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8t. Antoine Is Re-Appointed 
;To Law School Deanship 
- =Theodore J. St. Antoine, dean of the 
U-M Law School since 1971, has been 
reappointed to the deanship. 

The appointment was approved in 
February by the Regents. In recom- 
mending the re-appointment, U-M 
Vice-President Frank Rhodes noted 
faculty and student "enthusiasm" for 
Dean St. Antoine to continue in the 
post. "To this enthusiasm I wish to add 
my own admiration for his leadership 
within the Law School," said Rhodes. 

St. Antoine has been a member of 
the law faculty since 1965. Previously 

- he practiced labor law in Washing- 
ton, D.C., mostly at the Supreme Court 
level, 

In addition to his teaching and ad- 
ministrative duties at U-M, St. An- 
toine remains active in the labor law 
field. He is currently serving as presi- 
dent of the Resource Center for Con- 

1 surners of Legal Services in Washing- 
ton, D.C., a group which advocates 
pre-paid group legal plans. 

Recently St. Antoine was appointed 
to a 26-member national task force to 
improve procedures of the National 
Labor Relations Board (see other Law 
Quadrangle Notes story). He also 
served as chairman of Michigan Gov. 
William Milliken's special Work- 
men's Compensation Advisory Com- 
mission, which produced a study of 
the state's problkms in the 
compensation field. 

-- .-. 

1 Theorlofe J. St. Antoine 
;i; 

bonus." 

and an the board af visitors of its law 
, school. Her undergraduate degree 
; was a B.A. in English, also from Stan- 

Sallyanne Payton 

Payton has been with UMTA, a 
partment of Transportation agen 
since 1973. Previously she served out needed reforms. 
the White House Domestic Council 



-""In thase days of fiscal stringency 
WB urgently- need the support of the 
6djdr end the judilciary ka assist in devis- 
i'mg new, even radically innovative. 
frq&ki kc theinancia1 suppart of legal 
qdutri~atlare. WOtbaut such suppoltt many 
6f ,the retoltm$ most eincekefy urged 

law schools-such as the so-called 
"Clare proposal" in New York and 
"Rule 13" in Indiana-as being a 
"farm of governmental interference 
that cuts into the sinews of American 
legal education." 

ripom thei- s e h ~ a ! ~  by lawyers bnder  the Clare Proposal, lawydis 
and iudge9 are  doomed to tail before who wish to practice in two federal 
PBey st;att," district courts in New York City would 
, 'ktllerr ;ilea a number of recent pro- have been r e q u i ~ s d  to study a 
@ma!,% lolkaptrai E U ~ F ~ C U ~ ~  ~alkt6nf at specified curriculum at law school. 

Robert Ellsworth, a member of the U- 
M Law School class of 1M9, became 

'Mouse of Representatives from Kan- 
sas. He received his undergraduate 
cduca tion at the University of Kansas, 
graduating in 1945. 

The proposal h ~ d  dab#, b s ~  ~6 jwtd-  
by f edersl j ud es i.n NwW YmL. - il The maw 1x1 ikna PUIB, .adaplt@d~ b. . 
the Indiada Bup~smq'  Court pnds. 
scheduled b t@ko erfimt in t@W, PG 
quirss stlrdsnts ~e @tad a#edEi&. IK courses in arder to take s Indian@ 
state bar excamfnafion, 

Allen sai,d theas propdl@b, 'lakm - 
against the advice rat moat law 
teachers *ha have addss~~ed the ~ u b -  
j,sct," would disturb "a brng-e~tab- 
lished dividon of labalp wherein the 
content of e d u c a t l ~ n ~ l  properma hsaa 
in geneir~l, been determined by the 
schools and the testin. of profidency S of applicants for  p.re asdorwsl prac- 
tice has been ~ s f a r r n e d  by the bar 
and the courts." 

Allen alra took issue with a proposal 
befare the American Bar Amacia- 
tion-which is the major accrediti~ 
agency for law schooEs-calling for tihe 
elimination of a slystm of tenure for 
law p~obessors as a requirement for i~ 
s&oolls accreditation. 

"There are bew competenf ahd OOIZ- 
sciantious law teachers ar scblersi 
who would kday question the pene- 
trating power of economi~ analysis in 
the constideratian of some legal quee- 
tions, the u tiEity of techniqwes of social I I 
cases. In addition to hie professional 
pursuits, the 45-year-old Wall Street 
lawyer is a hockey enthusiast and 
Sunday school teach~r.  He graduated 
from Yak University in 1952. At U-M 
Law School he served as associate 
editor of the Michigan Law Review. 
While still a law student he worked 
for one summer as a'student asdatant 
in the federal prosecutor's office in 
New York. 

Robert B. Fiske, Jr. I 



kug).@rdE .d~~~Iroprd antdde the law 
y$'#ob, ar $be inrlgh& ~plned by 
qioudag bontempmq prablem~ from 

A *, isaa*al .f&#a*qti= d hlrtodcsl 
m ~ a m a * ,  

He has contributed many articles mi 
cdmind justice and e~neti~twtional law 
to Eegal qnd social work journals and 
ha& written and edited, two books of 
1ag~1 analysie. Last year he was 
elie~ted a fdlow of the American 
Academy of Arts and Sciences. 

In 1973 Prof. Allen, alung with Prof.1 
Robert Burt of the Law Sch001, repre- 
ssnbd 6~ slate mmehfal patient in a 
Detroit court case examining the 
legality of experimental brain mr- 
sery. In the case, which received con- 
siderable national attention, a panel 
of three judges ruled that experirnen- 
tal psychosurgery ~ o u l d  not be per- 
foamed on any person involuntarily 
dskitrined In a state mental hospital, 
even if conwnt were given to the ex- 
periment, 

"Tkm ddtmmtrs of lrw tlsa~htng 
. @ad mhotka?~Mp are wluable, not b e  
g ~ s s r  &ei to a r r a n t  i ~ i -  
1wtd fa% but bq~oawes they rerpond 
h@ *$dt  Madr mperiancsd by corn. 
pd.D$ l~!,mkokarr in the couru, of 
tb3b WE . And, arafd Allen, "many 
law m s  'have enjoyed ths fruits of i~d rcholms%aip in their practice af 
law." 

Prof. Allen  id^ the third member of 
the U-M law faculty f~ head the AALG. 
me latis Prof. Wson R. Sunderland 
was prddent af the arsociatioar in 
1W, and Prof. Alfred Conard served 
a. pnaident in 1971. 

h a f ,  Aklen, who  OW holds the Ed- 
mn R. tiunderland Professorship at 
the Law School, sewred as U-M law 
dean fmm 1e ' f l .  Porrnesly he was a 
mernbar of the law faculties of North- 
wegtern University, Harvard Uni- 
versity, and University of Chicago. 

Among other activities, Allen in the 
1m's served as chairman of the U S .  
AtEorney General's Crolmmisrsiun on 
Poverty and the Adrninistrat~on of 
Federal Criminal Justice, yvhich laid 
the graundwork for legislative 
reforms in the treatment of indigent 
pereons brought before federal courts, 

Allen gave the prestigious Oliver 
Wendell Molmes, Jr., Lecture at Har- 
ward Universiv in 1973 and the Storrs 
Lecture at Yale University in 1915. 

He is a mernhr of the American Bar 
I Association, American Carreotional 

Asaaciatiion, Council of the American 
Law Imtitupe, and thle Advimry Com- 
miltee on Probation and Corrections 
of the Federal Judicial Center, a m e q  
ather affiliations. 

.A i"ll 
Peter 0. Steiner 

Professor Peter Steiner 
Elected AAUP Head 

Peter 0. Steiner,' rofessor of eco- A nomics and law at e University of 
Michigan. has been elected to a two- 
year term as urssident of the Amer- 
ican ~ s s o c i a t i o n  of University 
Professors (AAUP). 

Prof. Steiner will assume office 
following the association's 62nd an- 
nual meeting in Santa Barbara, Calif ., 
june 24-26. With 75,000 members, the 
A A U P  is t h e  na t ion ' s  l a rges t  
professional association of college and 
university teachers. 
This will be the first time in the 62- 

year history of the AAUP that a U-M 
facul ty  member  h a s  h e l d  t h e  
presidency. 

Prof. Steiner said he hopes the asso- 
ciation can continue to "mobilize the 
effective force of the academic com- 
munity in defense of academic values 
and thus in defense of higher educa- 
tion itself." 

"Our efforts," said Steiner, "must 
occur at three levels: first, in the 
defense of individual faculty mem- 
bers and particular faculties that find 
their personal and academic free- 
dom, ernplioyment, or other si hts 
threatened; second, on behalf of i j en- 
tifiable groups such as minorities, 
women, non-tenured faculty, and 
those nearing retirement whose sights 
have been neglected or newly 2x1- 
fringed under the guise of financial 
exigency; third, in support of the prou 
fession as a whole, its economic wel- 
fare, its role in academic governance, 
and its professianal statuu;." 

Prof. Stdner has been active in 
AAUP affairs for several yean, ink 
cludtng service on committees dealing 
with economic status of faculty, aca- 
demic freedom, and tenure. ha was 
chairman of the AAfdP's Committee 
on the &onomic Status of the hofes- 

eion Eram EW(F73 and chabman of the 
M U P  Task Force cm the WagePrice 
Fr eze in 1971-72. 

%of. Bfsiner has been proferaor of 
' 

economics and law at Michigan since 
i9$@, and from 1971-74 he served as 
chairman af the U-M Department of 
Economic$. 

Prior to joining the Michigan faculty 
he taught at the Uniyersity of Wis- 
consin and at the Univers.ity of 
California at Berkeley. 

Last year, while visiting professor at 
the University of Nairobi in Kenya,, 
Steiner was asked) to go into central 
Africa to help establish negotiations 
with Marxist per r i l las  who were 
h~lding two Stanford University stu- 
dents  and one Dutch woman a& 
host ages, 

"For nearly a month, gaining 
release of the hostages became the 
sole focus of my life," the U-M pm- 
fessor recalled in a recent interview. 
"I lived with the issue day and night. 

- 

In the en& the negotiations were suc- I 
cessful and the hostages were releas- 
ed. 

In addition to his academic appoint- 
ments Prof. Steiner has served the 
federal government and non-profit 
organizations. He has been a con- 
sultant to the Department of the 
Treasury, the Bureau of the Budget. 
and  the Amer ican  Council  of 
Graduate Schoois. He has* served as a 
member of the Presidential Task 
Force on Productivity end Cbmpe- - 
tition, and the Higher Education ha- 
~ i s o r y  Committee on Wages and .-=- ' " I 

Prices. I., c 

Prof. Sceiner has also been fa faculty ' ? 
research fellow of the Social Science: -- 
Research Council, a Guggenheim -+ 

> - 
Fellow, and Ford Faculty Research- . 
Fellow. 

Prof. Steiner is the author crf many - 
books and ochularly articles. His most , 

: y .  

recent book, Mergers: Motives, 
Effects, Policies, was published by the ;s) 
UAM Press in 1975. 

He received an A.B. degree, rnagn+ 
cum laude, in 1943 from QberZin f&Ir: 
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Focuses On Elderly 

Orher winter term electives that 

lecture series for the new course and 



* .  - 
~ r a d r  8ile;ted 

As $upreme Court Clerks 
Legal Education, headquartered at the 
Law School. 

Among o ther  positions, h e  i s  
currently executive director of the 
National Conference of Commis- 
sioners on Uniform State Laws. From 
196-64 he played an active role in a 
constitutional reorganization of the 
Michigan government. 

Among U-M law graduates ap- 
pointed to the Administrative Law 
Commission, in addition to Pierce, are 
James A. Park (chairman), a Lansing 
attorney; David J. Dykhouse (vice- 
zhairman) , a Detroit attorney; Wil- 
liam C. Whitbeck, Lansing attorney; 
and Robert E. Waldron, who is execu- 
tive director of Associated. Petroleum 
Industries of ~ i c h i ~ a n R $ %  

. * 

Two 1875 graduates of the U-M Law 
School have been selected as law 
cterks for U.8. Supreme Court Justices 
for the 1976-77 court term. 

8ueia_n Low Bloch, currently serving 
es law clerk to Judge Spottswood 

I kob-lnrron, 111, of the U.S. Court of 
I Appeals for the District of Columbia 

Circuit, will clerk for Justice Thur- 
good Marshall. Mark F. Pomerantz, 
now serving as clerk to Judge Edward 
Weinfeld of the U.S. District Court for 
the Southern District of New York, 

, will clerk for Justice Potter Stewart. 

Mark F. Pomerantz 

Associate Dean Pierce 
Named To State Unit 

chairman of the American Bar 
Association's (ABA) Committee on 
Practice and Procedure under the 
National Labor Relations Act, and as 
secretary of the ABA section of Labor 
Relations Law. He is a member of the 
American Law Institute and the In- 

cludes outstanding representatives of 
labor. management, academia and the 
general  public. Members  were  
nominated by the ABA, Federal Bar 
Association, U.S. Chamber of Com- 
merce. National Association of Manu- 
facturers ,  Institute of Collective 
Bargaining, AFL-CIO. International 
Brotherhood of Teamsters, United 
Auto Workers, and the NLRB, among 

Susan Low Bloch 

Ms. Bloch received an A.B. from 
Smith College in 1M6, where she earn- 
ed Phi Beta Kappa honors. She then 
received a master's degree in mathe- 
matics from the U-M in 1968 and 
another master's degree in computer 
and communication sciences from the 
U-M in 1971. In Law School, she serv- 
ed as note editor of the Michigan Law 
Review in 1974-75 and graduated first 
in her class. Her husband, Richard, is 
a .I968 graduate of the U-M Law 
School. 

Pomerantz, a 1972 graduate of Har- 
vard College, was edi tor-in-chief of 
the Michigan Law Review in 1974-75. 
While in law school, he won the Abra- 
ham W. Sempliner Memorial Scholar- 
ship and (as did Ms. Bloch) a Henry 
M. Bates Memorial Scholarship. 

The  se lec t ion  of Bloch a n d  
Pornerantz continues the Law School's 
representation among Supreme Court 
clerks. Currently, Mr. William J. 
Ravey is clerking for Justice Potter 
Stewart and Christina B. Whitman 
( w h ~  will join the U-M law fqculty this 
fall) is clerking for Justice Lewis F. 
Poweil, Jr. 



ystems kept by federal agencies. 

e obtained for $5 from the Bu 

rpdarf, a 296Q graduate of U-M 

Rivera, Borgsdorf Leave 
Assistant Deanships 





by DEAN THEOW-.E J. ~ A N T O I M  

[Based on the Dean's Report to the Presi-~nt of 
the University for the Year 1974-751 

the Law School seemed to be moving away fram the 
days of the late ,609, when major curricular 

revisions and new admissions policies were adopted in 
s, *response to society's increasing concern with the status of :%: 
'@women, minorities, and the poor. Instead. I ruggested, we 

ere headed back to confrontations with such old dragons 
s straitened budgets and clamorings from outdde the Umi 
ersity for limitations on the autonomy of the Law School. 

event, I proved to be only half right. The ancient foes 
there, as predicted, but in addition the year 1974-75 
revival of militancy among minorities, women, and 

groups calling far still further changes in our pro- 
and policies. Once again we witnessed the whole 

anoply of rallies, demonstrations, and picket lines, 
lthough this time, fortunately, these activities were char- 



I ~ ( ~ # t i ~ h $ .  88fote I 80 an to spe~u18te why t h i ~  may be lo, 
~ n d  &i~& the paro~r.rnay have wtrns baaring on the broader 
pu@t(lam ~8'stuflaot dMcontept, the reshaping of the cur- 
sif~uium, md all the-mat, I twkk I ~hould m ~ k  a $moll can- 
feseslluh. l\e j r d l e q  d whether he (OF she) r e l i r b t h e  daily 

b+, I do not gss hpuu;&e dean of s major law school cen 
isslizs that. de~$wmg or not, he has heen accorded 

: Ehs gjr&iS%st bqnar that ir likely ta come his way during a 
p ra fmd~na l  csraer. Hs has been ralocted for leadership by 
e band of dtbtingui@ed colleagues, and he ha# been pro- 
dded I platform ~ i t h ~ a g u a r s n ~ s d  audience for his views 

1 on say tiestion of 18\41 or public palicy which he has the wit 
and wid to add~esr. 

Still, daana quit. And they are resigning at a faster rate to- 
, dry 7tVan they were a generation or two ago. I am sure the 
, reasans are varied, and aften manifold, Except in rare in- 

stanma, I dmbt that a s c h ~ o l b  b'bu&etary difficulties, as 
such, are a principal cauae, much as we might want uni- 

, versity presidents and other central administrators to think 
they were. The recent trend toward appointing younger 

I, deans is prptzably part of the sxplana~ion far shorter 
tenures. Ordinarily, one doesn't enter the aciad~mic world ' 
to become an administretor: teaching and scholarship are 
the attractions, A pama who becomes a dean at forty will 

! feel that much creative work is being left undone. Yet there 
! may be a growing uaeaoineas about one's capacity or in- 

ckination to return to the drudgery of compiling footnotes 
1 after a ten or fifteen year hiatus. AS twe realization 

/ develops, so may an itch for an early return to research. 
Two other seasons for decanal disenchantment may have 
wider implications for the whole af legal education, how- 
ever, and those are the one8 gn which I wish to focus. 

The first is a matter of trivia-a veritable mountain of 
trivia. Shortly after my initial appointment, Angus Camp- 
bell. our part-time colleague from the Institute of Social Re- 

a es~ch,  told about a recent survey condu~ted aln~ng uai- 
er&y faculty members and adminfstrators. One quastisn 

dealt with the sources of anxiety. Among teachers, the 
primary cause was found to bb! what was t e r rnd  "qusli- 
tative svtarlccadW--a concern that their work would not 
measure up lo the exacting statlards they demanded of 
themselves, and assurn& thait colleagues demanded of 
them, On the other hand, theme was relatively little? worry 
about so-called "qvantitative o~erloEld~~-fhtat i8 to say, 
teachers were seldom cancegned about the .amount, as dit- 

+ . * a T ' ' *  

;, their faculties fin the nature of the academic .enter ~sb?: :~ .  
In my view, there is a second, still deeper reason g$-3i~t-s;- 

quiet. An alarming number oi student3and other$ ha~+'':$R 
come to doubt the adec~yacy of legal education, and the$ t~ll,:: 'rr 

us so in no uncertain terms. The often strident challengesa'l';, 
arise in two uite different quarters-among the idetilistic ,- $ 
reformists, w 1 o find the conventional curricullim deficient..,;;$ 
in "social relevance," and among the' practical, iibnqne '.-; -; 
sense types, who think we;should dispense with o~r'fina~;.' .. ..? . 
spun theories in favor of some realistic ointers how'tb 
get on with the business of practice. & 7 aw ?hc-~c?llties have'; ?: 
fumbled uncertainly amidst the @acopho~)t to fash!oq ali ap- , 
p@riate response, there havb been girner ,when I,  have? (. ' 

been templed to lament, with r e a b :  "The best lack a!! con-':?! (./ 
viction, while the  worst/Are full of {passionate intensir ,'*.; r But that would be unfair. We can hardly blame axjyorae ..: 
questioning our priorities, when a Nobel Laureatelike !e@l:- 2. 
Sarnuelson is ready to join in gge of the hoariepteof c q e -  ':,: 
plaints: "There is a conflict of interest, let us face it ,  



by Francis A. Allen 
~dsod  R. Sudulud  Memm of taw 

University of hdidd81a 
President, AmwWam Qf 
Arnedcan Law QahrnIa 

[Based on Professor Allen's comments at the 
dedication of the Baron de Hirsch Meyer Library 
Addition. University of Miami Law School, Coral 
Gables, Fla.. December 17, 1975.1 

[ I ]  t is a pleasure to partieipate in the dedication of a new 
library facility. This is a reaffirmation of values important 
to us all. It is an act of faith. 

"In- the beginning was the Word," St. John informs us. Be- 
ing wholly ignorant of the theology of the Logos, I am un- 
able to deduce satisfactorily what St. John intended to be 
understood by this declaration. But if Mr. Justice Holmes 
was right when he asserted that the law is a calling af 1 thinkers (and I believe he was correct), then St. John's 

proposition can be accepted freely as one of the basic ax- 
ioms of legal education. The arts of reading, writing, and 
thinking are so inextricably intertwined that it is hardly 
possible to conceive of a student gaining full command of 
one of these skills without mastering the others. I have 
never been impressed by Dean Langdell's comment, a cen- 
tury ago, that the library is the laboratory of the law school. 
The statement is not wholly wrong, but the law has many 
laboratories-the clinic, the classroom, the courtroom, the 
legislative committee room, the research institute. But the 
library is the repository of the word, and here facility in its 
use can be acquired, and here new applications of the word 
can be created and cast abroad. The library is, therefore, @ 
not simply a utilitarian tool. It is a symbol of the place that 
the word .occupies in our thought and action. The dedica- 
tion of a law library, therefore, is always a significant event. 



~b - ~ r d  :$a?. gws ere4 in our thne. TB~S ammion' 
-a@ &@diy,be ~ r i b e .  8 as neuirr, bat tge tact. p corn- 
~ o ~ ~ b ~ l g # ~ ~ h  no i w i  dmmlq on &it iccobnk Evid~mcss of: 
fbic &@I$@$ ilfi o w  urns . a d  wndsys)qL$@f'~f @ w q s  

PI. One of @e mme, impv$m% ajmdrdhPes of thL 
ir tke pr$clclpitous falling aff af the aoores in the 

~f the aolbge homd %asti during the past 
dssetds. Pa s ltipae wa ..auld complacently ignore the 
defdne In &e.me ,a-agea, for lai Bveryone  know^) average8 
PC B.mpt@. % h ~ n  howovec it' b ~ w a e ~ - d e ~ r .  a$ St is now 
dtwl than the &lute numbers -of rtudents enterins 
cdkp. wit% @Le h i g b t  verbal tapqci ties have significantly 
Iwsofidd:in xw031t. ywrB, compla~ency can nu longer be 
defeaded, 

?Why.- srhould this and other pahnt evidences of our 
emding verbal skflls alarm us? I ah not onb who believes 
that the ~r- t  iaesuaol ef our time ar6 p r i r n ~ ~ i l y  semantic, that 
a11 will be set to sights if we B C C I & ~ ~  and apply the preecrip- 
ti0ns.d the docton of - liapisticr. Our problems sie not 
stapply verbal: tbe . are canstruc!d out of the stuff of 
human.passlons an t! ~ b p  Mnflkt of human interests. Bu't as 
hisitotle obmryed, ,withon[ verba! capacitierr, we cannot 
think; and wifimt thought we lose any piogpscts we might 
oltherwiae possess of reaching rational solutions to the prob- 
lem$ that beset us. 

What has brought about this decline in the vitality of the 
word? Most of these difficulties stem from an endemic loss 
of respect for language; but this observation, however true, 
does not provide the reasons for the phenomenon. Perhaps 
the explanation resides partially in the fact that English is 
only one of the native languages in our great polyglot com- 
muniw. Although the juxtaposition of languages has some- 
times enhanced the expressiveness of our speech (and 

gains 'tYe wauld not gladly surrender), it has more 
reduced our communication to a least common 

anominator and hlas canditioned us to embrace the lowest 
of communication. Perhaps in part our sorry verbal 

state is the consequence of a perverted egalitarianism. Let 
usage be determined by resort to democratic polling; what- 
ever is widespread is right; and let the logic of language and 
its capacities for precise communication survive this assault 
as best they can. Under the influence of such views we fail 
to expose our high school and college students to language 
as a problem for study. We confuse creativity with impre- 
cision. We deny our children the knowledge that proficien- 
cy in the use of language is a never-ending struggle, that an 
educated person fights the battle of the English language 
until the day he dies. Television and the other visual media 
have no doubt exacerbated these conditions. Like fish born 
without eyes in the gloom of underground waters, our chil- > dren lose or never gain capacities for language because 

.- they can survive without them. Not only do these factors 
reduce us to a state of verbal infirmity, but we are also 
rendered dangerously vulnerable to those who manipulate 

I 

language and cut into its juices and sinews to sell soap or 
ideology. We need to read George Orwell again. 

Even in the law schbols where in the past the word has 
been cultivated as assidously as in any part of the universi- 
ty, our commitments to the verbal skills have weakened. 
The crises that threaten to engulf our society have pro- 

: duced demands -for new kinds of legal education. Some of 
these demands are soundly based. We need greater direct 
involvement with persons who have legal problems, a 

" greater emphasis on problem-salving, a greater attention to 
the techniques for acquiring the new knowledge requisite 

or mitigating our social ills, But we become con- 
ineffective when, under the pressure of these 
assume that we can weaken our commitment to 

the word. Holmes,.as he so often did, graphically conveyed 
o w  true slituation: "It is one thing to utter a happy phrase 
from e protected claister," he wrotelb'anather to think un- 
der flre-to think for actipn upon which greet int&ests 
depend" This is surely true. Law is both thought and action. 

We are  calkid to "think under Are"and *''to think for ac- 
bbn." But let it not be oyerlmked that to think under Fire 
p m u  posers the capacity to think. This capacity is a free 
&t o P the gads; one must strive for if. One mud learn to 
think in ihs quiet a£ libraries and in the rougband-tumble 
of classmoms befrore the word upan which great interests 
,depend can be efffwtively spoken. 1Cn short, the word, and 
the demandr i t  imposes on tho~e whoeeek to cultivate it, 
has no2 become ie~g importanf for legal education. It is .more 
important &an aver, 
There is nothiqj new about the fesiditame of ot~dente 

the disci line 01 the wd. The histmy of universities dme 
the mid$ 7 e ages provides wntinuing evidence of an mean- 
my capacity in the young to evade the demandis of libeta1 
education. The premnt era, however, appears .to have se- 
leased espeeirrll y p s w ~ f u l  cul tu rd  mne&eia& in opposi- 
lion to the word and the disci line it demands These con.- 
straints am felt in vargng &reel by aImod all of our 
students and even by some d our Jrouag faculty. Mu& in 
~hese! attitudes reflects aspirations for a greaser humanity 
and an efilarged fteedsm. I am prepared b believe that 
there are elements of what is goad and necessary in some of 
these tendencies. 3 manot cammeht on them further here, 
But there is one thing'that 1 am prepared to eestert: A man or 
a woman who seriously aspires to a life of pmfeasional sf 
intellectual achievement must whole-hwrtedly accept the . 

sometimes-painful wndfki~nw that the word lays down. This 
is one isrue that lamnot be swaddled. One remembers Kerl - 
Lleweltyn'o memelour song, ~ u l q  mortar-less ta the tune .. - 

of the Battle H y ~ n  mf the We@ublfc: 
" I ,  . .. 

Ma, I went ta be a lawyer; 
But 2 don't$ wanna learn hiow ta read? I 

> . '  - -  Ma. 1 want to be a liawye~; ., , 1 A- . .  t 

But I don't wanna learn how to write! - , . .;, c #.! . 

what subve~sive fundion. 

1. 
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does it? 
A wide range of programs have been labeled "clinical." 

I 

Some rely heavily on ~irnulstion with little or no client con- 
tact or real life exposure. Others place students in various 

- 

legal settings such as public interest law firms, offices of the 
attorney general, legal service and public defender offices 
with varying degrees of supervision.' Other programs are . 
"in house", where the law school runs a law firm with '; 
Eaculty as the "partners" and the students as "assadates." 

The programs alw vary with respect to the natufe of th 
legal activities they undertake. Some look for more c o m p l i m  , . 
cated "test case" litigation where students have l e s ~  direct - 
involvement in seeing a case through or in acting as counsel ' ' 

or trial attorney. Some focus on legislative reform and ad- 
vocacy with fewer contacts with individual clients. Others 
take more routine and less complicated cases and a t t~mpt  to, 
maximize the involvement nf stlidr?nts in the lawyer activ- 

. . . . , I  



itkag. XI a~rd-in the l u t  artialr;.Mfhigan9s 'clinical Law I 
Llem '!try hoomd' pmgrarn Pavolvin~ mote commoapla~~ civil 
md cfimdnP1 casa, wiQ any "t~i l l f  cam" imglioatfona aris- 
ia frsn tb ordinary fia~eloed, end not bein8 actively 
&*tdtsd. -. 

The p.1.. muhad;, and p,oblama &etched in thle article 
wbts h, MC&~idalifs Clinical h w  I, though much is trans- 
Zeable to o1th@r ty 9s of .clinical pragrami3. '@is aooount 

, i presewi~s ma@ of t e goal$ in a descriptive mode for pur- 7 f 
1 pmmf simp ificatipn and elerity. However, in $0 doing the 

pmsentlaticrw ir to some degree inaccurate, These asser~ons 
abut  wevla and method8 rare in large memure ideals and 
upmxlations made fiom the erspective of a biased partic- 
ipant-observer. Thay are goa f s to be aepired to and not con- 
Crete accompltskments. ' They have not been submitted to 
empirical testing. They are by no means a consemus view 
in academic cirdes-not even of Michigan's faculty. The K are shaped srubgtantially by writings and discueeionar wit 
clinical colleagues, Jeanne Kettleson, Gary Bellow, a d  Bob 
Condlfn who work in Harvard's clinical program.2 

Yet, ideals and speculations serve useful functions that 
must, of necessity, precede consensus and proofs. First, 
such thinking provides models or theories to give direction 
in making new programs concrete. Second, they serve as 
rough tooIs of measurement and comparison with which 
one can test and criticize. Finally, notwithstanding their 
tentative nature, they provide some h o p  and purpose in 
the difficult and often isolated task of initiating programs on 
uncharted ways. Clinical legal educators must struggle to 
refine their goals, improve the methods to achieve them, 
and define units of measurements and evaluation tech- 
niques for assessing how well the goals are or can be ful- 
filled. The following is a simplified overview of some of the 
issues involved in this effort. 

CaPb and Purposes of Clinical Law I 
The clinic's central and unique educational focus, both 

for the seminar and individual student-facul ty analysis, is 
the field experience-the civil and criminal cases on which 
the students are engaged. The over-all goal of the clinic is to 
help the students become more reflective, analytic, and 
self-critical in their new lawyering role. In addition to the 
sub6tanvtive law and performance skills involved in their 
cases, the clinical learning environment provides students 
with personal, institutional, professional, and ethical 
dimensions for exploration. Skillful use of these learning 
opportunities can provide students a deeper, more struc- 

k '  tured and coherent understanding about the social ex- 
perience, institutions, and interactions that comprise the :.-- 
legal culture. Surely, only a limited portion of the lawyer's 
world can be explored in the context of a brief clinical 
course. Performance skills cannot be mastered in 15 weeks, k and substantive legal knowledge may become obsolete. 
However, if Clinical Law I can demonstrate to students and 
involve them in a mode of being a lawyer that strives not 
only for quality work product and skill in performance, but 
also for greater social understanding and professional prob- 

- ing and responsiveness, they may find this an exciting ap- 
proach and learning process to serve as a model for their 
future professional efforts and growth. 

The more specific goals of dinical work can be clustered 
in the following groups. 

Social and Community Goals 

The Clinical Law Program provides extensive legal serv- 
-yes to low income individuals in Washtenaw County. It 

-,,,rues hundreds of clients each year with their civil and 
criminal problems that might otherwise not have legal 
assistance, or would increase the burdens on other public 
legal service programs. The law schaol, through the clinic, 
provides a community service helping to fulfill; the 
professional obligation of lawyers to make legal codnsel 
available. The primary concern of providing competent 

legal rewioe far legitimate client intere~t is stressed 
througheut -the term. 

In the anntext aI' certain CUE&, clinic students encounter, 
often for the f ir~f time, B ecific consequences of poverty, 
race, and C ~ S I  that pewa f e our legal and social ryrtern. Ex- 
prersiom of amazement are common in the clinic when 
s m w h a t  idealized conceptionar of our law and social insti- 
tution~ oonfront ithe harsher realities. The casebook ideals 
of impersonal rules, due procws, and equal justice con- 
fmnt personal domination and the arbitrariness of legal in- 
stitutions when, for instance. a policeman plays to the pre- 
judie~ of a particular judge by digtortions and omissions, 
or when an elderly tenant i s  afraid to testify against his 
landlord for f a r  of retaliation. AIm, rmanticized notiom 
of the lawyer a8 "champion of justice"-"righter of 
wrongs"-require an adjustment of one's "white hat" when 
dealing with a demanding or untrustworthy dient whme 
anger or mnlernpt for the w d  encampasares also his 
counsel. While some students are drawn to cynicism in 
ter o m ,  most turn their skills, training, rand efforts ta the 
difgcult professifonsl tedc of serving their clients as well as 
they can, and express greater understanding, empathy, and 
concern. 

For a few students, the dinical experience encourages 
alternative career plans in criminal, poverty, mental health, 
consumer protection, or other public interest fields of law. 
However, this is a minority. Most students are headed in 
other career directions. For them it is hoped that this 
demythologizing exposure to a few of the distressing 
aspects of our social and legal system will be of value to 
them in some future public or private endeavor. 

Educational Gwls 1 

Ethics and Professionalism: While it is difficult to say the 
clinic teaches ethics, it does highiiht the pervasiveness of 
ethical issues in legal practice and the need to struggle with 
them openly. The student-lawyers make choices in their 
cases and are implicated in the outcomes of such decisions. 
Student responsibility for the consequences of their actions 
and choices is stressed, be it to a client advised to reject 
offered settlement and face a trial, or to other lawyers or in- 
stitutions where a client wants to lie on the stand or renege 
on a settlement. In many classroom situations the student 
can walk away from intellectualized arguments on a posi- 
tton, with no need to resolve the issue after exploring the 
alternatives. However, in the clinic a decision often must 
be made. 

Students can see how their feelfng level compiieates 
rational analysis of a problem and how, at times, their 
desires and self-serving agendas make rationalization dis- 
honest and incomplete, If clinical supervision can foster 
open exploration of the cognitive and emotional aspects in 
the struggle to arrive at ethical action it can contribute te-  
professional responsibility.3 

1. Apart from the Clinical Law f f  wurse. MichMan sends a handful of stu- 
dents to Washington. D.C. each year for a twefve-credit-hour clinical sem- 
ester. These students are placed either with the Center for Law end So~ial  ) - . I ,  

Policy. or,t$e Office of the Legal Advisor to the State De artment. Add+ * l Z ' d  

tionally ($0 students this term are working with the ~hiydren'r Defense . ';*+: 
Fund in Washington. 8 

2. leanne Kettleson. "Field Supervision in, the Lawyering Process Qurse," ''." 

unpublished paper prepred for a study commlftrr of the Association ol YfL; 
American Law Schmls; Robert J. Condlin. "Toward a Theory of Field- ; A ! ,  work lnstrucfion." unpublished paper ptsnnted st the meeting tgf the #..;$ $&z 
Association of Arneriun im Schools: Gary Bellow. "Clinical Mucation as -,? .*&5 

Methodalqy," from Clinical Educetion fas the Low Student ( m P R  1973). : ~: -~h  Jii 
65 

3. The spacial efforts to create a batter method for doing this ;we under. :- ae 
taken in the 1814-75 ymr at the clinic and will be explore4 in the nexb.ttiL / + 
cle. , h,,z.!m i,, ,':{ 

4. See the Condlin and Kettleson ~fererrces rif footncrte z.,For the under1 
work in education psychalogy see Aq-gris & $chon. Theoty in B~act i  
creasin~ Profeosisnal Effectiveness [l%%], Argyris, 'Intamention 
and Method [IWO). 



[Rlomanticized notions of 
the lawyer as "champion of 
justicew-"rig hter of 
wrongsw-require an adjust- 
ment of one's "white hat" 
when dealing with a demand- I I 

ing or untrustworthy client 
whose anger or contempt 
for the world encompasses 
also his counsel. 

Legal, Analytic, and Performance Skills: The clinical set- 
ting helps develop lawyer skills in interviewing, counseling, 
investigation, trial preparation and presentation, argument;, 
and negotiation. As noted in the last article, if dues this by 
using various role models of more skilled lawyers, 
theoretical models where appropriate readings are 
available, and, finally, opportunities for students to per- 
form and be evaluated in their performawce. Initial efforb 
in clinical instruction have revealed how inadequate are 
the materials, theoretical insights, and supervisory methods 
for the development o l  competency in legal performame 
skilb. In these areas much work is needed. 

In addition to the performance skills, the clinic offers en 
oppartunity to utilize the analytic: skins that the students 
have developed in their traditianal law school classes. 
Clinic students engage in thearetical legal analysis and the 
application af princi le to factual pr~blems confronting P them. In an optimal c inical experience students should be 
pressed ta uae their knowledge of the law and facts #Q 
elaborate dient goals, isolate alternatives, deliberate and 
forecast consequences, and balance o aims in their deci- 
sion making. Such activities call on all t \ e habits of thought, 
canons of rerevance, and capacities for evaluation and pre- 
diction that are stressed in traditional law classes. It demon- 

schaol case or prob- 
nalytic skills not m l y  

aspects, but also to the 
nts [often communi- 

ays), to the insfitu- 
perfarrnance and ex- 

stas of raw, undis~illed 

st be maintained and 
ifh the conflux of data in 

ol Wnders~onding: In addition ro legal analysis, 
t understanding, and performance skills, st* 
clinical setting must understand the inrtitu- 

.'.. ' .  
Intege~~.tim @f Undewstandhg ahd k t ~ ~ t i m  dif iG.alv@- 

m a t :  Law rchod, cwrsee neatly tlivb'dsd dk. la& wpM. 
ints ~afegpriee  fa^ study-dvll ~ ~ G B ~ W I &  tmb, kan'&yat%~, 
commerdal tiansac~ons. &id p~~jdCac,, ~ V ~ ~ B P I ,  m&bh~' 
rights. b~nlw~ptly, f a d y  law, OM! t i ~ b  h w  uid pry- ' 
chiatry, f~dlia~d esust~. A E E ~  w1'g r .  m k e  gturhnb bl 
dra* togethp~ tbdr tesllalme. h s i q e  dlntdml. I 

challenging the gre j rwol l . t  ~?epomwion pm@&am sm&~ 
the Uniform Conrmardal Cody drsw trr h r  PU d &B 
above noted subject ere.. . In addition to & J a w i o n  of 
subsliantive law, the htudmt was &o dj~mnted  wtth the 
interrelation of policy, rules, instittltloaa, pernoslati wt, , 
roles, and social pracemas inva1vab En this' cme. Fi@lE 4 , Pm 
this ease the student h d  aw opportdtgn m r ~ i n g t h k  cam 
through to ohcarve how hb nems, va lw~~ ,  tdwh. -con- 
ce tual inp~tta, and peraonhl eFfo~&' afla$wd, and .were 
a d c t e d  by, this network of lnva Ln~~titutrmr sad pez- 
sonali ties. 
In clinical exgwriences them ia m int n of undm 

standin@: (1) of 1-1 themicr9; fg) a# Imski#utims abd pm~. 
sonalities; and (3) of the lawyer as inkmctor with these. In 
sddition to this iategmtion of uadsr#mndin~ within e ~ c h  o e  
thme three areas, there i8 atso an iotagratiw of inlrelw 
naent of the khee  area^ themselves, fw the shdeats can 
int-afe their legal learniiq and tbeia personalt abilitfm, 
efforts, and values with t h ~  system in which th.ey agarate. 

To ca ture the potential for leasmniag in this eqmfsi%ce, 
the stu d r  ents must be more than partfcip~nb in the iay~tem. 
They must have direction and e n c o u r ~ ~ 8 m ~ t  k& tab 'the 
time necessary to steg%a& and act. ara Q~WPVQP quieg. 
tioner. Better rnodeb for thi8 type of dia33ca1 alpe&ai~n 
need to be developed. If auprvSs& dinPm1 expe~iecie9 
can foster habits for students to mave fmm erdfaa and In+ 
tense invo18vernent to withdrawal and ccttical reflectlorn it 
can infuse the study 04 law with better mmrra, far mder- 
atanding the lepl systam Im o eratian, ite wholeners and 
connectedness. Mark study amfwriting in thla arm af bar- 
ning is essential. It offers legal edu~rto~s way8 of examin- 
ing, and p~ssible  krridjijing in part, the dietinic tanis batween 
legal theory and le@ prartice, betwsen 03s wflua and 
how they affect facts and bct&ons, between w e k q  abjgc- 
tive and anivereal rules and ad511g when imrsrer~ed #n ti ' 
subjective and particular' caw. and between rational 
thought an4 irrsl ttonal feeling. 

Knowledge of 9eIf: In tho dinic studonlts are m loiimr "pi- 
ling ready" for Mme future role, bot ere bsgirmiap th& 
legal Earesw. They can b a n  tq esc hi$ "profemianal df" 
unfolding in actuality and start to ddine itar mmitent. Qtu- 
dents have many conceptions d the "type af hwyes" they' 
want to be. The ~ I in i c  offera them rdne o p p ~ r f ~ ~ ~ ~ l ' t y  tq makg 
real-life choises and take a fixed stance fn e p~6Ess~lorisrl 
undertaking ta test theiff pergoad bdiefs end ex ectatloq 
Students can win insiglit into hPW they prersnt $amre&$b 
as e. lawyer. They can obtain o pmpqtive an the c~paci@&;a 
and shortcornin of the lawywk ade md their new pre 
lessionel self. can see rhe pot~nttal conflicts bslwssa 
this profewional role md h i r  pr lv~ t r  scnw of self, oad itr 
various come sm~es. 

?hetr vbuaAawyerqelvsr i n  be capttnad on videatapi? 



pded'orua4 end&amra, If tbwe praf~sarjenal habits are 
I m$tively reinfumed and faunti patifying tAsy am mom 
!kBJ1y' to repmatmi in Q. ktura. 

&-&rnlulg to Lautn from Experiance: A. students develop 
thetr amZfli~ a d  pa~tIw ~lPtila in the clinic, ah important 

. gwl is krlpfn~ thm evolve mclthodr for setting standards 
$ and mitetiit d efledve lap1 psrfo~mrnce. Wadeats shauld 
- hok to oamcqittw1 mdel'ar at  th~uries of lawyer function 
fl - 

,<. whers ~uailablc, bat data tbe literiture is limited and in- 
$; mmpItete, ths must faaf? to 100k to experten=--the per- 

ioraaanees of &amwlvru, their cplleyuw, and their lawyer 

4ormax1r:fe ao&lr, ncsamre their erforrnance and need8 to 
knm* $gaimrt sueh,#wdsl~, and &f:e rasponsibiiity for strut- 

. , &ring their learnRGg envlmnwnt to cope with thfs. given 
theis tndividual interests, values, rtrengths, and 

a pvaijihlp~w, then .Iegagnl edudation can better equip rbdehts 
'to lelsrm and @ow is.(freir future experiences once they 
hsve ?eft law school. 1, 

Relsljion t q  Low Schod and Legal Cereen: Clinic work 
brpaiiens student ex oeures and allows students to bring 

!: rh'eis experiences 1 ack to their regular classes. By 
~de~nonstrating the ouoial importance of modes of analysis 

and meaa 1 suhst~nce,  plus developing a greater 
, awaren~ss of haw learning fram theory and from ex- 
'periencs interrelate. students a proach their traditional 
classes in a more erceptive an metivaf&d way. I' I f  

Clinical work a so provides a wider basis for makink 
future career choices and seEec;Mn more approp~iate law 
skhooI course electives, In aQdW 9 to those few students 
who hoose  to enter some public legal service work other 
students focusing on private practice have a better under- 
standing of what strengths end interests they have. Students 
can confirm or correct inclination and aspirations regar- 
ding: large firms or small firms; more "people oriented" or 
m m  "institution oriented" practice; litigation ar Legal 
counseling and planning work. Regardless of the directions 
taken, it is likely that the decisions are made more wisely 
and fitted more suitably to the personality and interests d 
the individual, possibly avoiding an initial year or so of 
practice trying something unsuitable but difficult to alter. 

Relation to Legal Education: In addition to the community 
and student goals noted above, dinisal legal education 
offers legal educators the opportunity' of exploring alter- 
native ways to educate. ways of using fieM experience as a 
source of learning. There is a need to understand this mre 
systematically and develop more effective methods and 
materials for experientially based learning. Some brief 
thoughts on methods and problems follow. + ., % a 

L-: , 

Methds and Problem 
Clinical modes of learning and problems have appeared 

in descriptions of the clinic in the last article, and in the 
statement of goals here. The following brief review of 
methods and shortcomings can highlight the themes, but not 
dxplore them in any depth. Yet. even this cryptic account 
may prqvide s perspective on the scope and challenge of 
future work in this field. 

In many classroom 
situations the student can 
walk away from intellec- 
tualized arguments on a 
position, with no need to 
resolve the issue after 
exploring the alternatives. 
However, in the clinic a deci- 
sion often must be made. 



x~erielmce as Teather: Philoseahers have asserted that 

selves. When flooded with all thede expectancies in t l ie i~  ' 

first lawyering task, plus possLbly a raging fear d fdlarq, 
students' anxiety levels belging tb rleech the top of the graph.. 
We lawyers have an intense need to nmtw and aontrd aclr 
life situations. We do this lmgely by impoaf* same IOF~, aE 
conceptual order on it. We need a can8jatenc~ and 
coherence in our posttions and roles! These forcer motivate 
the students to find means of mping, or underetanding and 
learning, in order to relieve the tensions of thd~ new and un- 
familiar role. The adaptive attern of most law students in 
such situations of strain is to 7 earn, to search for role models 
with which to identify, and to proceed in a cautioue trial 
and error manner. In the clinic, they are n ~ t  abandoned in 
this dilemma, the supervisor is available to help guide them 
through it. 

Role Strains and Conflicts: While the pressures the 
students face can be a source of excellent motivation for 
learning, they can also be a source of possible dangers. 
Feelings of insufficiency, of fear, or loss bf control can 
become overwhelming and cause a blocking or paralysis. , 
The need to find methods to cope can induce students to 
accept role and performance models uncritically, and want 
the course turned into a "how you do it" skills course where 
student responsibility and autonomy are largely sacrificed 
and limited by the authority and level of practice skills of 
the supervisor. Such a lowering of standards and levalsl of 
satisfaction in the performance of skills will indeed relieve 
the role tension the students face and alloy them to say they 
are performing adequately. Yet such lowered levels of 
satisfaction relieve tensiog too easily and limit profes- 
sional development. 

In addition to the strains of adjusting to a new role, there 
are strains coming from the multiple roles tfie learners are 
involved in-that of lawyer, client advocate, officer of the 
court, student, husband or wife-each impwing its own 
e~pectancies and demands which often conflict with one 
another. Methods for exploring these and finding satis- 
factory resolutions arise in semipars and individual super- 
visor-student sessions. A fuller presentation of the use of 
psychological input and psychiatrists in this endeavor will 
be explored in the next article. 

Dilemmas in Learning to Per orm: The methods of 
clinical learning that involve mo d el identification, use of 
experience, role identity, and role conflict exist to some ex- 
tent in any clinical program run by relatively skilled and in- 
tel'ligent supervisors. In addition to these methods, there 
are beginning to be evolved methods of fieldwork supervi- 
sion that structure and integrate the other methods more , 
systematically in the encounter between the supervisor and 
student. We are attempting to experiment in Clinical Law I 
with one method of supervision which is outlined here in its 
rudimentary state.4 

At the stage where students have adopted or develo ed a .i cf theoretical model for performance, clinical fie1 work 
offers them an opportunity tq implement it. When their per- 
formance is not consistent with their espoused model, a ;. 
dilemma exists. The evolving supervisory method seeks to * 

capture this dilemma as a learning opportunity for explora- 
' 

tion by the following process. 
First, supervisors must identify the performance objec- J 

tives or theories that the students assert. Second, they must - 
help the students recognize any inconsistent or ineffec- i tiveness in their behavior when compared wit the perfor- 
mance model to which they aspire. Then, an explanation of 
this discrepancy is undertaken. Was their performance 
effective because they did not do what their 
far, or was the model inaccurate and in need of 
modification? In future performances, can they improve I 
their behavior or their theory? 

This process of articulating performance objectives and -- 

models, performing, evaluating behavior in light of the es- 
poused goals, explaining discrepancies, and altering 
behavior or modifying the theory requires an atmosphere of 



[Students] must confront a 
sera of raw, undistllled facts 
In a b~tuatian where valuable 
informatSon must be culled 
from interectlons of parties 
or potential witnesses; and 
where logical analysis is 
complicated by feelings, 
memory and changes of 
attitude over tiime. 

- openness, honesty, and trust that is difficult to create end 
maintain. Thare is the danger that the process will be too 
peinful, far the student, triggering sychological defense E reactions that block learning, and ma ing this a learning ex- 
perilerne they will not repeat. Therefore, means to rein- 
force and encourage use of the process must be devised. 
Superviwrs will need to be more perceptive, res onsive, 
nd arensitive to help themselves and the student \ e open 
nd comfortable in giving and receiving feedback on lawyer 
edsmmance. 
If the goad feelings of openness, honesty, insight, and 

growth can overcome the painful feelings of exposure. em- 
barrassment, and f rustration, than these students in their 
future practiw of law may wish to continue this process of 
self evaluation and become better learners and performers. 
In addition, clinical educators experimenting with this 
process should imprave their effectiveness as teachers and 
devise more 80 histicated theories of legal practice to see if 
lawyering ski1 f s can be improved. 

, Problems in Clinicd Teaching: If the goals and methods 
- stated in this article are clinical law's "espoused theory," .' - - . .  , the problems of clinical education can be identified in ex- 

-,.. ploring the inconsistencies in ractice between these stated P - . objectives and th.e operation o the clinic. Thus, if the super- 
, visory model just dmcribed is turned on the clinical method 
' :f.. itself, we can confront shortcomings. test and refine the 

theory, and improve the behavior. As with the students. 
't' clinicians will need an atmosphere of openness, support, 
':. and trust in this effort, They will need time to withdraw 

'i:,? from engagement and reflect. 
- .  
. More understanding is needed of how experience-based 
, learning fits, into the law school curriculum. What is the 
2%: proper belance between classroom work, simulation, and 
- -  . actual fieldwork, and how should these approaches be 
: related. How can the cuurse and supervisory methods be 

more systematic in integrating substantive and pro- 
a1 law with lawyering skills. institutional under- 
ng, human relations, and professional res onsibility. P w much shmld supervisors present materia s and give 

swars to students, intervene in handling some aspects of 
a case, or lay rrut their own conce tual aystema and hypo- 9 . thesis about the lawyer world. A ternlatively, how much 
should supervimrs press the students to experience and 
develop their own models, conceptual frameworks, and 
allow them to make mistakes to learn from failures. vow 
can students who desire to acquire sufficient skills to get 

Lm through their tad# be encouraged to go be ond un- tJ critld acceptem of lawyer performance m els and 
avoid .bad habits. How mvch cllnieal work murt .be done 
Individually, how ma& Dan be dons in larger p u p s ?  This 
ralsftt. to the problam of making clinical experience less ex- 
v i w 4  md more available to the studsnts who cennot get 
into en oversub~crlbed clinical courge. HOW should clinical 
auparvlrors be rslmted, what talents and backgrounds 
should they heve? How should they be trained? In addition 
t~ here problem, there is a need for better teaching 

aferia3s-readings, f i lm,  videotapes, audio tapes4 simu- 
!%ions, programmed presentations-to make clinical 
teechin8 more effective. Underlying this is a need for more 
itudy or research on lawyers in praHice to davelo s better 
Ifterature about what they do, the world in wKich they 
operate. and the interrelations and wnrequences of these 
subjects. Finally, there i s  a need for better modes of 
evalu0ting and measuring elfectlvensbs of clinical teaching. - Th,e scope of this new effort is extensive. Its financial 
ccut. greatly expand law school budgets, It is still uncertain 
whether this experimental method will become a per- 
manent addition to lawyeltrsa professional training. To es- 
tablish a legi'timata place in the academic setting for clini- 
cal legal education, much work is needed to refine and im- 
prove its theory and operation. To this task the Michigan 
h w  Schcrol has made a substantial commitment. 




