant, and- un-witchlike, rather l ike  a cute teen- 

ager dressed in black; in fact, the point of the story was 

that her-magic-did not work, 

On theother .hand, accestable stcrles reFresent.a prag- . 

matic, rat.iona1, and mundacc extreme, often with a thinly 

disguised pedaaogical f la-?or, For examp1.e: .. 

The teacher plays a record about Muffin, a dog 
.with a bandage over his eyes, He coul-dn't see:.. 
but he could'hear. ~e heard..::apprzpxiate sound. . 
piays) . It wa-s the window sh3de.- Etc. After a 



. . . . - .  . . . . .  . . 
. .. 

. . - .  - 
. . . . - .  . . .. . 

- .  
. . 

- .-3'7- : ---  . . .  
- .  

. . 

. . 'while the. teacher has the 'children guess- the 
' 

sounds; .Then she reads them the story that goes' 
along with' the'. record ,. 'called "Muff i n  s Indoor :-:P. 
Noisy Book, 'all about a black dog .~uffiri that , , .  ' 

lives in ' the :city. " - The story, go'es approximately 
like the r'ecord: He heard a,..(this time,the 
sound is named and the children. make 'the appro9 
priate noise) . . .  Sometimes the teacher goes first, 
sometimes the children. The sounds.are all 
mundane household no.ises, (a .m, 3 )  

A book about painting: colors and kinds of pic- 
tures. She gets them to respond to various ele- 
ments: the color, the texture, the humor of the 
picture, etc. (a.m. 4) 

The story is, "What Shall I Put in the Hole that 
I Dig?"--a lessoc.in botany for three-year-olds. 
The general idea is to run through a list of 
things, each colorfully pictured, with the 
text reading, "Will that grow? and the children 
shouting, "No!" Finally, the climax is reached, 
a little corn kernel, and the question, "Will 
that grow?" is asked. Both the teacher and the 
children shout, "No ! I' ibwaase+&en *%e teacher 
was caught in the repetitive contagion and 
wasn't paying attention to the storyo She 
laughs a little embarrassedly and corrects her- 
self, explaining to the children why the corn 
kernel grows. (a.m. 3) 

Other pedagogical-style books include such efforts as "The 

Color Kittens, a chilq's first book about color," relating 

how colors can be mixed to produce others, starting with 

red, blue, and yellow represented by three kittens; and "A 

Tree Is Nice," portarying what tree$ do for you, and vice 

versa. 
. . 

If not overtly pedagogical, other stories were also 

fairly mundane and non-mysterious (with only a -few exceptions, 

like Dr. Seuss books, which'are not mundane but also not 

frightening ei.ther). For example, one book concerns Ogluk 

the Eskimo, for all intents and purposes an American boy; he 

just liv.es in a colder climate, that's all. Ca.tching a cold, 



he is sent .to. visit kclnt Hattie 'in- Hawaii; she -is not parti- . 
. . 

cu!.arly ef:lin-c, ei.ther ,. . Another f ayorite. was "The Most. - 

Remarkable Cat, " ..a- r.elrrord r The. cat. i.s.'owned: by a mandar2.h: -' 
. . ... in China who wants to r.arae it sor~efb.S,ng. appropri'ate to &f k::: .- 

I 

.! .:.remarkablensss . First : h.e names ,. it : ' sky,  I' because  that!'^"':.^'";-.' 

over .everythiCg, then "cloud, " because khat hides the sky, 
... 

and s o  on by a chain of reasoning to 'mouse.' (At this p6lRC 
. . 

-. 
r:..-;in:.one playing a child echoed the obsc..t1-er1s feelings .by:.:;?";.:,~:i 

saying ,'. ''This is getting silly. " )  M~.cP,, of cou~.se, are ,. :", .' :---.-.'-' ,. +A. 

eaten by cats, and so the mandarin's cat is finally named -':rs: 

"cat." The moral., of course, is that thincs are best known - 

by their "real" names, 

Objects of curiosity also stressed the pragmatic; for 
- ,  

example, a set of Negro and white dolls alike in every feature 

and detail but the color. Stop signs wesided in the big 
- I 

downstairs room- for use .yith the tri-cyc,les. For a time ja 
. . .  ' .  

pregnant white mouse a ~ d  her family lived in a cage upstairs. 

On one occasion the children planted bea-?.s so they could watch 

them grow. The :effort here is not so -much. to 'teach the:.: 
.. . i . , 

. .  - . .  
children something specific as.it.0 presai~t the -world as,-a; 

., . . . - . . .  . - . .  

logical, s~~i--en.~~f;ica1'~y .or@er.ed ; ;explic.~ljl.e and ,knowab'Te, 
. . .  , 

place; .because 'mystery m.ig.ht produce .anxSety; ' 

. . 
< .  - . - .. - .  

For the most part the school succeeded in eliminating 

mystery. from gts. structure. - OccasionalLy, however., for a 
. . - .  . 

- reason.not anticipated in the .o&cjanizational design, some- 
. . . - . . .  . . . - .  . . .  . - . . 

. . thing out of the ordinary happened,, something for which the 
. -. .- -. . . . . . 'i .. . 

- * .  . .-- . . 

children might have no ready logical explanation: a missing 



piano, an absent.teacher, a child departing or-entering, a 
- .  

change in the routine, In these cases teachers would -reduce 

mystery by providing careful! deliberate explanations. - One 

time just before t13.s.'. winter h.olid.ays, for example, clay 

figures the children had made for presents "disappeared." 
. . 

The teacher patient19 expl~ined th.<'entire -procedure to them-- 

why they could. not have the figures - right away. and where they 

mysteriously gone:. "They are saved cme time to be painted, 

then saved' to .be shellacked,. then saved- until they're dry." 

Throughout the nursery school culture, the world is 

rational, logical, and mundane. 

Trauma Reduction Mechanisms for Coping with Coercion 

Given the fact of a routinize& str1Jctuz-e wit-h a.rationa1 
. . 

culture in which power is associated with cei-i:-:aiil roles; the 

problein of the use.of authority arises, for coercion, or. 

limiting an individual's freedom o£.expression 2nd forcing 

him to do things "against his will," is a source of anxiety 

in the nursery school's ideology" Trauma red~ction practices 

are instituted to mitigate cosrcion while still minimizing 

uncertainty. Coercion is elininated from the orgahization 

in two ways : (1) by permitting t,he. child as- much freedom of, .  

behavior as possible within the general procedural 'rules and 

routines, and (2) in those cases where it becomes nececsary 

to lirnit the child's behavior, by doing this in.such a-way 

that it does not appear that coerciveauthority is being. 



. - . . 

exercised. . (The. latter is what - the general public calls -. 
. - . 

"psychologi~al" techniques -of discipline'. ) . . 

Freedom .for :' %ndi v i d ~ a  1 cxpre.ssio.n1'. is provided in 

sever~11 wayE. F i r ~ t ,  t!,ere, ars a i~i2e ranqe of alternative 

activities (aitho;igl-. c;f :.he some general kind) within any 

. . . time period and desi-gnated area. It appeus th3.t-choice 
. - 

may be exercised. (There is on.1~ one exception to this . . . .  

availability of alternatives: when the. entire. group is 

brought together for some reason or-for some regular group 
. . 

function. ) During the sedentary activity' periods iri the 
' 

upstairs rooms, for example, there is a choiceof at least- 

two artistic -events. (e.g,, easel painting, finger painting, 

clay, :play d~ngh,. crayonnirig, c ~ + :  : - # .  ;..~ts,. etc.) as well as a 

playhouse; blocks,. train tracks, dolls, picture books, and 

sets of simple games of various kinds. For a few months in- 

the afternoon class, a group of five-children was even 

permitted to playtogether in the downstairs room during 

. . this period, occasionallyjoined by other children,, although 
. . 

the room was officially closed. In the downstairs room it- 

self, a wide array of things- to do existed: slides, tricycles, 
. . 

climbing boards, a rowboat, a puppet theater, some big 

stuffed animals; large blocks, etc, 
. . 

Permitting non-participation in.group activities also . 

ensured freedom'to express individual tendencies, as long 

as the group as a Ghole was not disturbed by it. For example, . 

one boy who, according-to the teacher; might have been some- 

what retarded and was psychologically disturbed, .pref.err-ed 



not.to participate in most -of the activities of the school, 
. . . . 

generally sitting by himself i n  thecorner,.grinning. He 

would be gently encouraged to participate, but it was thought 
. - 

that to "force" him by any stronger urgingor exercise of 

authority wouli-. bc too traumatic. . (Here the "psychiation" 

goal is distinctly opposed to any socialization goals the 
. . 

nursery school might have.) Likewise, in less dramatic 

cases, some children would rather sit on a couch at-some 

. . distance from the group rather than join -them, Often the 

non-participants would noteven pay attention, everat more 

pedagogical t-imes, This was usually tolerated, despite any 

instrumental purpose the teacher might have in bringing the 

group together, although when she did have such'a purpose 

overtly in mind, she tended to be less lenient. (Teachers 

also tended to be less lenient if the non-participants dis- 

tracted the attention of the rest of the group-) Occasibnal- 

ly, for example, a number of children decide not to partici- 

pate while physically in the middle of the activity, 

.  r reed om of expression is permitted in other situations. 

To parents' and teachers alike a salient aspect of the nursery 

school is its emphasis on the "crea<ivel' development of the 
. - 

child. Thus, he should be free, as in the.'Freudian sense 

of impulsive freedom, to "explore" various art-forms and find 

the best way to express himself, As we have seen, however, 

this is often in conflict with uncertainty reduction,. and the 

teachers of.ten impose a great deal of structure and direction 

on this supposed freedom. But on the other hand, they are 



visibly disturbed- if anyone else should "interfereW.xith the 

child's freedom. On-one occasion this observer-asked a boy' 

.what he was painting; he'rep-lied, "A picture," The teacher 

'became obviously upset and explained that she wants to- avoid 

that kind of 

"looser," the 

the medium. 

between the teacher's own practices, concerned'with uncertainty 

reduction, and her idealized practices, concerned with coer- 
. . 

cion reduction, 

Verbalizing is considered another- indi.cation of the 

child's "creative" development., and thus it is ari area in 

which he should not be limited w.ith regard to freedom of - 

expression, .When children interrupt during 'groupsessions-- 

'usually with comrnents.that bear no relation to anything else-- 

the teachers usually respond to the remarks as if they are 

desirable, rather than exercise authority and qyiet the 

speaker. There is no such philosophy as "children should 

be seen and not heard" or discipline as a desirable end in 

itself; speaking out is an indication of the child's creative 
. .  . 

impulSes and should not be .stifled,- 

When it becomes necessary to the te.acher,to limit. the 
. . 

. . 

child's freedom of behavior.for some reason,. she usually does 

it in such a way as to mitigate pdtently coercive elements, 

disguise the power that is being exercised, and minimize the 

extent to which the lLmitation forces the child-to do.something . . 

against his will, A major mechanism is the absence of access 



to undesired behavior, a social control technique. There is 

nothing considered anxiety-producing in this (i.e., no overt 

coercion) , yet whatever else the child wants simply isn't 

available. The decision to deviate is thus taken-out of the 

child's hands; he doesn't feel coerced, there just seems to 

be no other .choices: 

Someone wants to easel paint. The teacher says, 
aNo, today we're sponge paintbig," The girl seems 

*-. disappointed and angry for a minute, but then she 
throws herself eagerly into sponge painting 
activity, for the easels are nowhere to be seen, 
and there is nothing to remind her of the choice 
she might have had. (a.m. 4) 

The teacher did not appear to be exercising authority when 

she said No; she seemed rather to be stating an undeniable 

and irrefutable fact about the world. She was not limiting 

the girl's freedom to easel paint; easel painting equipment 

was just not-present. In general, rooms are closed off when 

not in use; inappropriate. toys are put away. In the case of 

activities for which the whole group is brought together and 

maximum Oarticipation is desired by the teacher, no 

alternatives are available; the child can either participate 
. . 

or just watch. Lack of alternatives is considered a non- 

traumatic way of ensuring the desired choice of behaviors. 

Coercion is also minimized by giving the child an 

acceptable ostensible reason for the.limiting of his freedom; 

e.g., the child should obey not because he is being coerced 

by a powerful figure but because of some appropriate or 

pleasurable reason that he would agree with theoretically. 

The child is told to do things not "because I said so" but 



. - 

."because it's good for you," "because it's fun," "because 

you really want to, " or "because it would be good for all of 

us. " 
. . 

The teacher reads them a story. she gets a 
of children off the couch and onto the floor in 
front of her with the rest by telling them they . 

can't see from there, and they wouldn't want to 
miss the story. J. says, "I can see from here." 
The teacher insists that he can't. Finally he 
joins the group. (a.m. 4) 

The teacher's real reason for wanting the outsider to join 

the group was because he was distracting the others; but she 

. - - phrased her request in terms of its benefits to the child, 

minimizing coercive elements. Again, 

M. is making noise while a pedagogical record is 
being played on the record player, to which the 
teacher wants the children to listen. She tells 
him he is "having trouble listening," so that he 
will have to come sit next to her by the record 
player to make it easier for him to hear. The 
actual effect of this appeal to-his own desire for 
fun is to isolate him from the group and to place 
him near her, so that he can't distract the 
others or fail to listen himself. (a.m. 4) 

On another occasion, the same teacher isolated a child during 

a story because he was squirming and noisy. Finally, when he 

'persisted, she sent him upstairs. She does this n&t by coer- 

cing him but by giving him something enjoyable and desirable 

to. do instead. 

.After several attempts to quiet P. down, the 
teacher asks him, "Do you want to go upstairs. 
and help.the other teacher with the party?" 
Immediately, several other children volunteer 
to go upstairs and help. But just the same, it 
is P. that is sent. (a.m. 3) 

In a sense, the child is not only free from concern, he is also 

rewarded for his deviance. 



- . Thus, obedleil-ce t o  a u t h o r i t y - . o r  . suppress ion  by . .  

. .. - 

. s o c i e t y  i s  n o t  emphasized; - r a t h e r ,  obedience- t o  . t h e  c h i l d ' s  

own wishes  and. d e s i r e s  . is  r e i n f o r c e d .  The on ly  r u l e s  he  

need conform t o  a r e  p rocedura l  . r u l e s ; .  . t h e r e  a r e  few 

s p e c i f i c  . l i m i t a t i o n s  on h i s  conduct .  A s i t u a t i o n .  i s  

c r e a t e d .  i n  which it -seems n o t  a t  a l l  impor t an t  what t h e  

c h i l d  does ,- a s  - long .as he d o e s  it w i t h i n  t h e  conf ines '  of  t h e  

formal  o r g a n i z a t i o n a l  s t r u c t u r e ;  i .e., a s i t u a t i o n  i n .  which 
. . . . 

t h e r e  a r e  no e x p e c t a t i o n s  f o r  h i s  behavior  0the.r.. t h a n  h i s  

adherence. to routine. 
. . 

Trauma Reduction Mechanisms ' f o r  Coping w i t h  G u i l t  
. . 

Not on ly  does t h e  nu r se ry  schoo l  b e l i e v e  t h a t  g u i l t  

i s  an unheal thy and u n n a t u r a l  t r a u m a t i c  emotion, b u t  it 

a l s o  upholds t h e  p sycho log ica l  n o t i o n  t h a t  punishment i s  

n o t  neces sa ry  f o r  and may even be d e t r i m e n t a l  t o  l e a r n i n g .  
. . 

1 n  c o n t r o l l i n g  'deviance,  t h e  problem o f  g u i l t  a r i s e s .  I t  

i s  handled, '  f i r s t , ,  by d e f i n i n g  'as l i t t l e  a s  p o s s i b l e  a s  

d e v i a n t ,  - and, se'cond, by  a se t '  o f .  i n t e r a c t i o n  procedures  f o r  

s i t u a t i o n s  i n  which' a c h i l d  agg res se s  a g a i n s t  ano the r  o r  

b reaks  an- . important  r u l e .  I n  g e n e r a l ,  t h e  c h i l d  . is  n o t  

cons ide red  r e s p o n s i b l e  f o r  d e v i a n t .  o r  a n t i s o c i a l  a c t s  ; they  

are a t t r i b u t e d  t o '  unconscious impulses of some k.ind over  
C' 

which t h e  c h i l d  momentarily and u n i n t e n t i o n a l l y  l o s t  
. . 

coritrol: No c h i l d  i s  l a b e l l e d  "bad" o r  cons idered  in -  

t e n t i o n a l l y  dev ian t ,  .. 



~ ~ ~ r e s s i o n  by a c h i l d  a g a i n s t  ano the r  ( h i t t i n g ,  k i c k i n g ,  

e t c .  ) i s  a t t r i b u t e d  t o  c a r e l e s s n e s s  o r  acc iden t .  F o r .  

example, a c h i l d  . might . k ick  ano the r  f o r  some reason;  t h e  

t e a c h e r  might e x p l a i n  t o  t h e  v i c t i m  t h a t  t h e  agg res so r  

was n o t  paying a t t e n t i o n .  On one occas ion ,  N . ,  an 

a g g r e s s i v e  g i r l ,  pushed a boy o u t  o f  t h e  way s o  t h a t .  she  

could  be  ' f i r s t  i n  l i n e  on t h e  jumping s t and .  The boy began 

t o  c ry .  The t e a c h e r ,  comfort ing him, warned N.  only  t o  "be 

more c a r e f u l "  i n  t h e  f u t u r e .  (p.m. 4 )  Ca re l e s snes s  a s  t h e  

t e a c h e r ' s  excuse  f o r  a n t i s o c i a l  behavlior occur red  aga in  and 
.. .- .... . . 

aga in ,  a s  i n  t h e  fo l lowing  in te rchange :  "She h i t  me!" "No 

I d idn '  t! " (Teacher)  "She' 11 be c a r e f u l .  - .Won1 t you?" 

(p-m., 4 )  There a r e  many o t h e r  examples: 

The t e a c h e r  c a l l s  R. over  t o  h e r .  During t h e  f i g h t  
over  S . ' s  h a t ,  R. had pushed J . ,  and J. had f a l l e n  
t o  t h e  f l o o r ,  c ry ing -  The t e a c h e r  had come i n  t o  
s e e  what w a s  t h e  m a t t e r .  She s a y s  t o  R. : "It seems 
l i k e  J. f e e l s  very bad. Did you have something t o  
do w i t h  i t ?  T e l l  me what happened-" Re r e p l i e s  
t h a t  "it was an acc iden t . "  The t e a c h e r  t u r n s  t o  J. 
and s a y s ,  "Did R. t e l l ,  you h e ' s  real s o r r y ? "  And 
t h u s  R. i s  abso lved  of blame. (p.m. 4 )  

When t r o u b l e  o r  t a n g l e s  develop between two c h i l d r e n ,  t h e  

t e a c h e r  s o l v e s  t h e  d i s p u t e  by s e p a r a t i n g  them o r  by of-  

f e r i n g  a ready s e t  of a l t e r n a t i v e s ,  r a r e l y  by admonishing 

them. For example: 

One of t h e  s t u d e n t  t e a c h e r s  s i ts  down'-to "p lay"  a t  
t h e  c l a y  t a b l e ,  
N o  ( female)  reaches  ove r  and smashes h e r  f i s t  o n '  
t h e  c l a y  of t h e  boy nex t  t o  h e r .  
The t e a c h e r  s a y s ,  i n  a g e n t l e  t o n e  of v o i c e ,  "That 
w a s n ' t  very n.ice." 
N. r e p l i e s ,  "Yes, b u t  i t  was fun."  
The t e a c h e r  t h e n ,  w i thou t  c h a s t i s i n g  N . ,  r e d i r e c t s  
h e r  behavior ,  say ing ,  " I f  you want t o  smash one,  
smash mine." (p.m. 4 )  



In .  t h e  same manner, r u l e  b r e a k i n g  i s  n o t  cons ide red  
. . 

d e l i b e r a t e  b u t  is  a t t r i b u t e d .  t o .  f o r g e t t i n g .  For  example: 

L. i s  o n  h i s  b ike .  aga in  on t h e  i o rb idden  s i d e  of  
t h e  room. The t e a c h e r  s a y s  ,. "I t o l d  you t h a t  any- 
one on t h e  wrong s i d e  w i l l  have t o  g i v e  t h e i r  b i k e . ?  
up. I ' m  r e a l l y  s o r r y ,  L. ,  b u t  n e x t  t i m e  y o u ' l l  
remember, won ' t .  you?" (p.m. 4 )  

"Punishment" i s  conf ined  t o  i s o l a t i o n  from t h e  group: no'..' 
. . 

o t h e r  p h y s i c a l  o.r depr i .va t iona1  measures were e v e r  observed.  

I s o l a t i o n  i t s e l f  was u s u a 1 . l ~  i n t ended  more t o  ensu re  

s o c i a l  c o n t r o l  v is-a-vis  t h e  rest of  t h e  group t h a n  t o  " teach  
- . .  

t h e  d e v i a n t  a ' l e s s o n . " .  Punishment i s  r a r e l y  d e f i n e d  a s  

--. such t o  the  child; r a t h e r ,  h e  i s  g i v e n  a measure of c o n t r o l  

ove r  h i s  f a t e ,  s o  t h a t  i s  n o t  s u b j e c t  t o  s e l f - r e c r i m i n a t i o n ,  

choosing,  as he  does ,  h i s  own d e p r i v a t i o n .  This  i s ,  o f  

course ,  c l o s e l y  connected w i t h  coe rc ion  reduc-;:ion. I t  
. - 

means, i n  e f f e c t ,  t h a t  when t h e  c h i l d  i s  punished i t  may 

s e e m  l i k e  a s p e c i a l  t r e a t  t o ,  t h e  o t h e r  chi1dz:en and n o t  a  

n e g a t i v e  s a n c t i o n  a t  a l l .  Th is  a c t u a l l y  occu r red  many 

t i m e s .  For example: 

P. is  misbehaving. . The t e a c h e r  . d i s c i p l i n e s  him b y  
p l a c i n g  r e s p o n s i b i l i t y  f o r  t h e ' d i s c i p l i n e  w i t h .  
him: "P. y o u ' r e  be ing  naughty. S h a l l  w e  .si t  you 
i n  a  c h a i r ? "  . He r e p l i e s ,  "No!" and no th ing  happens 
t o  him, L a t e r  she  does ask him t o  s i t  i n  a c h a i r  

: by h i m s e l f ,  b u t  t h i s  .is pe rce ived  as a  s p e c i a l  
. . . p r i v i l e g e  r a t h e r  t han  a  punishment, and s e v e r a l  

o t h e r  - c h i l d r e n  go t o  s i t  w i t h  him. ( a . m .  3)  

Thus, t h e r e  are only.  t h r e e  s i t u a t i o n s  i n  which t h e  
. . 

problem o f ,  hand l ing  deviance ar is :es :  acts of  i n t e r p e r s o n a l  

agg res s ion ,  b reak ing  of p rocedura l  r u l e s ,  and t h r e a t s  t o  

group c o n t r o l .  I n  none of t h e s e  does t h e  c h i l d  s u f f e r  

. . ' punishment or: . l o s s  of  esteem; he would s e e m  t o  have l i t t l e  

. . 



' r e a son ,  t h e n  w i t h i n .  t h e  nursery  schoo l , .  t o  expe r i ence  g u i l t .  
. . . . 

. . 

Trauma Reduction Mechanisms f o r .  Coping w i t h  unpleasan tness  - . . 

. . . . - .  

u n p l e a s a n t n e s s  r e f e r s  t o  a m o t i v a t i o n a l  dimension : why 

people  do t h i n g s .  . The n u r s e r y  schoo l :  t a k e s  a h e d o n i s t i c  

v iew o f  mo t iva t ion ;  people  do th ings .  because t h e y  f i n d  .them 

To do 'something t h a t  does  n o t  p rov ide  . . . 

. . 
g r a t i f i c a t i o n  i s  t r auma t i c ;  f o r  c h i l d r e n ,  t h e  ideo logy  goes ,  . . 

t h e  g r a t i f i c a t i o n  should  be  f a i r l y  immediate. To maximize 

mo t iva t ion ,  t h e n ,  t h e  school  must make e v e r y t h i n g  "fun," 

.Trauma reduc.t ion f o r  unpleasan tness  c e n t e r s  around a n . i n -  

s i s t e n c e  on t h e  p l e a s u r a b l e  a s p e c t s  of  e v e r y t h i n g  concerning 

t h e  c h i l d  a n d  t h e  manufacturing of  "fun"  f o r  even unpleasan t  . 
. . 

even t s .  

F i r s t ,  unpleasan tness  i s  handled by t h e  t e a c h e r s  " 
s t r a t e g y  o f  i n t e r a c t i o n  wi th  t h e  c h i l d r e n .  A c h e e r l e a d e r  - 
Pol lyanna  . ro le .  i s  played.  . By s t r e s s i n g  how wonderful  . . . . 

. . 
. . 

e v e r y t h i n g  about  i i f e ,  s choo l ,  and t h e  chi:id i s ,  t h e  t e a c h e r s  . . .  
. . 

. . 

i n t e n d t o  g e n e r a t e  a comparable enthusiasm f o r  t h e s e  ... . .. . '  . . 
. . 

. . .- . - . . 

t h i n g s  on t h e  p a r t  of  t h e  c h i l d *  I f  h e  i s  t o l d  h i s  a r t i s t i c  . .  . . . ' .  . . .. . . 

o u t p u t  i s  w o n d e r f u l , ,  he w i l l  f i n d .  it p l e a s u r a b l e  and .be  
. . 

mot iva ted  t o  c o n t i n u e ;  i f  he i s  t o l d  l i f e  i s  w o n d e r f u 1 , h e  . , 

. . 
I: . , . .  . .  . 

w i l l  f i'?d i t - n o n - t r a u m a t i c .  . o n l y  p l e a s a n t .  b e l i e f s  . about him- 
. .. . . 

, . 

s e l f  a i d  t h e  world a r e  encouraged;  t h e  c h i l d  is n e v e r  re- 

q u i r e d  t o  f ace  u n p l e a s a n t  f a c t s .  (Th i s -  i s ,  of  cou r se ,  r e -  . : 
. . .. . 

l a t e d  t o  .coe.rcion and 'guilt reduc t ion .  ) , . The c h e e r l e a d e r  - + .. . . . . .  

Pol lyanna - l i k e  t e a c h e r s  show ' t h i s  a lmost  u n i v e r s a l l y ,  . . 

. .. 

even  cqncerning un impor tan t  ma t t e r s .  . For.' example: 
. . . .. . . 



. . 
- .  

.. ..4g-. : 

. .  . . . 
. . . . . . 

Across- th i .  room E. i s  t a l k i n g  . t o  a s t u d e n t  .. 

. t e a c h e r ,  - E: " I n  -ou r  'bathroom..my .mommy fourid .. 

a ladybug." . The t e a c h e r  - r e p l i e s ,  "A LADYBUG? 
Ladybu-gs a r e  n i c e ,  It -. E. s a y s ,  "I have a .  iadybug. ". 
The- . t eache r  s a y s  ,. ."You DO?'' E.. . s a y s ,  "Yeah,'' . . . . 
And t h e  t e a c h e r  - r e p e a t s ,  " ~ a d y b u g s  are.. n i c e .  " .. . . . 

(p..m. 4 )  

Another t e a c h e r  p re sen ted  a . s i m i l a r  k i n d  o f  '. '%un- philosophy" . . 
. . 

. . .  
. . . . . . .. 

. a t  t h e  c l a y  . t a b l e :  . - .  . 

. - . N 6 :  " I ~ ' S . S O  messy." . , 

Teacher: .  " Y e s ,  b u t  it f e e l s  s o  good.". . .  - . . 

L a t e r ,  t h e  : t eache r  says-, - ." lsnl  t . - t h i s .  fun?$. - : 
A b o y  a t  t h e  same. table s h o u t s ,  . . "Look. a t  
mine! " The t e a c h e r  s a y s ,  " G e e ,  i s n ' t  t h a t  . . 

. .. 
love$y? I eish I knew how' . t o  : do t h a t  1:" 
(p.m. 4)  . . 

. . 
4 . . .  . 

. . j .  

. . .  .. .. . . . On a n o t h e r  occas ion  a s t o r y  i s ' i n t r o d u c e d  by t h e -  t e a c h e r  as 
. . 

- > . . . " t h e  f u n n i e s t  t h i n g  I.,:think I ' G k  ever r e a d .  " (p.m. 4 )  . - 
. . . . 

The c h i l d  i s  never  given.  any . r ea son  t o  doubt t h a t  he and : 
.. . 

t h e  world  are wonderful .  Every comment .he o f f e r s  ,'. every .  ,,. 

. pbsses s ion  . . . h e  e x h i b i t s ,  e v e r y .  . . a r t i s t i c  e n d e a v o r  he per-  

forms -- - a l l  are- g r e e t e d  w i t h  what- might be  ' conserva t ive ly  
. . 

- . , termed "gushing c r i e s  of approval"  from t h e  t e a c h e r s .  

" I s n ' t  t h a t  marvelous?" and " I s n '  t t h a t  love ly?"  a r e  s t o c k  

comments. Negative e v a l u a t i o n s  s imply do n o t  e x i s t .  

':. I n  the '  same way, unpleasantneSs i s  e l i m i n a t e d  from t a s k s  

and demands by making them i n t o  games -- .something f u n  -- wi th  
. . 

p l e a s u r e  again '  thought .  t o  be a pr imary mot iva t ing  f a c t o r .  
. 

A t  1 -eas t  once , i n  every  s e s s i o n  ' it was ob-served, t h a t  a . . 

t e a c h e r  induced t h e  c h i l d r e n  t o  do something by t u r n i n g  
. . 

it i n t o a  game., . Clean up Time was o f t e n  tu rned  i n t o  a .. 

. . 
game of - s k i l l ,  f o r  example: "See- how- many b locks  'you 'can 

c a r r y  t o  t h e  c l o s e t . "  "See how f a s t .  yau' can do i t , "  e t c .  ' 



. . . .. - . .  . . . . . . . . .  . 
. . 

The chi ldren. :might  . . not want t o g o  t o  t h e  n e x t  event  o the r - '  . . 

. . .  
. . 

. - . . 
. . . . 

wise.  ~ x a m p l e s  of f a i r l y  e l a b o r a t e  . . t r a n s i t i o n  games in-  . . .  
. - - .  . . . . 

Tiptoe  airplane.? The t eacher  chants  "Tiptoe a i r -  
p lane ,  top toe  a i rp lane"  -- while  they a l l  hold out  
t h e i r  arms and titlt them l i k e  a i r p l a n e  wings -- 
" t i p t o e  airplane. . ,Stop!"  and then she  w h i r l s  
around t o  s e e  i f  she  can ca tch  anyone moving. 
(p.m. 4 )  

The'bus song, I t  c o n s i s t s  of r e p e t i t i v e  v e r s e s  -- 
about a c t i v i t i e s  connected with a  schoolbus.  The 
l a s t  verse  i n  t h e  song i s  changed i n t o :  "The 
ch i ld ren  i n  t h e  school ,  they fol low t h e  t eacher ,  
fol low t h e  t e a c h e r ,  follow t h e  t eacher . . . "  e t c , ,  
.&&dr-Ws, they a r e  a l l  moved ou t s ide ,  (p.m* 4 )  

"Where&.- oh - where. " 
The teacher  s t a r t s  t h e  ch i ld ren  on a  song r e f e r r i n g  
t o  t h e  s tuden t  t eacher  u p s t a i r s  s e t t i n g  up t h e  
j u i c e  and crackers:  "Where oh where i s  M r s ,  Hays, 
where oh where i s  M r s .  Hays, where oh where i s  M r s .  
Hays, way down yonder i n  t h e  paw paw patch ,"  She 
begins t h e  next  ve r se  wi th ,  "Come on c h i l d r e n  l e t ' s  
go f i n d  h e r ,  come on ch i ld ren  l e t ' s  go f i n d  her .  . . " 
and they a l l  s t a r t  moving u p s t a i r s  s i n g i n g ,  "come on 
c h i l d r e n  l e t ' s  go f i n d  her . .  .'I (p.m.,. 4 )  \ 

~n o t h e r  ins t ances  games a r e  used t o  s i l e n c e  t h e  chi ldren:  

To q u i e t  t h e  c h i l d r e n  down before  t h e  snack i s  
served,  t h e  a s s i s t a n t  teacher  s e a t s  them a l l  a t  
t h e  s e t  t a b l e s  and says:  "Push t h e  napkins away, 
p u t  your heads down, and l i s t e n  f o r  l i t t l e  sounds; 
w e  want no t a l k i n g  a t  a l l .  T h i s  i s  a  l i s t e n i n g  s t o r y  
t o  l i s t e n  f o r  d i f f e r e n t  noises ."  Outside t h e  room 
t h e  o t h e r  t e a c h e r  makes var ious  f a m i l i a r  noises :  
knocking, r a t t l i n g  hangers,  e t c ,  The a s s i s t a n t  
asks them t o  r a i s e  t h e i r  hands and t e l l  what they 
heard.  I t  seem t o  be an e f f e c t i v e  game, because 
they a r e  a l l  q u i e t .  (a.m. 4 )  

. . 

At ten t ion  t o  s t o r i e s  i s  o f t e n  secured,  s i m i l a r l y ,  by , ' 

. . . . 

c r e a t i n g  a  p leasan t  game associ.ated with. them, p r imar i ly  
. . . . 

guessing games,. .e. g . ,  guessing t h e  ends of l i n e s  i n  rhymed 

s t o r i e s ,  guessing,  "hat co lor .  t h e  t eacher  - i s  hold ing  u p ,  e t c ;  
. . . . . . 

The p leasan t  a s p e c t s -  of c e r t a i n  t a s k s  are '  emphasized i n  



. - 

o t h e r  -ways than .  -by-gaine,s. For .  example, h o l d i n g  t h e  door . .  

. .  . . .  . 
. .  . .  

- . . . 
. . . . 

open f o r  t h e  res t  o f .  t h e  group o r  c a r r y i n g  t h e .  was tebaske t  
. . 

. . 

ar0un.d f o r  c h i l d r e n .  t o  d e p o s i t  t h e i r  snack . . napkins  i n  a r e  
/ .  ' . I  

c a l l e d  :special Honors. From t h e  c h i l d r e n 1  s eagerness  t o  

be chosen from such t a s k s ,  t h e r e  seems t o  be  a g r e a t  d e a l  

. . of . + F . % ~ ' I u B ~ ~ . ~  t h e s e  g e n e ~ a t e d  , ,. . . . . . . 

Since  p r a c t i c a l l y  eve ry th ing  t h e  c h i l d  i s  asked t o  do 

i s  s t r u c t u r e d  s o  as t o  maximize t h e  " fun"  o r  p l ea su reab le -  

n e s s  involved ,  s t r e s s i n g  coerc ion ,  g u i l t ,  and unpleasan t -  

n e s s  reduction, t h e  c h i l d '  is  g iven  no reason  f o r  making any- 

thing but a h e d o n i s t i c  commitment t o  t h e , s c h o o l .  

Trauma Reduction Mechanisms fa r  Coping w i t h  C o n f l i c t  - -  - 
t 

The nu r se ry  schoo l  b r i n g s  t o g e t h e r  a group of c h i l d r e n  

of  unequal  s k i l l - s  and p l a c e s  them i n  a s i t u a t i o n  of  

p o t e n t i a l  c o n f l i c t  over  t o y s ,  r e c o g n i t i o n ,  and p r a i s e ,  A t  

home they  may- have had t h e  e x c l u s i v e  u s e  of t o y s  and t h e  un- 

d i v i d e d  a t t e n t i o n  of  mother, b u t  a t  s c h o o l  t h e r e  a r e  

twenty-two c h i l d r e n  and only 2 o r  3 t e a c h e r s ,  The poss i -  

b i l i t i e s  f o r  unhea l thy  compet i t ion  are g r e a t .  Trauma 

r e d u c t i o n  i s  in t roduced  t o  remove c o n f l i c t f u l  e lements  from 

t'he organiza t ion . .  I n  a d d i t i o n ,  - it .se.Z-ves t o  p repa re  t h e  

c h i l d  f o r  t h e  b u r e a u c r a t i c  w o r l d , - i n  which. coopera t ion  i s  

presumably more impor tan t  than  compet i t ion .  

C o n f l i c t  an.d compet i t ion  a r e  d e f i n i t e l y  de-emphasized 

i n  t h e  nu r se ry  - s choo l .  There .are no - g o l d  s t a r s , .  Ao p r i z e s ,  

no winners.  16 f a c t ,  t h e r e  . a r e  no "achievements" i n  t h e  



. . - .  . . . . . . . - . . . . . .  . . 
. . .  

. . .  . n u r s e r y  school  which can be thg b.asis o f  - .  d i f f e r e n t i a l  
. . .  . . . . . .  . . . . . . .  . . . . 

. . .  

. ' r ewards ,  : nor "are : there  any @qpgtions to serve a. dlf- 
. . . . . . . . .  . . . .  - . .  . . 

. . .  . . .  . . . . . . .  - f ~ r ~ ~ i a l ' p u n i s h m e n t s .  -8ather ,  :there are expl ic i t .demo-  
. ; . . . .  ... . . . . .  . . . . . .  ... . _  . .  . . .  . . . .  . . . . . . .  

. . .  . . . .  . . .  . . . . .  . . .  ~ ~ ~ . . : .  . . c$&kicnq&ns . . .... . . ; sharing . and equa l i ty .  The organ&zation i s  
. , . . 

,-. . . . 
. . .  . . . .  . . .  

: .  
: o ' t$en tedaround  t h e  i d e a  t h a t  every c h i l d  i s  j u s t  a s  good 

. . . . . .  . . - .  . . . . . . .  
. . ' a s . e v e r y  other, ,  o r ,  s i m i l a r l y ,  t h a t  no c h i l d  i s  any b e t t e r  

' than any o t h e r .  No oppor tun i t i e s  a r e  presented  f o r  s t a t u s  
. . .  . . .  . . 

' . .  d i ' f f e r , en t i a t ions  t o  a r i s e .  Every c h i l d  i s  e n t i t l e d  t o  h i s  
. . ,  

. . . . 
. . 
. . t u r n  as  door-opener, wastebasket,  c a r r i e r ,  Faqner ( i n  Farmer 

. . .  4 .  , .  

i n  t h e  D e l l ) ,  o r  " l e a d e r , "  i n  a  game involving a  l eader .  
8 .  . . . 

I n  f a c t ,  s ta tus-seeking  may even keep a  c h i l d  from t h e  
. . 1 I 

temporary honor of being " l e a d e r , "  For example: 
c + 

. . . . . . - M.B.. g e t s -  up and wants t o  l ead  t h e  next  song. The. 
. . .. . . teacher  says  t h a t  she d o e s n ' t  t h ink  ,they need a  -- 

leader. D. i s -  quick t o  t e l l  M.B. t o  s i t '  down: 
" S i t  down, M. No l eaders .  " A t :  the ,  end of t h e  song, . 

D. s t ands  up and says ,  " I ' M  going t o  be the"1eader.Y' . 
. . But M...R., i n  a  non-pushy way, had a l s o  expressed a  

. . 
d e s i r e  t-o be t h e  l eader ,  s o  t h e .  t eacher  chooses him. 

. . . . Next they play Farmer i n  t h e  D e l l ,  and ,911 t h r e e  boys 
. .  want t o  be Farmer. The t eacher  chooses a  g i r l :  

(a.m.. 4) .  . . .  , . 
. . .  

. . 

when t h e r e  i s  d i f f e r e n t i ' a l '  t rea tment ;  i.t i s  accorded t o  
. . . .  

a . . ro le  and not  t o  a  person. It is '  t h e .  r o l e  o f  " leader"  or 
. . .  

. . 

. . . .. t h e '  r o l e  .of Farmer t h a t  . rece ives  s p e c i a l  p r i v i l e g e .  and. not  
. . 

' the '  person- playing it. A c e r t a i h  . . amount 6 f  f u s s .  i s  mad? 
. - 

. . .  over  .a c h i l d 1  s b i r thday ;  h i s  .mother b r i n g s  cupcakes and he' ' 

. 

. . .is teinporarily a  s p e c i a l  peqson. ~ u t  t h e  recogni t ion  can be . . .  
- . . . . . 

, . 
., : - .  seek ' a s  accorded t o  h i s  r o l e  a s  a i r t h d a y  Child and n b t  t o  him 

. . 

. . ' .  ' as. a .  person. This ro le ,  i s  no t  only . in terchangeable '  d a i l y  

: with.  r e s p e c t  t o  oc'c~ipants, but  it fs a l s o  equa l ly .  ~ v . a i l a b l e '  . , :. : ..' 

' . : ;. 
1, ... 
. : .  t o  everyone. , A shy; withdrawn g i r l  i n  t h e  three-year-old 

. . . . - .  . . .  . . . .  . . .  . . .  . . . .  . . . .  . . 

. . . . . . 
. . . . 

. . . . . . ... 



. . 

class who r a r e l y  p layed  w i t h  t h e  o t h e r  c h i l d r e n ,  was charac- 

t e r i z e d  by one of  t h e  t e a c h e r s  on h e r  b i r t h d a y  a s  . " a c t i n g  t h e  

s t a r  q u i t e  openly."   his behav io r  d i sappea red  on subsequent  

days ,  when s h e  w a s  no 1 o n g e r . t h e  ~ i r t h d a y  G i r l ,  

S t r i c t  e q u a l i t y  i s  ma in t a ined  w i t h  r ega rd  t o  

p r i v i l e g e s  ( s o  f a r . a s  t h e  t e a c h e r s  know), For example: 

A g i r l  a sks  t h e  t e a c h e r ,  "Can I co lo r?"  The t e a c h e r  
r e p l i e s ,  "Oh honey, I ' m  a f r a i d  we won ' t  have t ime ,"  
The g i r l  s a y s ,  "Then how come t h e y ' r e  doing i t ? "  
p o i n t i n g  t o . t w o  c h i l d r e n  a t  t h e  n e x t  t a b l e .  The 
t e a c h e r  q u i c k l y  hands h e r  a p i e c e  of  paper  and 
crayons,  ( a . m .  4 )  

J u i c e  and c r a c k e r s  i s  a l s o  d e f i n i t e l y  an e q u a l i t a r i a n  occasion,  

There i s  a s p e c i f i c  " f a i r "  o r d e r  i n  which graham c r a c k e r s  

a r e  passed o u t ,  and no one can have seconds u n t i l  everyone 

has  had f i r s t s ,  no t h i r d s  u n t i l  everyone has  had seconds,  

etc. The c h i l d  who w a i t s  t h e  l o n g e s t  g e t s  an e x t r a  measure 

of p r a i s e  from t h e  t e a c h e r ,  b u t  t h e  o r d e r  i n  which t h e  c h i l -  

d r en  a r e  s e rved  i s  random from day t o  dayo  

B y  p rov id ing  enough t o y s  and a c t i v i t i e s  f o r  everyone,  

t h e  nu r se ry  schoo l  hopes t o  e l i m i n a t e  c o n f l i c t  over  s c a r c e  

r e sou rces ,  The t e a c h e r s  do t h e i r  b e s t  t o  avoid  f a v o r i t i s m  

and show e q u a l  a t t e n t i o n  t o  a l l  t h e  c h i l d r e n .  C o n f l i c t s  do 

arise, however, due t o  t h e  f a c t  t h a t  t h e  s choo l  d o e s n ' t  have 

one of every toy  f o r  every- c h i l d  no r  i s  t h e r e  room f o r  ' 

everyone i n  every  a c t i v i t y ,  These -are '  handled by an imperson- . . 

a 1  p r i n c i p l e ,  t h e  norm of s h a r i n g -  Toys a r e  sha red ,  t u r n s  

a r e  shared ;  t h e r e  can be no monopolies on anything.  Two 

g i r l s  i n  t h e  a f t e rnoon  c l a s s ,  f o r  example, enjoyed p l ay ing  

t h e  piano.  They w e r e  bo th  t a k i n g  l e s s o n s ,  u s ing  t h i s  a s  an 



oppor tun i ty .  t o -  p r a c t i c e ,  and they., p layed  much. . .  b e t t e r  . t h a n  
.. - 

t h e  o t h e r s ,  But they .would  c o n t i n u a l l y  . . be shooed-away. . . from 

t h e  p i a n o  s o  t h a t  o t h e r  c h i - l d r e n  cou ld  have a chance t o  bang 
. . 

on 'it. non-melodiously . , There are many. o t h e r  example's of 
. . 

t h e .  use  of  , t h e  impersonal  e q u a l i t a r i a n  p r i n c i p l e :  A - . 

- .  R. had a ,  b ike ;  L. g o t  it because "we s h a r e , "  R D  
now wants  i-t back. L. s ays  he. j u s t  got. it, So . . 

. t h e  t e a c h e r  s a y s  - t o  L. , ''once around t h e  room and 
t h e n  g i v e  it back,"  L. r e p l i e s ,  "But t .hen I 

. . won' t have a bike., " The t e a c h e r ' s  answer i s ,  
. . .  . 

"Some days  you do and some -days you don' t, " (p.m& 4 )  

-L, took t o o  -many seconds o n  j u i c e  and c r a c k e r s .  
The t e a c h e r  s a y s ,  "Some people  are f o r g e t t i n g .  
Remember t h a t  i f  we t a k e  t o  much f o r  seconds,  

. t hen  when someone, else. wants s econds  t h e r e  aren-'  t 
any and t h e y t ' r e  sad .  . ~ r e n ' . t  . .  you s a d  when you. 

. c a n ' t  have seconds?"-  (p.m. 4 ) -  . . 

a d  : 
Teacher-: "The toys-  belong t o  a l l  t h e  c h i l d r e n , .  I f  
you weren't . p l ay ing  with:  it .and he  took  it, t h e n  
--i-t's h i s  t u r n  t o  p l ay  w i t h  i t . "  (pornc 4)  

To invoke t h e  norm o f  s h a r i n g  i s  almost  an au tomat ic  
. . . . 

r e s p o n s e  o f  t h e  teachers . t o  any p o t e n t i a l  c o n f l i c t  
. . 

s i t u a t i p n ,  even i f  s h a r i n g  might n o t  p a r t i c u i a r l y  be t h e  

i s s u e ,  . For  example: . .  

' L. has ,  a dump tru 'ck ( i n  t h e  sandbox) and needs 
- customers t o  g i v e  him s a n d - t o  dumpc H e  y e l l s ,  

"Who w i l l  g i v e  m e  d i r t ?  Who w i l l  g i v e  m e  d i r t ?  
Who w i l l  g i v e  me d i r t . ?  Who sill g i v e  m e  d i r t ? "  

-. . 

L . ,  r e p l i e s  i n  an- answering c h a n t ,  "Nobody, 
nobody, nobody, nobody!" 
L: whines t o  a near-by t e a c h e r ,  "He s a i d  no- 
body! " The t e a c h e r  ,- without '  looking  around,  . s a y s  . . 

. t o  t h e  c h i l d r e n  i n  t h e  sandbox, "We must s h a r e ,  " 
- . 

(p.m.. 4 ) '  

. . The norms.of  e q u a l i t y  and s h a r i n g  -are t h o u g h t  t o  l e a d  
. . , .  

very  smoothly i n t o  h e a l t h y .  coope ra t ion  and ad jus tmekts  . t o  
. . 

groups;  t h e  n u r s e r y  - schoo l  o f f i c i a l l y  and E o n - r i a l ~  minimizes  
- .  

. p e e r .  c o n f l i c t .  - .  



Thus, w e  have an o r g a n i z a t i o n  w i t h  a  p a r t i c u l a r  

p s y c h i a t i o n  g o a l  handed down t o  it by t h e  l a r g e r  s o c i a l  

system: t o  produce h e a l t h y  psycho log ica l  development through 

the. o r g a n i z a t i o n a l  e l i m i n a t i o n  of  a non- f u n c t i o n a l  emotion, 

a n x i e t y , a s  d e f i n e d  by t h e  neo-Freudian e t h i c .  The 

- . o r g a n i z a t i o n  a t t empt s  t h i s  v i a  trauma r educ t ion :  e l i m i n a t i n g  
. . . . 

o r  m i t i g a t i n g  c e r t a i n  " t r a u m a t i c  s i t u a t i o n s .  " These 

s i - t u a t i o n s  d e f i n e d  by t h e  i deo logy ,  a r e :  (1) uncz-rtr?..r.;y +.- . . 

l i m i t e d  by formal  procedures  and r o u t i n e s  and t h e  

c l a r i f i c a t i o n  o f  r o l e  r e l a t i o n s h i p s ,  as w e l l  a s  s p e c i a l i -  

z a t i o n  of  a c t i v i - t y  wi th  - r e s p e c t  t o  t i m e  and p l a c e ;  ( 4 )  

coe rc ion ,  l i m i t e d  by a  l ack  of s p e c i f i c  r u l e s  o r  b e h a v i o r a l  

e x p e c t a t i o n s  and a d i s g u i s e d  use  o f  power; (-5) g u i l t ,  
. . 

1 i m i t e d . b ~  n o t  ho ld ing  t h e  c h i l d  consc ious ly  o r  i n t e n t i o n -  
. . 

a l l y  r e s p o n s i b l e  f o r  any1 a n t i s o c i a l  o r  ru le -break ing  a c t s ;  

( 6 )  unp leasan tnes s ,  l i m i t e d  by t h e  a t t empt  t o  p rov ide  a  

"fun"  view o f  . t h e  world .  and by making .games o u t  of  t a s k s  o r  
. . 

r e q u e s t s ;  ( 2 )  s t r a n g e n e s s ,  l i m i t e d  by r i t u a l i s t i c  emphasis 

on t h e  familiar ,and t r a d i t i o n a l ;  . ( 3 )  mystery,  l i m i t e d  by.  

p r e s e n t i n g  t h e  world  a s  r a t i o n a l ,  l o g i c a l ,  unders tandable ,  

and mundane; and ( 7 )  c o n f l i c t ,  . . , , l im i t ed  by t h e  ' l a c k  of  

o p p o r t u n i t y  f o r  c o m p e t i t i o n  o r  d i f f e r e n t i a l  achievement 

and- an e x p l i c i t  democrat ic  norm of s h a r i n g  and e q u a l i t y ,  

What kind.' of  o r i e n t a t i o n s  s t e m  from such p s y c h i a t i o n  

p a t t e r n s 3  These can b e s t  be d e s c r i b e d  by c a l l i n g  t h e  

c o l l e c t i v e  p . roduct .of  t h i s  nu r se ry  s c h o o l . a n  o r g a n i z a t i o n  

Chi ld .  . 
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. . . ... ~ r g a r i ~ z a t i o n .  The . o rgan iza t ion  . .  . . . . .  . . :has  more ,  r e a l i t y  t h a n  any . 
. . .  . .. , . . . . 

. . 
i n d i v i d u a l ;  t h e  o r g a n i z . a t i o n  i s  permanent .whereas t h e  

. . . - . . 

i n d i v i d u a l  i s  temporary; .  t h e - .  i n d i v i d u a l -  must adapt  t o .  t h e  
. . . . 

r e a l i t y  of t h e  o r g a n i z a t i o n .  what t h e  i k d i v i d u a i  does by 
.. . 

himself  o r  f o r  -h imse l f  when t h e  .organi .zat ion . . provid-  "S no 

p a r t i c u l a r  e x p e c t a t i o n s  i s ' l e s s  r e a l ,  t han  what isgiven by 
. . 

t h e  organiza t ion . .  i he c h i l d  o r i e n t s  h imse l f  t o  t h i s  r e a l i t y ,  
. . 

t hen ,  and comes t o  f e e l  more comfor tab le  - wi th  t h i n g s  t h a t  
. . 

. . 

are. real . . i n - t h i s  s e n s e  t h a n  w i t h  t h i n g s  which a r e  l o o s e '  and 
. . 

f l e x i b l e  and which' migh-t r e q u i r e  ' c r e a t i v i t y ,  imagina t ion ,  and 
. . 

innova t ion .  The. c h i i d  e x h i b i t s  a  r a t i o n a l i z a t i o n  of  . h i s  

world analogous . t o  t h e  r a t i o n a l i z a t i o n  i n  bureaucracy.  
- .  . . 

Most of  t h e  c h i l d r e n  favored  programmed a c t i v i t i e s ,  o r  

ones  - i n  which s t r u c t u r e  could  be  maximi'zed, ove r  f r e e  p l ay  

and f a n t a s y  . "Clean .up t i m e ,  ' '-for example, was a  f a v o r i t e  

: of most of t h e  c h i l d r e n ;  They would o f t e n  p l ay  r a t h e r  

l i s t l e s s l y  du r ing  .the f r e e  p l a y  s e s s i o n ,  b u t  when t h e  

t e a c h e r  would i n d i c a t e  it w a s  - t i m e  t o  p u t  t h e  t o y s  away, 

they  would throw themselves.  e a g e r l y ' i n t o  t h e  s t r u c t u r e d  a c t  

of  c l e a n i n g  up. I n  f a c t ,  Clean Up Time even came t o  be  

a n t i c i p a t e d  by t h e  c h i l d r e n :  

Teacher p l a y s  a chord on t h e  p iano  and t h e r e ' s  
a '  spontaneous y e l l  of  " c l e a n .  up t i m e ! "  But the  . 

. . . t e a c h e r  . e x p l a i n s  t ha t  No, w e  j u s t  wanted t o  count  
them. They appear :  d i s appo in t ed .  . (a.m. 4 )  

L. comes i n  t o  announce c l e a n  Up T i m e .  Teacher 
has  t o  check.. I t  i s n ' t  t ime  y e t .  So L. runs  

. . around w i t h '  ano the r  boy by t h e  hand, ' shout ing ,  
"Clean Up. Time i s  almost  here !  Clean Up T i m e  i s  

. almost  here!" They soon have t h e  whole c l a s s  
;chanting and a c t i v e l y  .engaged . in c l ean ing  up, even 
though.3.t  i s n ' t  t i m e  y e t .  (p.m. 4 )  



. . . .  - .  . . . . . . . . .  . . . . . i _ . . . . - .  

. one. . :g.;oub . of - aggress ive  ch i ld ren  'e&&cialiy.. l i k e d  t h e  c l ean '  
. . . . . .  . . . . . . .  . . . . 

. . 
' .. 

. . , . . .  . - . . . . , . 

. Up Time, ; i t u . ' a l i z i n g i t ,  . . a t t e m p t i n g . t o  c o n t r o l i t  vis-a-vis .  :-  . . 
. . . . . . 

. . . . . . . . 

. . 
o t h e i  - c h i l d r e n , .  and drawing- out  t h e '  amount o f .  time ,.it. t-ook 
. . 

them: :- 
. . .  -.. 

F i n a l . 1 ~ ;  it '-s-. c iean  up time. 'Lo , Ro , -and- -E . -love- - 

Clean  'up. .~ime.  -- - they can now',.make l o t s  o f .  nois'e 
.and des t roy  th ings  (e.g. block-. ed i f i ces . )  and . i t ' s  : .. - . 

a l l  l e g i t i m a t e  ' .LI..:' takes '  big,  b locks .  away' from M. . . 
- . . . .  ( a ,  g i r l )  , -"s-aying,. - "1' 11 take  t h i s ;  : i t ' .s  t o o  heavy ... 
~..fpji;.~~~ikyou'~.'' ... . . . .  'M. r e s i s t s , .  ' .  The ' t e a c h e r  then: t e l l s  : .. . .  -..!+, .:.. 

them: th'ey':'re-, t ak ing-  too much t i m e .  L. . r e p l i e s ,  . :  .- 
.L:.k... 8 . .  

. . . .  "~ev'lre'; f ;Tiking:-.a l o t '  of .:.time' . . .  ... because.. we need a  l o t  
:-. .. :of 'time." (porn.* - 4 )  . . ,  . . -* 

. . . . . . 

. . . .  

. . . . ThO-desire  f o r  s t r u c t u r e  was a l s o  i l l u s t r a t e d ~  one 

morning when t h e  t e a c h e r  changed h e r  r o u t i n e  s l i g h t l y ,  

s o  t h a t  t h e  c h i l d  had non-directed a c t i v i t y  a f t e r  t h e  snack 

i n s t e a d  of some d i r e c t e d  group a c t i v i t y .  The c h i l d r e n  appeared 

- _ l i s t l e s s  and uncomfortable, some s i t t i n g  on t h e  couch o r  

f l o o r  without  anything. The t eacher  commented, "They' re 
F 

d e f i n i t e l y  f loundering,  because they had expected t o  be 

d i r e c t e d  a t  t h i s  t i m e . "  ( a . m a  4 )  The ch i ld ren  a r e  more 
. . . .  

comfortable -wi th  what i s .  " r e a l " ,  ( a s  d e f i n e d  f o r  t h e m  i n -  t h i s  
. . 

p a r t i c u l a r  s i t u a t i o n  by what i s  re-occurrent  and given) 

than  with what i s  l e f t  up t o  t h e i r  imaginat ions.  

The c h i l d r e n  a l s o  seem .cogn izan t  of t h e  g r e a t e r .  . . . .  
. . 

. . 

import-an.ce.-of ac t l la l  r o l e  r e l a t i o n s h i p s  . than any r o l e s  they .- . . . .  . -. . . . .  . - 
. . 

. .  . . .  might. inven t  i n -  play.. Play is..:thus non-binding and 
. . . . 

. . 

minimally i n v o l v i n g ,  . e a s i l y  i n t e r r u p t e d  by t h e  presence of 
. - 

. . 
. . .  . . 

t h e  te.acher.  heir r e l a t i d n  t o .  h e r  is more important ,  more 

r e a l ,  than. t h e i r  r e l a t i o n  t o , t h e i r .  own p i a y .  When ' a  t eacher  . 

, 
comes near  a  groap o r  .an i n d i v i d u a l  engaged i n  some play 

. . 



. C 

act iv i ty ;  the play w a s  sasually dropped . . i n  ardet t o  ' in teract  . . ' __ ,-'.. . _ .  , . 
-. . : ! ..A . .  . .  . . 

I : . , . .  . - .  

w i t h  t h e  teacher;,   it her the childlen would skep ouf of . ' 

. . .  
: >. . . . .- . 

. . 
-. .z- 

. . . . ' f 
. . 

their ay roles momentarfly i n  order. to p.oLnt ' cut, to me .. b ..%, . 
. . . . .  . . . . . .  . 

teacher what :they were doing - i n  the play,  or they would begin . .  
. ... 

. . 
. - 5:. -.. talking t o  her about . sornethin~ unrelated t o  t h e i r  play and - .  

. . 
. . 

play roles. This again i s  similar to an adaptatibn t o  . . . . 
. . . .. 

bureaucracy --.a bureaycrat shouldnot get soinvolved i n  a ,  . . 

part.icular task .of his own that h e  could not' disengage him- 
. . .. 

self from it in order t o  preserve his. important role. . . 
. . 

relationships in the hierarchy of the organization, In the 
. 1 numry  school, the &iP& laat& committed t o  the success- . 

f u l  carrying out of the play activity i s  the most easily . 
distracted and disengaged, of course., while the leadem in 

the play situation who are the most comm~tted t o i i t o  are 
, 

eRe gelakively least distracted the ir  real sst extezimib 

cycles around the big room, engaged i n  an extremely loose 

play situation i n  which one was the mother and the other :the 

childp and the c h i l d  war:: !:.: r:. i..ng threatened. by.  a l i o n ,  The 

sct:~a% act iv i ty  coAsister.2 LJE riding the t r i c y c l e s  around 

and around. When the  teacher suggested a "boat r i d e t l '  how- 

ever, (i.ei, rocking back and forth in a child-sized rowboat 

in the morn) both gir l s  imediately g o t  off the tricycles and 

into the boat. , ( a . m .  4 )  T h i s  kind bf occurrence &as 

several . . implications :. it-- indicates  :both non-:in-~olvepent in 
. . 

their own play and .preference for a structured activity 
. . .  . 

i n  which they can interact with the teacher -- a "real" role 
. . 



r e l a t i o n s h i p  i n  t h e .  o rgan iza t ion .  . . . The . - c h i l d r e n  o f t e n  seek . .  . 
. - 

t h e ,  t e a c h e r s  company, fo l lowing  h e r  around, ho ld ing  h e r  

hand, and a t tempt ing  t o  sit n e x t ' t o  h e r o -  
. . 

. A s  would be expected from a  r e a l i t y  o r i e n t a t i o n  or-  

i g i n a t i n g  p a r t l y  i n . t h e  r educ t ion  of mystery, very l i t t l e  
. - 

pre tend ing- . ac tua l ly  occurred i n  play.  The experimental  

world of t h e  c h i l d r e n -  a s  medicated by . t h e .  nursery  school  

has  . . been p resen ted  a s  a r a t i o n a l ,  mundane p l a c e  i n  which 

i n e x p l i c a b l e  t h i n g s  do n o t  occur.  ~ e n c e , '  p re tending  , t h a t  
. . 

t h i n g s  a r e  o t h e r  t h a n  they a r e  i n  r e a l i t y  was no t  a s  
. . .  . .  . . . . . >.. 

common a s  would be:expected i n  c h i l d r e n  -of t h i s  age and - 
. .  ! a . I  ! ' 

n o t  as Frequent a s  t h e  t i m e  a v a i l a b l e  f o r  it. ~ o s t  p lay  
. . 

8 .  ! :  . , + '  8 '  

c o n s i s t e d  o f  performing t h e  a c t i v i t j . e s  d i r e c t l y  suggested by 
8 ; .  , : . ;  . 

i t  

t h e  foys and equipment a v a i l a b l e :  cl imblng on t h e  c l imbing '  
i , . S ' .  . , . , .  . . . . ! .  I .  . . : i ; , . '  ; : :  : . .  . 

appara tus ,  s l l d i n q  gown the s l i d e ,  +ding a  t r j c y c l e ,  
, , 1 . 1  , - ! ,  , : ; ; . I . .  ; : ! ! l b ; l  . .  

I :  

painting, bu i lq ing  . ,  : w i t p  . , b+ocbs, . , .  e t c .  . I .  What make-believe d i d  
. : I ;  . 

, . I 1 .  

occur  jn t h e s e  s i t y a t l o n s  w a s  usuaJ.ly.m$njy?a!. and c l e a r l y -  . . .  . , I l i a  , . 1 :  . , . . . . , . . .  ! I .  I .  

subord ina te  t o  t h e  rea*  p h y s i c a l  . a c t i v i t y .  . . . .  

Meanwhile, t h e  climbing appara tuses  a r e  jo ined  . . 

wi th  a  p a r a l l e l  board,  'which J. i s  s t r i d i n g  
across .  H e  s ays  t o  G.  :"This i s  t h e  s e a  and w e ' l l .  . 

g e t  c u t  up by sharks ."  J ,  is  among t h e  most 
imaginat ive of t h e  c h i l d r e n ,  . G ,  nods, b u t  doesn-. . . 

-do anything about pre tending ,  j u s t  cont inuing  t o  . . .. 
walk. ac ross  t h e  board,  L a t e r ,  J, invents  some 
p i s t o l s  f o r  them'. But they  -donB t r e a l l y  p l ay ,  
they ' re j u s t  cl imbing ' on t h e  boards and being 
g e n e r a l l y  aggress ive .  (a.m, 4 )  

Back downsta i r s ,  J., T . ,  and G. a r e  p l ay ing  wi th  
puppet t h e a t e r .  . They a r e  h i t t i n g  each o t h e r  '.s 
puppets wi th  t h e i r  own; then ,  they  begin t o  h i t  
each o t h e r '  wi th  t h e  puppets.  I t e l l  them I want t o  
see a  show, They move t h e  puppets b.y manipulat ing 
t h e i r  hands a  l i t t l e ,  b u t  w i thou t  doing anything 
r e a l l y  analogous t o  a c t i v i t y  o r  speaking. F i n a l l y ,  



. . 
. . 

-. J. says ,  "Pol ly  want a cracker1' over and. aver. 
' . - T. says ,  "Hello" i n  'an i m i t a t i o n  'of a l i t t l e  squeaky 

voice.  G. . s a y s  nothing.. G.. says  nothing. (a,me 4)  
.. . 

O f  . .  t e n  . . when pre tending  o r  "make b e l i e v e U  d i d  occur  it 
. . 

. . 
. . 

' : &n.tered about r e a l  props,  f o r  example, - i n  ' t h e .  d o l l  house, 
. . 

where t h e r e  was- a r e a l  . . s i n k  with real d i r t y  d i shes ,  a 

full s i z e d  c o t ,  and much a d u l t  c l o t h i n g  t h a t  could be pu t  

on. A g i r l  dec id ing  t o  be "mother," then,  need n o t  rely on 

h e r  imaginat ion,  o r  she  need no t  perform unseen a c t s  

challenging r e a l i t y ;  she could a c t u a l l y  wash d i shes  !' 

Even when there w a s  some degree of reversal. of reality, 

the  need far things to be reasonable was evident .  The 

fol lowing in terchange  i n d i c a t e s  t h a t  t h e  ch i ld ren  do n o t  

p r e t e n d .  a t  , w i l l ; - .  rather, t h e  -pretending must -make sense i n  . . 

. . , . .  . . . 

terms of t h e  game. . . .  

M .  says she  doesng t w a n t  t o  be a dog. R. a s k s  her . . . . 

what. she- does want t o  be.. .She says  a human being, 
- R e  says  she  has " t o  be an animal; s h e  c a n ' t  decideo. 
Rabb j t ?  - Hamster? ~ u i n e a  p ig?  ' ' couldnJ t be a 
s q u i r r e l .  Yes ," I could but  I ' d  have t o  be trained..  
P. : "Want. t o  be a. s q u i r r e l ? "  M..: " S q u i r r e l s  . run 
away,' they ' l re  wild,  I f ' . -  P. :  YOU'^ 11 be ' a  t r a i n e d ' o n e . .  
You' 11 obey. us." M. . says.  she  wants t o  be 'sometping 

. , 
e l s e ,  R'. :. "You've never been a pussycat1 H.ey &. . '  , '  

you! re ' t ak ing  some .of our  blocks and dono t say. 
you! r e  n o t  because  you a r e  l "  P. f ixes .  it: "L, , 
t h e s e  w i i l .  be ours ,  I l i k e  human beans b e t t e . r s  than 

. . . & N I ~ ~ L S . , ~  -Me.: -".I l i k e  guinea p igs  b e t t e r  than  . '  

human beans. ' .Re : anyway ,. s h i p s  .dons t have animals. * . ' .. 

M e :  "You could be t ak ing  them t o '  t h e  zoo." (p.m, 4 )  : 
. . . . 

. . 

The d i s t i n c t i o n  between play and' r e a l i t y  i s  v e r y '  

apparent  t o  t h e  r h i l d r e n  , a s  a consequence. of unce r t a in ty  

reduct ion ,  i n .  which'  . i r o u t i n e s  a t e  w e l l  e s t a b l i s h e d  and 

. - a c t i v i . t i e s  c l e a r l y  circumscribed i n  time and.space.  P l a y .  . 

. . - .  

is  subordinated t o  t h e  organiza t ion  o f .  t h e  r e a l  world., . I n  
. . 



o r d e r  t o  adapt t o  t h e  s i t u a t i o n ;  then ,  t h e  c h i l d  must be 

ab le  t o  e f f e c t  t h e  t r a n s i t i o n  - e a s i l y  and smoothly from m e  

a c t i v i t y  wi th  p a r t i c u l a r  r o l e  expec ta t ions  . .  . t o . ano thex ,  He 
. - 

must be a b l e  t o  d r o p  h i s  play st t h e  end of  a -  play per iod  and 
. .: . . 

resume h i s  r o l e .  . a s  . a  cooperat ing-  "ch i ld"  i n  , t h e  nursery 

school.  oft .&, t h e r e .  i s  a  sharp  d i s c o n t i n u i t y  between r o l e s  

adopted i n  p lay  and r o l e  behavior expected i n  t h e  r e a l  

s i t u a t i o n .  Hence, t h e  less than t o t a l  involvement i n  

p lay  and i ts  genera l  non-bindingness is  £unct ional  . , f o r  
. . .  . 

adap ta t ion  t o  t h e  o r g q i z a t l o p a i  . . I worid,  , ( . I ,  whey? r o l e s  , , m u s t  . , *  .. .be  

dropped and picked , u p  . as f h e  ~ e q u i r e y e ~ t ~  of t h e  o rgan ized  . . 

s i t u a t i o n  d i c t a t e .  The t ~ a q s i f l o n  . ,, of lo^^ # + l d  was , I :  recorded , . . . .  

i n  p a r t i c u l a r :  

When playtime i s  over ,  P ,  who 'was t h e  l e a d e r  I ,  and  
d i r e c t e d '  gqne a c t i v $ t y r  becomes j u s t i ' o n ~  Innre 
pass ive  c h i l d  fo l lowi jq  h i s .  teacl je i .  pq e x h i b i t s  no 
c o n f l i c t  o v e r  t h i s ,  np :discomfort  a t  h a v i p g  t o  play 
such a  r o l e ,  and he dses  no t  l e t  h i s  capac i ty  t o  
l e a d  i n  one s i t u a t i o n  i n t e r f e r e  wi th  h i s  capaci ty  . 

t o  fol low i n  another, .  H i s  l e a d e r s h i p  a b i l i t y  i s  
he ld  i n  abeyance, a s  i t  w e r e  u n t i l  t h e  appropr ia te  
time f o r  i t s  expression,  i . e , .  -another game when 
c o n t r o l  i s  '.turned over  by t h e  t e a c h e r  t o  . the 
c h i l d r e n ,  (p.m. 4 )  

The knowledge of the  d i s t i n c t i o n  between s e v e r a l  r o l e s  

and t h e  importances of each -- here  t h e  d i s t i n c t i o n  

between p lay  and r e a l i t y  -- is  an important  s k i l l  f o r  an 

o r g a n i z a t i o n a l  s o c i e t y  i n  which indivudal '  s r o l e s  a r e  
. . 

o f t e n  h i e r a r c h i c a l - a n d  segmented. 

: The c h i l d r e n ' s  awareness of ? the .  d i s t i n c t i o n  between 

.play and r e a l i t y  was evidenced again  and again. For example, 

on Purim (a Jewish hol iday)  t h e  c h i l d r e n  were dxessed i n  



costume, p l a y i n g  the '  p a r t  of c h a r a c t e r s  i n  t h e  P u r b  s l a r y .  

T h e  head of the nursery school committee' came i n  t o  show 

some s l i d e s ,  One . g i r l  runs up t o  h e r ,  in t roducing  h e r s e l f  , 

wi th ,  "My name i s  Queen Esther.  My r e a l  name i s  Annie.. ,. 'n . - 
(a.m. 4 )  On . eno the r  + occasion: 

D. (male) and B. (female) a r e  a t  a t a b l e ,  D i s  
socking a smal l  rubber mailman d o l l  with a small 
d o c t o r  d o l l .  B. i s  holding t h e  nurse d o l l ,  She 
says  she i s n ' t  f i g h t i n g  because s h e ' s  a g i r l  
and l l k e s  t o  go walking, De, however, s a y s  he ' s  
t r y i n g  t o  k i l l  t he  mailman. H e  says  t h a t  he 
i s n ' t  pretending,  t h a t  h e %  r e a l l y  t r y i n g  t o  k i l l  

Be, on t h e  o t h e r  hand, e x p l a i n s  t o  me: " H e ' s  
r e a l l y  t r y i n g  t o  k i l l  him, b u t  h e n s  j u s t  r e t end in  
t o  r e a l l y  t r y  t o  k i l l  him." She i n d i c a t e s  w t a t  
she  knows what pretending is and when i t ' s  done, 
So f ask herPnhow does she  know t h e y a r e  just 
playing?" And she  r e p l i e s ,  "Because i t ' s  rubber. a 
(8aom. 4)  

Knowledge of t h e  d i s t i n c t i o n  between p lay  and xeal+ty, 

w weal as preference  f o r  s t r u c t u r e d  s i t u a t i o n s  and re- 

lati&ships # is c l o s e l y  connected wi th  t h e  second aspect  
. . 

of the Organization Child; t h e  r o u t i n i z a t i o n  of play.  

The  ' . ~ o u t i n i z a t i o n  of Play 

For c h i l d r e n  cha rac te r i zed  by " r e a l i t y " .  o r i e n t a t i o n  on 

. *  p a r t  of t h e  ch i ld ren ,  it i s  n o t  s u r p r i s i n g  t h a t  play it- 
. . 

' s e l f  becomes a ma t t e r  of rou t ine .  D e f i n i t e  ways t o  play a r e  

acknowledged, There a r e  " r u l e s "  f o r  procedural  conduct of 

play, j u s t  as t h e r e  a r e  r u l e s  i n  a n y  organized s i t u a t i o n .  

There i s  a con t inu i ty  of t h e  r o l e s  adapted i n  play and a 

p e r s i s t e n a e  of s t r u c t u r a l  p a t t e r n s .  It i s  important  what 

things a r e  c k l l e d ,  how th ings  a r e  a l l o c a t e d ,  and who is. 



"allowed" t o  t a k e  which p l ay  r o l e s .  T h a t  i s ,  f o r  a  l a r g e  

number o f  t h e ,  c h i l d r e n  i n  a  l a r g e  number of s i t u a t ' i o n s ,  

t h e  conduct .  of  p l ay -  and t h e  adopt ion-  of  r o l e s  a r e  n o t  con- 

s i d e r e d  a  matter of p e r s o n a l  p r e f e r e n c e ;  t hey  a r e  r a t h e r  

g iven  by t h e  p a r t i c u l a r  o r g a n i z a t i o n  o f  t h e  p l ay  s i t u a t i o n .  

T h i s  w a s  made' c l e a r  on one occas ion  . i n  p a r t i c u l a r .  Two 

g i r l s  were ques t ioned  about .  t h e i r  game, One exp la ined  t h a t  . .  
. . 

t h e  o t h e r  i s  h e r  c h i l d  who d i e d  and t u r n e d  i n t o  Mighty 

Mouse; t h e  o t h e r - a d d e d  that ,  s h e  d i d n ' t  d i e ,  b u t  s h e  d i d . t u r n  - 
into bI5ghty Metme, This obse rve r  asked  Why? And t h e  f i r s t  

c h i l d  r e p l i e d ,  "Well,  because t h a t ' s  how you play."  (a.m. 4 )  -- 
While t h i s  mi-g-ht - s e e m  ' l i k e  a  p e r f e c t l y  reasonable  and even . -  

somewhat obvious r e p l y ,  it t a k e s  on importance i n  t e r n s  o f  

t h e  g i r l  might 'have s a i d .  -She might have a t t r i b u t e d  t h e i r  

behav io r  t o  pe r sona l  p re fe rence  9r whim; e .g . ,  she  could 

have s a i d ,  "This  i s  what w e  l i k ~  t o  do,"  o r  t h e  comon ch i ld -  

hood r e p l y ,  ".Becnuse. '' Again, ' s'.;.e cou ld '  have responded n o t  

t o  t h e  "why" of .!::':-.E. e n t i r e  s i t u a 3 - i o n  . i n -  g e n e r a l ,  b u t  t o  a  

s p e c i f i c  and p a r t i c u l a r  "why" -- Cying and '  t u r n i n g  i n t o  

Mighty Mouse. I n s t e a d ,  she .  immediately a t tempted  t o .  e x p l a i n  

t h e  t o t a l  a c t i v i t y ,  .and she  : ; . t t r i bu t ed  it n o t  t o  pe r sona l  

p r e f e r e n c e  b u t  t o  ' an  i n s t i t u t i o n a l i z e d  . g i v e n  -*the way 

people  ::!lay, t h e  conduct  of  p lay. .  

The r o u t i n i i a t i o n  of p l ay  _ ~ v o l v e s  t h e  organized  

s t r u c t u r i n g  of pla). a c t i v i t y ,  .'Y=>w you p lay"  i s  t o  name 

t h e  p l a y ,  d e s i g n a t e  ok j e c t s  ii.: t e r m s  o f  t h e  p l a y ,  a s s i g n  

r o l e s ,  and a l l o c a t e  v a r i o u s  e q ~ i p m e n t ,  r e s o u r c e s ,  and , 
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: - 6-5.- . . ., . 
. . 

. . 
. - . . . . . . .  .. 

. . 
t e r r i t o r i e s .  This o rgan iza t ion  becomes an end i n  i t s e l f ,  so .  ... 

t h a t  i t  is  unimportant what t h e  s p e c i f i c .  p l a y s i t u a t i o n  i s  

I a s ' l o n g  as  it' i s  s e t  ..up. properly, .  The child.ren . . spend a  
. - 

r e l a t i v e l y  g r e a t  d e a l  .of time organizing and r e l a t i v e l y .  

l i t t l e  time ' a c t u a l l y  ca r ry ing  ou t  any a c t i v i t y  fo r -which  they 

have . so  c a r e f u l l y  de'signed and organized a  s f ruc tu re .   or. 
' I 

The c h i l d r e n  a r e  u p s t a i r s  playing with.games and . . . _ .  . . . .  . . puz.i les.  -'Two 'boys have t h e  t e n  little r w b e r  'do l l - so  
They .agead 10 minutes  a r ranging  them so' t ~ b y ' g e t  . . . .'. . .\-. . .:. ' . . . . . .. . _. 1 ' ,  . , , I  . . f i v e  a p i e c e  (one of each charac ter :  nurse;  d o e o r ;  .: 

. .  ' !  - 9 .  

p o l  jceman, f  i r e c a n ,  mailman: f i v e '  ~ e ~ r o ' ,  f i v e '  ' 

. . white)  , then l i n i n g  them up. and naming them py their . . 

. . . - . . ,  r o l e  naqes , .  nu r se ,  etc'.- %en, j u s t  as ..+t Nufd  
hqve, s e w e d :  t h a t .  they would have' been reaqy to p lay  . . 

w i t h  Qe' d o l l s ,  they  pu t  eerp away.  hey! T' done ' a l l  . -  

. they wqnted. (a.m. 3.) . . 

This  a spec t  Of t h e  r o u t i n i z a t i o n  o f  p lay  i s  best  

i l l u s t r a t e d  by a  smal l  group of f i v e  c h i l d r e n  i n  the a f t e r -  

noon c l a s s  ( f o u r  boys and a  g i r l ,  with a  few occas ional  

j o i n e r s )  , who p r e f e r r e d  t o  p lay  toge the r  downstairs  during 

t h e  f i r s t  per iod  , r a t h e r  than p a r t i c i p a t e  i n  t h e  s t r u c t u r e d  

. . a r t i i t i c  a d t i v i t y  u p s t a i r s .  This t r a d i t i o n  was begun about.  
. . 

t he .beg inn ing  of t h e ' t h i r d  month of nursery schoo1,when the 
. - 

' t e a c h e r  brought i n  s o m e  f i remen 's  h a t s  and asked i f  anyone 

wanted t o  go downstairs. t o  play fireman; t h e s e  ch i ld ren  vol- 

unteered.  For t h e  next  two-and-one-half months they would 
. . 

play  t o g e t h e r  f o r  about t h i r t y  minutes "downstairs,  u n t i l  they  
. . 

were - joined by t h e . ' o t h e r s  f o r  a f r e e  play s e s s i o n . w i t h  a l l  

t h e  equipment.   he group had access  t o  b i g  paper b r i c k s  
. - 

. . 

and wooden blocks and an occas ional  p-rop such-  a s  ' the f i remen's  . 
. . 



. . . . 
h a t s ,  b u t  not-  t h e  r e s t  o f  t h e  equipment and toys  i n  t h e  . . 

. . 

b i g  room. . . . . 

The group would. spend most of i t s  time g e t t i n g  
. . 

. . organized. ~ h e ~ ' . f i r s t  decided on a n a m e  f o r  t h e i r ,  p lay ,  

"hat i t  would b e :  f ireman, s h e r i f f ,  c a s t l e ,  and s h i p  were 

t h e  t y p i c a l  ones. They would then des igna te  who would be 

what i n  the '  s i t u a t i o n  -- t h e  c h i e f ,  t h e  s h e r i f f ,  t h e  bad 

guys,  t h e  king,  t h e  p r incess ,  t h e  guards,  e t c .  Deciding on 

a  p lay  s i t u a t i o n  a n d  on r o l e s  . .  would .often be lengthy and 
. 

. . c o n t r o v e r s i a l ,  b u t  it was one of t h e  most important  a spec t s  
. . 

. . 
. . 

of organiz ing  and r o u t i n i z i n g  t h e  play.  The fol lowing i n t e r -  

a c t i o n  occurred j u s t  before  t h e  t ime t h e  c h i l d r e n  stopped 

p laying  t o g e t h e r  a t  every s e s s i o n ,  This s i t u a t i o n  we l l  
. . 

. . -  

i l l u s t r a t e s  t h e  .mount of t i m e  t h e  c h i l d r e n  s p e n t  j u s t  i n  

s t r u c t u r i n g  t h e  play: a l l o c a t i n g  r o l e s  and g e t t i n g  organized. 

It -was n o t  enough t o  merely name t h e  game and then s t a r t  t o  

p lay ,  wi th  a c t i v i t y  l e f t  t o  personal  preference;  r o l e s  had 

'. t o  be w e l l  def ined ,  with - the .  d e f i n i t i o n s  r a t i o n a l  -and . - .  

. . : , p l a u s i b l e .  S t r u c t u r i n g  w a s  important i n  i t s e l f . '  I t  went. . . . . 
. .. . 

. .. 
. . . - 

.. . . . a g f o l l o w i : :  - . -  . . . '. - .  .. . . . 

. . . . . . 
- . Downstairs., R. w a n t s  t o  p l a y c i r c u s .  P. doesn ' t  

. - want  t o .  play c i r c u s ,  he w a n t s  t o p l a y  c a s t l e ,  be-. . - 

. . ' cause,  he . says ,  "We .only played c a s t l e  .once. " 

. . 
- .  - They. 'decide .on c a s t l e .  ' The compoaents. of t h e  . c a s t l e .  - . . 

game a r e '  a p r incess ,  a  k ing ,  a  dungeon, ' and places, . ' - . 

. . 
. . 

t o  s l eep .  Not a l l  of t h e  r o l e s  o r  pLaces have. . - 

. . been - l a b e l l e d  ye t .  They k e  bu i ld ing  t h e  c a s t l e  .- . . 

now. - . :.Re mts: a .b$ock down, M. s a y s ,  ''Don' t push. it 
. . i n t o  :the- dungeon! R.' says; '  "Oh, who cares!" - ' .  . 

. . ( a f t e r - a l l ,  i t  wasn! t t h a t  game t h a t  HE , O  wanted t o  
play.  ) They ' b u i l d - ' a  secref  !passage: "M decides she  
wants-  something t o  e a t .  R. sugges ts .  making. a 

' . 
. . 

r e f r i g e r a t b r .  F i n a l l y ,  L;,; P., and E. g e t  a l l o -  , . 

. c a t e d  r o l e s .  a s  guards (P. s . t h e  king,  M' s ..the 
I ' .  . 

. . 
. - 

.. .. 

. . . _  . . . . .  

. . . .. . . . .  



p r i n c e s s )  . R ,  s a y s ,  however, "A' real  k ing  on ly .  
has  two guards .  Th i s -  is  t h r e e .  If P. s .uggests  they 
be  knights. ,  w i th  M'- t h e  p r i n c e s s .  R. t e l l s  E.  t o  . . 

' be a  p r i n c e .  P. s a y s ,  however, t o E . ,  " I f :  you 
. . d o n ' t  wanna, you d o n ' t  needa,"  M. dec ides  she  

wants t o  p l ay  C i n d e r e l l a .  S o  comes down- and '  looks  . . 

' longingly.  on t h e  group. .. - S. te l l s  h-im: t o  g e t ,  o u t  . - . , 

. - ,, . -of-  t h e i r  way. -The teache, r  (who wanders i n .  and out) .  
. . 

t e l l s  P. t o  i n v i t e . S .  t o  .p lay< .P.. le t s  him b e - a  
p r i n c e  o r  a  , kn igh t ,  whichever he wants. An. argument 
.ensues,  6 v e r  whether E l  i s  ' a  guard.  R.. s a y s  y e s ,  . . 

. . a n d  L, , says  no, . t h e r e  are. on ly  two guar.ds. R. 
' s a y s .  no, t h r e e .  -- ".didn. ' t  you see C i n d e r e l l a ,  Cuckoo?" 

. . P. ann'ounces h e ' s  k i n g  aga in .  M; s a y s  s h e ' s  a  
. . p r i n c e s s  -- Cinderel la . .  Me'. s u g g e s t s  S. . t a k e  t h e  - . .. . 

. . .k ing  (whatever t h a t  means) - -  - P, s a y s ,  "No! I ' m  n o t  
going t o  p l ay ! .  1'11 go r i g h t  u p s t a i r s -  .and l eave  you 

- t o  c l e a n  up t h i s . "  M. says  a n g r i l y ,  " W e .  a l l -  
b u i l t  it. " R. s a y s ,  " T h i s  i s  n o t  working o u t . . t o  

. . .: good, t h i s  game, " P. s u g g e s t s  b a t t i e s . h i p .  R.. . $ ' "  .;. . .. .-- . . . .- :...:says boat. P. . s a y s  t h a t  a b a t t l e s h ' i ~  i s  . a  k ind  o f  
. . 

a  boa t .  : R. . i n s i s t s ,  " I  l i k e  b o a t  BETTER. " And 
they  s t a r t  a l l  over  a g a i n  choos ing  r o l e s  and de- . . 

s i g n a t i n g  t e r r i t o r i e s  .and t h i n g s  i n  terms of . t h e  . . 

.play:- (p.m. 4! 

Regardless  of  t h e  name g iven  t o  t h e  p l a y  a n d . t o  t h e . :  . .  . 

. - 

r o l e s  i n  it; t h e  a c t i v i t y  t h e  group engaged i n  was remarkably 

s i m i l a r  from s e s s i o n  t o  s e s s i o n .  They would spend most 

of t h e  t i m e  a r r ang ing  b locks  t o  form a  " b u i l d i n g "  c e n t r a l  

t o  t h e  p l ay  (e. g. , f i r e  stati,on,. . . sheriff 's. ;o.E,fii*M. and j a i l ,  
. . 

. . . . 

I .  . c a s t l e ,  s h i p )  and then  e n d l e s s l y  r ea r r ang ing  them. : They 
. . 

would a l l o c a t e  - t e r r i t o r i e s  w i t h i n -  t h e  ! 'building1' a n d .  spend , . 
. . 

t i m e  f i x i n g  up t h e i r  own. They iyould on ly . , , occas iona l ly  run.  
. . 

. . 

I . - '  

a r ~ q n d  ..the. room in: t h e  .gu ise  ,of  whatever  p l ay  s i t u a t i o n '  i t  
. .. . . . 

. . w a s  (going t o  p u t  o u t  a  f i r e , . .  f i g h t i n g '  a .  war,  chas ing  bad- . . . . . . . .  . .  . . 

. guys,  etc.  ) and' then  r e t u r n  t o  - r eo rgan ize  . t h e  b u i l d i n g  and 
. . 

t h e  game.  he c h i l d r e n  ..nr&re very  concerned w i t h  organiz ing .  
. . . .  . . . 

t h i n g s ,  g e t t i n g  them set up p r o p e r l y ,  and t h e  o rgan iz ing  ' . . 
. . . . . . . e lements  of t h e i r  p l ay  w e r e  n e a r l y ' . i d e n t i c a l  from s e s s i o n  t o  . 

. . 

. .. . 
. . 



session. ~ e < . a r d l e s , s .  . . of what. . . they  were going t o  c a l l  i t  to- .. 
. . 

. . .  

day,. the.  s t r u c t u r i n g  0-f . t h e  s i t u a t i o n  was. t h e  same,. . In  f a c t ,  
. . .  

it was re l a t ive ly . . easy  f o r .  them t o  change, t h e  name of t h e .  . . . 

. . . - . . 

play.. i n  t h e  middle and s t i l l  continue. . . t o  c a r r y  o u t  t h e i r  " 

organizing a c t i v i t i e s .  . (On one occasion - the  g i r l  (Me) w a s  . 

. . 
a s k e d  w h a t  they  w e r e  playing. . s h e  :replied., "The: sanie th ing  

-- I f o r g e t  t h e  name of it," (p.m. 4 )  (Actua l ly ,  they  . . 

weren ' t  c a l l i n g  it t h e  same t h i n g  a t  t h a t  po in t , )  ~ l l o f .  

t h e i r  play s i t u a t i o n s  opera ted  on t h e  same s t r u c t u r a l  

p r i n c i p l e s  due t o  a  k ind  of b u r e a u c r a t i c  r o u t i n i z a t i o n .  

S h e r i f f s  a r e  no d i f f e r e n t  from f i r e  c h i e f s  and cap ta ins  i n  

o rgan iza t iona l  h i e r a r c h i e s  ; f i r e  s t a t i o n s  a r e  organized l i k e  

s h i p s  and c a s t l e s ;  chasing bad guys o r  f i g h t i n g  f i r e s  is 

s i m i l a r  o rgan iza t iona l ly  t o , f i g h t i n g  wars. The important  

a spec t  here  i s  t h e  s t r u c t u r a l  p r i n c i p l e ,  n o t  t h e  s p e c i f i c  

name given t o  t h e  play.  : This r e p r e s e n t s  an i m p o r t a n t - f e a t u r e  
. . 

of bureaucracy: s i m i l a r i t y  of h i e r a r c h i c a l  p o s i t i o n s  across 
. . 

organ iza t ions ,  . . .  e v e n  though s p e c i f i c  content  of t a s k s  may 

. . d i f f e r .  
. - 

Playing i s  a l m o s t  synonymous with organizing,  '   he . 

. . 

f i r s t ' t i m e  t h e  a c t i v e  group played toge the r ,  it was noted 

t h a t  a f t e r  t h i r t y  minutes of o f f i c i a l l y  p laying  fireman, a i l  

they had done was bu i ld -  a  " s t a t ionI1 .  th.at  had desks and a  

r e f  r i g e r a t o r .  The s p e c i f i c  f i r e m a n  aspect  of t h e  play was 

e a s i l y  l o s t .  A '  t y p i c a l  b i t  of organiz ing  c e n t e r s  around 

p laces  i n  t h e  . " b u i l d i n g p U  . a  bureaucra t - l ike  concern with t h e  

1ocat ion .and appointments of one ' s  " o f f i c e . "  : 
. . 



Pb t o  L.: "Make m e  a t y p e w r i t e r  d e s k , , ,  I g o t  a . 

b e t t e r  i d e a .  Le t  m e  make my own t y p e w r i t e r  desk." 
(It  i s  i n t e r e s t i n g  how t h e .  l e a d e r s h i p  r o l e  had 
devolved on P C  and how t h e  f i r s t  t h i n g  he  wants i s  
a desk ,  a b u r e a u c r a t i c  n o t e , )  L, z "I g o t  a desk., " 

P. a t t e m p t s  t o  u se  L o ' s  desk (b locks )  f o r  a chimney. 
L , :  "Hey, t h a t ' s  my desk!" P.: "You d o n ' t  need a 
t y p e w r i t e r  desk.  L e t ' s  make a chimney," L. g i v e s  
i n  and r e p l i e s  : " I  want t o  make a chimney. " P. 
p o i n t s  t o  a p a r t i c u l a r  b lock and s a y s ,  ."No, t h i s  
i s  t h e  chimney.". A t  t h i s  p o i n t  M. comes i n  and 
s a y s ,  "You h.ave..Co. make, a. . .place f o r  m e .  " R. echoes  
h e r ,  "Make a p l a c e  f o r .  me too,." P, s a y s  t o  R, , 
"No you g e t  a f i r e  engine" and p u l l s  o v e r  a b i g  
c a r t  and t o  M, s a y s ,  "Tha t ' s  your  p l a c e ,  M." She 
examines it and s a y s ,  " I  d o n ' t  want t h a t  ' l i t t l e  a 
p l ace .  " P. : "Well, we "1 make it l a r g e r .  " Ro : 
"Whereq s-  mine?" Po  : "With M;" R, : "I want mine 
t o  be w i t h  L. P . ,  can it be w i t h  L. ?"  P. r e p l i e s . ,  
"Yep. " (porn, 4); 

Another t y p e  of  o rgan iz ing  d e a l s  w i t h  r o l e s  and names: 

Three g i r l s  go i n t o  t h e  do l lhouse  and s tar t  t o  a l l o -  
c a t e  r o l e s  t o  p l a y  a game. M. i s  t h e  b i g  sister,  H .  
i s  t h e  mother, and D. i s  M. ' s  twin. E. comes i n  
and a s k s  i f  s h e  can p l a y ,  t o o ,  She wants t o  be  t h e  

, l i t t l e  s i s t e r .  M. s a y s  t o  D . ,  " I 'm f o u r t e e n .  We're 
bo th  fou r t een !  What s h a l l  o u r  names be?" P. comes 
i n  and a sks  i f  s h e  can p l ay ,  M. dec ided  t o  c a l l  H, 
P a t r i c i a ,  "because t h a t ' s  my mornrn's name" (and H. 
i s  t h e  mother ) .  M-, d e c i d e r h e r  name w i l l  be  
Michigan Linda, " She says  t o  D: , " S i s t e r ,  l e t ' s  go  - 
o u t  and play."  But D. i s  sweepmg t h e  f l o o r ,  and H. 
has  p icked  up a d o l l  baby, \E, and Po  are s t i l l  
t r y i n g  t o  t h i n k  up names f o r  themse.lves, F i n a l l y ,  
P, d e c i d e s  on John. LC, t h e n  comes i n  and wants t o  
be  Big Bro the r .  (p.m. 4 )  

I n  t h e  r o u t i n i z a t i o n  of  p l ay  t h e  game becomes a k ind  of 

i n s t i t u t i o n ,  That  i s ,  p e r s o n a l  p r e f e r e n c e  should  n o t  be 

e x e r c i s e d  i n  p l ay ;  approva l  f o r  behav io r ,  even i f  only  t h e  

most l i m i t e d  of  g e s t u r e s ,  must be  o b t a i n e d  from t h e  l e a d e r  

ox t h e  person  who founded t h e  " i n s t i t u t i o n . "  The s t r u c t u r e  

of t h e  p l a y  has  a k i n d  of e x i s t e n c e  of  i t s  own, s o  t h a t  people  

a r e  no l o n g e r  f r e e  t o  do anything they  d e s i r e  b u t  must a d j u s t  

t h e i r  behav io r  t o  t h e  p a r t i c u l a r  p l ay  s i t u a t i o n  a l r e a d y  set  



( ~ f ' r o u t s e : .  there were some exceeti&s to this. ) ' For . 
. . .  . . 

. . . .  . . .  - .  . . . .  
. . ... 
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7 . .  -gewb&ee,'. jp.ro, 4):':  ' , .  

. . . . 
. . : .  : . . - *  .: . . . - .  '.\ 

EVW the t e a c h e x  seeks: . . appycjwl within the te- of play' 
. . 

for $omthing she deslfes, such a s  having ano the r  c h i l d  in- 

A girles feelingo are hurt because Lo and E, arenat 
bt t l$nq  her pbay* 21, e x p l d n s ,  "Wegxe not  l e t t i n g  
Iagz play because w e k e  not having any t rouble , ' '  
%!he teachex points to a s i g n  on t h e  bul let ing board 
a d  reminds them of khe walk they took and how 
they saw a building being built and how , m a n y  people 
we= needed to hezp, 
La says, &We just  need two-" and t h a t  ends the  mattex, - 
(pemo 4) 

On anathew occasion t h e  t eacher  told a c h i l d  t h a t  i f  he  

wanted to help, he would have to  ask t h e  c h i l d  whose game it 

wasr "because he dec idedon The owner agreed, " I s m  t h e  one 

who decided who i s  going t o  h e l p  m e , "  (porn, 4 )  

Play as- a kind of i n s t i t u t i o n  i s  recogpized t o  such an 

extent t h a t  i f  a game is being played i n  a p a r t i c u l a r  

t e r r i t o r y ,  when o t h e r  ch i ld ren  e n t e r  - t h a t  t e r r i t o r y *  they 

often momentarily a d j u s t  t h e i r  behavior  t o  t h e  .game. - This 
. . 

occurred r a t h e r  f requent ly;  It w a s ,  amazing how a p a r t i c u l a r  

b i t  of -.imagery t h e  e n t i r e  group., no mat t e r  what 

t h e i r  a c t i v i t y ,  There seems t o  be an acceptance of  t h e  in-  

dependent e x i s t e n c e ,  of an. organized s i t u a t i o n  such t h a t  when 

. a -  c h i l d ' s  a c t i v i t y  i n t e r s e c t s  wi th  t h e  . t e r r i t o r y  i n  which the 



. . . I .  

. . 
: .', . . 3 .  . . .  . . . .  . : . . . . 

play  was .~occurr ing ,  t h e .  c h i i d  . . seem<momentari.ly. cons t ra ined  . . . . . .  
. . . . . .  :.. 

t o  accept  t h e  terms of  .the "organiza t iun" .  o f :  the:  game.   his , 
. . .  

. . 
. . . . .  . . . . . . .  t :.: 

. . 
. . 

i s  e s p e c i a l l y  t r u e  when. c h i l d r e n  ridecby- a  p lay  se t t ing :  on . . .. . . 
.. . . . . . . .  . . . . ' ,  . -.  

. . .  . . 
! 

. . .  . I  / 
. . . , . .  :. L .  . 

. ., . . . .  . . :  . . .  . . .  ;, bikes .  . When t h e i r  a c t i v i t y  c r o s s e s  the game t e r r i t o r y ,  they ... .: . _ . .  . . -  :. . . . . .  . . .  1 : .  
. . . . . . .  . . . . . .  . . . . 

. . . .  
momentarily ' p a r t i c i p a t e  i n  . t h e  game, - 'This  could be r e l a t e d  . . . . 

. . 
. / a , ,  . 
. . : . 

. . .  t o  an adjustment  t o  t h e  o r g a n i z a t i o n a l  world: people cannot . . . . . . . .  . . 

always e x e r c i s e  preference  o r  t h e  same behaviors . . . . : . . . . 

r e g a r d l e s s  of t h e  s e t t i n g ;  when they  e n t e r  t h e  realm of an r i  

o r g a n i z a t i o n ,  they a r e ,  f o r  t h e  pe r iod  o f  t h e i r  s t a y ,  con- 
. . . . .  

s t r a i n e d  t o  accept  t h e ,  o r g a n i z a t i o n ' s  terms o r  d e f i n i t i o n  
. . 

of r e a l i t y  and o r i e n t  t h e i r  behavior- t o  it. A p lay  . . 

* 
s i t u a t i o n  he re  i s  a  k ind  of o rgan iza t ion ,  This  i s  t h e  kind @ 

of momentary adjustment t o  t h e  p lay  a s  i n s t i t u t i o n  t h a t  i 

occurred: 

T,  has  a b ig  toy  ( i .e,  non-working) hose a t  t h e  door 
t o  t h e  room, and he i s  t a l k i n g  about ba ths  and 
showers, When M, walks p a s t  him, he t akes  on t h e  
game and terminology f o r  t h e  moment and p a r t i c i p a t e s  
i n  T o ' s  p lay ,  ducking the "shower" and saying,  
"Don't s q u i r t  me!" (a.m. 4)  

I n  t h e  downstairs room, a boy drags o u t  t h e  s t o p  I 
* 

s i g n s  and screams about them t o  t h e  people of 
t r i c y c l e s .  From then on, whenever someone r i d e s  
by, he s t o p s  i n  f r o n t  of t h e  s t o p  s ign .  (a.m. 3) 

Three ch i ld ren  go. t o  play o n ,  t h e  s t e p s  - in  t h e  down- 
. . . . .  s t a i r s .  'room? ' They come i n t o  t h e  t e r r i t o r y  of a: . , 

. . 
f o u r t h  boy p.laying a  . l i on ;  imrnedf a t e l y  , t h e  games 
a r e  merged, and t h e  t h r e e  run from t h e  l i o n  scream- . . 

i n g  . i n  mock- f e a r .  -(a,m, 3). ... 
. . 

' I  _.. . .,. , . .  . .' : 
. . 

It i s  almost :unimportant what p a r t i c u l a r .  behavior i s  . . 
c a r r i e d  o u t ,  a s  long a.s it i s  j u s t i f i e d  i n  :terms .of t h e .  

. . . . . . .  
. organ iza t ion  o f '  t h e  .play; it c a n  never  be j u s t i f i e d  on t h e  

. . 
. , 
. . 

. . . . 
. . b a s i s  of preference'. That i s ,  behav io r  is; j u s t i f i e d  . . . . 



n o t  "because  I ' d  2 ike  i t  t h a t  way" b u t  because " t h i s  can be 

done w i t h i n  t h e  p l a y  o r : i s  necessary .  fof t h e  p l a y o "  Again; 
. . .. 

even t h e  t e a c h e r  d e f e r s  t o  t h e  game: 

S. has  been r i d i n g  around t h e  b i g  room on t h e  c a r t  
t h e  p l ay  group has  been us ing  f o r  a  f i r e  engine.  
P. n o t i c e s  and s h o u t s ,  "Hey t h a t F  s ours!  " The 
t e a c h e r  e x p l a i n s  t o  him, "They went t o  p u t  o u t  a 
f i r e , "  Lo r e p l i e s ,  "But t h e r e ' s  no f i r e  and t h a t ' s  
o u r  f i r e  t ruck!"  The t e a c h e r  f i n d s  ano the r  
e x p l a n a t i o n  i n  terms of  t h e  game: "They took it f o r  

: and t o  g e t  some gas , "  (p-me 4 )  

On one occas ion ,  t h e  group t h a t  p l ayed  t o g e t h e r  (mentioned 

p rev ious ly )  was p l a y i n g  c a s t l e  when t h e  rest o f  the c h i l d r e n  
- .  

came downs ta i r s  and t h e  equipment was brought  ou t .  

Ev iden t ly  s l i d i n g  on t h e  s l i d e  seemed a t t r a c t i v e  t o  them. 
.' 

B k t  i n  keeping wi th  t h e  concept  o f  p l a y  .as i n s t i t u t i o n ,  

. t h e y  could n o t  s l i d e  w i t h o u t  f i r s t  j u s t i f y i n g  it i n  terms 

o f  t h e i r  p l ay ,  f i nd ing . some  r a t i o n a l e  f o r  it i n  terms o f  t h e  

o r g a n i z a t i o n  c r e a t e d ,  F i n a l l y ,  

. L, , and R.,  and P. g e t  t h e  s l i d e  s o  p o s i t i o n e d  
. t h a t  they can c o n s i d e r  it p a r t  of  t h e  c a s t l e  game 

. they  had been p lay ing ;  it i s  now proximate t o  t h e  
c a s t l e  o f  b locks ,  They dec ide  t h a t  wa te r  
sur rounds  t h e  s l i d e  and c a s t l e  and t h a t  t h e y  must 
s l i d e  down t h e  s l i d e  and s w i m  back t o  t h e  s t e p s  
i n  o%der t o  g e t  home t o  t h e  cast le ,  They now 
have a reason f o r  s l i d i n g ,  They s l i d e  a s  they  
p l e a s e  and then  j u s t i f y  it t o  t h e  o t h e r s  i n  terms 
of t h e  game, e , g , ,  P, i s  now go ing  up t h e  s l i d e  
i n s t e a d  of down because h e ' s  "swimming away." 
They are r e l u c t a n t  t o  l e t  o t h e r  c h i l d r e n  use  t h e  
s l i d e ;  a c t e r  a l l ,  it has  been i n c o r p o r a t e d  i n t o  
t h e i r  game, (porn, 4 )  

Even people  c a n n o t . b e  i nc luded  a t  whim, u n l e s s  there is  

some : ro l e  f o r  them w i t h i n  t h e  p l a y  s i t u a t i o n ,  One day,  a l l  

t h e  castie game r o l e s  w e r e  a l l o c a t e d  - (k ing ,  p r i n c e s s ,  and 

p r i n c e )  b u t  L, wanted t o  p l a y ,  t o o ,  H e  cou ld  n o t  p l ay  



. . 
. . 

un less  t h e r e  . . were some j u s t i f i a b l e  p a r t  for -  him . t o  take: ; 

. . 
. . . .  

F i n a l l y  h e .  a r r i v e d  a t  a  soiuti.on2 he would be a  " v i s i t i n g '  . . 
. . . . . . 

. . : - i  

f r i end"  who comes t o  l i v e  with them i n  t h e  c a s t l e "  (p.m. 4 ) '  ,.. 

The: fol lowing i s  another  example of t h e  necess i ty  f o r  

f ind ing  a . r a t i o n a l e '  a c c e p t a b l e . i n -  terms of t h e  e s t a b l i s h e d .  

By t h e  playhouse, S, i s  p i c k ~ n g  up d o l l s .  Do i s  
fondl ing  a  man's t i e  and says ,  "1 ' 11 be t h e  f a the r , "  
S,  r e p l i e s ,  "I don" want a  f a t h e r , ' '  (She i s  play- 
ing by p u t t i n g  t h e  d o l l s  Ln a c a r r i a g e ;  t h a t  game 
doesna t r e q u i r e  a  f a t h e r . )  D, i n s i s t s ,  ''Yes you 
do." She asks ,  "Whose f a t h e r  w l l l  you be?'' H e  
says ,  "Yours," She r e p l i e s ,  "I d o n ' t  need a  
f a t h e r , "  So he tr ies another  tack:  "You need a  
husband." She d o e s n U t  accept  t h i s  because it doesn ' t  
s u i t  h e r  game, (a,m, 33 

Thus, the ' . . ch i ldren  can -be doing a.lmost any.thing a t  
. . 

. . 

a l l  a s  long a s  some. r a t i o n a l e  can be found f o r  it i n  terms. . . 

. . 

. . . : . .  . . . .  . . I . i  "' ~f .t&e established organized play:  . . I _  _ . . . .  . . ...: . _  ?..,. 
. .  ..-:.a. .':: .. . . .  . . .  . . .  . . . . . . . .  ,. . . . . . . . . . . . . .  . . . . . .  . . . . . .  . . .  . . . . .  . . .  . . S .  i s  r jding -around..on a  t r i c y c l e ,  something she 

p a r t i c u l a r l y  l i k e s  t o  do, A boy i s  playing a S.ion 
. -  nearby, another  a  leopard,  R,  comes up t o  S , ,  

. . saying, "Mother, t h e r e ' s  a   lion^" SS. pu t s  h e r  arms 
. . around R, , - t h e n -  r i d e s  o f f  on h e r  b ike ,  L a t e r , .  R. . , 

. . . .  c a l l s  t o  'her ,  . "Hey, .Mother, t h e  t i g e r U  s looking 
out ."  - S o ,  no t  coming -:R,., says ,  "Well, honey - . 

. . 
donq. t  f e e l  bad," R,  runs away i n  " t e r r o r "  and S. 
encourages her ;  saying,  "Go go '  f a s t ,  honey, run,  

- run a=-.-- and I' 11 r i d e  -t .o work, " g i v i n g .  he r se lg .  
some j u s t i f i c a t i o n  t o  r i d e  t h e  t r i c y c l e  and d i s -  

. ' charging .her  "mot.herly" r o l e  while  doing s o , .  
ia- .mo 3)  

I f  a  p a r t i c u l a r  b e h a v i o r  i s  set. up f o r  t h e  play s i t u a t i o n  

t h a t  i s  unacceptable t o  a n  i n d i v i d u a l ,  he al.so.must f i n d  

. . . .  some r a t i o n a l e  f o r  n o t  doing it . i n  terms of t h e  play.  For 
- .  

example, two g i r l s ,  A,  and N ,  were. playing with d o l l s .  A 

c a l l e d  out ,  " ~ i ~ h t t i m e . ! "  i n d i c a t i n g  t h a t  the  d o l l s  s h o u l d  be . 

. . 



p u t  t o  bed .  N. , however ,  did n o t  w a n t  t o  p u t  h e r  d o l l s  
- . 

.away. ~ u t  r a t h e r  t h a n  s t a t e  her p e r s o n a l  p r e f e r e n c e ,  she  

found a .  j u s t . i ~ f i c a t s o n  i n  terns of "night-t:irnel' f o r  h e r  t o  

keep h e r  d o l l s ;  "Mine can s t a y  upo They ' re  e a t i n g  supper ."  

A f i n a l  aspect .  of t h e  r o u t i . n i z a t i o n  o f  p l a y  i s  t h e  

c o n t i n u i t y  o f  p l ay  r o l e s  t h a t  i s  e x h i b i t e d  from one s e s s i o n  

t o  ano the r ,  S i n c e  t h e  game i s  a  k i n d  of  i n s t i t u t i o n ,  r o l e s  

t h a t  are p layed  a r e  a l s o  f a i r l y  s t a b i l i z e d .  There w a  

l i t t l e  r e c o g n i t  i o n  of t h e  p o s s i b i l i t y  t h a t  somebody could be 

something one day and something wide ly  d i f f e r e n t  the nex t .  

The g e n e r a l  f l a v o r  of glie r o l e  was p re se rved ,  i f  n o t  t h e  

s p e c i f i c  c h a r a c t e r ,  I n  t h e  downs ta i r s  p l a y  group ,  for 

e x w p l e , ,  conf i n u i t y  was e x h i b i t e d  n o t  on ly  i n  t he  general 

s t r u c t u ~ i n g  of  t h e  g m e s  played b u t  a l s o  i n  t h e  r o l e s  t a k e n  

an w i t h i n  them; P. and R , ,  t h e  l e a d e r  r o l e s ,  L. the " s i d e k i ~ k @  

o r  "second fieutenaDt"ind of r o l e ,  E. a  k i n d  of q u i e t  * t h i r d  

l i e u t e n a n t , "  and M. some k ind  of p a r t  t h a t  had t o  be  taken  

c a r e  o f  -- e i t h e r  a young animal such  as a bunny o r  a 

I p r i n c e s s .  Some o t h e r  c h i l d r e n  e x h i b i t s d  an even more 

I remarkable c o n t i n u a t i o n  i n  t h e  s p e c i f i c  p a r t s  t hey  took i n  

I .. 

p lay ,  t h e  two g i r l s  mentioned i n  t h e  beg inn ing  of t h i s  

s e c t i o n  i n  p a r t i c u l a r ,  For over  t h r e e  weeks they  played some 

very l o o s e l y  d e f i n e d  v a r i a n t  on "M.ight.y ~ o u s e , " '  w i t h  N.  as 

Mighty Mouse and A,  a s  Mighty Mouse's babyo . . .  

Although n o t  acceded t o  by 100% of  t h e  c h i l d r e n  100% of  

t h e  t i m e ,  t h e  n o t i o n  of p lay  a s  i n s t i t u t i o n  and . t h e  con- 



- t i n u i t y  of behavior  wi th i .n  it was s l m - e d  up a s  a -general  

p r i n c i p l e  guiding play be a remark of  one of t h e  chi ldren:  

"Once y o u e r e  making something, you can" th~; ,r lge ,"  (p.m. 4 )  

The r o u t i n i z a t i o n o f  play by t h e  c h i l d r e n  i s  an i n d i c a t l q n  

of p o t e n t i a l  f o r  adapta t ion  t o  t h e  organizat i .ona1 soc ie ty .  
. . 

.There i s  a l ready a - l a t e n t  recognitgon t h a t  r o u t i n i z e d  

- a - c t i v i t i e s ,  such as  i n  a bureaucracy, a r e  mbre important'  
- .  

than personal  preference;  t h a t  th-ings must be organized; 

and t h a t  o rgan iza t ion .  i s  an end- i n  i t s e l f ,  To f i t  i n ,  a 

person must have .a r o l e  i.n terms of i h e  o rgan iza t ion ,  .he-  

must have a t e r r i t o r y  .s taked ou t  ar?d recognized by o t h e i s .  

The o rgan iza t ion  i s  and s t a b l e  and given; in- 

d i v i d u a l s  a r e  subordina te  t o  it, Any behaviors  t h a t  people 

p r e f e r  must be j u s t i f i e d  i n  terms of t h e  given,  and any 

unperformed organized expecta t ions  must a l s o  be explained I n  

terms of t h e  givens of t h e  o rgan iza t ion ,  When an ind iv idua l  

e n t e r s  an o rgan iza t ion ,  he i s  cons t ra ined  to  accept  i t s  

terms, The ch i ld ren  i n  t h e  .nursery school  a r e  becoming ag 

adept  a s  b u r e a u c r a t s  a t  recognizing t h e .  importance of 

r o u t i n e  and red  t ape ,  and a t  r a t i o n a l i z i n g  personal  
- .  

preference  i n  terms of t h e  oxganFzed set up, The l a t t e r -  is . 

a l s o  t h e  kind of adjustment- permitgi.ng t h e  e l imina t ion  of 

personal  preference  and t h e  maintenance of ascen-dancy, 

The El iminat ion of Personal  R e s p o n s i b i l i t y '  --- 

,The aspec t s  o f -  trauma redu.ction concerned with t h e  

e l i m i n a t i o n '  of coercion,  g u i l t  ,. and unpleasantness  can be 



a s s o c i a t e d  wi th  t h e  next  important a spec t  of t h e  Organi- 

. za t ion  Child:  t he  e l imina t ion  of personal  r e s p o n s i b i l i t y .  

I n  t h e  s t r u c t u r e  o f  a u t h o r i t y  i n -  , t h i s  o.rgzni.zation t h e  

c h i l d  i s  n o t  coerced t o  do anything aga-hrbst. h i . s  w i l l ,  he i s  

no t  punished o r  chas t i zed  f o r  dev ian t  o r  a n t i s o c i a l  a c t s  

nor  considered t o  have intended them, and he i s  not  expectqd 

t o  be motivated t o  do anything unpleasant ,  A l l  of t h e s e  

succeed i n  removing t h e  source of r e s p o n s i b i l i t y  f o r  be- 

havior  from t h e  ~ n d i v i d u a l  and p l a c i n g  it square ly  i n  t h e  

hands of t h e  organiza t ion .  It i s  t h e  o r g a n i z a t i o n ' s  

r e s p o n s i b i l i t y  t o  provide mot iva t ion  by making t h i n g s  "fun,"  v 

t o  ask f o r  behavior of var ious  k inds  without  coercion,  and 

t o  handle and c o n t r o l  I1mi.stakes" such as deviance. The 

Organization Child,  t h e r e f o r e  need experience no i n n e r  

compulsions t o  be moral, t o  p a r t i c i p a t e ,  t o  cooperate ,  t o  

keep t h e  e n t e r p r i s e  a s  a whole running smoothly; it' s no t  

h i s  r e s p o n s i b i l i t y ,  H e  must do only  what i s  d e f i n i t e l y  - 
given by t h e  m l e s  and no more; he need do only what i s  

p leas ing  t o  him, . 

A major a rea  i n  which t h e  0rganizat i .on -Child does not " 

t ake  r e s p o n s i b i l i t y i s  f o r  - aggress ive  behavior,  Since he 

w i . 1 1  no t  - lose .any esteem f o r  it, and s i n c e  t h e  organ-izat ion 
. . 

absolves him of i n t e n t i o n ,  he need exper ience .no  g u i l t .  Thg 

c h i l d r e n  quickly  pick up t h e  i d e a  tha t .  t h e i s .  u'wrongful'l act' 
. . .  

a r e  un in ten t iona l  : o r  i n  fac t .  wel.1~-meaning, and used t o  

.shed r e s p o n s i b i l i t y .  For example: 

L., and E. a r e ,  playing . t h e  -sandbox, E ,  -begins f i l l i n g  



a t r u c k  t h a t  was s i t t i n g  n e x t  tc him,. , L, s a y s ,  
"Hey, t h a t  .was my 'trucko" E, r e p l i e s ,  . . '"1- j u s t -  
borrowed it," ( g , ~ .  4)  

This  l a c k  of moral r e s p o n s i b i l i t y  w a s  even more 

g raph ic  i n  ano the r  situation: 

R e  and E. begin  p l ay ing  wi th  b locks ,  One of R. I s  

b locks  f a l l s  ove r  and smashes E, s f i n g e r ,  R. 
i s  quick  t o  e x p l a i n  t o  E. and t o  a l l  nearby: "I 
d i d n u  t mean it, it was an a c c i d e n t ,  e t c , "  When 
t e a c h e r  t a k e s  E, away, R, a c t s  3 t  o u t  f o r  Po, 
laughing g l e e f u l l y  a l l  t h e  while. ,  That i s ,  he 
t o p p l e s  t h e  block,  mimics E,, e t c ,  H e  shows P. 
d r a m a t i c a l l y  ?C\W funny it was, w i th  no t r a c e s  of 
concern f o r  E. and no g u i l t  ev iden t ,  (p,mo 4)  

The c h i l d r e n  a l s o  e x h i b i t  l i t t l e  r e s p o n s i b i l i t y  t o  

participate. They f a l low t h e  g e n e r a l  r o u t i n e  and r u l e s  OF .: 
t h e  o r g a n i z a t i o n  b u t  seem t o  experience no need t o  do somqr. 

t h i n g  un les s  they  pe r sona l ly  cons ide r  it fun,  Thus, during. 

any s t o r y . s e s s i o n  t h e r e  w i l l  usua1l.y be some . ch i ld ren ,  s i t t -  

i n g  a p a r t  from t h e  o t h e r  on t h e  c o u a ,  no t  paying any 

a t t e n t i o n ,  They f i n d  t h a t  a  l e g i t s m a t e  response is  "I 

d o n ' t  f e e l  l i k e  it. I' When "what's i n  it f o r  m e "  i s  un- 

apparent  o r  exhausted,  t hey  usua l ly  l o s e  a l l  i n t e r e s t  and 

withdraw from t h e  s i t u a t i o n ,  For example, one boy l e f t  t h e  

group when it was having "show and t e l l , , "  The obse rve r  

asked him why he d i d n v . t . s i t  wi th  t h e  o t h e r s  and he r e p l i e d ,  .' 

".I 've a l r eady  had my tu rn , . "  ( a , m .  4 j  H e  saw no reason t o  

l i s t e n  t o  t h e  o t h e r s  - t h e  only important  t h i n g  was h i s  tur,n, 

The l ack  of  moral 'compulsi.on t o  do anything more t h a n k  

what i s  s t r i c t l y  giv&n by t h e  r u l e s  i s  s i m i l a r  t o  sbme 

a d u l t .  behavior  i n  t h e  o r g a n i z a t i o n a l  society: buck-passing 

and a-%4::;:5$+@;.. f o r .  example, commit t i n g  p e t t y  crimes such a s  
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c o o p e r a t i v e  e n t e r p r i s e . b u t  a l s o  produce i d e n t i f i c a t i o n  wifh 

a u t h o r i t y  a s  a primary way of  meet ing ascendancy needs.  COPT 

v e r s i o n  a p p l i e s  t o  c a s e s  i,n which t h e  Ch i ld ren  p o i n t e d  
. . 

o u t  r u l e s '  o r  c o r r e c t  ways t o  do t h i n g s  t o  o t h e r  c h i l d r e n .  

e s p e c i a l l y  new ones ,  For example, t h e  c h i l d r e n  a r e  qu ick  

t o  p o i n t  it o u t  when t h e  o t h e r s  t a k e  more t h a n  t h e i r  s h a r e .  

On one occas ion ,  t h e  t e a c h e r  had j u s t  f i n i s h e d  i n d i c a t i n g  

" t h e  r u l e s "  of  t h e  sponge p a i n t l n g  t a b l e  t o  N o  -- t h e  yel low 

sponge goes i n t o  t h e  yel low p ~ i l n t ,  e t c ,  -- when a new g i r l  

a r r i v e d  a t  t h e  t a b l e  N, t hen  t u r n e d  to t h e  new g i r l  and 

t o l d  h e r  i n  a r a t h e r  haughty manner what t h e  " r u l e s "  of  t h e  -. 

t a b l e  w e r e .  - (a.m.' 4 )  Another .  g ~ r l  engaged :in t h e  same 

a c t i v i t y  t h e n  exempl i f ied  c o n i ~ e r s i o n  a l s o ,  t e l l i n g  N. t h a t  

s h e  s p i l l e d  some p a i n t  on t h e  f l o o r .  Recelvlng no response;, 

s h e  t o l d  t h e  t e a c h e r ,  (a,m. 4 )  The t ak ing  ove r  of  t h e  

t e a c h e r ' s  perspec t . ive  i n  o r d e r  t .o gain ascendancy was 

o c c a s i o n a ~ l l y  even more ob%ious : 

Teacher  tells them i t ' s  t i m e  t o  p u t  t h e  dominoes 
away. L. : "Hey, w e  have t o  p u t  t h e  domlnoes back 
i n  t h e  boxo H e  d i r e c t s  t h e  o t h e r  c h r l d r e n ' s  p l ay  
and makes a game o u t  of p u t t l n s  them Ln t h e  box. 
(p.m. 41 

R. i n  t h e  a f t e rnoon  c l a s s  e x h i b i t e d  conversson more t h a n  aqy 

o f  t h e  o t h e r  c h i l d r e n  (he  was one of t h e  l e a d e r s  i n  t h e  I .  

~ downs ta i r s  p l a y  group) t h e ,  t e a c h e r  c h a r a c t e r i z e s  him an 

~ . a g g r e s s i v e  boy w i t h  l e a d e r s h i p  q u a l i t . i e s ,  a s  "'happy" when - 

i h e ' s  be ing  t h e  t e a c h e r f l  . A t y p i c a l  example o f  Re ' s con-. 

v e r s i o n  behavior :  

A s  t h e  group s e t t l e s  .down, he y e l l s ,  "Would every- 
. o n e  p l e a s e  keep qu ie t ! "  Then h e  r a i s e s  2 f i n g e r s  . 

aga in .  When t h e r e  is  some conve r sa t ion ,  R. looks  



' 4 . -  

. ;  around and' raises 2 f i n g e r s ,  . (pc.mc 4): ': ;. 
. . 

q u i t e  f r e q u e n t  , ~ s c e n d a n c : ~ = m a i n t a i n * n ~  p a t t e r n '  i n  $h,g 

n u r s e r y  schoo l  i s  t h e  game of  " ~ , k e - u . ~ n a n s h i . ~ , "  :The c h i l d r e n - .  ; 

d e s i r e  r e c o g n i t i o n  of  ' f e a t s  o r  p o r s e s s i o n s  of  v a r i o u s  kind?. 

The impor tan t  a s p e c t  of t h i s  i s  n o t  achievement -- t hey  do d 

: ... . . . . 
n o t  seem t o  be a t tempt ing  t o  m e e t  i n t e : i ~ a l  s t a n d a r d s  --.but.;?::- f 

. I . .. . .. - .  . . . 
' : . . 

r a t h e r  recogni . t ion,  - t h a t  someone, p r e f e r a b l y  an a d u l t  ,'($iirg ' 1. ; 
. .:?;'..,. - . . ;  

. . :!: -..-.? - .  - 
credence t o  t h e i r  uniqueness and s u p e r i o r i . t y ,  But it is. 1.:. 

, , ,' . . 
.. . .' . . . - .  .,- q 

impor t an t  even t o  h a v e  t h i s  recognized  by t h e  o t h e r  c h i i d r e n .  , ;  : 
.: ? - .. 
.. . 

~ c t i v i t i e s  would o f t e n  t u r n  i n t o  s k i l l .  c o n t e s t s  -- n o t  i . . t  :. - .. ' . . 
..?.I,.,; .... . 

: .* ;, ,. . .- . , r 
.> : P 

p a r t i c u l a r l y  as a t t empt s  t o  b e a t  t h e  o t h e r  c h i l d r e n  but.::aq :. 

. . 
. .. 

a t t e m p t s  t o  g a i n  r e c o g n i t i o n  of their own s k i l 1 . s .  For  ex- . ,.,. ,; .. . .. 2 ,  ' .  - -  . ' 
1 

ample, "Look how h igh  I can.. jump! " "You know what I car!.. . . 
. 

- .  

do? I c a n , , , , "  3) Times i n  which . t h e  whole groyp'.was . . : - ,  : - 

1 .  I: i 

- v -  brought  t o g e t h e r  w e r e  u s u a l l y  occas ions  f o r  t h e  game of one, 
I 

upmanship. Remarks  would beg in  w i t h  "You know what I habe7 

I have a  .,,.,'" Another c h i l d  would y e l l ,  "I have a .... u 

And soon t h e  e n t i r e  group would be  r e v e a l f  ng what they  h w ~ , ,  

S i m i l a r  i n t e r a c t i o n  could  occur  ove r  anything:  a c t i v i t i e s ,  

l i t t l e  b r o t h e r s ,  cookies ,  p e t s ,  A f r e q u e n t  t o p i c  f o r  one- 
. . '. 

upmanship was b i r t h d a y s  -*- .: . # I  
. . "My b i r t .hday  i s  . . .. "My birfhT:^:: . , 

. . .  . . 

day is '  . ,. ," e t c .  When t h e  t e a c h e r  makes an announcement:qfi- 
. .  . 

some k ind ,  t h i s  i s  a l s o  an. occasi.on f o r  one-.upmanship. Fox.: ' . 

example, one t i m e  b e f o r e  ~ h r i s t r n a . ~ :  (Chmukah) t h e  t e a c h e r  
. . 

-- & 

announced t h a t  some of  t h e  c h i l d r e n  had made p r e s e n t s  for'.. 

t h e i r  p a r e n t s  and t h a t  t h e  rest .b?ould h w e  a  chance soon, 
. . 

1mmediate.1~ a  g e n e r a l  .cry a r i s e s ,  "I did! " . !'I d idn ' t ! "  

"When can I make one?" (p.m. 4)  A t  t h e  c l a y  t a b l e  one day,,. 



f o r  example, i n t e r a c t i o n  c o n s i s t e d  rnost.ly -of comparisons: 

"Mine i s  c reamie r .  t han  yours ,  " "Look zt my hands,  " "Bet 
. . 

you canc  t .do t h a t , "  (p.m, ' 4 )  One r a t h e r  p e r i p h e r a l  g i r l  

sought  r e c o g n i t i o n  n o t  t o  be one->ap b u t  t o  be  anything a t  aJJ,, 

K O  i s  s t i l l  p e r ~ p h e r a l -  S h e ' s  n e x t  t o  m e  on t h e  
couch, She a sks  I r ? e ,  "Do you know me:" I s a y o  She 
s a y s ,  "Do you know Jonathan? ( h e r  baby b r o t h e r ,  
born r e c e n t l y )  . Do you know my mommy?" ( a - m .  4 )  
The u l t i m a t e  i n  one.-upmanship was exhibited by one 
a g g r e s s i v e  boy, 

I t ' s  now group t i m e ,  Caro l  h a s  them s i t  i n  f r o n t  of 
t h e  p i ano  and c o u n t ,  probably t o  calm them down, 
Competi t ion grows a r o ~ r t d  t h e  count ing  however, and 
t h e  k i d s  a r e  a rgu ing  about  who can count  h l g h e r  
t han  whom, "I can c0un.t t o  ..oo" e t c ,  F i n a l l y  J., 
b;.o :-as aremarkable  s t o r e  of a d u l t  concepts ,  
s e t t l e s  lt: "I can count t o  i n f l n k t y i "  ( a , m ,  4 )  

A c o r o l l a r y  a s p e c t  of one-upmanship i s  n o t  only  t h e  

a t t e m p t  t o  g a i n  r e c o g n i t i o n ,  b u t  a l s o  n o t  t o  lose " faceu  or - 

p o s i t i o n  when it is a b o u t  t o  be  e s t a b l i s h e d .  For  example, 

.. - M, i n s i s t e d  a. c e r t a i n  t o y  was c a l l e d  by a d i f f e r e n t  
name than '  one o f  t h e  boys s a i d ,  They argued it 
.back and f o r t h  and f i n a l l y  M e  s a i d ,  " W e l l  t h a t U s  
t h e  way it i s  on MY T,VC You must have a d i f f e r e n t  
T,V. from m e , " .  (p,m, 4)  

P r o t e c t i n g  s e l f  as knower f.s a l s o  impor tan t ,  Typ ica l  

i n t e r a c t i o n s  o f  t h i s  s o r t . i n c l u d e :  

Someone t o  LC : What.. a r e  you making? L, : What are 
. .YOU. making'? 1st: "I '  asked yr::u f i r s t ,  (porn, 4)  

N o  t .o g i r l  n e x t  t o  her :  "'130 you know ny name?" 
( t h e y ' r e  a t  c l a y  t a b l e )  Girl:, " Y e s ,  b u t  I ' m  n o t  
going t o  t e l l  you '(porn, 4 )  

I n  t h e  l a t t e r  case ,  t.he g i r l .  n o t  on ly  saves  f a c e  b u t  moves 

one-up by ha.i;ring a secret a t  a l l ,  

Assoc.iated w i t h  'one-upmanship .is the  v a l u a t i o n  of 
. - 

p r i v a t e  p r o p e r t y ,  of  t e r r i t o r y ,  and o f . o n e %  own n iche  i n  



. . 
. t thi organAzation. The ch i id ren  2 sada ta~t ior , .  i s  ahalogous 

. . 

t o  t h a t  of a d u l t s  i n  t h e  o.rgaaizati .anal soc ie ty , .  v i a  t h e  

"consumption o r i en t . a t ionU , of t h e  o the r -d i rec ted-  and thg . . 

. . 
: concern with s-ols of . s t a t u s  noted I n  .American society. .  . 

. The rout in iza t i .on .  of play fnd.i.cates t h e  ext,ent-  t o  which 
. . 

t e r r i t o r y ,  phys ica l  p o s i t i o n ,  a n d  a s s o c i a t e d .  symbol of. 

' p res t ige  , are valued i n  t h e  game;  Just a s  fo:r a d u l t s  i n  

o rgan iza t ions  a n d  c o m u n i t i e ~ ,  . t h e  s i z e  . and l o c a t i o n  of 

one ' s  "place" o f f  i-ce , house ,. o f f i c i a l  parking space ,  opera '. 

. . 

' s e a t  a r e  symbols of pres t . ige ,  means by whi.ch ascendancy can- 

be 'maintained, Not only i s  p lace  a  symbo.1 of t h e  belonging. 

and- p r e s t i g e  of. each -ch i ld ,  b u t  it c n  a l s o  be used more. . ' 

d i r e c t l y  t o  maintain ascendancy I n  t h e  group who was play- 

fag together doms+al.ss, f o r  example, P C  was usua l ly  t h e  

l e a d e r  f o r  t h e  f i r s t  months, Often he would b u i l d  a  s e a t  

for himself i n  t h e  block bu i ld ing  t h a t  was h igher  than  any- 

one e l s e c s ,  He would then  remain i n  t h a t  s e a t  f o r  much of 

t h e  p lay ,  shout ing o rde r s  and d i r e c t i n g  a c t i v i t y ,  Not only 

w a s  his -place -a symbol of ascendancy, he- used it a s  t h e  seat 

.of h i s  au thor i t .y ,  . I n  add i t ion  t o  places.:i.n. play p o s i t i o n s  

--were a l s o  v.aiued- i n  &her s i t u a t i o n s ,  . The most d e s i r a b l e  
. . 

p laces  were usual ly  t h e  ones c l o s e s t  t o  t e a c h e r s , .  a t  group . , 
. . 

- -  sessions. ,  a t  j u i c e ,  a t  r&ps and on walks, Here ascendancy 

is mainta ined-by.  a  p r e s t i g i o u s  p lace  and a l s o  by. one associ-  
. . 

a t e d  wi th  an a u t h o r i t y  f igure .  Jockeying f o r  p o s i t i o n  would 

o f t e n  occur a t  t h e s t  t i m e s ,  I t  was d e s i r a b l e  a l s o  t o  be 

... nex t  t o '  c e r t a i n  of t h e  wel l- l iked c h i l d r e n  o r  t o  one of .the 



c h i l d ' s  own f a v o r i t e s ,  Saving s e a t s  a t  j u i c e  and p laces  a t  

naps occurred everi at .  t h i s  age,. 

" Because. of t h e  no,m of sha r ing  i n  t h e  nursery school ,  

a high value becomes a t t ache ' a . to  t.he only t h i n g s  which the 

c h i l d r e n  do not  . n e c e s s a r i l y  have t o  share :  t h e i r  .own posse 

e s s i o n s  brought from home, Such. posse&sl.ons a r e  exh ib i t ed  

n i t .h  p r i d e  and while  t h e  o t h e r  chi.ld:ren. may be allowed ta 

handle them temporar i ly ,  it i s  a l s o  c l e a r  t h a t  they belong 

only t o  t h e i r  owner and a r e  given only a t  h ~ s  g o ~ d  grace,  

He may. t ake  them back a t  any t i m e  .-. Fox example: 

Dumbo IS being played f o r  t h e  second tame, and 
t h e r e  is  a smal l  group s tanding  around t h e  
t h e  record  p l a y e r a  l ~ s t e n i n g ~  Except then  t h e  . 
boy who brought t h e  record " f o r  the' c l a s s  t o  hear". 
dec ides  he doesne t want it t o  play anymore l So 
he t akes  1 . t  o f f  t h e  record p laye r ,  N o  t eacher  is 
nearby, and none of t h e  c h i l d r e n  o b j e c t ,  T a c i t  
agreement that you ' re  f r e e  wi th  your awn poss- 
e s s i o n s ,  3 1 

This  handl ing of p r i v a t e  property could be taken even 

fu r thex ,  s o  t h a t  t h e .  c h i l d  not, only ret.ai.ned c o n t r o l  of 

h i s  possess ions  and .received c r e d i t  for::: them, bu t  ha also 

gained ascendancy p o i n t s  "by g iv ing  up s e r v i c e  t o  the qarms. 

of sha r ing  and e q u a l ~ t y ,  T h i s  technique can be generalay 

termed manipulation of t h e  norms, The folhawrng i s  a 

s t r i k i n g  i l l u s t r a t . i . o n  of the handl..ing of valued property 

and norm manipulation t.o gain. ascrnda.ncy., The i n t e r a c t i o n  

occurred among four. g i r l s ,  E, was a four-year-old who w a s  

more of a fol.l.ower than  a l eader  and longed f o r  a t t e n t i o n  

from t h e  o t h e r  ch i ld ren ,  One day E, brought some s e a s h e l l s  

from home, The g i r l s  were. s l t t i n g  on a ma t t r e s s ,  



. . . .  . - . . .  . . ... . -  . 

. . .  
. . 

. , . '.-They have some siiiall shel..is a d .  a, box- of 'Kleenes. . -  . . - .  
jrs-, . .The 'shel-Ls.. and t i . s sues  a r e  E ,  Os ,. E ci :is :. . .  , -  

. . . . 
g iv ing  o rde r s ,  To Lo fo ld ing .  the t i s s u e s , .  she  s a y s ,  . . 
'%&nut.  tak& too.  .manyc Lo . a n s w e r s  t 'Tes, because : - . . 
they re yours,  ". E ,.: - "Bedituse . . 1 prsmi.sed Momny I :. I . .  

wou%dn% take .  tco;many. " M,, .tosse's eom of  the. . . . . . .  . . 

. . - s h e l l s  t h a t  s h e  has been sorting. , .  E ,  s ays ,  "Hey., - - . 

. . . . .  t heyB r e  d e l i . c a t e  @ " 'Now theye  re picking ou t  the - .  . . 

p r e t t y  ones , .  E i  t d s s e s  sonie up i n  t h e  a i r ,  . say ing ,  . ,  

... "Happy Mew Year! ' I .  (MOTE t h a t  E a  i s  now doing t h e  . . 

. . . ' . very th ing  she  j u s t  t o l d  .M, n o t  k.,o do: 1 They a l l  . 

. .  t o s s  some up saying Happy New Year, But now EL. 
. . says ,  nHey, they-' 1.1 breakkg"It,'s a:11 r i g h t  f o r  - h e r  

. . t o  do c e r t a i n  -khi.ngs beca'use t h e  96 . he r s ,  b u t  it's., .. 
n o t  a l l  . r igh t  f o r , .  t h e  o t h e r s ,  1 Then E o  "dispenses.  

. . favorsr" -,- she  t e l l s  L, and M/ t h a t ,  w e l l ,  it-Os 
. a l l  r i g h t ,  you can p lay  wi th  them,. K. who has  been . . . .  

. . 

. . watching on t h e  s i d e l i n e s ,  .crawl& next  - t o  33, and 
' . picks  up a - s h e l l .  (.probably th inking  E ,  has  in-  

. . 

cluded everyone when she  s a i d  . i t  was' ah1 r i g h t  t o  . . .  

. . play with h e r  s h e l l s )  1 ,  But E, makes h e r  g ive  .it . .  - ' - . . '. ' . 

back ,  and s-aye: something about K, bother ing  -them. . . 

. K, goes back t o  t h e  s t u f f e d  c h 4 . r  she had o r i g i n a l l y  ,. . 

been on, s t i l l  watching them,  No@ E, ' g ives  one : . . .  

s h e l l  t o  each of them t o '  "keepY" E: g i v e s . - t h e  s h e l l .  - ', . . 

t o  L, with  t he  comment, " ' -Dt  spark:l.es; ' That s t o n e  
: . spark les ,  I' (Ws i f  t o  .poin t  out. what a b ig  f a v o r  . . .  . . . . . . . .  . . 

- s h e K s  doing L, and how she  has . h e r  b e s t  i n t e r e s t s  a t  - . 

. .  .!:imast, , - .  b u t  also m a i n g  it clear t h a t  i.tg s she,. E., . . .  . . .  . . . .  . . 
. . .  

. . 
. . 

- who s doing t h e  s e l e c t i n g  ahd -dispensing.)  Bu t  . . 
t . . L. p o i n t s  o u t  .anothe:f she1,:l: .she ' ra. ther have, ' E, 

. . . . - says ,  Okay, . L, asks ; "But -what w.i  ll you. mommy 
. . .  . . - say?" EE,. ansycers, "Oh i.t.'s okay, This i s  only  , . 

PRETEND keep, Ok.ay? If you . r e a l l y  keep them.my . . . . .  - mommy w i l l  be.. mad, " M u  jumps on .  the .ma t t r e s s  and. 
it s , c a t t e r s  t h e  s h e l l s , .  She. laughs,  E, says ,  '"Oh., --  . . 

.' t h o s e  a r e  MINE! " and 'ga thers .  them upo B O  comes 
over  t o  E, -to s e =  t h e  s h e l l s .  'she lets h:irn,-.but 
says t h a t . h e  can" keep them; -(a..m, '43 . . 

There a r e  many i n t e r e s t i n g  aspeeks of t h i s  i n t e r a c t i o n :  

1. E, g a i n s  l eader sh ip  p o s i t i o n  by v i r t u e  of possession of 
. . . . 

. . resources.  2 ,, She t akes  on . a  p ropr fe ta ry  - . ro le ,  makes a  
. . 

p o i n t  o u t .  of l e t t i n g  them itA s. a l l  due.  t o  her ,  She ' s  

magnamimous, t h e y  can keep t h e m ,  i.n o r d e r  t o  t i e  them:-to h e r ,  

'make. them owe h e r  sbmething , . a i leg iance ,  f o r  ins t ance .  But . . 

. of ,course,  i t ' s  only pretend keep, because of E, % need . t o .  . - . . . . .  



. . . . .  . . 

3 , .  she ' aa&.es scre 'that g$l 

. . .  . .  .- 
:. 

good'. . . .  
. - . . .  . . . .  . . - .  

. . .  . . . . .  . . .  . . . .  . . . . 

things thatqxno fk6k t h e  shel ls  are due  t o E ,  Ad her - . . . . 
. . .  . . . . 

- .  . 
. . .  . . 

. . . .  . ger?erosity,  . . and all bad: things (i. e, , c a i  t throw th& caube . . . . . . 
. . . . . . ... 

they '  re d e l i c a t e ;  can" - keep them) ase due t o  E .  s mother, . , '- . . , .. 
. . 

. . .  . . . . .' . . 

. . a p e r f e c t  . scapegoat . (even'  though itE s undoubtedly t r u e  . . . . .  . . .  
. . . . .  .. / .  

, - . . 
. . t h a t  so mother  g a v e h e r  orders) because . she  is.  h o t  present - 

, , . 
. . . . .  . . . . . . 

in t h e  situatrjon, b u t  is: some .unknown yet.  .powerful force, . as  
. . .  

- . 
. . 

a mommy a&; t o  o t h e r  c h i l d r e n .  . 4.. E ,  empha$izes' her pro- : . .  . .  

. . . . 
. . . . 

pr ie ta ry  p o s i t i o n  . . b y  doing things h e r s e l f  w i t h .  the s h e l l  . . .  . . ,  . . . . :. 

t h a t  she wonet  allow t h e  other t o  do, 

. The sharing norm was o f t e n  used for t h e  best advantage 

of the m m i p u l a t i n g  ch i ld  i n  o rde r  f o r  h i m  to gain 
. . . - - 
. .  ascendancy +d don t so l ,  T h e  goal is $ot shar.ing b u t  total  - . 

' 

. . 

control ok possession. Reference t o  the  norm of sharing is ' 

. . .  . . 
only a.means t o  t h i s  .end,. . .  . . .. . . . . . .  . . . . 

. . - . .  
. L, : 'Whq wili g i v e  m e  dirt?"-(4 times) 

. . . . 
There" -no answer, 

. . 
. B-, : "et me' decide,  " ' . '  . . . . 

. . . R.: "E., YOU'LL have t o  g i v e h i m  d i r t . "  . . 

':E,; "WO!" 
. . ' 

: R, : ~ w t '  m e  t o .  t e i l a g B  
-lror n a ' o m  going.  t o  tdl.*. 

' S Q ' E .  r e l u c t a n t l y  g i v e s  h i m  s o m e .  of h i s  s a n d  from 
. . .  -his. ,:trucki.. (porn; 4)- - . . . . . .  

. . .  . . . . . . .  
: .  . . .  . . . - . . 

. . . . .  -<..,- 7,- -he-'-- - .- ....by- . I-:$ - -  '- **. ,>i ' . .  k.. <::*r'-z -..* -.":..-.:-:.: *-<i;.:>.k< 1.: . . . .  ......... ..  . . . -..... .:ch i.,ctgea. . ;~-ggiy;. on; i 4 ' i ~ a & ~ & w ~ G ~ ~ $ e i  a ~ ; $ f & - ~ ; ~ ~ t j ' 1 3 : ; ~ ~ i r . $ :  ;3f:._:. . . . . *  . . . . ...-L.:.. . : . - .. : . . .  .... i.. %;i;.:*L; ?.., . .::+i :..<?,. .... . I , . . ,  ... *2:- , ,,. < . . .  . _ - I  - . *$. ->.; ,-,. .;, % ; '2,. 
_.A". 

. . . : ..... *.-- - .&, ..:. .-  _ -  .. _ . _ -  . - . - 
..4-. . I. 

2 + --* :*;: ..,<-::?:,: . .:!>,? <q.. 
. . .-< - ., * . . .  <. ? .  . . .  ' . . . e.,. 

. . 
.: . .v-, ....??< rr.< :-, ..-?; y3.: 7;- i~y~:~;*B.~>m:~y;~i*~>9s~~&~,~;~:.~y . p- L. , . : . . 

z... : .. ... .. ... . . . . .  . . . . . .  . . . .  . . . . . . . . . . . . .  .. - . . .  : . . . . . .  . . . . . .  . . 
.! . . . . . . --. . . . . . 

~n a d d i t i o n  to- &nipula t ion  of- the enom o f  sharing, .. 
. . . . . . : ! .  

... . . 
. . .  

'&ere' i s  a l s o  . - B rnani;pul&tl.on o f  t h e  . . .  norm -of equality . . .. This . . . ' ' .. . . .  
. . . . .  . - 

. : . n b w  i s  almost d i r e c t l y  . . opposed t o  ascendancy; S o  t h e :  . . chi ld  
. . 

. . . . 
. 

. . ; . i n t e r e s t e d  i n  supe ' r lor i ty  o r  dimination pl.ays up service' t o  
. . . . . . .  . . 

. . . . . . the, norm, Appears . t o  be obeying. it, b u t  r e t a i n s  ~0ntr01 in. . .  
. . 

. . .  . . 
. . . .  . . . . 

. . .  . - 
. . . . . . . . . . .  ' ..: _ 

. . 
. . . . . . . . . . . . . 
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:: s&ta,e . F ; $ . ~ S , ~ ,  . ThaS. is, k.e .-mu,s.k -.ma.& ft appeak that even-. 
. . . . .  . . . - 

. . .  . . . . . . - .  - .  . . . -  . . 

. . bne i:s:eqljai,  . . . me&& i , k  .zpp.eir th,a.t the .nar,$,is bei;ng . upheld, . 
. . . . .  - .  . . 

. . . . . . wh.i;i.a :st,h.l.3r. ;mai.r,:f,~i.ning h l . ~  - OUN% dlt3m.fnrztisn 'of. t h e  situation. . . . . .  ' 

. . .  . . . . . .  - 
. . . . . . .  . . 

This is a :cather subtle and. adu:lk-iike technique, It is not . . . . . . .  . . . . . . 

. . .  . . . . .  
. . . . .  . . . . , 

. surprising +-hat. q n l y  a f e w  children could use - i%.  he leiid=* . -. .  ' .  . . 
, . . . . . .  . . . . . . 

. . . . .  . :  . . . . 

. . of the .play g i ~ ~ p i  P <. , for example, usual:ly occupied the : . . ... 2 

. . : , .  . . . .  

off icia& leadership position also, But this waald oecasion- 

abLy be d&spv,ted other members of the  group who desired 

to exercise t b a 5 ~  equaabityo Po would have to handle this 

aftU~ieraa -- s f f i e i a l l y  bowing to the aom of equality but 

-off iciaably maintaining asceaz@mcy The following inter- 

.ackion centered around playing hat;t%eahip (Captain ir, ,the 
- -- . 

official con t ro l  posi t ion i n  a batt%eahip) : . . 
. . . . .  . . . .  . . . . 

. . . . 
. . :L.:.;'I" m t h  boos!" .. . . . . . Rp : .YQU were the- boss 1as.t timk, . . .  

. . 
. - .  Lb:,: "you were, . . . .  . . 

. . 
. . . . 

. . 
. . .  . . . . R, :' ." L i a r ,  I' 

- . .  . . .  : . :  ' #  M,-:'"Thef=e.woniiGb& a . ' boss l " .  . . . . .  
. -Pa: then : so1.ve.s ~ t h ~ c o n t r o v e r s y  : @Re youG 1.1. be in- . 

' .  . . . charge. L, w i l l  be ,the boss, &nd -. 1'11 :be the 
. . .  . . .  

. -' capk.ai,.no " :[porno . 4 i, . . . . 
. . .  . . 

. Thus, eveiydrie has an o f f i c i a l  leadership positiono But P, 

i s  sl&$.-b i n  actual control ,  
. . . . 

-. 'R,, , &n aggressive boy in:thi.s same group whose c e , : - .  . . . . . .  ~. . :  . . :  . . .  . 
. . . . .  . . 

. . .  . . 

version behaviors, ha'e alieady been ment:ion&d, .w& p e i c .  ..*.:; !':. . . .  . . ... . . 
. . . .  ... . . . . . . . . . . . . . . . . .  . . .  . . . . . . . . 

uia t ly '  good -.at manipulating: and g e t t i n 9  around the of . . - . a : .  . .  . . . . . . . . . . . .  

, . .  , : equalisti t o  maintain a s r e n d h j . .  For example j R. woad . . . . .  . . . .  . . . . . .  . . .  . . . . . . . .  . . . . . . ,, . 
c .. . . .  . . . .  

: : attribute any. -inequality- to the game and n & t d  h i s  cw ,. . ,' . . .  - :  . . 

. . . . . . . , 
. . . . . . .  . . . . 

. . . .  
" pershnal dominance; ' that %?, things must .be 'do= as. Bo 'Bays . .  

. . 
. . . . 

. . . be~&&e. . that" . s.e way it has 
. . .  



. . - .  . . 
. . 

wants t o  play,  h$ :nu.st. abey Rp- .  'For. exa.mples. . .. . 
. . 

. . 
.Downstal,rs,--R;, to, E and M. h a v e . : b u i l t -  a ,: 

str?icrtu.re of the.. two k i n d s  of b r icks  and a r e  
engaged i.n bu4.lding it v.p and kickl .ng it down, . . 

. . R, t.el'ls M,: BYYol;  b e t t . e r  oz y o u q l  be - f i r e d 3  out. . 

of t h e  game', .(~ot-e %ord .? £fl.red; " an okcup-ation- 
' al ly , -or ien ted  word,) R. des t roys  $he s t r u c t u r e  by . . . 

kicking-  i-t .and ye l l i .ng  ,B'ingo!! ' Another:Bingo! ' A l l  
j o in  i.n wi ld ly ,  M,. i.s draggfing . o v e r .  some ' more .. 

. . . . 

bricks.,: R, :'%., you s t o p  it -7 w e  'doaa.O t need 
. . stairs, Stop i.t o r  youe .re f i r e d , "  Wh.en. M-, seems 

t o  be obeying- ' h i m ,  'Ri- say$ : . "You can. play again. 'I- . . . . 

(porn, . 4 )  

R, . w a s .  a l s o  very good a t  taki.ng over  c o n t r o l  of o t h e r -  . . 

. : . . ,. . 

c h i l d r e n 8  s play -- i.. e, s u b s t i t u t i n g .  h i s  own c o n t r a  for 

theirs - - w h i l e  s t i l l  . preserv ing  . L9e f i . c t i o n  of e q u a l i t y ,  
6. 

. H e  would usu,ally do t h i s .  by. asking them .i.f they  d i d n O ' t  . . . .. 
. . . . 

t h ink  it wguld b e  b e t t e r  t o  do ijt ano the r -  way ' -- which of . . . 

course was R, s way. He would continue t o  supposedly defer 

t o  t h e i r  wishes,  when a c t u a l l y  it would be R . ' s  wishes . 
being asserted. .   or example, one d-ay R. , w i t h  L,. and E.- ' *  . . 

. , 
. . 

i n  tow, descends - 0% J: , p l a y i n g  w i t h  t h e  s m a l l  wooden blocks . 

and t r a i n  t r a c k s ,  ' R ,  t akes  over  by ini.t .i .atl.ng ideas  b u t  
- . 

. r e f e r r i n g  t o  J., f o r  app.roval, e , g ,  "ShaT.1; I put  t h i s  here?* .. ., 
. . . . .. 

. . Gradually it becomes R ,  I s  s o  much t h a t  R. k i c k s '  over 

. what ..they have b u i l t  and  2 ,  doesn-' t chal lenge h i s  r i g h t  to ', 
. . 

do so. (p.m. 4 )  (R. of bourse used o t h e r  l eader sh ip  . . . 

. . 

techniques o f :  a .  more d i : rec t  - a n d  less rnan:i.pulative na ture ,  . 
. . 

such a s  p h y s i c a l  force.  o r  i t s  th rea t . ,  and warmth and appiov- 

Thus, i n  an organ.izati.on . i .n  which con£ l i c t ,  competit ion,  ' 
. . 

?': . . 

and.achievemenc p o s s i b i l i t . i e s  a r e  pa r t i cu . l a r ly  minimized, 



. . .  

. . t h e  maintenance of ascecdancy 'takes four  bureaucra t - l ike  

f o m s  : conversion, t h e  game of one-upmanship, t h e  va lua t ion  

of territsley and property, and the manipulation of norms of 

sha r ing  and e q u a l i t y ,  Many of these techniques can be seen 

as an adaptation. t o  o r g a n i z a t i o n a l  soci.ety,. f o r  they beax 

i n t e r e s t i n g  s i m i 1 a r i t i . e ~  t o  some a d u l t  pa t t e rns .  . . 



. . 

A s p e c i f i c  model has been proposed t o -  account for t h e ,  

s t r u c t u r e ,  practiceis p r o d u c t  of n j%nerican 
. . 

. - -  

school: .  . . . . . 
. . 

THE ORGAN1 ZATIONAL 
SOCIETY 
dominant social ~ 3 k - -  

tern-bureaucracy I 

p ~ y c i z ~ t i o n .  goel  .-* , 
e l imina te  i r r a t i o n -  
a l  emotion --- 

THE NEO-FREUDIAN E ~ B C  
i r r a t i 0 3 a l i . t ~  de f i ced  
- as anxiety,: from 

psycbati;on pa t tesn-  
. t r a u m a  reduct ion-  

limit 2n:;ertainty ' 

. - l i m i t  -s t rangeness  
1 i m i . t  - xiyste.q 
l i m i t  - @oerc.i.on - -- 

l i m i t  gui1.k 
limit - unpleasant-. 

miss. 
l i m i t  c o n f l i c t  

trauma 
. . .  

nursery .. . 

. . . . . . .. . 
d I . I .  , I t , .  

THE ORGANI~ATION 
CHILD 

r e a l i t y  o r i e n t a t i g n -  ' 
r o u t i n i z a t i o n  ok piay * 

elimination op 
sonal responsfb Ya qfqy ' 

maintenance of  
ascendances 

i 

. . 
Within . t h i s  h a l y s i s  ,however ,  s e v e r a l  thifigs are de- 

. l i b e r a t e l y  no t  attempted, F i r s t ,  t h e  model i s  a n a l y t i c  rather 
q_O 

than  d e s c r i p t i v e ;  it por t rays  n o t  a  summation of the behavior 

of every c h i l d  i n  every s i t u a t i o n ,  but r a t h e r  a conceptual  

c h i l d  i n  a conceptual  s ~ t u a t f s n ,  S p e c i f i c  ch i ld ren  may o r  

'may n o t  .conform t o  t h e  p a t t e r n s .  ou.tll .ned,. even, though ' the 
. . . . 

patterns t hemse lves . ex i s t .  I n  fact, w e  w o u l d e x p e c t  t h i s ,  

f o r  many o t h e r  .infffu.ences bes ides  t.he nursery ,school-  shape 
. . 

the . e m p i r i c a l  c h i l d r e n ' s  behavior,  w h i l e  our  conceptual 
,' 

child e x i s t s '  on h i s  a b s t r a c t  p l a n e  b l i s s f u l l y  f r e e  :from 
. . 

einpixioaa . m n t a m i n a t i o n ,  For t h e  same reason,  it i s  d i f  fi- ,. 
. . 

cult t o  make any p r e d i c t i o n s  - about t h e  empi r i ca l .  c h i l d r e n ' s  .. 
. . .  

a d u l t  behavior ,  f o r  t h i .  depends on t h e  ex ten t .  t o  'which' . . 
. . 

. . 
. . . - . . 

. . 
later .experiences are c o n s i s t e n t  with n u r s e r y  schoolo 

. . 

.. . . . 
. . 

. . 
. . 





cracy, it is not surpx$.sing *at +he chi ld  should be 

e l i ena . t . ion  of irrational' exper$ence (I such' as mcerta;knty, 
- .  

mystery, g u i l t ]  -- can be visewed as a psychba%ion pattern 

associated with bureaucracy and thus used as a variable for 

further empirical 'i.nvestigation, The e~ncegt sf psychiatioir 

in general can generate both theo.rbaf.ng and research, J U  the 

social oag.m%nation of personal experience, the concept 

presents the.posaibility of analyzinq social srganizatian 

Psychiatlon analysis asks how social systems take acwmk o i  

the human properties of the people in them, end h m  human 

characteristics [ernoti.on, psychol~i,cal experience. synr- 

bolic meanings) are involved fa soc ia l  system, by charac- 

ter iz ing t h e m  in. tern of potent.%a:h personal expe.zieaace, 

This creates- the potential for a oOsoc%o%ogy. of the-- . . . . . ., 

emotionsn o r  a nsocf ology of personal experf ence, @ '  . W e  

might compare social systems according tolthe! experienceas ' 

poss ib le  i n  t h e m  and note the mechmisms by which certain . , 

. . 

kinds of systems shape the emotional potentia,l of members. 

In addition, psychiation pemi.ks us to see  'i.ndSv%dual in- 

volvement i n  social organization as concerning much mare . . 

than rqles, Here w e  may use not only roles a s  a unit of 

soc ia l  structure but also human emotioi and experience: pa- . . 

titular o&ani.zational phenomena described by t l a e  kind of 

personal experience they m&.e possd.ble, Finally, for the 

~ t u d y  of soc ia l i za t i on  this paper i.axdicates that it is 



.. . . . . . . 
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