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Chapter One

Dis/Orienting Race

I've got to tell you about this experiment | volaeted for in college. | answered an ad
for ‘Chinese-Americans’ to take a test for fiftydis an hour, more per hour than I've
ever made — but hazard pay. So we Chinese-hyphiegaltézoid-dichotomous-
Americans were gathered in this lab, which wasaastbom. The shrink or lab assistant
asked us to fold a piece of paper in half and w@tenese’ at the top of one half and
‘American’ at the top of the other. Then he reafdadist of words. Like ‘Daring.’
‘Reticent.’ ‘Laughter.’ ‘Fearful.’ ‘Easygoing.’ ‘Cascientious.’ “Direct.” ‘Devious.’
‘Affectionate.’ ‘Standoffish.’ ‘Adventurous.’ ‘Cautus.’ ‘Insouciant.’ ‘Painstaking.’
‘Open.’ ‘Closed.’ ‘Generous.’ ‘Austere.’ ‘Expres&yv ‘Inexpressive.’ ‘Playful.’
‘Studious.’ ‘Athletic.” ‘Industrious.’ ‘Extroverted ‘Introverted.” ‘Subtle.” ‘Outgoing.’
We were to write each word either in the left-hantimn or the right-hand column. |
should have torn up my paper, and other peoplgiensastopped the test. But | went
along. Working form the inside, | gave the Chingsle ‘Daring,” and ‘Laughter’ and
‘Spontaneous’ and ‘Easygoing,” some Star Qualéyng. But my bold answers were
deviated away in the standard deviation. The Amaergide got all the fun traits. It's
scientifically factual truth now — | have a strigewn my back. Here, let me take off my
shirt. Check out the yellow side, and the Amerisaie.

Maxine Hong KingstonTripmaster Monkey(1989, p. 328)

| do not know how many times | have been askedatvaine you?” This question
has taken on various forms over the years, inciuurt not limited to: “Where are you
from?” “What is your ethnic heritage?” “Are you Qleise?” “Where are you
from...originally?” “Where are you parents from?” “\¢ile were you born?” “What’s
your background?” “Where were you from before Oréjjd'l once knew someone
who...” “I went to school with a Wong. | think herma was . Did you know

her? Are you related? | think she was from are ;you?” Most of the time, though



not always, the questioner’s intentions are nofgimals. The line of questioning is
usually innocuous, however annoying. The impligativowever, is that | am different or
that perhaps | don’t belong in some way — | mustdréed and defined. And each time
the question comes, despite how many times | haea bsked, | am surprised. My heart
starts to beat faster. My brain starts to racepfimointended) to determine the best
response — what is this person asking me? Whatttmegerson want to know? How can
| answer without being rude yet without perpetuatime racist assumptions that compel
the question to be asked? How can | get out oty does this person askly meor
only those of us who look different from them? W4 | being asked thegair? Why is

this interesting?

What is not surprising, perhaps, is that the skbaaswer usually satisfies. | am
from Oregon. | am Chinese American. My parents igrated from China and Hong
Kong. That, really, is all they want to know. Thegnt toplaceme and tmameme.
Having done so, we move on. | am not sure why pefgdl this information is necessary
or seemingly relevant. If what they want to knowiso | am these would seem like
wholly inadequate answers. While my racial and ietidentities are salient in my life,
whol amcannot be reduced to these identities alone. Andityseems to be what most
people are interested in finding out, as thoughakng the answer to this question will

provide some great clarity about me or the world/imch we live.

| have, in fact, often asked myself the questiowleét | amandwho | am though
in very different ways. My own racial and ethnieidities have never been a question for
me, and yet | have spent much of my life explotimgm and their impact. This curiosity

has led me to consider where racial and ethniditiesicome from, their significance in



our lives, and why they have become such power&ylsior us to express ourselves and
to relate to each other. | came to realize thatimgergraduate college experiences had a
deep impact on how I identify myself — as Asian Alcen, as Chinese American, as a
scholar, and as an activist. Research on raciatitgelevelopment indicates that this is
not unique, and that late adolescence (traditiooiége age 18-24) is a pivotal time for
cultivating a positive sense of self and deepeeustdndings of race and racism (Torres,
Jones, & Renn, 2009). With concerns about diversiyality, students’ well-being and
academic performance, higher education scholars éaplored the collegiate
experiences of students of color, including Asianekican students. What typically
occurs in these projects is that a group of stiedisntlentified as Asian American
(through the registrar or admissions informatianparticipant recruitment is done
through research pools; students confirm theirtiethrough their participation in the
study), asked about their college courses, adsjifiriendships, social behaviors, etc.,
and the findings are reported and generalized.mderity of these studies used
guantitative methods, although a growing body etegch is beginning to use qualitative
methods. Previous research has examined how Asrariéan students are raced and
stereotyped in schools and colleges (Asher, 20002;2Lee, 1996; Lei, 2003; Omi &
Winant, 1994; Osajima, 1991, 1995; Teranishi, 2@1) how students develop a
positive affiliation with their racial and ethnidentities (Alvarez, 2002; Alvarez &
Helms, 2001; Kim, 1981, 2001; Phinney, 1992, 19%8Ganney & Alpuria, 1997). This
work has provided valuable insight into the experes of students of color and how
their college realities often differ from dominaifhite narratives (Morrison, 2010). We

understand that race matters in students’ livas tlaat their racial identities inform their



college careers (and vice versa). Yet, there has liitle consideration fdoeingAsian
American. What is it to be Asian American? How @aliknow if you are Asian
American, and what does it mean to have or claioh sun identity? And what choice
does one have in the matter? Students might chbok as being of Asian descent, but
we have little understanding of what this meansttalents nor how these identities are

constructed during this pivotal time.

Today’s generation of Asian Americaeollege students are at once defining and
redefining what it is to be Asian American and rattg the American landscape in
meaningful ways — struggling for cultural space ahdllenging the historically exclusive
definitions of who is “American.” Considering calles and universities as spaces infused
with and reflective of dominant racial discourdestamine how Asian American
students construct racial and ethnic identitiestaowl they negotiate educational
contexts. | am interested in uncovering the prooésacial identity construction -- how
students define and construct their sense oftsal¥, they express their racial identities,
and how their identities are shaped by educatiandlsocial contexts. This study is
grounded in a conceptualization of race as a sooiatruction involving individual
perspectives, collective membership, historicaltests, and political movements (Hall,

2000; Lei, 2003; Lewis, 2003; Omi & Winant, 1994).

! Other common references include Asian AmericanRaudfic Islander [AAPI], Asian Pacific American
[APA] and Asian/Pacific Islander American [A/PIAJ be inclusive of Pacific Islanders who are often
grouped together with U.S. citizens, permanentezgis, and immigrants of Asian descent. Using &égp
in “Asian-American” was common in earlier reseairtiAsian American Studies, however, it is less used
today. The hyphen has been debated in both lirigaist] political arenas. Hyphens connect two nouns
such that “Asian-American” would imply a mergingtefo separate identities. Without the hyphen,
“Asian” may be interpreted as an adjective modifiE¥American.” In the context of identity politics
“Asian American” is preferred in order to recognthe uniquely American experiences and context, as
well as to give voice to a holistic Asian Ameriddentity. | use Asian American and AAPI throughout.



This project is framed with a holistic understamgaf Asian American identity. |
begin with the understanding that Asian Americanidy is not simply the coming
together of two cultural spheres, of “Asian” andfiArican” as often conceived in
research on identity developmérih doing so, | argue against the dominant paradigm
which perpetuate the cultural dichotomies of Asaad American as conflicting and
mutually exclusive categories. This holistic apgiogoward holistic Asian American
identities created a unique space for conceptugliacial identity as a dynamic process
that is grounded in students’ own understandinglseipressions of their identities. The
struggle for power and agency in defining one’s agantities is an act of cultural
resistance, which challenges the hierarchies ootit).S. society, and also alters how

race may be seen and understood.

Scope & Significance: A Social Justice Foundation

In order to examine the experiences of Asian Aoagristudents in higher
education in relation to racial identity constroati | conducted a qualitative study of
traditional-age Chinese American and Filipina/o Aicen college students at two four-
year, degree-granting public universities usingépth interviews. Because of the
diversity of the Asian American community, | focdsen two ethnic groups in order to
honor their distinct histories and experience$fidse these groups because they have
different historical interactions and immigratioxperiences with the U.S. Limiting the
focus of the study to two ethnic groups also alléevsconsideration of both breadth and

depth of experiences.

? Understanding Asian American identity as a socio-political construct has been explored in
depth in Asian American Studies research. This will be explored further in the next chapter
in the discussion on racial formation theory.



My intention was to develop better understandimfigsow Chinese American and
Filipina/o American students understood and exe$seir own racial identities, and
the processes through which they gained racialaouasness and ownership of their
identities. | believe we must consider the subyecprocesses of identity and identity
construction within the contexts of social anditnsibnal structures of power (Torres,
Jones, & Renn, 2009; Crenshaw, 1991). This studyasnded in social justice, defined
by Adams, Bell, and Griffin (2007) as “both a pres@nd a goal’ that includes “the full
and equal participation of all groups in a soctét is mutually shaped to meet their
needs. Social justice includes a vision of soaetyhich the distribution of resources is
equitable and all members are physically and pdypgieally safe and secure” (p.1).
Social justice informed both the conceptualizagod design of this study, as well as the
process through which this project was conductealddstanding racial, ethnic, and
cultural identities as socially constructed — hatfividually and collectively — | wanted
to deepen awareness and knowledge of that prdogssse qualitative methods and in-
depth interviews to create space for students’ @geso that their identities could be self-
defined and expressed rather than assumed or désiwith a box. Conceptualizations
of race, ethnicity, and culture as matters of hgat ancestry, or geographic origin
silence the impact of racism, power, privilege jydece, and pressures of conformity and
assimilation on communities of color. | undertoblstproject to understand race as an
identity and not an imposed category. What makessien Americans -- because that is
how we are designated or because it is an idethikifywe choose for ourselves? Is it

identity or identification? Both? Neither?



It was also important to include how students elgpee and negotiate racism as
experiences of discrimination and prejudice rertdeir respective college campuses
physically and psychologicallynsafe Further silencing of students’ voices in academic
research deepens this pain. Moreover, placing ASmaaricans at the top of an
inequitable racial hierarchy to create tension witier communities of color or the
dismissal of Asian Americans as a community of cblecause of perceived academic
achievement (see discussion of model minority stgpe below) added to the racism and
oppression Asian Americans and Pacific Islandepee&nces in the U.S. A social justice
framework and lens also demand that the histoeigseriences, and discourses of
communities of color be centered and explored,tarmleate more space for people of
color to define and express their identities inrtbe/n voices. “The process for attaining
the goal of social justice, we believe, should bmdcratic and participatory, inclusive
and affirming of human agency and human capadibiesorking collaboratively to
create change” (Adams, Bell, & Griffin, p. 2).

It is important to understand the context in whichan American undergraduate
students find themselves. To do so, | offer a lmedrview of the socio-cultural contexts
of Asian Americans in higher education. By no mearthis a comprehensive summary
of the histories and experiences of Asian Amerioallege students. Rather, | discuss
educational settings as reflective of the stereztygnd racial politics of broader society
to illustrate the assumptions and stereotypes A&raarican students encounter in higher
education. In particular, | discuss the dominaetesitypes of Asian American students:

the perfidious foreigner and the model minority.



Asian Americans in Higher Education

Between 1976 and 2000, the enrollment of 18-24 gkhundergraduate college
students who identified as Asian or Pacific Islafiitecreased from 197,900 to 978,200
in the United States. In 2000, Asian American stisieomprised 22.6% of the total
enrollment of “minority” undergraduates in degreaasging institutions (National Center
for Education Statistics, 2002). Not only has Asfanerican enrollment increased five
fold since 1976, but in 1990, 55.1% of Asian Amand8 to 24 year-olds was enrolled
as undergraduates in postsecondary institutionsprapared to 34.4% of the overall U.S.

population (Chang & Kiang, 2002).

This growth in undergraduate enrollment has bese @s evidence of the
increase in academic access of all Asian Ameritaatesits, often attributed to their
achievement in K-12 schools. However impressiveséhstatistics do not provide
information regarding the academic success andlemaat ofall Asian American
students. For instance, in 1990, 66.5% of Chinasercan young adults (18-24) were
enrolled in college, while only 26.3% of Laotian Aritans attended college (Chang &
Kiang, 2002). This generalization that all Asian émoan students, regardless of
ethnicity, have equal access to education is aymtaof the model minority stereotype,
and masks the internal diversity of experiencesrggsian American students. The
model minority stereotype is but one of many thaiaA American students confront
(Asher, 2002; Chan, 1991; Chang & Kiang, 2002; C&aflang, 1991; Lee, 1996; Lei,

2003; McEwen, Kodama, Alvarez, Lee, & Liang, 2002).

% There is some debate on how students are abftilentify their race or ethnic group in surveJhe
NCES Digest on Education Statistics does not sigadif list these students as “Asian Americans.”
However, it does separate “nonresident alienshimkment figures. My assumption is that the studen
identified as “Asian or Pacific Islander” are UcBizens or permanent residents and can be loosely
identified as Asian Americans.



Within educational institutions, Asian Americandgats have been the target of
stereotypes, and must negotiate their own acadandisocial experiences in such an
environment (Bhattacharyya, 2001; Kim & Yeh, 2082zuki, 1989). Stereotypes,
whether positive or negative, can exert externasgures on the target group, thus
affecting their attitudes, behaviors, and expesn&oldberg, 1983, 2000; Steele, 1997).
Additionally, stereotypes may be internalized affdc an individual’'s self-conceptions
and self-esteem, as well as expectations of acadaeniormance and experiences
(Asher, 2002; Lee, 1996; Lei, 2003; Steele, 199Agy also influence how students see
and interact with each other. Stereotypes are @eAgian American students are

racialized in educational settings.

Education as stereotyped spaces.

Although many racial stereotypes of Asians exvgb, that dominate educational
contexts are the “perfidious foreigner” and the ttabminority” (Bhattacharyya, 2001,
Butterfield, 1986; Levine & Pazner, 1988; Palmé&99; Suzuki, 2002; Teranishi, 2002).
More specifically, the “perfidious foreigner” petpates the notion that Asian Americans
are unassimilable; that is, that they are not,@mhot ever be, fully integrated into
American culture and society. It also supportsrbion that Asian Americans are not
“true” Americans — that they are too culturallytdist and different to be “American.”
This stereotype dismisses the history of Asian Acagis and their contributions to the
U.S., and encourages the image of all Asian Amesi@s Asian nationals whose
loyalties are suspect (Lee, 1996; Suzuki, 20023uAwptions of language and ethnic
background, citizenship status, and length of ewid affect students’ experiences in

educational institutions. Frequently, Asian Amenicaudents are targets of harassment,
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vandalism, and discrimination because they are as@utsiders who do not belong in
the U.S. or who have taken opportunities away ffooe Americans” (Chan & Wang,
1991; Chun, 1995; Delucchi & Do, 1996; Lee, 1996zi, 2002; Yee, 1992).

Perhaps the most salient stereotype of Asian Amestudents is that of the
model minority. With the post-1965 immigration aheé relative socio-economic success
of older generations of Asian Americans, new imagggan to appear in the mainstream
media in the racially charged era of the 1960s. “fin@del minority” premise was first
proposed by William Peterson on January 9, 1968)ailNew York Times Magazine
article, “Success story: Japanese-American Stydebayashi, 1999; Palmer, 1999;
Peterson, 1966; Suzuki, 2002; Takagi, 1992) andfwéser attributed to Chinese
Americans in “Success Story of One Minority GroopJ.S.” inU.S. News & World
Reportlater that same year (“Success story of one ntingroup in U.S.”, 1966). In the
1980s, the stereotype was applied to nearly alhsdimericans, including the new
immigrants of the post-1965 era, as heralded by Bresident Ronald Reagan, as well as
in publications such aBime NewsweekJ.S. News & World RepondFortuneand on
television programs liké0 Minutesand theNBC Nightly New$Chan & Wang, 1991;
Chang & Kiang, 2002; Kobayashi, 1999; Osajima, 1%83mer, 1999; Suzuki, 1989;
Takagi, 1992).

The updated model minority stereotype of the 1986sided the apparent
academic success and educational attainment Asalh American students in both K-
12 and higher education (Kim & Yeh, 2002; KobayadB09; Osajima, 1988; Palmer,
1999; Suzuki, 1989, 2002). Other aspects of theatnmdhority stereotype include

conceptualizations of “Asian American” as a mormditracial identity, high admission
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and attendance at selective colleges and univesstdominance in scientific fields like
medicine and engineering, and adherence to stradgional, cultural values (Chan &
Wang, 1999; Chang & Kiang, 2002, Hurh & Kim, 198%ajima, 1988; Palmer, 1999;
Sue & Kitano, 1973; Suzuki, 2002). Asian Americargse “extolled as a ‘model
minority’ who had overcome racism and ‘made itAimerican society through hard
work, uncomplaining perseverance, and quiet accotatmm” (Suzuki, 1989, p. 14).
Related to the model minority stereotype are assiomgpthat Asian American students
are quiet, obedient, non-aggressive, conform toidanmt norms, and do not experience
racism or discrimination. Students are expectaavere authority and to be reluctant to
challenge social structures and practices (Aslif022002; Lee, 1996, 2001, 2005; Lei,
2003; Osajima, 1988).

Another stereotype, though perhaps less prevatetitat non-high achieving
Asian American students are members of Asian gahaskers, and violent (Lee, 1996;
Lei, 2003). Interestingly, this stereotype is assec more with Southeast Asian
American students, particularly those who immigiatethe U.S. as refugees. Also, they
are generally of lower socio-economic status wipzsents have received less formal
education.

This context setting is necessary to understandAsian American students
enter higher education institutions. Colleges amgarsities are not value-neutral spaces,
and the same structures and hierarchies foundcher gbcial arenas are present in higher
education as well. Administrators, faculty membars] peers hold assumptions of Asian
American students that could affect their intex@tdiand experiences. Students

themselves come to college with experiences, liestoperspectives, and opinions.
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Though these will be added to and changed durieig tiollege careers, it is important to
understand this interplay between individual ankdective, between student and

institution.

Parameters of Qualitative Research

This project has important parameters to be nédle one of the strengths of
guantitative research is the possibility to geneealo broader populations using
statistical methods to analyze responses from glgagnoup, qualitative research allows
for greater depth of discovery. The focus of ga#iie research is not generalizability;
rather, it is to better capture the experiencestiems, and perspectives of the
participants (Denzin & Lincoln, 2003; Guba & Linogl1994; Kvale, 1996). | was able to
interview 34 participants at two institutions instlstudy, which provided rich
information from diverse intersecting identitiegieluding gender, socioeconomic status,
and academic majors. Because | chose to focusrtinipants’ lived realities, the
subjective nature of qualitative research was Heiged. This is not a limitation of the
study, per se; instead, it allowed me to complicateceptualizations of race not simply
as an imposed category but as an identity thaviegls choose and construct.

Another caution of this study is selectivity biachuse of the mediums through
which participants were recruited and the likeliddbat students who were already
interested in race and who invested time in examgitheir identities would volunteer.
Some students indicated that they volunteerechiirtcentive (a $15 gift card), and not
all participants were actively involved with idegtbased organizations or AAPI Studies
departments. This study may include particular epees and perspectives, as it is

unusual that Asian American students who had reyest or conscious exploration of
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their identities would participate. While this ptéscsome parameters on the
generalizability of this project, it does not dinsim the statements of agency,
empowerment, struggle, and social change of thecgmants. It is important to note that
gualitative research seeks to understand expesdrm® the participants’ perspectives,
and thus selectivity bias is inherent and accoufdeth the methods.

Throughout this process, | attempted to be as parest as possible in terms of
my methods, perspectives, and approach. | concedesilgned, and entered this study
with the intention of centering students’ voicesl @xperiences; thus, they are filtered
through my lens as an Asian American (Chinese Asaajischolar. | asked all
participants the same or similar questions, buticaad with follow up questions based
on my interpretations, interests, and feelings. ifkerviews were also influenced by the
rapport and relationships | was able to build wiité participants. Although | was careful
not to express judgment in the interviews, | walsamoimpassive or disinterested partner
in our conversations. | also read and interpréted stories with a social justice and
critical lens. | include multiple perspectives fratudents, not only those which
resonated with my own, but my approach also leday@®nsider some experiences more

than others.

Hopes and Contributions

| believe this study provides new perspectivesideustand Asian American
students as agents in educational contexts to iagoeven confront and resist,
stereotypes and assumptions in higher educatias.stindy also adds to the existing
literature on Asian American undergraduate expedsiy offering an alternative

framework for understanding racial identities, &@ydcentering their experiences in their
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own voices. Understanding how Asian American stiglexperience racialization and
construct racial identities also has implicatiomsthe work of higher education
administrators, faculty, and student affairs ptawters to construct better programs and
opportunities to meet the needs of Asian Americadents.

| undertook this study with the intention of crélly examining the processes of
racial identity construction in college environmeritam interested in understanding the
significant relationships and salient experient¢adents identify as having impact on
their racial or ethnic identities. | also soughtutaover the institutional factors and social
influences that may affect their sense of seltelidve that the results of this study can be
used to better inform policies, practice, and pedéss in higher education, as well as to
contribute to current understandings of race ardtity. As will be discussed in the next
chapter, much of the existing literature on Asianekican racial identity of
undergraduates is limited in their quantitativerapghes and traditional frameworks. |
argue a more critical approach and a holistic fraor& for understanding Asian
American racial identity are necessary to bettaminate the implicit assumptions of
identity and race. | bring to this study a soaistice lens and framework grounded in
critical theory that works within the intersectigmswer, identity, and race. Such an
approach is being used more in studies with BlAflcan American, and Latino
students; by using it with Asian American studdrtspe to reframe the experiences of

Asian Americans as another community of color ggtig for power, agency, and place.
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Chapter Two

Represent(Asians) in Literature

Broadly, research related to Asian American collgigelent racial identities have
been studied primarily through identity developmamd acculturation models. A second
approach is through theories of race and raciah&bion, although this has not been
applied widely in education research. Each categgpyesents a broad area of literature,
and a detailed discussion is beyond the scopasthiapter. I limit this discussion to
those studies relevant to understanding the expegeof Asian American undergraduate
students and racial identity. My intent here igti@r some insight into the foundations
and preoccupations in this area of research, dsawéb discuss how past research

informed this study and my interpretations of shideexperiences.

There has been a significant growth in the reseanchAsian American students
that considers issues of identity. However, mucthisf research relies upon traditional
frameworks that do not adequately capture the dymand complex nature of race and
identity, or the lived experiences of Asian Amenaadergraduates. Building upon the
strengths of this past work, and recognizing thaps and limitations, | suggest an
alternative conceptual framework for examining ah@entity construction of Asian
Americans and attempt to locate my study withis field of research. More recently,
intersectionality emerged as a critical lens toneixe identity that challenges some of the

traditional ways racial identity has been conceiaged studied. Although it has not been
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used with regard to Asian American identities, lidxe it provides a valuable framework

to understand students’ experiences.
Racial Identity in Higher Education Research

Much of the research on racial identity developnveithh undergraduate students
relates to Black and African American studentshwicreasing attention to Latina/o and
Asian American students. In some cases, resedatkdado Asian American identity
builds on work done with other students of cola$3’ work in Nigresence (Evans,
Forney, & Guido-DeBrito, 1998; Torres, Howard-Haail, Cooper, 2003; Wijeyesinghe
& Jackson, 2001) provided a foundation for the mgj@f racial identity development
models and schemas which followed, including thaeseeloped specifically to study
Asian American student populations. Based on Eoiglsstheory of identity and ego
development, these models recognize the impacmaand other social structures had
issues of identity, particularly how negative imagan affect students’ self-esteem and
interactions with others (Evans, et al., 1998; &sreet al., 2003; Wijeyesinghe &
Jackson, 2001). Many theorists also discuss hovté¥have an investment in
maintaining negative images of people of color bseahey benefit (consciously or not)
from unequal racial hierarchies (Torres, et alQ2Xim, 1981, 2001).

A majority of research related to Asian Americaciahidentity has been done in
the past few decades, largely in Asian/Pacificnidéa American Studies, psychology,
and counseling. Asian American scholars and ats$iviave called for better
understandings of students’ experiences, and &atgr sensitivity to students’ needs.
Responding to this call, researchers in psychobogl/counseling have conducted many

studies to address the challenges experienced iay Asnerican college students with a



17

focus on student adjustment, mental health, antlveahg (e.g., Bok Johnson, Takesue,
& Chen, 2007; Chang, 1996; Haverkamp, Collins, &stn, 1994; Kim, Hill, Gelso,
Goates, Asay, & Harbin, 2003; Iwamoto & Liu, 2030ang, Nguyen, & Lin, 2006; Kim
& Omizo, 2005; Lee & Liu, 2001; Okazaki, 1997; O&dPhinney, 2002; Solberg, Chaoi,
Ritsma, & Jolly, 1994; Suzuki & Greenfield, 2002elY & Wang, 2000; Yoo & Lee,
2005, 2008). A strong emphasis in this area ofare$eis on clinical practice and
counseling, and so while they touch on concerradedlto Asian American identity they
do not explore identity itself. Rather, they foauwsthe relationship between identity and
help-seeking and well-being. Often, identity isatexl using one of the scales included
below and students self-identify as Asian Amerigdthout discussion of what that
signifies. | included only studies that addressifdg development or identity

construction directly.

Racial Identity Development Models.

| focus on three approaches used specifically tivess$ Asian or Asian American
racial identity development. Although distinct, Riey’s Multi-Ethnic Identity Model
(MEIM) (Phinney, 1992, 1996a, 1996b; Phinney & Aljpy 1997), Helms’ racial identity
schema (Alvarez, 2002; Alvarez & Helms 2001; AlzageYeh, 1999), and Kim’s Asian
American Identity Development (AAID) (Kim 1981, 2D0Omodel overlap in many ways
because they are based in Erickson’s student daweliot model (Alvarez, 2002; Torres,
et al., 2003; Wijeyesinghe & Jackson, 2001). Thantes between each approach,
however, warrant discussion. Understanding thaetheorks are interrelated and build

upon one another, | offer an overview of each agaghol also discuss limitations of each
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approach, as well as empirical studies that haeengted to operationalize models. A

conceptual diagram of racial identity models isespnted in Figure 1 in Appendix B.

Multi-ethnic identity model (MEIM).

Phinney (1996a) defined ethnic or racial iderdiéyelopment as “a process of
exploration that includes questioning preexistittgne attitudes and searching into the
past and present experiences of one’s group ameldtisons with other groups” (p. 143).
According to Phinney, this process leads to a gesense of membership of an ethnic or
racial group, as well as an acceptance of othergg.oShe used race and ethnicity
interchangeably in her work, and summarized etlt@ntity as “a complex construct
including a commitment and sense of belonging ®athnic group, positive
evaluation of the group, interest in and knowledgeut the group, and involvement in
activities and traditions of the group” (p. 145hifhey’s three-stage model is based on
general identity development models (Evans, For&eguido-DeBrito, 1998; Torres, et
al., 2003). However, Phinney’s work focused spealfy on identity development of
“ethnic minorities of color” (Phinney, 1996a, p.4)4and she argued that “identity
formation has to do with developing an understagdind acceptance of one’s own
group in the face of lower status and prestigeniety and the presence of stereotypes
and racism” (p. 144).

The MEIM consisted of three stages. The firstestiagan “unexamined ethnic
identity” (Phinney, 1996a, p. 147) during whichiwiduals explore beliefs and attitudes
about their own ethnicity as conveyed by parersjraunity leaders, or other elders.
Generally, individuals accept what information igegn to them, and ethnicity is not

perceived as an important part of who they aréeir roles in society. The second stage,
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“ethnic identity search/moratorium” (p. 147) inveksa growing interest in one’s ethnic
heritage. Individuals may question previously atedpnformation regarding values,
beliefs, and attitudes through conversations afidatens about what it means to be
members of their ethnic group. Individuals may hdgiunderstand racism and
discrimination and their impact on individuals’dis. This questioning may lead to anger
and confusion, particularly directed at majoritytate. During this stage, ethnicity “is
now a personal feeling that becomes congruent vattaviors” (Torres, et al., 2003, p.
37). The third stage, “ethnic identity achievemgRthinney, 1996a, p. 147) occurs when
individuals make a commitment to group membersAipicultural orientation (comfort
with majority and minority cultures) may developevhindividuals are comfortable with
their roles in society. They have resolved thegartoward the majority group and are
also open to other groups.

The MEIM measurement instrument consisted of faurtiéems that measured
positive ethnic attitudes and sense of belongitimie identity achievement, and ethnic
behaviors and practices using a four-point scalalg, et al., 1998). Using the MEIM,
Phinney (1992) found that identity development gaaKkate adolescence and young
adulthood, which corresponds with other modelsotiege student development as
students break away from parental influence (Evenal., 1998; Gurin, Dey, Hurtado,
Gurin, 2002; Pascarella & Terenzini, 1991). Lee ¥od (2004) used factor analysis to
examine the internal validity of the MEIM surveystrument using a sample of “Asian
American™ college students. They found that Phinney’s thtagesconstruct fit well

with their Asian American sample, and ethnic idgmelated to psychological well-

4 For purposes of this literature review, | indicatkd identifiers used by the author(s) in quotatitarks.
It is important to consider the language and teotoigy used because they hold implicit meaningsef t
authors’ perspectives and theoretical paradigms.
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being. That is, the results suggested a positivelation between ethnic identity clarity
and pride with well-being, although ethnic idengtygagement did not contribute to
well-being.

Some studies used the MEIM as a conceptual framefar their research.
Kawaguchi (2003) and Yeh and Huang (1996) usedrlyia racial identity
development model in their qualitative studies wAian American students. Kawaguchi
found four ethnic patterns among his “Asian Amarggarticipants: achieved,
moratorium, foreclosed, and diffuse. For Kawaguahiachieved identity was
demonstrated by “a consistent and substantial l&vethnic practice during childhood as
well as their college years” (p. 23) while studentsoratorium did not participate in
“ethnic practice” (p. 23) early in their lives, lattugh they had developed an interest
during college. Foreclosed and diffuse studentsesged little or no interest in their
ethnic identity or practice, although foreclosaatsints did have a clear sense of their
Asian American identity. Kawaguchi also found ttre¢g model minority myth impacted
students’ identity development because of theiatieg reactions to the stereotype.
Kawaguchi indicated that of the 15 participantge fivere Indian Americans, four Korean
Americans, three Chinese Americans, one Japaneggiédan, and two biracial students.
Unfortunately, Kawaguchi did not provide any furtiformation regarding students’
backgrounds, for example, generational or immigrasitatus, birthplace or length of
residence, parental education or occupation, et€.also problematic that although three
students did self-identify as Asian American oraksAmerican, he does not explore this
any further. Kawaguchi ascribes racial identitipsruall participants, including those

who did not claim an Asian American identity. Al$tgwaguchi did not explore what
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these identities meant to students, how they tadikedit their identities, or why they
identified in different ways.

Yoo and Lee (2005, 2008) looked at the relatign&letween MEIM identity
status and the impact of racism, well-being, arplrgpstrategies among Asian American
students. They hypothesized that “high ethnic {2008, p. 71) would buffer the
impact of racism or discrimination but may reponter well-being because. In their
2008 study, they gave hypothetical situations destcribed multiple instances (five or
more) or single incident (one to five incidents)dagcrimination (repeatedly denied
access to a club) to 128 self-identified Asian Aiceear college students (33% Hmong,
20% Korean, 14% Chinese, 10% Asian Indian, 7% \etese, and 16% Filipina/o,
Japanese, Taiwanese, Laotian, Cambodian or biyaStaldents at a Midwestern public
university were recruited through Asian Americamdgint organizations and related
classes. They found that students who were givemihtiple incident vignette reported
lower situational well-being than those given thgke incident story. However, students
with “low ethnic identity reported higher situatamwell-being (i.e., higher positive
affect) when imagining multiple incidents of racth$crimination compared to when they
were imagining a single incident” (p. 71)

In 2005, Yoo and Lee surveyed 155 Asian Ameriaalege students through
Asian American student organizations and classagablic university in the Midwest to
find that “strong ethnic identity was associatethwnore frequent use of social support
and problem solving coping when participants perextracial discrimination” (p. 503)
They used the MEIM, the Coping Strategies Inventand developed their own 10-item

measure of perceived personal racial discriminatimerestingly, they also found that
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students with strong ethnic identity with strongicy mechanisms were “buffered from
the effects of racial discrimination on well-beiogly when racial discrimination was
perceived to be low” (p. 503). Their results covade‘prevailing literature showing that
ethnic identity unconditionally protects individgalgainst racial discrimination” (p.

503). It is important to note that 72% of the pap@nts in this study reported “sometimes
to almost always” (p.503) feeling that they wemated differently because of their racial
identity.

In their study, Yeh and Huang (1996) interview&dundergraduates who self-
identified as being of “Asian ancestry” (p. 652)explore the appropriateness of using
racial identity development models to study “Askiamerican” students. Although they
used more traditional identity development modelslgding Phinney’s) as a framework
for understanding ethnic identity, they also ctid the model for its linear,
unidirectional approach. Phinney recognized idgats dynamic in her work, however,
Yeh and Huang argued that stage models in genengly that progression through the
stages is highly valued” with ethnic identity a¥inal and fixed outcome” (p. 648). They
also critiqued these models for being inadequagtudy Asian American student
populations because Asian and Asian-American itestare more collective and
externally influenced than the psychologically grdad models allow.

Juang, Nguyen, and Lin (2006) included measunesdaial context in their study
using the MEIM to examine how ethnic identity arniitades toward other groups related
to psychosocial functioning in “emerging adults fiieh they describe as “typical college
student age range of 18 to 25 years” (p. 547). Thelyded social context by recruiting

students from two different universities: one inieth39% of the students were of “Asian
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descent” (p. 549) and one with 4%. They also acsalfor “power and status” (p. 546)
of the ethnic group by looking at the makeup ofifgcand administrators. The
“ethnically concentrated” university had 15% Asedministrators and faculty (including
a former president), while the other had only 9%ind the MEIM and other measures of
psychosocial functioning, they found that ethnientity was related to self-esteem and
parental relationships, but not depression. Atgsutbward other groups were positively
related to better self-esteem and less depredsivmot relationships with parents. With
regard to social context, they found that ethnenidy was related to more positive
functioning in terms of depression and parentalti@hships only for students in the
ethnically concentrated university. They also régathat Asian Americans in the
concentrated context did not report stronger ett@ntity or more positive attitudes
toward other groups.

Syed and Azmitia (2008) added a narrative dimensiadhe MEIM by including
open ended questions in their study to understgretimic identity in college students.
This study of 216 college students at a Califopublic university included 53 Asian
Americans and 18 multiracial students with Asianthge. They asked students to
describe “instances in which they became partibubware of their ethnicity when in
the company of a close friend” (p. 1017). They tacdkample of 40 participants (10 from
each group: Asian American, Latino, Mixed ethniug &Vhite; and balanced by gender),
and found four themes: “awareness of differencaramess of underrepresentation,
experience of prejudice, and positive connectionsutture/ethnicity” (p. 1018). Asian
Americans and Latinos were overrepresented indohiéved” status. And experience of

prejudice was the most frequently occurring thed@&4 of cases). They also found that
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“Asian Americans told far more stories of sociatkesion” (p. 1020) than any other
group (53% Asian American, 21% Latino, 0% Mixedd &6% White). In terms of the
relationship between ethnic identity status anddreative themes, they found that those
in the unexamined group reported the most awaresfedifference and awareness of
underrepresentation; and both achieved and mouatagroups reported more experience
of prejudice stories than the unexamined group.adeeved group demonstrated more
connection to culture stories than the other grobpslly, most of the stories recounted
by students were about experiences in which thielystories to their friends (88%). Syed
and Azmitia suggested needing more studies thatdad narratives to better understand
“how ethnicity is experienced.” (p. 1021). Partens in the achieved group were more
likely to tell stories about prejudice, suggestihgt students with stronger ethnic
identities may be more aware of and sensitive peggnces of discrimination and
racism. They also contend that “people with varyegls of ethnic identity experience
their worlds differently and may organize their ekpnces cognitively in ways that favor
the recall of certain events over others” (p. 1023) that students with an achieved
identity told more stories about feeling connedtetheir identities, which may indicate
that these experiences are quite salient in tivels |

An important note is that although Phinney’s mdadeld subsequent models)
specifically named ethnic identity, it did not estlkidents how they understood or what
they identified as their ethnic identity. In otiveords, although the MEIM attempted to
measure if students felt a commitment to a pasdicrdcial group (categorized as on a
low-high scale), the instrument defined that gréapthem, and is a significant limitation

of using quantitative methods in research abouakatentity. Students are not asked
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how they define, construct, or understand group begship or identity. They were able
to self-identify as Asian American, and some stsidiiel ask for ethnic or cultural
identities. However, this information is usuallginded as a fixed variable in statistical
analysis, and so we cannot know if students ha¥ereint conceptualizations of their
identities (e.g., heritage or social construct@asa racial, ethnic, or cultural identity).
Other scholars have noted the importance of rezognboth a pan-Asian Americans
racial identity as well as ethnic group identitfesgy., Cambodian American, Chinese
American, Hmong American, etc.). As will be disce# later sections, students’
experiences are diverse and often differ by ethni€ior demographic reasons, Asian
American students are often grouped together asrelithic racial category that does

not honor the ethnic diversity with the Asian Antan community.

People of color racial identity model.

Alvarez (2002) adapted Helms’ racial identity solaeto consider Asian
American students’ experiences. Alvarez directaddiscussion to practitioners to
encourage practical applications of racial idertigory. Helms’ model viewed racial
identity development as a linear process throughest or “statuses” (p. 36): conformity,
dissonance, immersion, emersion, internalizatiod, iategrative awareness. This model
also included how racial oppression and discrinmmadvould affect the experiences of
people of color. Conformity is the “least sophiated status” (p. 36) during which
individuals trivialize or minimize race. For “Asigkmericans,” Alvarez noted that this
may involve “internalization of the values, norrasd beliefs of the dominant culture and
a devaluation of Asian Americans and Asian cultuedies, and norms” (p. 36). Asian

American students may try to “assimilate” (p. 3&pithe dominant White campus
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culture and reject any associations with other A#&ienerican students or organizations.
In the dissonance status, Asian American studesgslio understand the impact of
racism and racial discrimination; this may resaltanxiety, confusion, and racial
ambivalence” (p. 37). Immersion and emersion ingiea‘growing awareness of racial
dynamics and hierarchies that relegate Asian Arags¢o positions of inferiority” (p.
38). Students may replace the negative stereotyplepositive self-definitions and seek
community with other Asian American students. Stugd@xperiencing this status may
become hostile to White students or other groupisd@velop a strong pride in their
racial or ethnic heritage. During the internalizatstatus, students struggle with defining
their own Asian American identity rather than canfng to the larger racial or ethnic
group. Integrative awareness occurs when studevtap positive self-esteem as an
Asian American, and are also able to have meanlingffationships with other students.
They may also begin to explore other aspects af soeial identities such as gender,
sexuality, and class.

Alvarez and Yeh (1999) examined the influence theial climate played in the
identity development of “Asian American” undergratks in a literature review. They
identified factors that contribute to racial idéytlevelopment: family and social factors,
immigration experiences, history and collective meyninstitutional support and
involvement, as well as affective factors and damanparison processes. Importantly,
the authors noted that these conceptualizations based upon their research with
middle-class to upper-class Asian American studanpsedominantly White institutions
from Chinese, Korean, Filipino, and South Asiankgmounds. They cautioned that

although some generalizations may be made to dsian American students,
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practitioners need to recognize the diversity gfezlences and backgrounds of Asian
American students.

Alvarez and Helms (2001) used Helms’ racial idgnmiodel to examine the
relationships between “Asian Americans™ racialudment and societal messages they
receive about their ascribed racial group. Witlamgle of 188 college students, they
found a relationship between the racial identitydeland collective self-esteem. That is,
those who conformed to majority culture had lowatective self-esteem; that is, they
did not feel positively about being Asian Americ&tvarez and Helms argued that
because the racial identity model was related taramess of racism, students who were
more mature in their development were better ableegotiate negative stereotypes, and
thus viewed themselves on more positive terms.

Iwamoto and Liu (2010) used the MEIM and Alvared &lelms’ racial identity
theory to examine the relationship between idenfigian values, and race-related stress.
With 402 Asian American college and graduate stugarticipants (Chinese American,
Korean American, Viethamese American, Taiwaneserfgae, South Asian, Filipino
American, Japanese American, and mixed Asian anygegsed the Asian Values Scale,
the MEIM, People of Color Racial Identity Attitudesnd Scale of Psychological Well-
Being to find that the racial identity statusesagfial identity model were significant
predictors of well-being. More specifically, studemwith low Conformity and high race-
related stress reported higher levels of well-béiragn those with lower levels of race-
related stress and low Conformity. And, increasesce-related stress corresponded to
increases in well-being for students with high Asialues. They also performed analysis

of differences by gender and ethnic identities.yTloeind that men were more likely to
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hold stronger Immersion-Emersion beliefs than wonmemvever, women scored higher
on Internalization and Dissonance. They found gaicant differences by ethnic group
or generational status. As might be expected, twasean inverse relationship between
Dissonance or Immersion-Emersion statuses in wiaicial identity was more focused
on racism and well-being. Surprisingly, race-redagress was not associated with well-
being. Unfortunately, Iwamoto and Liu were unalleéparate international students in
their study, so some may not have identified agigimerican.

In a study by Yeh, Carter, and Pieterse (2004utitiral values and racial
identity attitudes, they examined gender and radeitity and cultural values to better
inform counseling practice. Using the Visible R#&¢thnic Identity Attitude Scale and
the Intercultural Values Inventory, they survey@@ RAsian American undergraduate and
graduate students at two Midwestern and two nosteea universities (ages 17-44 years
old) with 78 women and 44 men. They did not reptihic identities. The results of their
regression analyses were not statistically sigaifi¢co suggest cultural values orientation
for the participants. They also found that Asianekitans with Integrative Awareness
status showed a preference for bicultural Amerenash Asian values, and Asian
Americans with Conformity status tended to towandividualism. In their analysis of
gender identity, women tended to value harmony rttaae men. Yeh, Carter, and
Pieterse used “Asian values” and “Asian Americalnes! interchangeably, but also set
up a dichotomy between traditional Asian values Batbpean American values. It is not
clear how Asian American values are defined inrtbeidy, or how they were expressed

to students.
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Alvarez, Juang, and Liang (2006) had 254 partipé&156 women and 98 men,;
Chinese, Filipino, Vietnamese, Multiethnic and aojhe their study of the racial identity
model and experiences with racism and racial saei#bn. Ninety-eight percent of
participants reported experiencing daily acts ofsr@ or microaggressions at least once
or twice in the past year, and 99% of students eapecsd some form of vicarious racism
directed at Asian Americans. They also found tlgat, aocioeconomic status,
generational status, and ethnicity were signifigarglated to racial socialization. Older
students were more likely to take Asian Americakthmic Studies courses, and first-
generation and Chinese participants were moreylikelive in neighborhoods comprised
of people of their own race (participants were gelinto three categories: Chinese,
Filipino, and Other Asian). Older students and shid of lower socioeconomic status
were less likely to report vicarious racism, whrlen reported more direct incidents of
direct racism. Chinese students were reported |én@gquency of daily racism. Also,
students who had more explicit conversations atsmé and racism reported perceiving
more racism. And as expected, participants whonhaigk conversations about race and
racism were more likely to be in the Dissonance lamdersion-Emersion statuses. This
study refuted the misperception that as the modsbnty, Asian American students do
not experience racism. In fact, the overwhelmingomity experiences some form of
racism, particularly daily or microaggressions whoan be harder to measure and have a
cumulative impact on students’ lives. Alvarez, Jyjaand Liang also found that more
exposure to conversations about race and racismases students’ awareness about

experiencing racism in their daily lives.
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Helms’ racial identity development model is linead unidirectional with
identity as an outcome or goal. Although AlvareehYand Helms acknowledged the
dynamic nature of identity, the People of Colonabentity model places identity
within a structure in which the researchers deteechiwhat values and attitudes were
“Asian” and “European.” Their work is aimed at stud affairs practitioners and
counselors, and it is important that these probesds understand the often unique
experiences of Asian American students particulaitiz regard to the impact of racism
on students’ identities. However, presenting adrighmework for how students develop
their sense of self, and a dichotomous framewofiAsian” and “European” values, may

lead to an overly deterministic model.

Asian American Identity Development (AAID).

Kim’s (2001) Asian American ldentity DevelopmeAXID) model was the only
framework constructed specifically for “Asian Ameans.” Although the AAID is
discussed for all Asian American students, the rhads developed from Kim’s (1981)
dissertation that used a sample of ten, third geimer Japanese American women,
ranging in age from 20 to 40. Building on Ericksbhfe cycle model, as well as Cross’
and Helms’ racial identity models, the AAID modeitines five distinct and sequential
stages: Ethnic awareness, White identification, keveng to social political
consciousness, Redirection to Asian American cousciess, and Incorporation (Kim,
1981). The first stage occurs prior to enteringosthvhen parents and family members
inform children’s racial identities and understarg$i. Kim found that social movements
were important to progression into the social prltconsciousness stage. Growing

awareness of racism and the experiences of Asiagriéans in the U.S. may also
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provoke moving to the next stage. Although the rhadenidirectional, Kim noted that
even as adults, Asian Americans may become “sturckhe stage (Kim, 2001, p. 71,
83). Given the dominance of racism in the sociairenment, Kim (1981, 2001) was
primarily concerned with how Asian Americans deyed a positive sense of self and
moved through their identity conflict.

The AAID model has not been tested with other A@daerican ethnic groups,
men, or with college students. Kim (2001) used dotad evidence to support her work;
however, she acknowledged that further researobaded to enhance the internal and
external validity of the model. Because the AAl@rfrework was developed from
interviews with Japanese American women, it iscliff to determine how the model
may resonate with the experiences of younger ggéapsaof Asian American college
students.

One of the basic assumptions of the AAID modeha Asian Americans
experience an identity conflict because of the glewce of racism in the U.S. and
cultural assumptions of Asian Americans. Racistgesaand barriers create negative
images that Asian Americans (and other people rrmternalize or adopt. Asian
Americans may develop identity conflict “as a bkirehis or her own
inferiority...perhaps coupled with deep-seated femliaf self-hatred and alienation” (p.
70). Kim also assumed that Asian Americans haveie mollectivist orientation and
were unduly influenced by external images and tdugas environment. However, she
neglected to consider where these assumptionsategi, nor did she allow space for

Asian Americans to have a different perspective.
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Acculturation Models.

Another approach scholars used to study Asian Aaeridentity is acculturation.
Understanding acculturation as “those phenomenahaigisult when groups of
individuals having different cultures come into tinnous first-hand contact, with
subsequent changes in the original culture patwregher or both groups” (Ponterotto,
Baluch, & Carielli, 1998, p. 109), researchers hased acculturation as a way to
measure the adjustment of Asian Americans and A&marican students to “dominant
society” (Phinney, Chavira, & Williamson, 1992,300). In relation to identity,
acculturation has been used to categorize Asianrisares cultural orientations or
adaptation strategies as traditional, biculturabssimilated (Abe-Kim, Okazaki, &
Goto, 2001; Kim, Liang, & Assay, 2003; Ponterotbal., 1998; Pyke & Dang, 2003;
Tsai, Ying, & Lee, 2000); or as “ways in which ethgroup members can participate in
a culturally diverse society” (Phinney, et al., 29p. 300) described as assimilation,
integration, separation, or marginality (Phinneyale1992). A conceptual diagram of
acculturation models is represented in Figure Rgpendix B.

One of the most commonly used instruments to examaculturation of Asian
Americans is the Suinn-Lew Asian Self-identity Altawation Scale (SL-ASIA).
Developed in 1987 from the Acculturation ScaleNt@xican Americans, the SL-ASIA is
the only measurement instrument created espettafigdress acculturation of Asian
Americans (Suinn, Rickard-Figueroa, Lew, & VigiB&7; Ponterotto, et al., 1998). The
SL-ASIA consists of 21 items that ask about languigniliarity, usage, and preference;
ethnic identity; cultural behaviors, and ethnienaictions using a likert scale from 1 to 5

(Suinn, et al., 1987). Acculturation “levels” aretermined by dividing the total of the 21
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items by 21. A score of 1 reflects “high Asian itdecation” or low acculturation” a 3
indicates a “bicultural” acculturation level, andnlicates “Western identified” or high
acculturation (Suinn, et al., 1987, p. 402).

Acculturation was traditionally conceptualized asn&directional continuum
with strong ethnic ties on one end and strong ni@as ties on the other. The
underlying assumption was that strengthening teme community necessitated
weakening ties with the other (Phinney, 1990). €fae, maintaining a strong ethnic
identity was not possible if conformity to the mstieam culture was the goal. However,
more recent scholarship considered acculturatidi asmore multidimensional approach
that allowed for strong relationships with both #tkenic and mainstream communities.
This bicultural stance indicated some level of cariin one’s ethnic culture as well as in
the new or mainstream culture (Phinney, 1990). h&ahan two levels of
acculturation (ethnic and assimilated), new modelgated four possibilities: strong
identification with one’s ethnic culture, strongemdification with the dominant culture,
identification with both cultures, or identificatiawvith neither culture (Phinney, 1990;
Yeh & Hwang, 2000).

Acculturation models have been used widely in ustaeding Asian American
undergraduate students because acculturation seeftegdnt to how Asian American
individuals negotiated or accommodated ethnic ardidant cultures, and because
Asian American students must also negotiate theirmknm culture of most postsecondary
institutions. The common assumption in this appnaadhat there is some conflict
between Asian cultures and values and those ofmamhiJ.S. society, and Asian

Americans must choose between a traditional Aglantity and a mainstream
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“American” identity. Acculturation models have begarticularly popular in examining
issues of mental health and well-being in Asian Aoas undergraduates (e.g., Abe-Kim
et al., 2001; Gim-Chung, 2001; Kim, Yang, Atkinsdviolfe, & Hong, 2001; Liem, Lim,
& Liem, 2000; Tsai & Pike, 2000).

In relation to issues of identity, acculturationdies treated Asian American
identity as a negotiation of their ethnic idenstigith the values and orientations of
dominant society (Abe-Kim et al., 2001; Kim et 2003; Phinney, 1992; Pyke & Dang,
2003; Tsai et al., 2000). Abe-Kim et al. (2001) &tdnney (1992) use the language of
“home” and “host” communities to examine how aaardtion levels related to students’
self-esteem and self-perceptions. In general, stsdeith a bicultural orientation had a
more positive self-concept, though this is not désed further in their study. In the
Phinney (1992) study, however, all “Asian” studentse grouped together and there
was no examination of ethnic group differencesegaton or immigration status.

Abe-Kim et al. (2001) compared foreign-born and.th&n students, however,
in using the SL-ASIA, they made assumptions regardAsian” and “American” values
in that they are not defined nor complicated inghevey. It is also unclear how U.S.-
born Asian American students would understand “Hcene “host” cultures as
presumably, these communities would be the samiifogroup of students. In other
studies of foreign-born Asian Americans, internadizacism and perceptions of non-
Asian American peers also played a role in how igremt students shaped their
identities and interacted with others (Kim et 2003; Pyke & Dang, 2003). Students felt
pressure to conform to dominant (or White) normdevMmaintaining the cultural and

ethnic identities. Korean and Vietnamese immigrardgse accused by their Asian and
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Asian American peers of being “FOBs” (fresh of Huat) or “Whitewashed” if they
tended toward one extreme. Those who displayedra oultural orientation were
considered “normal” (Pyke & Dang, p. 147).

This dichotomy is echoed in Tsai et al. (2000) wked a quantitative survey of
immigrant and U.S.-born Chinese Americans to exarttie meanings of “being
Chinese” and “being American” (p. 302). They fouhdt for U.S.-born Chinese
Americans (referred to as ABC or “American borni@&se” (p. 302)) being Chinese and
being American were independent cultural domaionsgydver for immigrants, being
Chinese and being American are dependent domaas.ig, ABCs maintained a
separate Chinese identity primarily at home, wimienigrant Chinese were “Chinese all
the time” (p. 306). This was measured using tweeyitems, which asked students to
respond on a likert scale of 1-5, “Overall, | amr@&se”, and “Overall, | am American”
(p. 325).

Their findings, taken together, suggest that Agiarerican students develop
strategies to negotiate the dominant values of ttadlege campuses and the cultural
values of their “home” cultures, often presentedanflict. The addition of a “bicultural”
interpretation of the SL-ASIA scale is importantrézognize strategies of cultural
negotiation. However, these studies also perpethatstereotyped conflicts between
“Asian” and “American” values — contributing to @ntalist discourse. The use of
“American” as not only distinct from but also inntcadiction to “Asian” ignores the pan-
ethnic experiences and histories of Asian Americarnke U.S. For example, Tsai et al.
(2003) only asked students to respond to being&3eimnd being American, without

asking about or allowing for an integrated Chindseerican identity. This denies the
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space for Asian Americans to construct a holighnoie identity that is both/and.

Although a bicultural understanding provides aeralitive approach to acculturation and
assimilation by providing a space for simultaneiestification with ethnic and

dominant cultures, it continues to separate thedid®tomous spheres perpetuating the
concept of Asian American identities as comprisktivo contentious halves.

Furthermore, “American” is not specifically defingddough it is used to
implicitly refer to dominant, White culture. Domimaculture must certainly be
contended with, particularly for immigrant and ethminority groups; however, such a
narrow definition of “American” culture is probletra Given the geographic and
demographic diversity of Asian American experiend&kite culture is not the only
group with which Asian Americans come into cont&¢ithout asking students how they
understand “American” or what meanings they givAmeerican identity (e.g., ethnic,
cultural, national, etc.), the researchers proviolelg limited insight into Asian American
students’ perspectives and understandings, andrtipese their own view of
“American” identity.

Identity development and acculturation models aoengded in psychology and
emphasize the internal and individual processesitir which racial and ethnic identities
are developed and affected. In the next sectianl| tiscuss sociological approaches to
understanding racial and ethnic identities, and tiege frameworks have been applied

to research in education on Asian American students

Racial Formation Theory

Racial formation theory examines racial and etlaeatities from a sociological

perspective. The underlying foundation of raciahfation is an understanding of race as



37

a social construct, countering biological or geagilal assumptions as well as
psychological models of development. Omi and Wir{a@84) point to the importance of
socio-cultural and socio-historical contexts, ngtihat constructions of race must include
how members of a group understand their own raggitifications, as well as how racial
identities are understood and ascribed by othasmiBant racial discourses and racial
paradigms also affect how race is constructed a&pshifts and struggles position
groups differently. From this perspective, underdiags and meanings of race change
over time and between contexts. Racial formati@omh rejects the traditional five-
category construction of racial identity (WhiteaBk, Latina/o, Asian American, and
Native American), which still relies upon biologi@ssumptions of racial identity.
Rather, racial formation involves the social, ctdtuand political meanings of racial
identities, arguing instead that racial categoaiesconstructed in a “system of power”
(Kibria, 1998, p. 940). Omi and Winant (1994) notedt
[tlhe concept of “Asian American”...arose as a podtilabel in the 1960s. This
reflected the similarity of treatment that vari@rsups such as Chinese
Americans, Japanese Americans, Korean Americans(ggbups which had not
previously considered themselves as having a conpulitical agenda) received
at the hands of state institutions. (Omi & Windrg94, p. 89)
Racial formation theory attempts to capture thenmaad micro processes through
which identities are constructed, deconstructedllehged, negotiated, enforced,
abandoned, and inhabited. The racial category sfd[Pacific] American” came out of
federally and state imposed homogeneity upon A&merican bodies, and was also
claimed by Asian American activists who sought@ctilve power and action. Using a

racial formation framework, Kibria (1998) and E#pirf(1992) racialized the social,

cultural, political, and historical genealogy of ‘@&sian American” pan-ethnic identity as
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a uniquely “American” construction. Common expecies of discrimination,
harassment, and injustice brought together a dtyesEAsian American groups. Thus,
Asian American identities were both imposed andveta, and have changed over time
and context. Although difficult to represent in adhel, Figure 3 in Appendix B offers a
visual conceptualization of racial formation theory
Central to racial formation theory are issues afi@oand hegemony (Kibria,
1998; Omi & Winant, 1994). In taking a social caostivist approach to understanding
race, Omi and Winant (1994) pointed to the wayshich individuals, groups, and
structures were invested in developing and maiirtgiparticular categorizations and
hierarchies of racial groups. That is, racial fotioratheory is a way to understand how
constructions of race have been used to differentiabel, and dominate. A necessary
component in constructions of race, then, is racRatial formation theory does not
consider racism as expressions of bigotry or imhligl attitudes. Rather, racism (and
resistance to racism) is built into the racial pobg at both macro and micro levels, and
most importantly within state structures (Kibri®98B; Lee, 1996; Omi & Winant, 1994).
[P]rejudice was an almost unavoidable outcome tkpas of socialization which
were “bred in the bone,” affecting not only Whitag even minorities
themselves. Discrimination, far from manifestinggif only (or even principally)
through individual actions or conscious policiessva structural feature of U.S.
society, the product of centuries of systematidweston, exploitation, and
disregard of racially defined minorities. (Omi & Wént, 1994, p. 69)
Although racial formation theory is primarily ustxunderstand the constructions
of race as social categories, it is also used amnéxe the ways in which individuals
identify and are identified. Racial formation theds particularly interested in how racial

identities and meanings become normed, such tmaindmt narratives of race and racial

hierarchies become accepted and nearly invisible.
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Everybody learns some combination, some versiotheofules of racial
classification, and of her own racial identity,esftwithout obvious teaching or
conscious inculcation. Thus are we inserted inrapgrehensively racialized social
structure. Race becomes ‘common sense’ — a wagroprehending, explaining,
and acting in the world. A vast web of racial podgemediates between the
discursive or representational means in which raadentified and signified on
the one hand, and the institutional and organinatiorm in which it is
routinized and standardized on the other. Thegegroare the heart of the racial
formation process. (Omi & Winant, 1994, p. 60)
Racialization, the microprocesses and interactibreaugh which individuals race
themselves and others, is a part of racial format@ucational research has taken up

this concept of racialization.

Racial formation in educational settings.

Racial formation theory offers a framework in whichexamine the processes of
identity construction. Rather than providing a nldddest, racial formation theory
suggests a constructivist approach which focusesaking explicit the processes and
experiences through which students develop andrstaohel racial identities. There are a
limited number of studies that use this framewarlobk at Asian American students
(Asher, 2000; Kuo, 2001; Lee, 1996; Lei, 2003; @®saj1991; Teranishi, 2002). | have
included four studies of high school students a@syg{es of how racial formation theory
may be applied in educational research. | will @lszuss Lewis’ (2003) study of
racialization and race-making. Lewis did not foomsany particular group or identity,
but rather explored the interactions through whldmentary school students construct
racial identities of themselves and of others.

According to Lewis (2003), “everyday interactiomsg] the moments in which
the social category of race takes shape, [andhareneans through which boundaries

between groups are created, reproduced and régjpte&B7). Using an ethnographic
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approach, Lewis explored the racialization proces#isat occur in these “everyday
interactions.” Lewis defined racialization as “@msignment of bodies to racial
categories (assigning identities to people andggpand the association of symbols,
attributes, qualities, and other meanings with ¢heetegories (which then are understood
to belong to those bodies in a primordial or ndtway)” (p. 287). Racial identities are
defined by both who is included and who is excludddough the microprocesses of
racialization, racial identities are also imbuedhwneanings, which in turn affect
attitudes, behaviors, and actions. “Racial idetdtiions thus are not merely about thought
processes but about action” (p. 294). Lewis aldedthat context, as well as social and
institutional structures, affect how racial ideietstare assigned and taken up. How one is
identified by others, the implicit and explicit nméags and power assigned to those racial
identities, informs how an individual might chodeeself-identify. It is this relationship
that is examined by Osajima (1991), Asher (200Qip,K2001), Lee (1996), Teranishi
(2002), and Lei (2003).

Using interviews and ethnographic methods, a comtneme in the empirical
studies of Asian American students was how studesgstiated or responded to
stereotypes. Some students felt the model minstéseotype had positive connotations
(Lee, 1996; Teranishi, 2002) and even felt pridbemg identified as academically
gifted. Others tried to downplay their Asian hagga and desired to blend in with their
non-Asian peers, even if that meant ignoring fellssian and Asian American students
and adopting White or dominant norms (Asher, 2606, 2001; Osajima, 1991). Still
other students found solidarity with their Asiardaksian American peers, resisted

dominant norms, and tried to create a space in slictools in which they could bring
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their racial and cultural identities (Asher, 208@o, 2001; Lee, 1996). Finally, some
students, primarily Southeast Asian American, loadieal with both the model minority
stereotype and assumptions of delinquency and geemgbership (Lee, 1996; Lei, 2003;
Teranishi, 2002). Many students resisted dominanne by refusing to participate in
school (Lee, 1996; Lei, 2003). These strategiagegotiations were generally in response
to interactions with peers and teachers, as webt ather social and economic realities.

In every interview Osajima (1991) conducted witllergraduates, students
relayed stories of racial discrimination, includimgme calling, teasing, and harassment.
They felt marginalized and were often stereotyfddukse experiences of discrimination,
isolation, and stereotyping led to three intereddadimensions of hidden injuries:
“dissatisfaction with Asian identity, which ofteed to a desire to a desire to be White or,
in their terms, more American; [...] discomfort whitsey were around other Asians; [...]
wonder[ing] whether Whites were prejudging, lookdavn, or stereotyping them
simply because they were Asian” (Osajima, 1991.25).

Students felt that being more like White studemtseang more “American”
would ease their transition to college and feeliofyself-doubt. To be associated with
“Asia” was to be associated with both the perpetoiaigner and model minority
stereotype. Many students distanced themselvesdteraotypes by intentionally
dressing, acting, or behaving against what theggeed to be ascribed characteristics of
Asian Americans — such as changing hairstyles by lwenging out with White peers.
Students desired to “blend in” and “not think dfdmselves] as different, as being

Asian” (p. 129).
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Kuo (2001) interviewed four Asian American undedyrates at UCLA and found
that students had different means for negotiateg individual and group identities.
Two students expressed having an “Asian” and anéAran” identity, which were often
separate. The “Asian” self was more private anerivdl, while being “American” was
displayed more readily. As one student commentegliéss what shows on the outside is
American but | can also related [sic] to the whGlenese experience” (p. 14). Others
students, however, felt less dissonance in thdividual and group identities. They
spoke of new experiences in the U.S. that caussatayr cultural distance from earlier
generations; however, this was not reflected asgative experience. Students also
talked about negotiating expectations from therepts, as well as their Asian American
and non-Asian American peers. Though they wantedtmect with other Asian
American students, they also resisted imposed itiefis of identity, behavior, and
attitudes — such as choosing an academic majos, Hitlhough these students were
reflective in defining their racial identities firemselves, they did so with external
influences.

The Indian American high school students who pigaied in Asher’s (2000)
study expressed similar feelings of conflict anasten. Students felt it necessary to
negotiate their “Indian” identities at home anditiAmerican” identities at school.
Students expressed that there was no space fodamlAmerican identity, though they
tried to create a space where they could bring thdian American experiences into the
school. However, their peers had preconceived isiagindian culture and Indian

students such that Indian American students felsgure to conform, or had to confront
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the stereotypical images. For example, Indian Acagristudents recounted stories in
which their White peers told them how Indian studemere to behave.

In her ethnographic study of Asian American stuslelbee (1996) found that high
school students developed four distinct Asian Anaariidentities: Korean-ldentified,
Asian-ldentified, New Wavers, and Asian Americaedtified. Generally, Korean-
Identified and Asian-ldentified students were m@eent immigrants, concerned with
social class, and did not challenge stereotypeaaism. They often tried to fulfill the
model minority image. Korean-ldentified studerttsilauted their economic success to
their ability to get along with Whites. Asian-ldéred students believed that hard work
and education would help them gain some social liyphnd economic success;
however, they also recognized that discriminatiaubld act as a barrier. The New
Wavers were also recent immigrants, often refugmes were from working-class or
poor families. New Wave students rejected the modeority stereotype by making
concerted efforts to sidestep school rules andaalook. New wavers recognized the
barriers of racism and discrimination. Asian Amanddentified students were typically
U.S. born who claimed a pan-ethnic identity alnmeostlusively. They were good
students, but recognized racism as a barrier. R#étha opting out of the system as the
New Wavers, Asian American-ldentified studentsipgrated in the academic life of the
school, but also believed they had a responsilidityhallenge racism. Asian American
students were acutely aware of the model minoniigge and resisted these assumptions.

Teranishi (2002) found similar differences betwden Chinese American and
Filipina/o American high school students he intewed. Using critical race theory as a

framework for his study, Teranishi examined the @i race and ethnicity in students’
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high school experiences, postsecondary aspiratmsracial identity. Chinese
American and Filipina/o American students weretagéalifferently and reacted
differently to school climates. Chinese Americamdsints felt stereotyped as a model
minority, with high academic expectations from tears and counselors. They aspired to
attend four-year institutions, and more than hatl plans for advanced degrees.
However, Filipina/o American students expresseddaegatively stereotyped, feeling
that teachers and counselors viewed them as delmsjor failures. Male students were
particularly concerned with the assumption thay thhere gang members. They also felt
unfairly placed in vocational or non-college pregimm classes. Interestingly, they had
lower aspirations for postsecondary education,vagee more likely to think about
alternative opportunities such as the military ocational school. Some questioned
whether they would graduate from high school.

In Lei’s (2003) study of stereotypes of Black gaisd Southeast Asian American
boys, she considered the intersection of race andeg in construction identities. She
found that the Southeast Asian American high scetaents were stereotyped as being
quiet, foreign, small in stature, and also gang tmens1 Most of the students that Lei
interviewed were refugees from Laos, Cambodia, dvadland, and the majority were
enrolled in ESL classes. Language was considerbd tobarrier, as well as a lack of
acculturation or “Americanization” (p. 171). Howey&eachers equated
“Americanization” with deviant behavior, such asanag baggy pants or using hip-hop
slang. Interestingly, Asian American females wavestereotyped in the same way. In
fact, both peers and teachers commented on hoerelifly the “Asian boys” and “Asian

girls” (p. 171) behaved inside and outside thesttasm. Hypermasculinity was also an
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issue — the Southeast Asian American males felas necessary to protect themselves
from physical and verbal harassment and threatssariacted tough” (p. 175), which
some teachers projected as indicative of gang meestipe Although the students talked
about walking together in groups in school, mosten®t in gangs.

How students identified and presented themselhers wften in direct response to
being racialized and/or stereotyped by their paatsteachers. Pan-Asian identities were
adopted at different times, and by different stusleim Teranishi’'s (2002) study, Chinese
American students identified more as “Asian Amaricdan Filipina/o American
students. Lee (1996) found that the significancstodlents’ ethnic or cultural
backgrounds changed depending on context. Schiomtel also affected students’
attitudes about themselves and their opportunfiiesanishi, 2002), and students from
different ethnic groups, and genders, were alsadtedifferently (Lee, 1996; Lei, 2003;
Teranishi, 2002). These studies demonstrated howaliation affected Asian American
students’ social and academic experiences. Stgrestygultural assumptions, and
prejudices affected how students presented theeséiMheir peers and teachers, as well
as their attitudes, behaviors, and actions. Raeitain also affected their self-esteem and
self-concepts. It seemed that in whatever the Irabraate or institutional context,
students had to respond to stereotypes and assunsati others, as well as often
harassment and discrimination. Asian American sttedeften had identities ascribed to
them, and their self-definitions and racial ideasitwere constructed in response to
interactions with peers, teachers, and other paedon

Although racial formation is used more widely ot®logy, it is only beginning

to come into education research. Ethnographic esuafi school culture and campus
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climates may include everyday interactions and exarnow race is constructed in
educational settings. In higher education resear ¢y studies have considered how
institutional factors affect Asian American studeaatial identities. | now turn to this area

of literature.

College in Asian American Students’ Raial Identity

Though many of the previously discussed studielsidied Asian American
college students as participants, there are oféyastudies that considered how college
experiences played a role in student racial idgntitthough in many studies college was
included as a context for study, it was not congideas an agent in students’
experiences. By agent, | mean that studies didgntetrogate the role of institutional
factors (such as student, faculty, and staff deaq@gcs, student organizations, etc.) or
the effects of college experiences in studentgdias they related to issues of identity.

Kibria (2002) and Inkelas (2004) examined the aflstudent organizations in
students’ racial identities and awareness. Kibriarviewed students who were not
actively involved in pan-Asian student organizasiowhile Inkelas focused on how
participation in racially or ethnically focused d&unt organizations affected students’
increased awareness and understanding using atqtiaetsurvey. In both studies, the
presence of other Asian American students and argéons prompted students to
explore their racial and ethnic identities. Howeweany students resisted the expectation
that Asian American students should interact exeflg with other Asian American
peers, or that not participating in ethnic orgatares was indicative of a lack of cultural
awareness (Kibria, 2002). Kibria focused his stwith second generation Chinese

American and Korean American undergraduates. Becalusommon experiences with
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immigration and discrimination, some students t@l&bout similarities between different
Asian American ethnic groups. Some students saugfriendships and social networks
with other Asian American students because théyafelinspoken understanding.
However, other students did not participate in paran ethnic organizations because the
“Asian American” construct did not resonate witkitrexperiences, and they felt acute
divisions between the different ethnic groups. lagkdound that 44.6% of respondents
agreed that they had gains in Asian American avem®and understanding, and there
was a strong correlation between participationtimie clubs and racial/ethnic

community commitment. There was also a relationbletgveen participation in ethnic
clubs and gains in Asian American awareness andratahding.

Maramba (2008) used semi-structured interviews 8&lundergraduate Filipina
American women at a predominantly White, publicvensity in Southern California to
look at their college experiences from a femingtspective and to counter the dominant
narratives of pan-Asian American identities thaindb allow space for specific ethnic
communities or experiences. Students talked alwueof the influences on their
college experiences, including ethnic identity, ilgnfriends, and culture. She found
three primary themes: family and parental influeriaeme obligations and gender
differences, and balancing their Filipina Ameriedentities within the context of their
family and college experiences. Parents and a s#riaamily obligation informed college
choice and activities in college because of expiects to stay close to home and to
concentrate on academics. Stories of hardshipeifethlippines and as immigrants in the
U.S. were cited as ways that students learned almmoigrant experiences, as well as

justifications for parental expectations.
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Gender roles also explained why daughters werectegeo take care of parents
more than sons, and Maramba noted that only “a f@udents felt they had a “good”
relationship with their parents with the majorigsgribing their relationship as
“stressful” (p. 341). Despite these challengesjetis also felt it was important to
preserve their “culture” while balancing college l{p. 343). For them, “family was
strongly connected to their identity as Filipina émeans” (p. 343). Speaking with other
Filipina American students with similar parentdat®nships and family dynamics
provided much needed support, as well as havirgmaldels and support systems at the
university. Most of the participants did not begiploring their identities until college,
which was also sometimes the source of a growipgogiween students and their
participants and childhood friends. They felt theid” friend and parents did not
understand what they were going through in collegegecially for students who
identified as GLBTQ and feared coming out to thamilies and home communities (p.
344). Some students were the only women in themehoommunities who went to
college, and so did not have a supportive netweket to negotiate their college
experiences.

Participants struggled with navigating the tengmmd sometimes conflict)
created by associating Filipina American identiiyhviraditional values and gender roles,
wanting to hold onto that in some way while alseisg them as limitations. Maramba
contended that biculturalism was helpful in undmrding the experiences of these
Filipina American students. “The spheres of biaadligm emphasize an axis relationship
win which the structures of power (domination aesistance) interact with the dominant

and subordinate culture simultaneously. The womehis study continually negotiated
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and renegotiated their identities as college stisdand as Filipina Americans” (p. 345).
Rather than separate from their families and hoomengunities as many college students
are encouraged (and expected) to do to form autonsndentities, Maramba found that
Filipina American women incorporated their famigsponsibilities and expectations into
their identities as college students. This wasazspf challenge and negotiation which
many students of color, particularly women, facej Maramba and other scholars
argued that student affairs practitioners and celons need to be more aware of and
sensitive to their experiences.

Martinez Aleman (2000) and Morrison (2010) did famus on Asian American
students, but they were included in their respectiudies about the experiences of
students of color in college. Martinez Aleman im#d 41 undergraduate women who
self-identified as African American, Latina, andi@dsAmerican at a small,
predominantly White liberal arts college in the Mkt in her study of female
friendships, race and ethnicity, and college exgmers. Participants completed a
guestionnaire and short, semi-structured intervi&t® found that female friendships
served as a network of support for women of callemwhich they reconcile the
constructed barrier between autonomous and interdigmt learning” (p. 136). She also
learned that the participants evaluated classroesiagogy not on the basis of gender, but
race — and that women of color found they needpgat from other women of color to
negotiate the multilayered dynamics of racializad gendered politics in their
classrooms. Martinez Aleman noted that the expeegiof women of color were
different than those of White women she included previous study. In particular,

women of color sought relationships with other wamoé color to develop positive racial
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or ethnic identities and self-image, to encouragk support each other, to be allies in
educating others or addressing racism, and to atatet the intersections of gender and
racial identities, as well as sexual orientationlésbian students. Martinez Aleman
pointed out that particularly important for the wemin the study was educating
themselves and developing a positive sense oirstieir female friendships. Although
Martinez Aleman noted the racial identity of pagants quoted in the study, she did not
discuss any patterns or themes that emerged Bl maethnic group.

In her study, Morrison (2010) sought to understdr@adexperiences of students of
color at a predominantly White university in thertheast — the “feelings, thoughts, and
behaviors that reveal the essence of that experiemt¢hose students and the meaning
that they have attached to it” (p. 988). Of thep2tticipants, 7 identified as Asian
American (8 African American, 6 Latino). Studentsre/interviewed, and awareness
emerged as the overarching theme; other themasdiet!|“personal connection,
frustration, doubt, responsibility, satisfactionide and resilience” (p. 996). Morrison did
not discuss the experiences of Asian American siisdgpecifically, but did find that
students’ experiences differed by darkness of stalar. That is, students with dark skin
or African American students did not express sattsbn with how they had been
accepted at their university. Many students frohgiedups were surprised at not feeling
welcomed by their White peers, and talked aboutsins in which they were reminded
about how they were different from the dominantugroOverall, they talked about lack
of awareness as a barrier between students. Tlseyiloed White students as ignorant of

the experiences of students of color, and needirgnnect with other students of color
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for support. Barriers caused by the lack of awassmeompted students of color to feel
as though they lived in a “separate world” (p. 1009

Although Sears, Fu, Henry, and Bui (2003) did mec#fically ask about college
experiences, they conducted a longitudinal studgxfaore if the ethnic identities of
“new immigrant” groups (Asian and Latina/o) changexdling college. Using quantitative
surveys, they found that students’ identities ddtlahange through college, and that for
the most part, college did not affect studentstuates, awareness, and self-definitions in
general. The majority of Asian participants wastfgeneration immigrants, and even
after four years of college, continued to identifgir national origins when asked to
name their racial identities. However, Sears edlab noted that at the end of college, for
students of color, ethnic identities were linkeg&ditical attitudes suggesting that some
politicization occurred during college.

Moran (2005) more directly examined the role ofteatual influence on
students’ identities. She did not focus on studeatsal identities or exclusively on
Asian American students, but issues of race andmadid come through in the
interviews. She asked about events, experiencdggetationships, and students talked
about these in different contexts: beginning ardl @rcollege, curricular and co-
curricular activities, and social relationships @&xgeriences. Moran noted that different
experiences elicited distinct emotions, and theseed amongst students. Some
experiences “nourished”, while others “thwarted’2g), students’ identities. Emotions
that nourished self-perceptions were pride, acoegtachallenge, competence, and
happiness. Emotions that thwarted self-percepticere feeling different, shame,

insecurity, unhappiness, and challenge. For examapbelemic pressures and
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expectations influenced some students to downplaiy tacial background because they
felt marginalized or singled out. Interestingly tie interviews Moran referenced,
students were most concerned with their acadenmpetence and others’ perceptions of

their abilities, sometimes based on their race.

Discussion

Approaches to understanding racial identity of Asfamerican undergraduate
students encompass both psychological and socgalbgerspectives. Current research
can be broadly grouped into two categories: thbaefocus on the more internal
developmental processes and those that considarténactions between self-defined
and ascribed racial identities. The developmentetsanany focusing on White and
African American students, dominate much of therditure on racial identity, although
only recently has more attention been given tadkatity processes of Asian American
undergraduate students specifically. These recedela attempt to incorporate racial
identity into student development theories, whdeagnizing the effects of race, racism,
and prejudice. However, they place the burden pfstichent upon Asian American
students. An acculturative approach requires stsdersocialize toward dominant
(White) norms, which may contribute to challengasAsian American students and also
involves them in the processes of social and allt@production. Although
biculturalism can be employed as a strategy, éldsthes “Asian” and “American” as
cultural opposites to be accommodated. This magterension for students. Rather than
developing whole identities that recognize theiilque racial, ethnic, and socio-cultural
experiences, students may feel that they must ehloeisveen communities which are not

wholly separate in students’ lived realities.
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| would also argue that traditional models and measent instruments do not
adequately capture the changing and dynamic nafuksian American identity.
Although scholars attempt to recognize identitgaslving, identity development and
acculturation models treat identity as a productaehieved state following a linear
progression suggesting that areivesat an identity through internal and individual
exploration and discovery. Psychological modelsifoan the achievement of a positive
sense of their racial identity, in reaction to saciand negative images and stereotypes.
Although an important facet of student developmsuath an approach limits what can be
understood about race and identity. These modeysofifier some insight into how Asian
American students develop a positive sense of dtbiric selves, however, they do not
provide opportunities to understand what racial etfihic identities mean. Students are
asked about their ethnicity or ethnic ties in gahdyut no specific information is
gathered regarding how students define their raciathnic identities nor how broader
cultural, historical, political, and social contexnd processes affect their identities.

Sociological approaches to understanding raciaititeaddress this particular
issue. Scholars looked at what stereotypes exediicational settings and how students
responded to them. Racial formation theory empleadize external, social assumptions
and expectations of racial categories that affeat imdividuals self identify and enact
racial and ethnic identities. In this sense, radahtity construction incorporates one’s
own cultural or ethnic awareness as well as how®n&cialized by others. Such an
approach may overemphasize racial identity as@iogeto dominant norms and
assumptions, overlooking how racial identities rabsp be used to resist or challenge

social hierarchies. The focus on racialization #ileats understandings of how students
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define their own racial identities. Empirical stesliusing a racial formation framework
demonstrate how context affected identity and tiveanings. | would add that it is also
important to consider how students may hold ongir thwn constructions in spite of how
they are racialized by others.

Racial formation theory also focuses on racial gaties and group identities,
without much consideration for individual procesaed developments. Omi and
Winant’s (1994) discussion is primarily concernethviow race and racial identities
have been constructed, challenged, and changedterical time with particular
attention to the impact of social movements (€g:il Rights, Ethnic Studies) and
government policies (e.g., immigration laws). Engail research that uses a racial
formation framework has tended to focus on how teozocial contexts affect students’
experiences. Although this is an integral aspeat@iftity, | would argue that more
consideration for how students make sense of armbéyrtheir racial identities is

needed.

Suggestions for a New Conceptual Framework

With my study of racial identity construction oi&n American undergraduate
students, | bring a lens that considers both pdgdal and sociological approaches to
understanding racial identity. | use racial idgntibnstruction as a concept to incorporate
aspects of racial identity development models aedhl formation theory. Borrowing
from and working between psychological models avaiadogical frameworks, | suggest
a new conceptual framework to capture the wayshithvindividual and group
identifications interact and inform each other.idlally, the psychological models and

sociological frameworks offer important but limitagys to explore Asian American
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identity. Using a combination of these approachiesva space for understanding how
students construct, define, and understand themlraentities, as well as how they make
sense of the socio-historical and socio-culturattexts surrounding those identities with
particular attention to college environments.

Previous research suggests several aspects tlthtanbe considered when
studying racial identity and Asian American undadyrate students. Background
characteristics such as generational status, batbfresidence in the U.S., immigration
experiences, geographic location, parental edutatial employment, and siblings are
commonly included in studies of Asian American stus. Cultural awareness and
practices, ethnic heritage, and family diaspogs faire also important.

Racial formation theory contends that social cotstexust be included in
examinations of race and identity. Institutionadccteristics, climate, and culture must
be considered in terms of how students perceiveeapdrience them. It is also important
to include group membership and collective consimas of race, including student
organizations, social networks and peer groupse8tgpes, cultural assumptions, and
racialization may also factor into how studentsersthnd, construct, and live their racial
identities. Racism should also be addressed ettplici

As discussed, | bring to this project a socialipgstens which emphasizes the
importance of centering students’ voices while gggping the hierarchical structures that
impact their lives. Aspects of power and privilegeed to be examined as part of racial
identity construction, with regard to how power amivilege impact their identities and
the power and privilege students might experieheenselves. “[R]esearchers of college

student development theory must focus increasedtaih on inequitable power
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structures that result in oppression such as raakssism, and heterosexism. Doing so
is important because privilege and oppression &ssacwith power inequities affect
how college students learn and develop” (Abes, 200243).

Building on critical theory, critical legal studiexitical race theory, and feminist
theory, intersectionality (Dill & Zambrana, 2009sbeen introduced as a new approach
to understanding identity and identity developmérgrew out of critical legal studies
and the scholarship of women of color as a wayk#srene power structures and social
contexts in research on identity. Intersectionaitggested that in order to understand
how identities are formed, research must takeactmunt how an individual sense of
self interacts with social understandings and sedwf different identities. Using
intersectionality may include consideration of éi#nt social identities (e.g., race,
gender, sexual orientation, socio-economic staties), but the intersection refers to
individual-social statuses and not to the intereeadf social identities (e.g., middle
class, queer, woman of color). “Intersectionalitg\pdes a heuristic for exploring the
relationships between identity categories and idd&l differences and larger social
systems of inequality and thus illuminates the dexipes of the lived experience”
(Jones, 2009, p. 289).

To be clear, intersectionality is an “analytic l[eiBorres, Jones, & Renn, 2009,
p. 588) and not a theory in itself. As such, ireetenality focuses on praxis to connect
research and theory — grounded in students’ experge— with student affairs practice in
order to address inequity by suggesting intervastior social change. Intersectionality
is characterized by four “theoretical interventio(i3ill & Zambrana, 2009, p. 5):

1. Placing the lived experiences and strugglesopfe of color and other
marginalized groups as a starting point for theettgpment of theory
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2. Exploring the complexities not only of individudentities but also group
identity, recognizing that variations within grouga® often ignored and
essentialized

3. Unveiling the ways interconnected domains of @oarganize and structure

inequality and oppression; and

4. Promoting social justice and social change ihkirig research and practice to

create a holistic approach to the eradication gipa@iities and to changing social

and higher education institutions. (p. 5)

Working within this critical framework, careful atition is paid to both individual
and collective constructions of race and identitigrnal and external to each
community. It allows space for the unique expergsnand perspectives of each student
and recognizes that each individual viewpoint casgpthe collective whole. “The point
is not to deny the importance — both material asduilsive — of categories but to focus
on the process by which they are produced, expsrgenmeproduced, and resisted in
everyday life” (Weber, 1998, p. 1783).

There are very few studies that use an intersedditgriramework to examine
Asian American identities. In higher education egsh, Jones (2009), Abes (2009), and
Abes, Jones and McEwen (2007) provided exampléswfto use intersectionality to
understand better the experiences of studentsregird to their multiple identities.
Jones (2009) and Abes, Jones, and McEwen (200'Aaditbcus on any identities in
particular. Both studies suggested ways to consatas, culture, gender, religion, social
class, and sexual orientation. Abes (2009) usedipraiintersections in her study — of
theoretical frameworks and identities. Abes useti bderpretivism and queer theory to
examine lesbian identity development. Although Malsa (2008), Martinez Aleman
(2000), and Morrison (2010) did not explicitly uséersectionality in their studies, their

consideration of multiple and intersecting iderstand discussion of racism and power

structures borrows from this approach.
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Pyon, Cao, and Li (2007) took on the difficult tadknarrating the processes and
experiences through which they constructed and stédleonstructing their Asian/Asian
American identities. All three were born outside th.S. (South Korea, China, and
Taiwan) but had lived in the U.S. for many yeard atmuggled with how to understand
their experiences as immigrants and internation@ents, and what seemed to be
burgeoning Asian American identities. They spokéheir identities as students,
teachers, immigrants, students, women, South Ko@himese, Taiwanese, Korean
American, Asian and Asian American. They enteresl phoject to claim agency to
define oneself and construct their own identitid$ie dialectic interplay between
racialization and diversification especially indiesthat Asians and Asian Americans are
not fully in control of their identity formation..[] We hope that our stories point to the
fact that Asians and Asian Americans are activéig@pants in the process of forming

and thinking through own identities” (p. 17). | shan this hope.
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Chapter Three

(Orient)ing Research -- Methods

In order to better understand the experiences emzkpses of racial identity
construction of Asian American students using aadqustice framework, it was
important to ground this study in students’ expeees. A qualitative study is “pragmatic,
interpretive, and grounded in the lived experierafgseople” (Marshall & Rossman,
1999, p. 2). Because | was interested in examitiiagorocesses of identity construction
and students’ interpretations of their experierneis regard to racial and ethnic
identities in college, qualitative methods providedappropriate entry into students’
inner logics and subjectivities. By using in-depiterviews, | was able to capture better
their lived experiences and centered their voingsy analysis. Qualitative research is
“exploratory or descriptive, that assumes the valusontext and setting, and that
searches for a deeper understanding of the pattsplived experiences of the
phenomenon” (Marshall & Rossman, p. 60). Furthecotbnizing methodologies (Smith,
1999) suggest that the voices and lived experieoteslonized subjects (as well as
subjugated, oppressed, or marginalized peoples) toeee centered in and valued by
social research.

This study was guided by four broad questions:

» How do Asian American students understand and ngrtstacial identities?
* What meanings do students give to their racialietidentities and experiences?

* How do college experiences affect students’ raamal/or ethnic identities?
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* How do students negotiate the racializing discaitdestereotypes and dominant
narratives?
These questions were used to develop the intergigde and gave parameters for my

conversations with students, as well as readingraedoreting the interview transcripts.

Theoretical Paradigms: Postmodernism, Critical Theoy

| approached this study from a postmodern crijpeabpective that has at its
center questions of power. Postmodernism recogmaizéseeks out subjective realities
and lived experiences challenging the universathlnations of positivism and the truth
as knowable constructs of the Enlightenment (KvB®96; Macey, 2000; Torres, Jones,
& Renn, 2009). Instead, postmodernism seeks meltgynamic truths that may vary
according to time, context, individuals, and int¢i@ns. Postmodern thought also regards
knowledge as socially constructed by individuald groups within specific socio-
historical and socio-cultural contexts. A postmodens approaches identity in this
same way. “ldentity, then, is socially construcéed naturalized in temporal and cultural
contexts” (Torres, Jones, & Renn, 2009, p. 581)

Critical theory also challenges dominant socialctires and racial hierarchies,
seeking and creating sites of agency and resis{@w®in & Lincoln, 2003; Guba &
Lincoln, 1994; Macey, 2000; Marshall & Rossman, 99% also recenters constructions
of knowledge and knowing to include the lived exgeces of oppressed and
marginalized peoples, as well as to challenge @meigant discourse. As Guba and
Lincoln (1994) note, a critical theory paradigmuggs a “dialogic and dialectical”
methodology (p. 110). In this sense, | also borfimm Kvale’s (1996) understanding of

qualitative research interviews as “constructida[s] of knowledge” (p. 42). | approach
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the interviews with the understanding that my iatéions with students in the interviews

may influence how they reflect on and think abssties of identity and race.

Conceptual Framework

As discussed in the previous chapter, | use ratgaitity construction as a
concept that incorporates psychological and sogio&b approaches to understanding
racial identity among Asian American undergradua®egial identity development and
acculturation models attempted to explain the natkeprocesses through which Asian
American students develop positive attitudes andesship of their racial and/or ethnic
identities (e.g., Alvarez, 2002; Alvarez & Helm9(4; Kim 1981, 2001; Phinney, 1996a,
1996b; Phinney & Alpuria, 1997). In particular, $eemodels emphasized students’
development of autonomous selves in relation to theial identities. Many scholars
found that late adolescence was a prime time whetests began to explore their
identities and struggled to develop independennttities.

Racial formation theory (Omi & Winant, 1994) wasicerned with the social,
cultural, and historical contexts of racial idelestand categories. From this perspective,
racial identities included how members of a groafiné themselves, as well as how
racial identities are ascribed by others. Raciahttion frameworks attempted to capture
the macro and micro processes through which idestitre socially constructed and their
political, historical meanings. Stereotypes of Asfanericans as “super students” and
“model minorities” affected students’ experienae®ducational settings, academically
and socially. Some students negotiated this enmisart by attempting to fulfill
stereotypical images while others resisted andetgéd them (Asher, 2000; Lee, 1996;

Osajima, 1991).
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In this study, | attempted to capture the dynamexesses of racial identity
construction by considering both students’ intetagics and understandings and how
students’ identities are affected by institutioeaVironment and interactions with others.
Such an approach included consideration for hodestuidentities are shaped by family
background, past experiences, political conscicasneeer groups, and interactions with
other students, faculty, and staff. In particulavas interested in how family structure,
diasporic ties, and community experiences conteilboita student’s sense of self; as well
as how they respond to or challenge stereotypesuatdal assumptions.

Previous research on Asian Americans in genelf@mmn American students in
particular indicated several factors that shouldhiokided: ethnic or cultural heritage,
immigration status, generational status, SES, palreducation, geography, institutional
climate, percentage of Asian American studentasditution, peer groups, self-esteem,
and self-concept. Experiences with and perceptbpsejudice and discrimination have
also been found to impact students’ identities.sEhgere included in a questionnaire
completed by all participants or in the intervieuwegtions.

| also borrow from the principles of decolonizingtimodologies (Smith, 1999) in
indigenous studies. Smith argued that in ordeetognize the agency of oppressed or
marginalized peoples, issues of voice and repratentare central. Qualitative research
in general, and interviews in particular, allow fbe centering of students’ experiences
using their narratives and insights, thus acknougilegithe power of students of color to
speak to, define, and interpret their own expeeen&uch an approach also challenges

more traditional approaches to social scientifgesgrch based in the European
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Enlightenment which often excludes the voices aipbe of color and other oppressed
peoples in favor of Eurocentric, White, dominantratives.

Intersectionality is particularly helpful for insgating Asian American racial
identity construction and to this study. Firstntered this project wanting to expand
understandings of Asian American students’ expederand to work between the
traditional, stage-driven identity development ms@d the imposition of identities
onto individual bodies of racial formation theo8econd, the intersection of individual
identity and collective membership, as well as vaidlwer structures, emerged from the
interviews themselves. Intersectionality is alsefukin examining racial identity in
college students because of its focus on praxis.“ifttent and outcomes of an
intersectional approach and analysis is the tramsfbon of practice to address
inequalities and promote social change” (Torreeedp& Renn, 2009, p. 588). Students
talked about how they understand their identigssyell as the salient college
experiences and relationships that had both pesitind negative effects. This study
provides insight into the kinds of support, netwsrknd opportunities that may help
Asian American college students develop confideatat identities and negotiate racism
and discrimination. By centering the expression @exklopment of racial identities as
integral to students’ educational experiences,dtudy also challenge the dominant

norms around understanding race and identity.

Research Strategies

Participants.

| used a purposeful sample (Patton, 1990) of third fourth year Chinese

American and Filipina/o American students becaesgos students have had more
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experiences with the institutional climate and udf and also have a more mature sense
of self. | focused on two ethnic groups in orden&orow the parameters of the study and
to recognize the different experiences of Asian Aca ethnic groups. Research has
shown that ethnic background must be considerstuolying Asian American students.
The assumption that students of different Asiamietbackgrounds have the same or
similar experiences in higher education has beafleriged, although much educational
research groups all “Asian” students together withagtention to ethnicity. It is
important to recognize how ethnic differences miégca students’ experiences,
particularly with issues of identity and racialipat because stereotypes are ascribed
generally to racial groups without regard to ethpid.imiting this study to two ethnic
groups allows for exploration of similarities anffefences across groups, and deeper
analysis of experiences within each ethnic group.

| chose Chinese American and Filipina/o Americamishts because their
immigration histories of the focentury are similar, although their sociocultural
experiences in the U.S. differ. | also wanted totaee the experiences of a Northeastern
Asian ethnic group (e.g., Chinese, Japanese, KperghSoutheast Asian ethnic group
(e.g., Filipina/o, Hmong, Vietnamese). In additi@tina and the Philippines have and
have had different relationships with the U.S. €hlnial and neo-colonial status of the
Philippines to the U.S. needs to be consideredhderstanding how Filipina/o Americans

situate themselves and are situated in the conteanpb.S.

California and Michigan Universities.

In 2006-2007, | conducted semi-structured, in-déptdrviews with third and

fourth year Chinese American and Filipina/o Amemicadergraduate students at two
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public, predominantly White universities, one inli€@ania [California University] and

one in the Michigan [Michigan University]l chose these locations because they provide
interesting and contrasting contexts for understanAPIA identities. California has one
of the largest populations of Asian Americans i@ thS. and outside of Asia, and is thus
a critical and unique location to examine the eigmees of Asian American students in
the state as well as in California state institugid chose a Michigan university as a
corresponding institution that is similar in sizelaselectivity, but is dissimilar in student
racial diversity, state demographics, and geograloieation. | included two institutions
S0 as to consider social and geographic contaxtyistudy, although this is not a
comparative study. In the 2000 census, Califorrpasulation included 12.3% Asian
residents, and Michigan had 2.1% Asian residertis.Qalifornia city where CU is
located has the second highest Asian populatidineiid.S. (10.9%), and the Michigan
city where MU is located ranked tenth (1.3%) (UC&nsus Bureau, 2002).

California University is a highly selective (aveeagndergraduate enrollment
26,500; Fall 2010 admission rate 21.7%), publicversity in southern California, located
in a wealthy area of a large city. At the timelud interviews, CU had 35.48% Asian
American students and 4.02% Filipino students (&8al5% students of color). The
ethnic identities of Asian American students wesedisaggregated so | could not locate
the percentage of Chinese American students. Afsma@rican and Filipina/o American
students made up the largest group of studentslof on campus, and were also the
numerical majority on campus (White/Caucasian sitglmade up 34.83%, and

Chicano/Mexican American/ Latino/Other Spanish etud made up 16.84%).

> I use pseudonyms for institutions, student groups and Asian American Studies/Ethnic
Studies programs with distinct names which would make the institution easily identifiable.
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On their website, CU made explicit their values aothmitments toward a
diverse campus, including faculty staff and student

Diversity is a commitment to recognizing and apateg the unique beliefs,
values, skills, attributes, and characteristicalbindividuals in an environment
that promotes and celebrates individual and callecchievement. When
individuals have problems relating to each othe@alse of their differences,
morale declines and productivity suffers. Thesélenms can be overcome by
respecting and valuing differences. Recognizingapputeciating diverse
perspectives leads to more flexibility, more praduty, more creative problem-
solving, better decision-making, and an enhancddyaio meet the needs of a
multi-faceted employee, student, and patient pdajua(CU website)

The Student Affairs office made a special welcome statement regarding diversity in
the undergraduate student population.
[CU] has a strong commitment to attracting, admgtand educating a broad
population of students reflecting diversity of ifgetual interests, as well as
representation from different cultures, races/eftias, socio-economic
backgrounds, gender, socio-political perspectikagyious affiliations and sexual
orientation/identities from throughout Californagross the U.S. and around the
world. This rich blend of individuals enhances #tademic and intellectual
experience for all who come to [CU]. (CU Website)
They also supported several ethnic identity bassdest groups, including the Chinese
Student Organization (CSO) and the Filipino Ameari&udent Organization (FASO),
with which many students were actively involvédher organizations included the Asian
Pacific Islander Law Students Association, the @hiaw Association, the Indonesian
Bruins Students Association, and the South AsiafoRring Arts. On their website,
most groups were all listed under the “Student @sothnic” tab, except for FASO
which was listed under the “Political: Social Aecsm” tab. Their mission statement
described the work of FASO:
Promotes an open environment in which we can engage&nother about our
unique social, political, academic and culturalexignces within the

Pilipino/Pilipin@-American community. Builds andetgthens community
relationships based upon common struggle and/ds gbavelops student leaders
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that will invest to organize, provide services, ayocate for justice and equity
in the community, with the community.

The CSO'’s had this as their mission statement:
We, the [CSO], strive to be the most passionataroegtion in raising interest
and awareness of Chinese culture towards the dtpdenlation in the [CU]
through cultural events and activities of varioaalss. In addition, we aim to
foster a kindred spirit amongst students who ackned to expand their
interpersonal network, both academically and shycial
Another important space and resource for studeasstiie Asian American Studies
Center. Some of the participants worked there,maady had informal relationships with
the department administrator.

The [CU AAPI Studies Center] was established in918§ a result of faculty,

student, alumni, and community advocacy. Througlpibgrams in research,

teaching, publications and other endeavors, théeCéas sought to enrich and
inform not only the [CU] community, but also anariof broader audiences and
sectors in the state, the nation, and around thlelwboday, [CU] is recognized
as the premier research and teaching institutiagharfield of Asian American

Studies.

Michigan University is a predominantly White ingtibn (68.4%) with an
average undergraduate enrollment of 40,000 (42d®6ssion) and is the premiere
public university in the state. At the time of théerviews, MU had 12.8% Asian
American students, although this data was not digggted by ethnicity. Overall, MU
had 26.2% students of color, and Asian Americandemugp the largest student of color
group.

MU also had explicit statements regarding the valugnd commitment to
diversity. The Diversity Council was establishe®003 “to assess, encourage and
celebrate diversity initiatives. The council's nossis to offer ‘expertise and guidance to

promote the pursuit and dissemination of essekiialviedge and skills that foster

effective participation in a diverse, multicultueald inclusive University community.’”
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(MU Website) Amongst the many programs and senatesed, the Office of
Multicultural Affairs (OMA) provided support andseurces to identity-based
organization including the South Asian AwarenessMdek and the Asian American
Student Organization.

The [OMA] serves as resources of support for deatsident populations in our

campus community. We strive to engage and empawedests in all of their

identities by implementing programs that fosteeratltural leadership and

strengthen community development. In our ongoingmdément to social justice,

we seek to create a campus that is inclusive tstadlents.

MU participants were also involved with the Chin&adent Organization and
the Organization of Chinese Americans, althougbula not find information about them
online. The AASO has as their mission “to work mty to provide education, promote

awareness of Asian Pacific American cultures, angstablish a communication core for

the APA organizations and individuals at [MU].” (&0 website, MU)

Interviews.

Given the nature and focus of this study, in-deptérviews were appropriate
because they allowed for deeper examination ofgg®and meaning, and provided
space for the dynamic natures of identity, racd,ethnicity (Kvale, 1996). Additionally,
interviews centered the voices, perspectives, abstivities of participants. “The
gualitative research interview seeks to descrileeifip situations and action sequences
from the subject’s world” (p. 33).

Students were identified and contacted by emailutin ethnically affiliated
student organizations (e.g., Chinese American tudlesociations, Asian American
Student Associations, Filipino Cultural Clubs, gtappropriate student affairs personnel

(e.g., Director of Multicultural Affairs, AdvisotAsian American Student groups, etc.),
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and AAPI/Ethnic Studies programs. | limited pagpgts to students who self-identified
as Chinese American and Filipina/o American. Invieaved 34 students in total, twelve
at CU and 22 at MU. Ten students were excluded trosistudy. Two students at CU
were excluded because they identified as Filipnod,Filipina American. At MU, eight
students were excluded. Five were only in theioedgyear; two identified as Chinese
and Filipina only; and one was in a joint gradyaegram in Pharmacy, making her
collegiate experiences markedly different from oftedents in the study. | included one
transfer student at CU — she was only in her segeadthere but was in the last year of
her undergraduate career. There were eight mald@ifemale participants; 12 Filipina/o
American, 12 Chinese American; 14 at MU and 10t C

Interviews were conducted at MU in the Spring dd@@nd Fall of 2007; and at
CU in the Fall of 2007. Interviews ranged from 420 minutes, and were recorded and
professionally transcribed. Prior to the intervieWasked students to complete a short
demographic survey that inquires about their bletbg, generational status, language
abilities, parental education and occupation, acacleterests and majors, and other
relevant information. The questionnaire and sanmerview guide are included in
Appendix C.

In the open-ended, semi-structured interviewskédstudents to talk about their
racial and ethnic identities and how students ctntieose identities. | constructed open-
ended questions that explore students’ understgadihracial and ethnic identities, as
well as the meanings that students give to thesaiites. | also asked students to reflect
on interactions with Asian American and non-Asianekican peers, faculty,

administrators, and staff.
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Students talked about their past experiences arg@dréheir understandings of
and experiences with their racial and ethnic idegti As expected, students constructed
identities within the interview itself; that is, articulating their understandings of race,
culture, ethnicity, as well how they experienceeittidentities both individually and
collectively, and participants came to expresstities in ways they had not done so
previously. This is further explored in the nexapter. | wrote a participant memo after
each interview to capture my reactions and thougdgarding each participant. This
allowed me to remember students and record nonvgidaals, and to move better from
one interview to the next. | referred back to thesanos while performing my analysis
as another form of trustworthiness; to note if mynediate impressions were similar to

my later interpretations; and to investigate ifstaenemos might inform the analysis.

Interpretations and Analysis: Phenomenological Appoach

| used thematic coding schemes to perform cross-@aalysis using a
phenomenological approach because phenomenologlye'istudy of lived experiences
and the ways we understand those experiences &bogea worldview. It rests on the
assumption that there is a structure and esserst@ated experiences that can be
narrated.” (Marshall & Rossman, 1999, p. 112). likemtphenomenology is used to
understand

social phenomena from the actors’ own perspectiess;ribing the world as
experienced by the subjects, and with the assumfiteat the important reality is
what people perceive it to be. It studies the stibjgerspectives on their world;
attempts to describe in detail the content andt&tra of the subjects’
consciousness, to grasp the qualitative divergitii@r experiences and to
explicate their essential meanings. Phenomenoltiggnats to get beyond
immediately experienced meanings tin order to aldie the prereflective level of
lived meanings, to make the invisible visible. (kya 996, p. 52-53)
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As part of the exploratory analysis to generatend®eand categories, | read
interview transcripts from the 24 participantsetdled to sort them by institution and
ethnic/cultural group. | also ensured that | relhéhterviews with male participants as
there were fewer in the study. This process allomedo explore if patterns emerged
within or across gender identities, institution gegraphical location, and
ethnic/cultural group. | began with participantsnr CU as there were fewer than at MU.
As | read the transcripts from MU, saturation (88®& Corbin, 1998) began to occur.
“This [gathering data until each category is saedhmeans until (a) no new or relevant
data seem to emerge regarding a category, (bxtlegary is well developed in terms of
its properties and dimensions demonstrating vanatnd (c) the relationships among
categories are well established and validated2{2). Because | had only ten
participants at CU and as saturation began to ogithrparticipants from MU, | decided
to include a total of 20 interviews in this proj@st no new information or perspectives
were found, and the remaining four interviews supgzbmy findings based on the other
transcripts. Of the 20 participants, ten studerg@sevirom each institution, five from each
cultural/ethnic group. Of the four participantsrfrdilU who were not included in this
analysis, two were Chinese American and two welipifa American.

In the analytic process, | focused on the intersestand departures of students’
experiences with respect to the four orienting tjaes. | wrote research memos after
transcript, and took careful notes regarding simiés, differences, common
experiences, and emerging patterns. Followingekpdoratory coding, | read individual
interviews more deeply to understand in more defaoin the emergent themes around

students’ identities. My focus was on process: Bawdents recognized, claimed, and
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talked about their racial identities; how they deped their perspectives on race, racial
identities, and stereotypes; how they perceivettin®nal climate and culture; and the
college experiences they identified as having gmeichon their identities and
perspectives.

These broad themes emerged in the initial process:

Asian American as umbrella category versus politoalition

Asian American as distinct identity from Chinese éman and Filipina/o
American identities

= Chinese American and Filipina/o Am identities

= |dentity as strategy

= Culture as active participation

To better understand the nuance of students’ esiores and experiences within these
broad themes, | used AtlasTI software to develogrielated and overlapping codes,
properties, and dimensions to organize and enhayaenderstanding of students’
identities. These interpretations emerged fromrmgdil of the interview transcripts, and
allowed me to unpack the complex and multiple wstyslents talked about college, their
lives, and their identities. Below is a listingtbe descriptive categories (outline level
one) and interpretive codes (outline level twoyéd in my analysis. | created categories
(e.g., Asian American, Career, College, Culture,)db group themes together and then
moved to interpretive codes (e.g., coalition, asthy community, culture, stereotype) in
order to capture better the dynamic manners inhvbiadents described and talked about
their identities and college experiences.

=  Asian American:
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o0 coalition, culture, hierarchy, identity, power, isam, shared,
studies, umbrella

= Career
= College:

0 activism, awareness, choice, classes, communigénds, identity,
major, mentors, orgs

=  Culture
= Filipina/o American:

0 community, culture, identity, postcolonial, stergum, Fil/Pilipino,
gender, Filipino, identity strategy, internalizegtism, language,
model minority, parents, Philippines, race/ethgiaiicialization,
reaction to study, religion, sexuality, whitewashiextbby

= Chinese American:

0 community, culture, identity, stereotype, genddrin€se, identity
strategy, internalized racism, language, model nityygarents,
China, race/ethnicity, racialization, reaction tiody, religion,
sexuality, whitewashed, fobby

This allowed for a third layer of thematic analysismuch greater detail and specificity
from the first round of exploratory reading. Frommstprocess, four strong themes
emerged in response to my research questions:

= Understanding “Asian American” as a political ctah

= Shared experience of racialization and racism astohgian Americans

= Unspoken sense of community and understanding
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= Simultaneous Asian American and Chinese Americapifa(o)
American identities
Although students talked about the influence aiédrsze of college experiences in
relation to these four themes, | decided to comsiddege experiences separately to
better understand what experiences had the mosicinapd because it was a rich source

of information about how Asian American studentpesience college.

Perspective and Trustworthiness

Trustworthiness refers to the methods to ensutgtieaesearcher’s
interpretations resonate with participants’ peripes (Marshall & Rossman, 1999).
Prior to embarking on this project, | conductedlatstudy in 2006 with six Asian
American graduate students who had received tlaeinddor's degrees within three years
of that time. This study was not limited to Chinésrerican and Filipina/o American
students, but it did allow me to test the intervigmotocol and make necessary
adjustments to language and the order of the qunsstit also gave me the opportunity to
practice interviewing and develop prompts for agkideeper questions regarding identity.
| was also interviewed as part of the pilot stughalco-researcher, which helped me to
understand the experience of being interviewedtalikthg about my own identities. It
also gave me an alternative perspective to conffi@ejuestions and interviewing
techniques. | later realized that this processimealuable as it gave me an opportunity
to speak my truths about my own identities, cortsitbns of “Asian American” and
“Chinese American,” and name my collegiate expeesn| believe this helped me to
bracket, for a time, my perspectives rather thailiedy reading them onto the

participants. Having to verbally express my underdings of race, identity, and college
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— and to a co-researcher — helped me to understgridases and assumptions, as well as
my interests in the topic.

| contacted all participants to conduct member kimgg and seven responded
(three from MU and four from CU, two Chinese Amancnd five Filipina/o American
students). They provided feedback on my interpietatand agreed with my portrayal of
their institutions and identities. | also conducpeer debriefing with two undergraduate
students at another institution (a White woman a@&hinese American woman); a
Korean American student affairs practitioner whakgowith cultural organizations; and
a student affairs practitioner with experience ualgative research.

It should be noted that although | am relying uptudents’ voices to inform my
research, the analysis is a product of my integpiats of students’ experiences and
reflections. As Denzin and Lincoln (2003) notede@shers cannot “directly capture
lived experience” and all experiences must be clamned “in the social text written by the
researcher” (p. 28). Thus, although | centered/thees of Asian American students, it is
important to recognize that their narratives asg gamy interpretations and analysis. As
such, my own perspectives are inherently partisfstudy. A postmodern, critical
approach requires recognition of my own subjecésitind identities and also refutes
notions of objectivity or scholarly distance (Dem&i Lincoln, 2003; Guba & Lincoln,
1994; Marshall & Rossman, 1999). Throughout therinewing and analytic process, |
wrote write research memos to track my own thoughtsreactions.

My identity and personal experiences inform my aese and approach, and have
some bearing on the interviews and analysis. Sdreagmenological studies suggest

that researchers write a “full description” of thewn experience with the phenomenon
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prior to the interviews for the “researcher to gelarity from her own perceptions” and
to bracket “her experiences form interviewees” (8hall & Rossman, 1999, p. 113). My
participation in the pilot study allowed for thamd | wrote research memos after each
interview and reflected on my own assumptions,treas, and feelings regarding each
participant. | was careful to track how my concafizations of Asian American identity,
my background and experiences, and my biases bated to the analytic process.
Relationships of power between researcher andcpaatits are also important to
consider particularly because this study focusetherexperiences of college students
and issues of race and identity; and a socialgegtamework reminds us that educators
must pay attention to multiple identities and dyr@amlt is important that students feel a
level of safety and comfort with me in the intewgbecause our conversations may turn
to delicate, confusing, or personal issues. In nms$ances, | was afforded an “insider”
status with Asian American students because ofimyas racial or ethnic backgrounds.
This affected how | was able to interact with stutdeas well as their comfort in
discussing personal and difficult topics such aniiy and stereotypes. Some students
expressed that they would not have participateédarstudy or would not have been as
comfortable had | not been Asian American. | natgdimpressions of how my identity
influenced our interactions as well as how studdigsussed their own identities in
research memos. In many cases, participants $elhse of comfort and common
understanding and so | was careful to ask clamfgjnestions and not rely on such
assumptions. This was especially true for Chineserican students with similar

heritage to my own (Cantonese/Southern China, Hargy). Some Filipina/o American



students expressed some hesitation because ofadw@hd ethnic hierarchies which

sometimes privilege Chinese Americans.
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Chapter Four

Living Constructions

| entered this study, and each interview, with mgugstions and tried, as much
as possible, to have few answers. As studentsdtifaee stories with me, a picture
began to form as differences and similarities girtbxperiences and perspectives began
to emerge. After each interview, | was excitedtfer next, eager to fill in the details. |
am indebted to the students who were brave enaulgl vulnerable to the research
process, and who took the time to talk with me. 8@tadents were quiet, some more
eager to talk, and a few admitted to participaforghe gift card. It was apparent that
many students had spent time considering the weegtepns | was asking them, though
perhaps not so directly. In many cases, studemieated having the time to reflect on
their identities in the interviews, and a few evemarked that they felt greater
clarification after having to express their ideestverbally, something that is rarely
done. What | have culled are the intersectionsdiwergences from the students’ stories
to give some insight to how students understandakdbout their identities — racially,
ethnically, and culturally — as well as the coligiexperiences that informed their
current perspectives. The interviews themselveg weapshotsf the momenbof how
students saw themselves at that time. | learndchtitaonly are identities dynamic, but
also in flux. Through their classes, co-curricudativities, interactions, and relationships,

students construct and are in the process of aartstg who they are, how they see
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themselves, and how they express themselves tesothes a constant process of
negotiation, choice, and confidence while stilldiof on to some core self that is both
inescapable and elusive. What emerged from my geatiens are the nuances between
being andfeelingone’s identity.

One consideration and strength of qualitative im@shs to recognize the voice
and agency of participants, centralizing their edgrees in scholarly research. Such an
approach creates space for participants’ subjepvepectives while also allowing for
the identification of common themes and pattermesscstudents’ experiences. To honor
students’ perspectives and to recognize the impoetaf context in their experiences, |

begin with profiles of the participants. A summéable is provided in Appendix A.

Participant Profiles®

California University: Chinese American Participant

Molly was a senior, born in San Francisco, CA atehtified as second
generation Chinese American, ethnically and culligr&he is fluent in Cantonese and
English; and her dad owned a restaurant and m@mesred custodian. Majoring in
political science, Molly hopped to be a lawyer aveéntually a judge. She had a difficult
childhood, getting into trouble and fighting witkerparents through high school. She
began working at her family’s restaurant, which waa predominantly Black
community, at the age of 10 — the only one of litdmgys (a brother and sister) to do so.
Because her father had limited English skills, Maétlok care of much of the accounting

and taxes. She attended California University tiverthat she could though did not do

® Pseudonyms are used to protect participants’ iiientParticipants are introduced in
random order.
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well academically during her first year. While atlege, her father became ill, which
caused Molly to reevaluate her choices and relahigmwith her parents. She also applied
more effort to her academics and became more iedolith co-curricular activities. Her
renewed Christian faith also helped her to redizregoals and repair her relationship
with her family, especially her father. Molly hdsvays been “very proud to be Chinese,”
and her interests “escalated” in college. She hdigexse group of friends in college, and
talked about identity as a matter of context anatagic choices. She thinks of identity as
how others see her and thought they would desbebas “Whitewashed.” She also
made choices about how to identify herself, as a®lMvhat norms or behaviors she might
exhibit — she might “play up” different perspecsvar side of her identity depending on
who she is with and what she is trying to acconhplis college, she joined the Chinese
American Student Association [CASO] and has haddeship positions with the group.
Eddie, a junior, was born in Boston and moved tbf@aia at the age of five.
His parents emigrated from Hong Kong, though hiwas educated in Taiwan. His
dad, retired, worked for the Taiwanese governmedtras mom is an accountant. Eddie
spent his childhood in a predominantly Cantonesenconity and feels uncomfortable
with ethnic groups other than the Hispanic and Asammunities he grew up with. He
applied to California University and another Catifia public university because he
wanted to college with large Asian communities.dégscribed himself as Chinese
racially, ethnically, and culturally — as well abiese American. For Eddie, being
Chinese American was about having lived here anthggarticular physical attributes.
He thought there was a stigma attached to beinghoi® — that Chinese people thought

Chinese Americans had “sold out” in order to asgiteito U.S. culture. Eddie thought
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his parents had sacrificed their Chinese cultui@der to be successful in the U.S. He
described being Chinese American as being on drspefrom being really Chinese to
be really American, or White, and that Chinese ignamts took American culture and
twisted it to make it their own. Eddie felt thatiGése Americans were forming their own
ethnicity, and also felt that there was a pan-Adiarerican identity, mostly imposed by
Whites who could not distinguish between differAstan ethnicities. Eddie’s
predilection for cultural isolation also affecteild perspectives and relationships with
women, and he talked a lot about his perceptionAB@n American women did not date
Asian American men, which was troubling to him hesshe believed that interracial
dating would lead to loss of culture. Although Eglditended a few meetings of various
Chinese American and Asian American student orgdioizs, he was not actively
involved.

Carmen emigrated from Shanghai, China at 18 andmiaar second year at
California University, after transferring from aramunity college. Carmen is fluent in
Mandarin, Cantonese, Shanghainese, and Englists andjoring in Business and
Economics. She plans to pursue a career in finanbanking, and is ambitious in her
goals and wants a job that will allow her to travetween Shanghai and U.S. Although
she immigrated to the U.S. at 18, she talked abemg somewhere between Chinese and
Chinese American, noting that she was “leaning tdiv&hinese American. She had a
difficult transition when she first arrived and didt have good experiences at the
community college she attended. Initially, she \gdrtb return to Shanghai, but her mom
had brought her to the U.S. to get a better educaind encouraged Carmen to

persevere. California University was a betterdit €armen’s ambitions as she talked
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about not understanding the difference betweenssodate’s and Bachelor's degrees
when she first began college. Carmen’s identitZlasiese American seems like a
strategic decision for her as she described howvsimed to “fit in” and get ahead. She
described Chinese Americans and Asian Americahsuasworking, open minded, and
economically motivated — characteristics she watdgeatiopt. She became active in two
Chinese American student organizations, thoughelte comfortable in one. She also
joined a sorority and talked about knowing not tess “fobby” in her sorority, but that
she can when she’s with her Asian or Asian Amerfcands. She also felt that after
living in the U.S. for some time, she does not teefamiliar with Shanghai and that she
has different perspectives from her friends in @hithat she is more open minded and
more individually focused.

Sherry, a fourth year students, was majoring iarlmtional Development Studies
with a minor in Asian American Studies. She ideatifas second generation and was
born in Los Angeles, California. Sherry was fluenEnglish, Cantonese, and Mandarin
and plans to be a social worker. Her mother wamsamstress, and she has an older
brother and twin sister. Her parents emigratedhénlate 1980s, and they lived in
predominantly Asian communities. As a child, Sherayticipated in “fun” cultural
activities like celebrations and performances laid these were not “educational.” In
high school, she and her sister hung out with fkedn crowd,” and she described her
parents as protective and strict. Her parents somastmade disparaging remarks about
other racial groups. In high school, Sherry wasined with the Pacific Asian Club
which put on an annual cultural show. She saidngeproud of being Chinese to the

point of being defensive about it. She went toeg@l knowing she wanted to learn more
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about her culture and looked for those opportusiitie her first year, she took courses in
Asian American Studies and joined a pan-Asian tioalstudent group. She identified as
Asian American racially, and as Chinese Americémietlly and culturally. She
understood race as a broad identity imposed by stinereas ethnicity was more
specific to one’s personal heritage. Culture waelan personal experiences. She
described identity as dynamic and changing, eslheeiaen she traveled outside the
U.S. She also worked in the Asian American Studegsgartment and has been politically
active to change various institutional policies anactices.

Tanya was born in Alhambra, California and wasenthird year. She was
majoring in biochemistry and planned to be a dod#er father was an engineer and her
mother worked in public health. They emigrated fidong Kong, and Tanya has two
sisters. She identified as Chinese racially, etdhjicand culturally, as well as Chinese
American. She described being Chinese Americamlasiy onto some traditions and
ideas but having an American influence. She sagdngds not “traditional Asian” because
she was more outgoing and independent. She tab@a axperiences that Chinese
Americans have in common, often relating to fam@hationships and living in a
combination of cultures. She joined the CASO indexmrond year and also studied
Mandarin, wanting ways to learn about her cultimneCASO, she has mostly been
involved with social and cultural events, includimgharity concert and other
performances. She described being Chinese as somstie would like to keep alive,
noting that it was easy to become “Americanizedhé $anted to continue learning about
the history and traditions, although she priordier academic courses and medical

career.
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California University: Filipina/o American Students

Mary was a senior from Stockton, CA and identif@esdsecond generation, U.S.
born. Her parents both hold bachelor's degrees trenPhilippines, and her dad worked
for the Postal Service and her mom is a registevege. Mary was majoring in
anthropology with a minor in Asian American Studliest hadn’t yet decided on a career
path. Academia, research, and policy were all asbasvas considering. Mary grew up
in Stockton, which has a large Filipino Americammrounity with a long history. Her
parents emigrated in 1981 and met in the U.S. Natlye oldest of four, and talked about
working on her relationships with her sisters, tffiogshe mentioned some conflict with
her parents. Mary had three vivid examples of bé&iegted differently by her peers in
elementary school, memories that have affectedhb@iadulthood. She internalized these
negative experiences and had a difficult time camting others or expressing herself
until college. At California University, Mary fourntger voice through the FASO, where
she served as a staff intern in her first yearlatet as a tutor and peer advisor. In her
senior year, her peers asked her to run for presida election she won. Mary described
her second year of college as a “big growth yedrémvshe developed a political
consciousness and learned about education inegjaitiee community organizing. She
began thinking about how she could use her edutatiavork in the Filipino American,
and changed from being pre-med to anthropologyettebcombine her academic work
and activism. She talked at length about her P{R#dipina woman) identity, recognizing
the need for more leadership from women. She ifiedtstrongly as Filipina American,
seeing it as a dynamic process that she was catgirexploring. She talked about the

colonial history of the Philippines and how it affied her identity as Filipina American.
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Although she said there was an Asian American ceiltshe had a difficult time
describing it.

Leslie was a junior majoring in psychology with miis in Education and
Southeast Asian Studies. She was born in Torr&@wend identified as 1.5 generation.
Her mother has a bachelor's degree from the Pllggoand is a retired nurse. Her father
attended some college in the Philippines and &ieed engineer. Leslie’s family
emigrated to the U.S. in 1965 — her uncle worketh@Alaskan canneries and her mom
was recruited to work as a nurse. Her parents méarson, CA in the 1970s. Leslie has
an older brother. It was important for Leslie tth tee that her family is from Illokano, an
island in the northern Philippines, distinct fromwntinant Tagalog and Filipino groups.
She grew up with llokano food and language, thdugihparents did not make explicit
efforts to connect them to their heritage. Her rsghool had about 20 percent Filipino
American students, though Leslie was not sociaNyplived with them or the Filipino
Club. She described them as being an exclusivalsdjue that she did not want to join.
She was proud of being Filipino, but it wasn't eyl part of her identity. She chose
California University because her brother wentéhand she idolized her brother
growing up. Having been involved with FASO and Asfamerican Studies classes,
Leslie followed in her brother’s footsteps. Throught involvement, Leslie’s attitudes
and activities. She looked for FASO at Orienta@mal quickly joined the organization’s
leadership in various positions. She took Tagalu@asses about the Philippines and
U.S.-Philippines relations. She began to realieanthportance of knowing her culture,
and also developed a strong political conscioustigesigh her activities and courses.

She plans to work in secondary education to ineraasess to college among
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communities of color, particularly Filipino Americatudents. She identified strongly as
a Pinay woman, preferring the indigenous term lipiipo because she considered
Filipino to be an imposed term of ethnic dominariige described her race as Filipino
American and ethnicity as Pinay American. She &led about Asian American
culture as being imposed and expected. She doeonsider the Pacific Islands to be
part of Asia, and therefore does not identify amA®merican; also noting the hierarchy
of ethnicities within Asia and Asian America thaages Filipinos and Filipino
Americans at the bottom.

Rosa identified as U.S. born, first generationpila American from Stockton,
CA. She was actively involved with Little Manila &adation in Stockton, particularly
with historical preservation of both physical space community member’s stories. Her
father was a forklift driver, and her mother owraesimall janitorial service and did odd
jobs for extra income. Neither had a college dedrResa is majoring in Asian American
Studies with a minor in Education. She plans ta légh school educator. Rosa learned
Tagalog from her grandmother, who lived with herepés and two sisters. Her parents
met in Stockton, where most of her extended famsyp lives. Rosa said she was always
surrounded by Filipino and Filipino American fodanguage, moves, and culture. She
felt a very strong connection with her grandmotiBsrcause of her family and growing
up in Stockton, Rosa was well aware of social,alaand economic disparities and
decided to attend California University to studyaksAmerican Studies after meeting an
alum who worked with the Little Manila Foundatid®osa identified as Pilipino
American racially and ethnically (which she usdsrichangeably), and also culturally

though very strongly with the Pilipino side. UsitRjlipino” rather than “Filipino” was
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very important to Rosa because the “Filipino” cdnoen Spanish colonialism as there is
no “F’ in Tagalog; though in speech, Rosa used batins. For Rosa, Asian American
was strongly associated with mainstream imagelsamtedia, having more to do with
stereotypes and assumptions. Being Pilipino Ameneas about embracing her roots
through an American lens, not preferring one okierdther, but negotiating how to be
both simultaneously. She mentioned that she wasisad by how many White students
were at California University (which is 44% Asiam&rican) because she had been
surrounded by Filipino American in Stockton. Wheasked if being Pilipino American
was part of her core identity, she said not yetdtigt wanted to get there.

Christopher was born in Quezon City, Philippined amigrated to San Mateo,
CA when he was just one year old, considering hiinfisst generation. He is fluent in
French, Spanish, Filipino, and English, and bothgarents hold bachelor’s degrees. His
father works for the post office, and his mothea iseasury analyst. He is majoring in
International Development Studies, French, and wistgcs with minors in Political
Science and Southeast Asian Studies. He plans ¢o ¢@ graduate school to pursue a
career in International Affairs. Christopher’s exded family is still in the Philippines,
and he has traveled there nine times to see themendarked that he felt quite “at home”
there, noting a strong connect with Filipinos tikaipino Americans at times. When he
was growing up, there were few Filipino American$is community. He had a diverse
group of friends, and was very involved with musie described his family as being
different from most Filipinos in that his parentose to emigrate to the U.S. as an
“adventure,” and they encouraged him to pursuelteams, prioritizing happiness.

Christopher felt his perspectives on race and macisanged a lot between high school
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and college, that they were not things he thougbtibior encountered. Despite going to
the Philippines fairly often, he felt deprived afdwing his culture until he went to
college. He chose California University becausdipifo American alumnus had called
him as part of a Filipino outreach program sponddmgthe University. He came to
California University “hungry” for opportunities explore his heritage, including taking
Tagalog classes and getting involved with FASOIfiat he didn’t feel comfortable with
other Filipino American students, feeling a str@oegnection to the Philippines in terms
of his worldviews. He also became more aware ofdnsly’s upper middle class
background. Being connect with the Philippines way important to him, and he
identified as Filipino in terms of race and ethtyicbut Filipino American in terms of
culture. He described himself as “assimilated” ighhschool, and despite feeling “at
home” in the Philippines, fundamental differenaesis experiences would prevent him
from “fully assimilating” there because he had gnowp in the U.S. He talked about the
colonial mentality of many Filipinos who revere tHeS., and he wants to do more work
in the Philippines to change that perspective. idendt particularly identify with a pan-
ethnic Asian category because for him, being Fibpivas distinct from all others,
including Southeast Asian ethnicities. He saw Adamerica as a coalition of solidarity
but too diverse to be considered as a unified whole

Henry, a senior, grew up in Eagle rock, CA afteigrating to the U.S. when he
was six. He identified as 1.5 generation and isrftun English, Tagalog, and Spanish.
His parents both hold bachelor's degrees and a@uatants. Henry is majoring in
biology and Asian American Studies and has plansiedical school. He described a

Filipino revival in Eagle Rock when he was growiung with new malls, restaurants, and
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grocery stores. His elementary school had manpiRdiand Filipino American students,
but he went to high school in Monrovia, which wasgominantly Filipino and Filipino
American though his friends were mostly White. ldelhe didn't fit in with either group
because the Filipinos were more recent immigrams though Henry was
“Whitewashed.” Henry also described them as beamggter and adopting hip-hop
music, slang, music, and dress from popular imafi@ack culture. His parents kept
Filipino foods, music, and pop culture at home, hadattended a Filipino church. He’s
been to the Philippines four times and each timie niore and more like a tourist. He
became interested in Asian American Studies afteing it on his girlfriend’s Facebook
page and was intrigued that he could create a nafoof studying himself. He did not
get involved with FASO until his junior year, mgs#ttending events and he auditioned
to perform in the Pilipino Cultural Night (PCN). &te time, he didn’t know that
performing in PCN also involved participating inuedtional activities. He still
participates as a general member. He identifidéilggano American ethnically and
Asian American (broadly inclusive of Pacific Islamnd) racially. He felt there were some
collective, common values about Asian AmericansHeary, being Filipino American
meant being politically active and into hip-hopgtigh he didn't fit into that, the distance
he feels from the Philippines prompted his iderdyPilipino American. He also talked
about making choices about how to identify — asaAgmerican or Filipino American
depending on context and what he wanted to corhiayjt could be both an advantage
and disadvantage, citing examples of the hieraachgng Asian ethnic groups.

Michigan University: Chinese American students.
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Tamara is a senior, majoring in biology and intéoreal health, and is interested
in global health. She identifies as second ger@rafiaivanese American and grew up
with her mother, father, and older sister in Olatgr moving to New Jersey. Both her
parents have graduate degrees with careers asputanmscientist and chemist. Tamara
has a strong Taiwanese American identity, haviagied about Taiwanese history from
her parents and during six years at a Taiwaneseaidamesummer camp in the Midwest.
In high school, she consciously chose activities fine felt did not conform to
stereotypes of Asian Americans, instead emphashengndividuality. In college,
Tamara was active in the community service centdrghobal health initiatives, and has
not been involved with Asian American student orgatons or taken Asian American
Studies classes.

Beth emigrated to the Michigan from China whensis two and a half years
old and is fluent in Mandarin and English. Her paseare both mechanical engineers
with Master’s degrees. Beth actually lived on camptien she was a child in family
housing with her parents, and also attended Chisesaol. Beth had a reverence for
China as a “superpower,” and also said being Chimess important to her. She is a
senior, majoring in biochemistry and public heatid hopes to work as a public health
physician. Beth’s co-curricular activities havedsed around community service and
social justice, and have only more recently fouradarAsian American friends. She said
that when she first started college, she was abb#sian people, but her interest in
Asian American issues has grown in the past yder.r&cently attended a graduate

student of color conference, and became involved an Asian American literary
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magazine at the university, as well as a high sobaaference sponsored by the Asian
American Student Organization (AASO).

Angela, a junior, was born in Taiwan. Her fathes hadoctorate degree and
works as a research professor; her mother hasheloa’s and works at a publishing
house. Angela is a political science and creatikigng major, with a minor in Asian
Pacific Islander American (APIA) Studies and plaiotbe a novelist and teach writing.
Angela emigrated to Michigan at 14 and grew up sulaurban area. Angela described
herself as having a strong urge to “assimilateAneerican culture, to learn English and
adopt a more American attitude and lifestyle. Séeetbped a Chinese American and
Asian American identity during her second yearallege, noting that she was “anti-
Asian” when she first began college, intention#digking for and making non-Asian
friends in an attempt to be “American.” She hadlex introduced to “Asian American
discourse” until college, and it was in writing fitve school newspaper that she
developed a stronger confidence and identity aSstem American. During her
sophomore, she covered a story about a hate irtaerampus in which two Asian
American students were targeted. In writing theystehe learned more about racism
against Asian Americans and also became involvéid the AASO. She has taken
several Asian American Studies courses and actsesis Asian American writers and
artists.

Sam was a junior and majored in sociology, contatng a career in law. He
was born and grew up in Michigan, though his farhdyg strong ties in Chicago and the
Chinese community there. His father worked at tatgant, and his mother was a

production worker. Sam also has a younger sistertlze two are close in age. Sam had a

" A pseudonym is used for the organization to protect the identity of the institution.
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strong Chinese American identity (Toishan and Caede), and came to college with the
intention of exploring his own heritage, as wellgasting involved with various
multicultural initiatives at the university. Althgh he grew up in a predominantly White
town, he found a diverse group of friends as & fiesar student. He sought leadership
positions in the AASO as a sophomore, participateadprogram on cross-cultural
learning, and worked in Residential Life. Becaukhki® courses in sociology and Asian
American Studies, Sam was well versed and refle@hout issues of race, ethnicity, and
culture particularly with relation to his identiéynd sense of self. Sam was also very
politicized and was working in Chicago’s Chinatoterencourage voter registration and
educate the community about their voting rights.

Daniel was political science major in his fourthageand planned to pursue a
career in law. He is first generation, U.S. boriMilchigan; his parents work as a cook
and waitress. He has an older brother who was ind@hina, and a younger sister who
was also born in the U.S. Daniel grew up in Detraid his family owned a restaurant
and lived in a predominantly Black community. He/ésy close to his family with many
extended family members in Michigan. Unlike manyhaf stereotypical tensions
between African American and Asian American comrtiesj Daniel grew up with very
close African American friends, his “brothers,” dagaid he was very popular in high
school. He also got into a fair amount of troulbhestly fighting, as a way to “prove
himself.” His brother also attended Michigan Unaigr, and when Daniel came to visit
him, he decided he also wanted to attend. He @mdléenging first year, but with the
help of friends a new found Christian faith, he wagraduate the semester after the

interview occurred. Daniel had a strong Chinese Acaa and Asian American identity,



93

noting similarities amongst different cultures. Moshis friends are Asian American,
African American, and Latino, and believes in coaiis across communities of color. As
a first year student, he joined every Asian or Agdanerican organization on campus
because he was excited to be part of a larger Alsma@rican community. He became
more “politicized” in his third year because ofamti-affirmative action on the state
ballot, as well as a bias incident on campus (sasrtee incident Angela covered for the

newspaper).

Michigan University: Filipina/o American students.

Dedric, a fourth year senior from Detroit, Michigawas majoring in English with
a minor in Asian American Studies. His father issagineer and also has an MBA, and
his mother has a master’s degree in nursing. Dédwn't yet decided a career path,
though his perspectives had changed greatly itabisyear of college. He had only
recently declared an Asian American Studies mifter &aking a service learning class
and working with a Filipino American youth orgarioa in a Detroit suburb where he
grew up. Until working with this work, Dedric sad hadn’t thought much about his
heritage or identity, but that working with theipiho American youth helped him
understand the importance of addressing stereogesonnecting with older
generations. Dedric described himself as “Whitewdsigrowing up, noting that his
parents didn’t talk much about Filipino traditiod$ey did eat Filipino foods, but did not
celebrate traditional holidays. He identified astfgeneration, U.S. born — as American
first and Filipino American second, when asked alnsiracial identity. He also
identified more generally as Asian American and axare of stereotypes of Asian

Americans, as well as the invisibility of Asian Anans as a community of color,
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especially Filipino Americans, despite being theosel largest Asian American ethnic
group in the U.S.

Ruby was a junior and majoring in biopsychologegr father has a Master’s
degree in computer science and works as a projacager for an information system
company. Her mother has a Bachelor’s degree aadisse. Ruby hasn’t chosen a
career for herself yet. Ruby identified as secomagegation, U.S. born and spent part of
her childhood in Chicago, where her maternal graihéfr founded a large Filipino
American church. Her parents emigrated to the 1.$985, and her father attended
graduate school in Michigan while she, her youryether, and mother stayed in
Chicago. The family reunited in Michigan in 199@wever, their parents’ difficult
marriage and her father’'s subsequent affairs aratienally abusive behavior strained
relationships between her dad and other membehedamily. Ruby felt that for many
years, her father sought to isolate them from hather’s extended family because they
were a tight group. He brought Ruby and her brotih¢he Philippines several times to
visit his family. She said she felt very “foreigndaAmerican” there and was never able
to bond with her paternal extended family. Her éatleft them a few years ago, and her
mother moved to California. As result of these Emajes, she and her brother are very
close. In high school, Ruby studied Tagalog in btdeconnect more with her heritage as
she did not “feel very Filipino.” When she arrivatiMichigan University, she joined the
Filipino American Student Organization (FASO) bid dot connect with them
immediately. As a second generation Filipina AmanicRuby felt it was important to
preserve her culture while also allowing for infiee from the American social context.

For Ruby, being Filipina American was very mucldtie her grandfather’s church and
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so she had a difficult time relating to a secutamaeptualization of Filipino American
community. By the time of the interview, howeveyldy had mostly Filipino American
friends and had found a strong community of supfoorherself.

Jerry, a senior and German major, was also preandglanned to be a doctor.
His father worked at the General Motors plant aad $ome high school education. His
mother was an electrical engineer with a Bacheldegree. Jerry grew up in a suburb of
Detroit with an older brother and older sister, andlso close to his aunt. As a youth, he
was active in the community Filipino organizatiordavas president of their youth
organization while in high school. As a resultlwktinvolvement, Jerry grew up with a
strong identity as Filipino American. He was invedvwith the FASO in college, having
had leadership positions with the organization, @aisd talked about common, unspoken
understandings amongst Filipino Americans. Jersuslying Tagalog, and was also
planning a medical mission to the Philippines, wehas will provide basic medical
services for two months. This would be his firgh to the Philippines, and Jerry talked
about how important it was to him to “keep [hislifino identity in this life.”

Nicole was a third year student majoring in PcéitiScience with a minor in
Asian/Pacific Islander American Studies. She hdpdthave a career in law focusing
specifically on Asian American justice rights issuBlicole’s father is a radiologist and
her mom does not work outside the home. Nicoletifled as second generation and was
born in Detroit, Michigan. Nicole’s father is wastablished in the community of
Filipino doctors who met regularly. Although henfdy did not talk about being Filipino
or Filipino culture, she said it was “absorbed’ailgh her grandparents, Filipino soap

operas, movies, and food. In her elementary and $abools, however, there were very
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few Filipino students. She did participate in diffet cultural activities such as learning
traditional dances. As a teenager, Nicole saidgshatwanted to be more “American,” to
have fewer restrictions and a life more like hezrgeHer family did not talk about
racism, although her mother told her she would haweork harder to get ahead. She
was expected to be a doctor, but her parents ha@epted her choice of a career in law.
She chose Michigan University for practical reasdmg appreciated its commitment to
having a diverse student body. She had frienda@thar state university who told her
about the Filipino American student group on campasshe looked for one at Michigan
University when as a first year student. She has l@volved with both FASO and the
Asian American Student Organization (AASO). Shentdied strongly as Filipina
American, racially, ethnically, and culturally. Hoer, being Filipina American is having
a balance between one’s individual identity anlil r&specting the values of her parents.
Her classes in Asian American Studies have helpediévelop political consciousness
and a voice around issues facing Asian Americans.

Marc was a senior from Saginaw, Michigan, majormgaolitical Science and
Biology. His parents are both retired, and hisdathorked as a respiratory therapist and
his mother as a registered nurse. In the Philigihis father was a political scientist and
philosophy professor, but they had to leave dutivegMarcos regime. Because his father
was almost deported once, Marc said his familydedssured to “assimilate” and fit into
the small, predominantly White town in which thexed. He was one of very few
Filipino Americans and in high school, he becamarawof being gay and had a difficult
experience coming out to his friends. He remembbetalg harassed for being gay and

for being Asian, but not necessarily for both sitanéously. He said that he internalized
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the harassment and felt powerless to respond, ehagrhis energy into piano and local
theater. Marc identified as second generation Agirially) and Filipina American
(ethnically). He described his culture as “MidwestA&merican with a twinge of Filipino
influence.” Marc had been active in both FASO dmeltGBTQ student group. He has
felt more welcomed by FASO where he said his seariahtation was never an issue
while he encountered racism from the LGBTQ peesswds also involved with the pan-
Asian AASO and held leadership positions in bottSEAand AASO. Because of his
family’s desire to “fit in” when he was younger, described himself as being
“Whitewashed” when he first came to college, b ftmind many opportunities to
explore his heritage — through Asian American $sidilasses and student organizations.
He said that he’s felt accepted as a “short Asisegmale,” but isn’t always allowed to

have both identities.
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Chapter Five

Identities and Identific(Asians)

The participants revealed maturity and sophisticein talking about their
identities. Students illuminated the ways they digwed (and were developing) their
sense of self. In some sense, identities were lmEingtructed in the interview itself as
some participants noted that opportunities to diyeand consciously talk about their
racial identities and to draw connections betwéeir theritage personal experiences,
relationships, and college activities were rareutfh important. Many students chose
classes or co-curricular activities in order tolerg their identities, learn more about
their histories, or meet other Asian Americans. ¥haad developed a political
significance to being Asian American with an untemding of racism and inequities that
stemmed from their intersecting identities with den sexuality, and socio-economic
status.

In particular, | was interested in the ways thatlshts’ identities were dynamic
and in flux. Multiple meanings and conceptualizai@merged, and for most students,
Asian American, Chinese American, and Filipina/ogkiwan were whole and holistic
ways of being that were both individual/personal aallective/social. Their identities
were contextual and relational; they were also isgploon their bodies, taken up by
choice, and claimed with pride. | would describestnas two paradoxical dialogues: one

between the individual and the collective, and ba®veen having an imposed identity
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and then claiming agency over that identity. | fodese to be constant, simultaneous,
and parallel processes located at the core oflrideatity construction.

| expected, yet was surprised by the myriad meanafigAsian American” which
emerged, particularly with the ways that studeiais tonsciously, and sometimes
strategically, thought about who they were as A&iarericans as well as how they were
perceived by others. | discovered distinct, thoungérrelated, understandings of being
Asian American: as a political coalition; as a glaaexperience of racialization and
racism; as an unspoken sense of community and stageing; and as simultaneous
racial and ethnic identities. In this chapter,dadiss each of these manifestations of Asian
American identity and touch upon various collegeatademic and co-curricular
experiences (discussed in greater detail in tHevilhg chapter). Each section is
organized around these four themes, which highdigie dialectic relationship between
how students recognized their identities as inbdrénd imposed, yet also chosen and
owned. | also offer some perspectives on the regj@thnic, and cultural differences that
emerged. | did not intend to create a comparatwaysof geography, institution, or
ethnic/cultural groups; however, it is interestiogiote the collective similarities in
experiences and perspectives expressed by stunfesitsilar ethnic/cultural group or at

the same institution.

Strength in Numbers

Participants talked about understanding, expengnand creating “Asian
America” as a political coalition, one which grewt®f necessity. For many of them,
“Asian America” had begun as an imposed categofipel@ by U.S. immigration policies

and social norms that grouped together all peophes@an descent. While this
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amalgamation of diverse communities had been somearbitrarily determined, it was
also taken up as a rallying point for political @®iand action. Having experienced
similar forms of harassment and discrimination, badause of stereotypes that all Asian
people look like, many students found coming toge#s a site of resistance to dominant
norms. Some students also talked the importancesating as broad a community as
possible, and including Pacific Islanders as wadl students described it, the AAPI
political coalition included people of multiple ethities, cultures, generations, histories,
and geographies.

Both Chinese American and Filipina/o American ggonts understood this as a
uniquely American construction and struggled teetatvnership of an imposed identity
often used to discriminate against peoples of Adestent. Participants noted that in
other contexts, the many nationalities, ethniciteasl cultures in Asia are not grouped
together in the same way. What drew together tessect communities into a coalition
was the general lack of awareness of the manymaiii@s, ethnicities, and cultures that
comprise Asian America, and the resulting steresgypssumptions, and racism. Feeling
stronger together and developing newly shared expazs of struggle and activism,
what may have began as a coalition slowly evolweal an identity. Finding agency to
claim that Asian American identity, rather than giynhaving one placed onto them, was
important. Mary, a senior, anthropology major watminor in AAPI Studies at CU,
noted this.

| would describe it as a category...imposed on agdypeople by an entity in

power...the United State government. | see it asrgosed identity, but then I'm
beginning to see it as something that's empowe(igry)
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Similarly, Marc, a senior Filipino American studextitMU, felt that although the
grouping of all Asian ethnicities together wasfaitl, Asian Americans had forged a
unique community which grew out of a political agah.

Even though there are differences between eadieddthnicities, it's just the
stronger, the more united we can be, then we cem &greater force within
society. [...] [W]e've had to create sort of this lgedbodge because society here
in America has kind of forced us to. [l]t takes@llus, Chinese American,
Korean American, Japanese American, Filipino Anzersc.. all in our collective,
to own any sort of issue that would affect our camities even in some way. [l]f
we’re to do that only by ourselves, we wouldn’taise to really get so much of a
voice out there. (Marc)

Rosa, a senior from Stockton, CA, had been velyaat the Filipino/Filipino
American community in her hometown as well as ithege. She felt that it was the very
forming of a coalition, this coming together, whitglped to construct an Asian
American identity.

Like in terms of solidarity, coming together angbgarting one another’s

endeavors to advocate on behalf of, whether ydtilngino, Vietnamese — | think

that in itself creates this whole Asian Americattune of support and solidarity,
in trying to help one another translate...to be yatanicity through that

American lens. (Rosa)

Rosa also felt that although common experience$riid) AAPI's together and afforded
them a stronger voice, it was important to recogine distinct ethnicities and cultures
within Asian America. She also recognized AAPI a®astruct that has been both
imposed and claimed, and she was aware that notaewho might be included in this
broad umbrella would choose to be.

In terms of that political power, political voigaclusion, | mean many [AAPI's]

find it important to stand together. But at the saime, making sure that we still

recognize the unique experiences, the unique festand people's unique stories
and experiences. (Rosa)
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A junior at MU, Sam also recognized the challenfjeringing together such a diverse
group while honoring the multiple histories and asing differences for the sake of
unity.

The identity itself though can be very diverse aadny experiences as an [Asian

American] can be very different from someone baghtrfrom Hawaii but still is

an [AAPI]. You know what | mean. So | think ther&isd of this empowerment

piece, but there’s also this, how do we empoweh sliersity? (Sam)

Sam also talked the most about the importancewahan AAPI coalition in
order to have a stronger political voice, and gt the smaller communities under this
broad umbrella, particularly Pacific Islanders.

| think it’s really important to include Pacificlésxder because we as Asian, Asian

Americas, have, you know, considerable amount @afgran our society but

Pacific Islanders alone, you know what | mean? lthiey/’re already a very

invisible community. A very powerless communitydaso | think it's important

that they’re a part of a community that we can mimvevard. So that we can both
benefit from [...] that shared struggle. (Sam)
Rosa nuanced the political importance but challemgéncluding Pacific Islanders in
such a broad community. While coming under an A&brella might offer some safety
and power for Pacific Islanders, and could streagtihe AAPI community overall, it
also added another layer of paradox — of creatmignposed identity rather than one
constructed out of choice for Pacific Islandergaltild silence specific experiences of
oppression and colonization that Pacific Islandi@ced not only with European countries
and the U.S., but with other Asian countries ad.wel

We definitely take pride in who we are, and we h@vpush, with [Asian

American Pacific Islander Month] and everything, nae to push for that voice

in society and how to create a dialogue for petpldiscuss Asian Americans and

Pacific Islanders. It's really hard for me to adatRic Islanders at the end too

when | say that cause | know that Pacific Islandierst necessarily want to be

clumped into Asian America. And | kind of agreemihat too, but just in
general, so that we're powerful when we’re togetfieosa)
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There seemed to be a strong association betweigtea@st in social action with
conceptualizing Asian America as a political coalit Sherry’s experiences in campus
organizing — working in the AAPI Studies office amolding leadership positions in
AASO - gave her a very politicized understandingrofAAPI coalition.

| think [with the] Asian American community, youroe together in a time when

something needs to be done. [Y]ou're uniting uradeause, but you’re uniting to

fight for something. [...] And so, it's identifyingithhin a larger community, not
only Chinese Americans. And if you're an activistlayou’re working to

eliminate race or working on racial problems, clasd ethnicity and race and all

these things overlap each other and so you caritrb@ne without being for
another, you know? [B]eing in [AASO] is like beinmga student of color

coalition type thing. So | think by doing that reates and an even bigger picture.

(Sherry)

Similarly, Mary’s involvement in FASO and other lsgle activities helped her
develop a stronger connection to a pan-Asian Araariraovement. Though she
understood the strength of a coalition, she alkdHat Filipino Americans’ experiences
were marginalized or overlooked. Mary wanted todrdrer own heritage and had been
focused on supporting Filipino American communitiésvas only recently that she
began to connect being Filipina American with beragtruggles.

This past year, there was a big focus on, workimngpialition with not only, like,

Asian American specific groups but, like, studesftsolor, in general. And |

think this is, maybe, a critical part in my develognt; this is when |, like, finally

started connecting myself to a larger struggle hdyeilipino American. | started
understanding my connection to other communitiesotdr and why coalition
building is so critical, when we're trying to figtitese big fights. (Mary)

Not all students saw Asian America as a broad coniyéor political action. For
example, Ruby understood it as more of a socialesgéor her, Asian American was an

“umbrella,” a rubric under which people of diffeterultures (and churches) could gather,

not necessarily as a coalition.
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| think | would sort of see it as more of an umlare¢hing. And | guess | would

use the, | was so religiously brought up. But Blsea metaphor around like every

month, the Southeast Asian church would get togeBwit wasn't a formal
church. It was just a once a month thing. And sanguthat time the Asian
church, the Chinese church, the Korean church walliicbme together. And so
yeah in my mind being Asian American has like tlsian American is like this
umbrella sort of, it's a larger group that everypagla part of, it allows everyone
to come together. (Ruby)

Like Ruby, Molly talked about Asian America as ugive of multiple ethnicities
and countries, but not as a political coalitionrsexior, Chinese American student at MU,
Tamara chose to devote her time and energy in gmen@inity Outreach Office (COO),
focusing on global health and economic dispariflesnara talked at length about why
she had chosen to commit most of her co-curridutae there rather than ethnic/cultural
organizations. For her, social justice and comnyumriganizing were central to her
identity, and she had taken time to reflect perbpm@dout being Taiwanese American. In
the COOQ, they did have workshops and conversatl@mtfocused directly on issues of
race, racism, and identity. However, she did ngiegience Asian America as a
politically active space that met her needs ormased with her priorities around social
action.

| guess | don't think there is, | don't think therdike a political movement. |

don’t really consider like that Asian American conmmty as being very

politically active in general. | guess it would hiee if they were, but | just, |
don’t think they are. So | wouldn’t consider theroaalition. (Tamara)
At CU, Tanya, Eddie, and Carmen identified as Cégn&merican, and they also did not
see Asian America as a coalition. They were invdlveOCA and CSA, which were
important cultural spaces but did not have a mitiéid orientation to their events and

meetings. Having such a strong Chinese Americamtiife combined with the

dominance of Chinese Americans in California ad a®kheir less politicized
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consciousness, may have led them to center themtatn more on their own identities
rather than reaching out to other groups.

Jerry identified strongly as Filipino American, ands active with FASO as a
way to keep his “Filipino identity in my life.” Fakerry, Asian American was a specific
construct of the university setting and not onekygeriences outside of MU.

Yeah | guess like Asian American, it's kind of haodsay because here at the

University they do have like an Asian American arigation but outside of the

university, | mean | don’t see how my Filipino gmimteracts with other Asian

Americans. (Jerry)

| was impressed by the sophistication and poligeehreness that the Filipina/o
American students at California University expreksisetalking about their identities, as
well as their understandings of race and racisrof#the participants were involved
with the Filipino American Students Association ®) and had also taken courses in
AAPI Studies or Filipino Studies. Two were borrthe Philippines, and all grew up in
California in communities with a large Asian Ameic(and Filipino American)
population. They also went to CU with the intentafrgetting involved with FASO,
though many were surprised by course offeringsagalog, AAPI Studies, and Southeast
Asian Studies. They had lived in and studied Agiarerican communities, and had
become aware of the diverse cultures and expesegeeerally included in Asian
America. More than other students in the studyHitipina/o American students at CU
were activist-oriented and recognized the inegealithat Filipinos and Filipino
Americans faced, particularly within Asian Ameriddis political consciousness, and

their struggle against racism and for social jestempowered them to see and to form

coalitions with other Asian Americans and Pacifilahders.
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The Filipina/o American students at MU were moisereed, and overall, less
politicized than their peers at CU. With only onxeeption, their parents worked in
engineering or medicine, and many were involvedhwhe Filipino Community Center in
a town near the university. Although they had gir&ilipino roots, many had not
consciously reflected upon their identities. Twaeveinoring in AAPI Studies, and all
had grown up in Michigan. Four of the students held leadership positions in the
FASO, and only two were also involved in AASOwHS interesting that despite a
having Filipino immigrant community in the stateljftho American students did not
seem to have a large presence on campus. Althdughtlae participants had
experiences in Filipino and Filipino American conmities, they seemed less confident
in their identities. This may be related to thesr@mature of Filipino immigration to the
state, as well as the intersections with classtitiesin that the students as they all had
grown up in the suburbs with at least one colleygcated parent. Further, although there
was a strong Filipino organization, including a saen camp for children, it is a small,
young, and transient community with many graduatdents who do not stay in the local
area.

The Chinese American students at CU were a quiefpg While they were active
with the different Chinese student organizationd AASO, overall they were not activist
oriented which was surprising to me given the lorsgory of Chinese Americans in the
state. Four were born in the U.S., and Carmen imated to California when she was 18.
Only Sherry expressed an understanding of Asianrfare as a political coalition. Other

students did talk about an Asian American ideritigt included people of various
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ethnicities and cultures, but they did not necdlyssee this as a coalition of groups
coming together for political power.

At MU, the Chinese American participants were iesting in that there seemed
to be little that connected them together as agrdthile all of them had done some
work around race and racism, many had not giveecticonsideration to their own racial
identities. It is not surprising, given that thei@se American students were less
involved with cultural or ethnic organizations, tiiaey did not feel a strong sense of

coalition with other AAPI groups.

Misery Loves Company: Shared Experiences of Raciaation and Racism

While students came together to form coalitionseuradbroad umbrella, they
recognized the diversity of ethnicities, culturesperiences, and perspectives, and the
importance of recognizing that despite being groupgether -- Asian American was not
a monolithic identity. However, because their distiidentities and histories were not
generally recognized in dominant, mainstream Anagricarratives, they experienced the
same stereotypes and discrimination. They expeztesunilar forms of direct and
indirect racism — being marginalized for lookindfelient than their White peers, eating
foods considered to be strange, or having parehtsevfirst language wasn’t English.
Sometimes, their right to present seemed to betignes, both at the institution and in
the country. Often, it was the neglect they fedttthad the deepest impact, in terms of not
learning AAPI history or of being rendered inviglat their respective schools. While
each student had different stories to share, wiratected them was that they had such
stories to share. What united them was less hoywdae themselves and more how

others chose to define them. For example, Beth cembeal:
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| kind of realized that no matter what it's preg¢typlicit because of the way | look.

You know it's sort of, [it doesn’t matter] whether not | want to own that

identity [Asian American], [it's] the identity peetved by other people when they

look at me. (Beth)

Leslie also felt the forceful nature of having dentity imposed upon her. She
had a strong Filipina American identity, and mqgpedfically as llokano, where her
family is from, as well as Pinay American in recaigm of the dominance of Tagalog in
the Philippines and “Filipino” as an imposed coldndentity itself. It was clear that
Leslie a strong sense of her identities and how ittn@acted her sense of self, as well as
the Filipino American and Asian American commurstidlthough she identified
strongly as Filipina/Pinay American, and felt thgeriences of Filipinos and Filipino
American were distinct from other Asian Americahret groups because of the
colonization of the Philippines by Spain and th& Uas well as ethnic and class
hierarchies, Leslie also experienced being race®sas American and seemed unsure
how to resist it, if she could.

| think it’s kind of forced on us. Like, society W& us to be acclimated to this

one identity, | mean, sometimes if that was theg/ onivas to bring us together, or

you know, sometimes you just have to, you haveetpdrt of it because it was
expected of us to be a part of already. (Leslie)
Nicole shared a similar perspective. “I think tha similarities we share are the result of
other people lumping us together.”

Many students spoke of the paradox between havingreolithic and singular
identity imposed on their beings and claiming ageonocconstruct a shared identity with
other Asian Americans and Pacific Islanders. Thayr here, is that this shared identity
would not occur without the experience of beingethas a monolithic group in the U.S.

Integral to feeling confident in their identitieggvthe power to define and shape what

being Asian American meant to them. Rather théeiitg a way to categorize
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individuals by geographic origin/hemisphere or ptgisappearance, students took up
their Asian American (or AAPI) identities as meao$ionor the related histories of
exploitative immigration policies, racism, and disgnation that they, their families, and
previous generations of Asian Americans had expeeé and survived. It was a way to
resist the ways in which dominant, White norms &ddicially created racial categories
to exclude, oppress, and marginalize communitieolafr. This ambivalent negotiation
around owning and redefining an identity that hadeobeen imposed through racism
was challenging for many students.

Although Rosa had a strong identity as Filipina Aicen, she had also
experienced being seen as simply “Asian Americags,a monolithic identity without
recognizing the distinct histories, traditions, @axgeriences of the many ethnicities and
cultures that could be included under this umbitelten. Rosa understood that although
she might unite with other AAPI communities to foancoalition against racism, non-
AAPI individuals might seem them merely as one groather than coalition of many
groups. For Rosa, it was important to come togatherder to show the diversity within
this broad community.

| think [it's about] banding together against, catibg this broader notion that
Asian America, [that] we're all the same. But [wjhae all have a common, the common
knowledge is that we're different, [that] we’re aliique in different ways. (Rosa)

Marc thought that although Asian Americans firahestogether because they
were grouped together, it was important to “crear@’Asian American identity that they
could own. He also felt that rather than lettingnét and cultural differences divide
Asian Americans, those differences should be enalrac

[1]t's just like we’ve had to create and Asian Anoan identity. [...] | feel like
what needs to be done is to [...] embrace the difiggs between our cultures
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[...] but at the same time realize we still, becanlsdecause of the White man,
we’ve been put together in this group, and we hastick this together. (Marc)

Sam had similar experiences with being grouped atitler Asian Americans.
While he sought ways to express his individual idiers, Sam also felt it was the
struggle that brought AAPI’s together.

Because when I'm walking down the street, peopl@tdmre whether or not I'm

Chinese, Cantonese, Mandarin speaking, JapanessaKd hey’re gonna look at

me and think I'm Asian. [AAPI's] have a shared brstof discrimination and you

know like lots of folks, a lot of White people [dugoing to look at you and think
you’re Asian. [...] That alone is enough for us toibeommon because they all,
they, as in like the White majority or sometimelsestpeople of color groups,
treat Asian Americans a certain way and that expeg of being treated a certain
way is enough for us to be...that alone is groundsischaving commonality.

[...] So I think there is kind of a value maybe ikdihow do we struggle together

and how do we overcome struggle. (Sam)

Sherry talked about the connection she felt witteotommunities of color
around struggle. While Sherry was the most engaggdthe AAPI Studies department
and AASO, and was the most socially conscious ®Ghinese American students |
talked to at CU, her awareness of issues seemgdligtant from her personal
experiences. She was able to talk about broadel snovements and questions of race
and racism, but she did not seem to connect themher own identities. She talked
about growing up in a strong Asian/Asian Americammunity, and so her Chinese
American identity was never threatened or questioB&erry did frame the struggles of
Chinese Americans (and Asian Americans) withingkperiences of other communities
of color.

Well, 1 think | also represent myself in, like, agple of color community and so

then being Chinese American is being able to reétatelot of the other

experiences that other people of color have facedaorking together for a

cause. [l]t's just what I've learned, and it prattyich defined a lot of my
experiences. (Sherry)
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Angela, a junior at MU who was born in Taiwan atemsidered struggle as a
common experience amongst Asian Americans. “Wed way we grew up, the way we
felt like we had to assimilate. The way we feleljkhe struggles that we had to go
through to construct our own identity.” Angela haat really thought about her racial
identity until, while writing for the school newgper, a hate incident occurred. She
talked about how much this affected her personalig that she had several arguments
with her peers on the newspaper staff who did eetitsas an act of racism. It was this
experience that caused her to join the Asian Araargtudent group and become more
involved with Asian American social issues.

For Daniel, struggle was also a marker of beinggAgimerican. Daniel’s family
had a Chinese restaurant in a predominantly Blaghtorhood, and he felt that racism
connected all communities of color.

Asian American culture struggles in the USA. | mearery Asian, you know,

ethnicity in the USA, in the past they, they scrdwef someone coming in

because, if they, like you came in and took atbwf jobs. And then some Chinese

came in, Japanese came in, it just goes on. Sggédsi [...] | mean, that's a

culture. (Daniel)

Resisting stereotypes was another common experfenceany students. Ruby’s
views of Asian America and her Asian American idgrgatemmed from the common
stereotypes.

When | say Asian American, | feel like | am conmegtmyself with a much

broader pool of people that | have some sort dliafbn with, and so | guess it’s

the mix of similar background and [...] | could sh#ne same stereotypes with
these people. And when I’'m Asian American, I'm thing of, cause growing up |
had White friends, and the only Asian friends | gde of other, they were

Chinese, Malaysian, and Thai. And so when I thiimk,Asian American, like I'm
part of that group of people. (Ruby)
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Rosa felt it was important to explore the ways timegacted Asian Americans, which she
considered a shared experience amongst all Asiagridans.

Maybe the most common experience, between us thiats| guess it shows

that...we’re constantly stereotyped in that sensel Wand of, well for me

anyways, | hate when, well not really hate, butlkih annoys me when Asian

Americans are always like, oh stereotypes, you kritmwn with stereotypes and

that kind of thing, you know, you should move fordiaBut it is very important

to talk about cause it affects people mentally,sudailly. (Rosa)

Tamara chose not to actively participate or asseeiih the AAPI student
community. Part of this distancing came from Tarsaeaperiences being grouped
together with other Asian Americans as she was g@wp.

| think like a lot of times people just group Assaas Asians, and they all do the

same things, and they're all like really smart.i®e they're all really great at

tennis. So | felt like | didn’t want to be parttbiat little group. So I didn’t, | guess
| liked feeling unique, and it was like a way foeno feel unique by doing stuff
that isn’t typically Asian. (Tamara)

For Dedric, a senior Filipino American student dt/ Making a Filipino American
Studies class that had a community engagement awenpavas the first time he had
really explored his heritage, despite living insg Filipino community in Michigan.
He volunteered at a Filipino Cultural Center néar tiniversity and continued to do so
after the class ended. Dedric felt empowered kirtglwith Filipino American youth
about not letting stereotypes limit their idenstend experiences. Prior to this course,
Dedric (like Tamara) did not have a strong Filipgmerican identity prior to this course
because he had not wanted to be “lumped togethén"other Asian American students
because of the model minority stereotype. Throbghdlass and his volunteering, he

realized that there were multiple ways of beingpiib/Asian American, one of which

was to work against racist stereotypes and empgagh in the community.
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Probably | mean as a whole | would say [Asian Aces are] invisible. Just
since Asian Americans have come here, it's beatarring cycle of, you know,
like small degrees of like progress, but then sbimgtnew to just bring em
down. | think as a whole, we are invisible to Ansans, you know [we are only]
5% of the population. But still, stereotypes likenlg fu and Chinese food, and all
that kind of thing. And | think to a lot of Asiannderican culture, kind of
reinforce the kind of stereotypes like you seeammercials with Asian people
making fun of kung fu stuff. But that's who we ase, it's the stereotypes that
make us. So it's what we have to live with. | m@ast because everybody’s like
all Asians are the same, you know, so stereotypesegroup will fall into
another and on into another. | think White Amergand Black Americans
consider Asian Americans like a single group mogiedric)
Some students had a pragmatic approach to beiralizad in a monolithic
group. While they understood the problematic natdifeeing grouped together and
stereotyped in this fashion, they conceptualized ikentities as being strategic choices
rather than simply imposed categories or defingion
Henry was a senior, Filipino American student at €l became a member of
FASO beginning in his third year, but talked abstatying away from the organization in
his first two years because he didn’t understaedotirpose of such a group. He became
involved through FASQO’s Pilipino Cultural Night (RE more because he wanted to
perform than to explore his identity. Henry desedthimself as “Whitewashed” prior to
college and did not know that AAPI Studies exisasd field of study until he went to
college. He expressed surprise as he “didn’t kit people cared about me.” Henry
also saw his Asian American identity as a strategg, that he could use to his advantage
depending on how others read him. He did this bexhe felt that people saw Asian
Americans as a U.S. born/second generation, upjierclass, model minority; and
depending on the situation, would identify as Astamerican and then only reveal that

he was Filipino American if it might benefit himoFexample, he applied as a

disadvantaged minority on his applications for raabschool. Although Henry clearly
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was proud of his Filipino heritage, it seemed ti@tould take on or cast off his Asian
American and Filipino American identities as needed

| used to think it was Filipino American separateni Asian Americans. But then

now | realize a lot of when you go out into the ldaand stuff, | mean you’re

interviewing and meet people, you're gonna havgatavith what they see. And
so Asian America is going to be an umbrella. And’s®@gonna have to, well if
you want to, you have to define yourself and hawar ywn identity. So as much
as it seems like you can be your own Filipino Aro@ni and have this one side,
pick it up whenever you want it, take it off. A lotit is going to depend on what
other people’s perceptions are. (Henry)

Being an immigrant, Carmen was mostly concernet fitting in with her peers,
and at times she expressed an assimilationist tleaisis, that she made adjustments to
her speech, dress, and appearance in order todimdhunity and to be successful.
Carmen had first attended a community college, wklee found socially difficult. CU
was a better fit for her, and although she exprkasenterest in returning to Shanghai,
she talked about developing her Chinese Americantity because her experiences in
the U.S. had changed her. Her perspectives orarateacism were also still forming,
and her ambitions in finance did not allow muchetita explore her identity or learn
about racism. Carmen’s priority was fitting in dmeing accepted by her peers.

Molly had a similar approach to Carmen. Molly hakb a rebellious teen, and
much of her college life was dedicated to repaitiegrelationship with her parents; her
father in particular. Molly was interested in Chseehistory, customs, and traditions, but
also saw her identities as “playing a role” in thlaé made strategic choices about how to
identify depending on context.

Not all students felt connected to other Asian Aigears through shared

experiences of racism. Christopher, a senior Ritiphmerican student at CU, understood

how Asian Americans had been put together in acdbgpaup and that Asian Americans
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had some shared experiences, but he did not igestihor felt part of an AAPI or Asian
American identity. Like Leslie, Christopher hadexystrong Filipino American identity.
He did not feel connected to other Asian Americéuasyever.

I've learned that there [have] been solidarity nroeats. | feel that our struggles

are similar, but | characterize Asian American myats diversity than its unity.

| think that our experience in discrimination imrtes of being discriminated

against has been very similar in the States. Bari #gain, this is only an

intellectual argument because it's not somethirg kipersonally feel or have
known. (Christopher)

Tanya was particularly focused on her academicscarekr in medicine. She was
involved with OCA and used it as a way to exploee tulture. For Tanya, her Chinese
American identity was made of two halves, althoalya said they were neither
distinguishable nor equal halves. Rather, beingi€$e American was informed by two
distinct cultures, and that all Asian Americansengnced this blending of cultures. Her
friends in high school and college were mostly Astanericans. She was thoughtful, but
admitted that she had not given much time to reflecher own identity or to explore
issues of race or racism more deeply. Being ChiAeserican was simply who she was.

While Eddie did recognize the ways that Asian Arceens were raced together
and the discrimination which resulted as a consecpiehe did not approach it as a
shared history of struggle. Eddie, a Chinese Amaerjanior, chose CU because it had a
large Asian American student population similahi®home community. He talked at
length about his fears of more racially diverse andticultural settings. Eddie was able
to talk about the tensions between different réetlahic groups, and his experiences with
racism, but his perspectives were grounded in dliefithat people of different

racial/ethnic groups should not mix. | do not beti¢his fear came from hatred of other

groups, but rather as a defensive posture. Higppetives seemed to be more informed
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by his desire to protect and preserve his culideadtity rather than growing out of an
awareness of systemic oppression. At the same Entgie did recognize the ways that
Asian Americans were raced together.
[1]t's because of the White people, they don’t knd&cause we all look the same
to them and we, we Asians are, we Asians know {amdtell each other] apart.
We can at least have you’re not from my culturgarre from that culture. We
can, we would identify each other easily, but, lbseathe White people, they
have a hard time. | have a lot of Korean frienas/tbay they get mistaken as
they're Chinese because White people are justreelse they're just, not because
they're ignorant; they’re not as exposed to it.diegl
As Chinese Americans have a long history in Catimr| had expected more
multigenerational students to participate. | wapssed that all students were first or
second generation. With one exception, all studerte born and grew up in California,
and one student was born in Shanghai, China. @mystudents spoke directly about the
racism or racialization they experienced, whichldde related to the large Chinese
American communities in the state and on campushdortant to recognize the ways
that Chinese Americans experience privilege wilkPl communities, particularly in
California where Chinese Americans have a longhysaind make up a majority of the
AAPI population. While having such a strong comntyimiay help to ground students in
their identities, living in this insular environnmtemight not urge them to step out of that

comfort zone. It can also shield them from harskalities and the experiences of other

AAPI communities.

Unspoken Bonds: Comfort and Community
Although it could also be a source of discomfoeing grouped and stereotyped
as a monolithic identity also brought students toge Most of the students | spoke with

soughtopportunities to explore their identities and atds more deeply in college. While



117

their racial and ethnic identities had been largassonal and family based growing up,
they wanted to learn about AAPI history more brgaatid to connect with other AAPI
students. This was particularly true for the Fiigio American students at both CU and
MU, and for some of the Chinese American studeéditen, students engaged with AAPI
classes, organizations, and spaces because okpokem and intangible sense of
comfort, community, and understanding they feltwmather AAPI students, particularly
if they shared an ethnic or cultural identity. $gestudents, faculty, and staff who shared
physical characteristics, as well as assumptionstaiamily dynamics, academic
interests, and common histories united them witlnegessarily having to form close or
explicit relationships. Students talked about hg\arsense of familiarity and comfort
amongst Asian American students that arose ousbheed identity which they
acknowledged as imposed, artificial, and yet veat.rMany students sought out these
spaces, while others found them unintentionally pexdhaps subconsciously.

Henry felt a strong, unstated familiarity with figipino and Filipino American
friends. “Yeah, | mean with like your Filipino fneés, it's really totally understood. As
long as like they're Asian American, | think | cAnhin more and be a little more
normal.” It was difficult for him to describe thewrce of this sense of common
understanding and greater acceptance, though hghhthat students had similar
relationships with their parents and were famiigth Filipino foods and customs.
However, Henry had been introduced to traditionibiRo dances and cultural practices
only after arriving at CU.

Sherry also had a difficult time articulating wimbught Asian American

students together. She acknowledged that thoughntight have common experiences,
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they were not necessarily the same. Despite sufeheatices, she felt they were similar
enough that they could relate to each other.
Yeah, the fact that we’re Asian Americans. No,dlfike for a lot of them, or for
a lot of us, we’ve gone through similar experiend¥s’ve had to grow up with
similar experiences even though they’re not allsamne, but it’s, like, a common
thing. (Sherry)
Like Henry and Sherry, Ruby found comfort in thdescribable sense of
understanding and common experiences.
There’s a comfort level. Definitely a comfort lev&here are things | can say to
them that, you know, enough to understand. | cakenjekes. | can share
frustrations that a lot of people, of my non-Fitipifriends, wouldn’t understand.
| think now I’'m happy being with just a few peopito understand me well
because you know that cultural upbringing was sal.vithink being around
Filipino people makes me more comfortable. (Ruby)
Nicole had a similar feeling about an understandimgngst Filipino Americans which
others might not share. “If you consider your Rilgp American identity to be this very
inside joke, then like an inside story, and onlywald get it. So | don’t think it's so
much comfort as it is connection” (Nicole). Dedaiso thought commonalities around
family, values, and hardships existed amongstiRtigAmericans; and he felt this was
true regardless of geographic location.
When we talk to [Filipino] kids, and we joke aroualdout stuff that we usually
did, it's like most families, there’s commonalitgtiveen Filipinos everywhere.
So | think even though there aren’t that many kilys in Michigan, we can relate
to Filipinos in California, you know, wherever els®u know, just the struggles
but also just the cultural things that all Filipghprobably go through or have.
(Dedric)
As a recent immigrant and transfer student to Cafnen joined various AAPI-
centered student organizations, as well as a $pmehich had a diverse membership.

She was patrticularly concerned with finding a spadé in, to have a sense of

belonging. When she first moved to the U.S., mbsieo friends were international
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students; but her perspectives soon distanceddrarthem. Despite only living in the
U.S. for a few years, she had quickly taken on aia®American identity, which she
described as more progressive and political. Livinthe U.S., she found more in
common with her Asian American peers than withrimiéional students.

You know sometimes | just feel like now | can teskAsian American pretty

much about anything and | can have comfortable emation. | would say most,

most of my friends are Asian American, right now | svould say, yeah, I'm part
of the group. | think ’'m more fitting in with AsrmeAmericans. (Carmen)

Asian American communities and student organizatfmovided a network of
support to explore identities and develop a stsargse of self. While there were many
experiences and activities that informed this psedencluding academic courses,
community organizations, and family relationshigming in a community with Asian
American peers who might be involved in a pargtlatney or have similar interests was
paramount. For Marc, having an Asian American comityuvas not just about a sense
of comfort or connection. He found it an importapace of support and to explore his
identity, which he considered important to havingeaningful college experience.
Having Asian American peers with whom he felt sbdadentity and experiences
provided a supportive network as he navigated gelle

You know, and the ability to meet Asian Americaesehand to like really

develop that part of my identity, that has beeragpest because it’s just like the

friends | made in that community, the friends | maditside of that community,
it's just like it's been amazing to me like how nhuaf a family people have
turned into for me. Like for support and just like. (Marc)

Rosa joined FASO as a first year student becauséngarom Stockton, she

wanted to find a Filipino American community at QWhile this sense of familiarity

helped her transition to college, these spacesteaategral to Rosa’s development of a
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strong, confident identity as Filipina American @odexpand her own understandings of
AAPI histories and experiences.

| think when 1 first came as a student, it was jughg to find that community. So
that was an automatic response, but what kept riteviaass something challenging
and reformatting that definition of my identity,daalso that push to be very
active in the community. So first [it was] findinigis sense of comfortability
again here, but it definitely evolved into mixtureboth identity formation and
that whole thing and understanding one anothem lgam one another, and also
garnering those types of skills for my future anst jhelp the community in
general. (Rosa)

During her time at CU, and as Rosa explored hettityenot only as Filipina American
but as Asian American, she broadened her netwartt$caind both community and
coalition with other AAPI students.

So | immediately sought to find that [Filipino] fagncommunity that | had back

when | get home and stuff. But now I've pushed rifytee | definitely like, | had

a lot of Vietnamese friends back at home too. Amdifeund that here too. Like

finding more Asian Americana friends. | would say mends are definitely

more Asian Americans than anything. And we all &hout, you know, or you

know end up talking about injustices. (Rosa)

Similarly for Mary, having a close group of FiligilPAmerican friends gave her
not only a sense of comfort, but also a sensefefysiiom the racism or prejudice she
anticipated and a community within which to fighequities and discrimination.

Definitely Filipino Americans, people of color. Myosest friends are Filipino

Americans. | work with, | shoot to work in placefave I'm not the only person

of color, just because | know that that might netiealthy for me. (Mary)

Angela also thought Asian Americans had common esipees that helped them
relate to each other, although she felt most caeddo Asian Americans who were also
politically active on campus. Their perspectivesace and social justice were more
important than a shared identity.

Uh, | feel most comfortable with some [Asian Amarns] because we share a lot

of things in common. We talk about social consinrcand imperialism, all that
good stuff all the time. And so | feel the most dortable with them. There are
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Asian Americans who aren’t activists. | wouldn’yyddeel totally comfortable

with them probably because we do have differemtredts, and | mean that’s why.

| think | tend to be with people who have similarerests. (Angela)

Like Angela, Sam wanted friends with whom he cdall to about his identity, about
racial politics, and about his activism around ésstelated to race and racism. Although
Sam had a diverse group of friends, he had leairache would have to adjust his
behaviors and conversations depending on the giupends. For Sam, these changes
did correspond with his friends’ racial identitiéte did not judge his White friends,
necessarily, but just had a different sense of eotion and depth in their friendships.

There are a lot of things that | would talk abouttmmy Asian American friends,

but I don’t talk about with my White friends. Somiemy White friends are

getting to the point where they understand racetlagg understand all this like
social constructions. And so those make for regdigd conversations. But there’s
still is like this kind of cultural barrier if yowill. Like they don’t care. It's not
because they're bad friends, but it's because kyawv, their identity has not
shaped themselves in a way that they want to ¢Gean)

This sense of knowing was not as perfunctory fbstaldents. Like Henry,
Christopher had not grown up in a large Filipino éroan area. He talked about
exploring his identity at CU. Interestingly, Chadpher developed a very strong
connection to the Philippines, even more so thdflipino American communities and
students. While Christopher looked for and wantegootunities to connect with other
Filipino American students, as well as to explarseHteritage and culture, it was not
always a source of comfort for him. This awkwardneéisl not deter him; rather, he
worked harder to forge relationships and connesti@tudents may shy away from
difficult or awkward social situations where the&gfthey don't fit in; however, it

seemed that the very personal nature of findingnae of community influenced

Christopher to try harder rather than to run away.
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My initial contact was going to a bunch of welcoeents with fellow Filipinos.
So I would go to those, and they were really, | migey were really welcoming.
| remember going to my very first general meetiog[FASO], and the whole
idea of being around, being in a room with othdipkios was so daunting. |
didn’t know how to act around them. You know whatdan. | didn't feel
comfortable; like | feel like they interacted wiglach other in a certain way that |
just couldn’t pick up on. You know, and insteachb&nating me, | think it just
made me curious. You know, there was this side y#fetfi that was so, that
seemed so like evident like obviously, I'm Filipiraut it, | was so out of touch.
So you know, it was more so out of curiosity and ttunger that just, this sort of
side of myself that had been, | had been deprivéktiois whole time that | was
now trying to really sink my teeth into. (Christah

Marc’s first exposure to a strong Asian Americamaaunity was also at college
through the FASO, and other Filipino American sgace

My first exposure to the [AAPI] community was thghu[FASO] my freshman
year. Then | went to this thing called on FilipiAmericans coming together in
November of 2003 where it was like a whole buncFkibpino groups from
campuses throughout the Midwest, and we wouldgagb workshops, and then
we’d go and drink together later. And that waslyealvesome. You know, just
being able to be around so many people and theditgithis camaraderie with
other Filipinos. And granted, | was very appreheasibout going at first cause
I'm like oh my god, there’s so many Filipinos. Whiae hell is up with this? But
then it was just so comfortable, and it was so nfuahlt was like, you know,
hanging out with a whole bunch of brothers, sisteryou know, cousins and
stuff. And it was just like, this is awesome. (Marc

Having grown up in predominantly Black communitie®etroit, attending MU
was the first opportunity Daniel had to live in aselvelop relationships with Asian
Americans. He did so with great intention, and &sod a space to express his political
consciousness, particularly around affirmativeactiAlthough he found a home with
fellow Asian American activists, Daniel brought pievious life experiences to build
coalitions with Black and Latino students to stagatests against a proposed state bill to
end affirmative action in Michigan.

| mean, | was like, | saw so many Asian peopleemeven though freshman

year | hung out with a majority people from Detydnvanted to, you know, really
in a sense | guess | mean | started to have a cowmith all Asian people. You
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know, like [build a] connection. Also like it's dédrent. It's like you kind of get
into the community here. (Daniel)

While Rosa, Christopher, Mary, Leslie and otheokénl for organizations and
other identity-oriented spaces to build communitgl aupport networks, not all students
were so intentional though many still found themeslsurrounded by Asian Americans.
Indeed, Dedric seemed surprised to find himselfiiour Asian American roommates.

Well just, | don’t think my roommates and | eveamhed this out, but | live with

four Asian guys. Like one Filipino, two Chinese. Wever really planned it out

that way. Maybe, there’s some kind of, you knoviglsninal unconscious thing
that draws us together. (Dedric)

Beth and Tamara were less connected with the AA8DAsIian American
students broadly, although they did have a clossar& of Asian American friends.
Tamara talked extensively about her work with tli@3Cand her commitment to social
justice. Although they talked about race and radgisthe COO, she did not make direct
connections between her work in the community asrdolvn identities. However, all of
Tamara’s roommates were AAPI students. They had geed friends during their four
years at MU, and while they had not sought eachrdibcause they were Asian
American, she admitted that she did feel more caoaiite with them because they
shared similar experiences and perspectives as Asreerican women.

| do identify with like other Asian Americans sotimat way | know that there is

some kind of culture or some kind of connectionalVé’s not necessarily

something that you can describe. It's just, likkoh’'t connect with all Asian

Americans. Of course. But | do connect with Asiamekicans of, you know,

different backgrounds so while | feel like theresane kind of, there is something

that brings people to me that are Asian Americ@hsmara)

Similarly, Beth did not specifically seek an Asi@merican community. However, many

of her closest friendships were with Asian Ameristudents. She felt she shared more
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values with them, and thus was more relaxed bedaesenad similar perspectives or
habits.

| can’t pinpoint how, but | feel like if I'm travedg or if 'm making plans, it just

like will flow better with other Asian friends vars like [non-Asian] friends.

Maybe it’s like you can let down the guard a littié more, and you don’t have to

worry about, you know, you don’t have to explaireihing. They know what

you’re talking about or bringing them home to tlaegnts is easier. (Beth)

Eddie also surrounded himself with Asian Americaerng, although he had a
different perspective than other participants. Edsiemed to have the most challenges
navigating a diverse environment and found safetgragst other Asian Americans,
specifically Chinese Americans. While he did hawease of comfort with other Asian
Americans, he also struggled to develop relatigrshiithin this community because
some of his views were perceived as rigid and prejal. He was particularly upset with
what he saw as a prevalence for Asian American waimelate non-AAPI men.

For students, it was not simply a matter of seffregation but of community,
comfort, and a collective sense of self. Havingrids and peers with whom they shared
experiences, perspectives, values, and orientattiovesrd family was incredibly
important and helped them to navigate collegejqadarly at predominantly White
institutions. Interestingly, this shared sensealehtity was often unspoken or implicit.
While students did discuss their parental relatiquss cultural traditions, and other
experiences with each other, they also talked a#gsumptions they made about what
would already be understood.

Interestingly, many students at both MU and CUeddlkbout feeling

marginalized at their respective institutions, dies@GU having a large and diverse AAPI

student population and MU’s explicit commitmentgiteersity and affirmative action.
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With only a few exceptions, students looked for éomhd support with AAPI peers, and
in AAPI student organizations and AAPI Studies sagrto navigate their college
campuses. These spaces became critical for stueordy explore their identities and
histories, and to develop strategies and suppontarks to counter both the micro and
institutional forms of racism they experienced.

Although CU had a large AAPI student body, Filigm&merican students still
felt marginalized and isolated. Students who camme fstrong Filipino American
communities and those who did not both sought lagises and student organizations that
were entered around AAPI identities, as well asnidships with other AAPI and
particularly Filipina/o American peers. Because ynafithe Filipina/o American
students had an awareness of hierarchies withinl&Afmunities and in Asia, | believe
they sought spaces where they felt greater agemtgm@powerment in their Filipina/o
American identities. For example, Christopher ardlie both chose minors in Southeast
Asian Studies (rather than AAPI Studies) becausg wanted to focus on the Philippines
and Filipino (American) experiences specificallyaty, Henry, and Rosa all had majors
or minors in AAPI Studies, and all students wergvaovith FASO. Being from
California, most had heard of FASO from friendgamily prior to attending CU and
looked for them at the student organization faidded, many students chose CU because
they wanted a strong AAPI and Filipino Americandgtmt community to join. What was
most interesting is that while students expressagndiarity and comfort with other
AAPI and Filipina/o American students, they alsk fieat their own experiences and
perspectives were unique to their peers. This adidtion between a sense of common

understanding and unique individuality did not se@erhother the students.
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There was only a small Filipino American studennowunity at MU, and
although they did not seem to be activist orientieely were interested in exploring
cultural practices and traditions. Although the FA& MU was not as large or organized
as at CU, they did develop a strong sense of cormyndrhere was also a small though
strong Filipino and Filipino American communityantown near MU, including a vibrant
community organization with which many of the stoi$eparents were involved. Also,
many of their parents hosted Filipino graduate estislin their homes and so students
were familiar with MU even prior to their matrictilan there. My impression was that
while students had been introduced to Filipinowgtthrough their parents, they went to
college eager for the opportunity to explore tloswn identities. While the AAPI student
population was small compared to CU, there wereesmdgian American students there
than where most students had grown up. Having @teoverwhelmingly White high
schools, MU had a vibrant, diverse Asian Americammunity where they could not

only develop their own identities, but also be & p&a collective.

Both-And: Simultaneous Identities

As discussed, students understood Asian AmericaAA®I) as a political
coalition inclusive of many ethnicities and hisesi Experiences with racism and
struggle were part of their socio-political and eweiltural realities; and being Asian
American was to be part of a collective understag@nd community space that offered
comfort, support, and growth. These represent surttee meanings that students gave to
their Asian American identities, and in doing $®\t constructed new ways of
understanding, knowing, and being Asian Americdrs vas not merely a historical

categorization of immigrants nor simple shorthawrdaf group of people from a global
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region. Students also refused to be limited toasrowly defined by heritage, customs,
and specific histories. Rather, they demanded sjpacenstruct their unique identities as
Asian Americans, distinct from — though simultanetw— their identities as Chinese
American and Filipina/o American. Claiming theseltiple identities gave students the
freedom to define and make meaning of their owntitles and experiences. Without
disregarding their cultural heritage and familytbwges, students were able to develop an
independent and dynamic identity that honored thetestriesind recognized their
current social contexts and subjective realitidsesE were not exclusive identities that
decided who was or was not Asian American. Instde, reflected students’ individual
perspectives and experiences while connecting thesach other and with a broader
socio-political history. In doing so, they weretlve constant process of constructing
identities that were not Asian (Chinese/Filipimmd American, but rather holistically and
uniquely Asian American.

In all of these narratives, students located théraseand their homes in the U.S.
While many did explore their roots in China, Taiwand the Philippines, they
recognized the ways that their experiences, idestiaind perspectives were uniquely
American. Even Carmen, who immigrated to the Ut38afound her ideas and outlooks
different than her childhood friends in Shanghag ahe expressed feeling greater
comfort in the U.S. and with her American peerghdligh she first felt pressure to adopt
what she perceived to be “American” ways (e.g.sslrgocabulary, values, etc.), she
found both space and power to be herself in coastigiand claiming an Asian
American identity.

| don’t think I'm completely Chinese American, ddeel like I'm more close to
that end. I'm, kind of, like, in the middle. [...]r kind of moving toward Asian
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American. I'm not completely just because thera lgtle part that is missing.
(Carmen)

Carmen seemed unsurprised as she began to owmeas€merican identity as she
found more distance and differences from her fseindShanghai. While other students
were looking to their roots in Asian to understameir identity, Carmen was finding new
freedoms and choices in her immediate contextrdstmgly, Carmen’s Chinese
American identity was grounded in her perspectaresd desire for a sense of belonging.
Her identity was in process, and unlike some ofatieer students, a very conscious
process of integrating her changing views and pitesentexts while trying to leave
behind the ideas that no longer seemed to fit éhways of being. Carmen did not
distinguish between being Chinese American andrA&maerican, using them
interchangeably. She did acknowledge that findimgmon experiences with other Asian
Americans was a new experience for her, one ththbhly begun at CU.

For Ruby, being Filipino American as a very pers@xgerience, one that was
difficult to describe. Ruby had a difficult famitlynamic, and it was her mother’s
extended family and Filipino American church in €&go that helped them through.

When | say Filipino American, it's grounded morethis very personal identity.

So when | think Filipino American, you know, I'mitiking of my family, and

I’'m thinking of like all these experiences. Likésitied very closely to what sort

of kept my family together growing up. You knowysa if it wasn't for the

Filipino community, | don’t think my, | don’t thinkhings would have turned out

as well as they did. So yeah Filipino American camity is just like this

personal cultural, it's like a glue to me. It'sju®ry personal. | don’t know if |

could put words to it. (Ruby)

Ruby also identified as Asian American, and theeatities were neither interchangeable

nor separate. For Ruby, being Filipino American pad of her personal and family

history, while her Asian American identity includkedr in a larger collective. Ruby
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described how she understood being Asian Amerimaah its meaning has changed for
her, especially during college.
| think when | was younger and | didn’t fully und&and it was very easy for me
to say that’s Asian. That's American. That’s Asidhat's American. But | think
ever since | started college, | don’t think abdw#ttvery much. [...] The focus has
shifted to what does it mean for me to be Asian Aca&. And so instead of like
separating things into these two categories lik®and American, I'm sort of
bringing together, what makes me Asian Americdael like I'm getting a pretty
good hold of, I'm very comfortable with who | am @s Asian American. (Ruby)
Although Ruby’s Filipino heritage and community wetery important to her, she talked
about being Asian American when | asked about &@al, ethnic, and cultural identities.
Like my ethnic background, where | come from cudtly; and it's Asian
American, the second generation. [...] | feel like in a way like me creating
some sort of image | had. Like not me creatingdaut of like evolving from the
image | had when | was younger. | sort of am theg@y when | think of Asian
American, it’s like, oh that’'s me. (Ruby)
Holding these identities simultaneously, and hamgpher Filipino heritage, did not create
any conflict for her as identity development scholaave theorized and found in the
past. Ruby was able to create space for her Asmaarisan identity and develop her own
values and beliefs while remaining grounded inFilpino (and Filipino American)
roots.
Jerry and Marc also held Filipino American andaksAmerican identities
simultaneously, although they understood Filipimagkican as a smaller group within
Asian America. It was more than just a coalitioowkver. Asian American was a

broader identity that is inclusive of many natigreghnic, and cultural groups. As Jerry

said, “Yes [l do identify as Asian American]. | gsat’s just like a bigger category.”
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And in the same way that Asian Americans camethagdor political power and
had an identity imposed upon them, Marc found a Asi&n American identity emerge
that is uniquely American.

| feel that the Asian American identity has forntetause it's almost like we've

had to because, just being such a small minoritlfizvAmerican culture as it is

already. We’'re all kind of lumped together evenujio when you get, when you
go to Asia and there’s so much difference betwbhemt like Thailand and the

Philippines. (Marc)

While there is great diversity in ethnic and cudugroups, Marc described a singular
Asian American identity forming in the U.S., indegdent from individual roots in Asia.

Although Nicole also understood the use of “Asian&kican” as a broad
category, the diversity of experiences of Asian Aimens made it difficult for her to
recognize it as a common identity that she shaiddathers. She identified strongly as
Filipina American, expressing it as her racialngthand cultural identity, although she
did also use “Asian American” as an identity.

| guess it seems a bit abstract because whileAsiarh Americans] do share

similar experiences, there’s just, | guess it'sdkirfi like the googleearth map,

where at first you look at it, and it’s just a sbéhade of green, and then you
zoom, and there’s a lot of differences, and ike lihat. (Nicole)

Sherry, Tanya, and Eddie noted that most of the,ttitey identified themselves
as Chinese American when asked, but it also depleoevho asked; although they each
had different understandings of being Chinese AcaeriMolly noted that it was often an
unconscious choice or reflex in identifying as Askmerican and/or Chinese American.
For her, group dynamics or the specificity of thuestion impacted her answer.

Yeah, yeah, it just rolls off the tongue easiel gt say Asian American. But it's

not like | consciously like think, like | don’t wathem to know I’'m Chinese or

anything. If 'm writing something down like oh eticity, | write Chinese

American. If we’re in a group, and I'll say likelitn conscious I'll just say like
oh, I'm Asian American. Like | won’t say like I'mi@nese American because it's
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kind of exclusive. But | don’t consciously thinkald it. It just comes out.
(Molly)

Like Jerry and Marc, who understood their Filip@merican identities to be
more specific and Asian American to be broaderyighdentified as Asian American
and Chinese American, understanding one as hel identity and the latter as her
ethnic identity. Although she claimed both ideesti she did not use them
interchangeably. Sherry identified as Chinese Acagrior Asian American depending on
context and what information she felt was mostuai.

Racially Asian American, ethnically Chinese. [..Hink it's always been Chinese

American, but however if I'm, because if I'm inkdi, a position where there, like,

a bunch, there are only Asian American groups, tliesay I'm Asian American.

And my, but to, to most people, to most people ore specific, I'm, like, I'm

Chinese American. (Sherry)

In contrast, both Tanya and Eddie identified a;€e American but emphasized
their Chinese heritage. They were both born inf@alia and grew up in strong Asian
American communities. For them, being Chinese Acagrinamed the context in which
they lived, but being Chinese was at the core @f kdentity. For Tanya, being Chinese
was a separate “world” from being American, andfsftestrongly about learning about
her heritage and participating in cultural practice

Generally 1 do just say I'm Chinese, but | guekgpu want it more accurate then

I'd say Chinese American. | think it just gives mere opportunities per say,

because | can, I, kind of [have] two worlds thhale the keys to, you know?

Um, yeah, | just feel as close as, not close, tat, lthave that mindset, too, |

guess, like, I've been raised to see both cultanesworlds, cause some people if

you learn it one way you still don’t quite understacertain things of it. [...] |
don’t know about Chinese American, but | know be@itgnese is really

important to me. Keeping that alive, because Veiy easy to just become

Americanized in lots of ways. | mean, retainingnd keeping some of the

traditions and cultures alive is important to meaint to say that | actively try to
maintain it. (Tanya)
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Eddie’s Chinese identity was also very importartita, so much so that he was
nervous at the prospect of having to move away fn@strong Chinese community as
he hoped to attend law school on the East Coadietdso expressed strong opinions
about interracial dating and was frustrated witlate perceived to be Asian American
women’s preference for dating White men. He talbdut biracial children as diluting
their cultural identities and was critical of AsiAmericans who did not identify strongly
with their cultural roots. Eddie stated simply, gé&tally, I'm] Chinese. [Ethnically,] Uh,
it's Chinese, yeah.” (Eddie)

Some participants held both Asian American and &wemMmerican identities,
understanding the latter as a more specific dascrgs the former. However, they went
deeper in describing their heritage, finding ev€hihese American” too broad for their
respective family histories. Tamara identified asafh American, Chinese American, and
more specifically Taiwanese American. She undedstbat being Chinese is part of her
ethnic heritage, but because her parents are flamah, and given the history of
Taiwan'’s relationship with China, it was importamfTamara to identify specifically as
Taiwanese American. Tamara was also explicit abeurtg Taiwanese American as a
holistic identity; that is, “Taiwanese” reflectedrifamily history and “American”
described her own experiences. She did not talktahese as two separate worlds
coming together, as acculturation theories havegestgd, but rather as a way to
understand and express herself and perspectives.

| guess like | identify with both communities [Asi&merican and Taiwanese

American] so it's not like I'm not, yeah it's naké an either or. Like | do define

myself as Asian American, but I'm usually a litthere, specifically | consider

myself Taiwanese American. | think it comes a fot my parents ‘cause they're

really strong in being Taiwanese. And then buti'teonsider myself just
Taiwanese because | was born and raised in thend $fael like the way | guess



133

| was brought up, like the schooling and stuff likat, it's very different here in

the US so it's like | have to consider myself aseékiman also. And | don't really

consider myself as only Taiwanese or only Ameriganlike Taiwanese

American. (Tamara)

Like Tamara, it was important to Sam to honor kimify’s roots. Sam identified
strongly not only as Chinese American, but Canteaserican as his family is from the
southern province of Guang Zhou (or Guang Donghn $anted to recognize that his
Chinese ethnic identity was not part of the domimamthern, Mandarin culture in China.
This perspective is similar to Leslie’s, who chtsédentify as specifically as llokano
and not just as Filipina (or Pinay) American.

Even to say I'm Chinese American isn’t being spe@hough oftentimes cause |

don’t speak Mandarin, well | kind of speak Mandarause I'm learning

Mandarin. But like |1 don’t eat the foods they eptin the north, you know. And

like | don’t watch, you know it's a very differeatilture, but at the same time I'm

not even completely Cantonese. You know what | ridake again this idea of

born and raised in the States. | can’t be complé@aintonese. So when asked
about culture, if the most salient identity is tlientity of being Chinese,

Cantonese American, then | would say that's probatust, a lot of my culture

comes from. But it definitely isn’t excluded justthat. (Sam)

Sam also identified strongly as Asian/Pacific IslanAmerican “with a slash
between the A and the P, that’s really importami£duse he felt part of the pan-AAPI
coalition and also to recognize the diversity withisian America. He also held a
Chinese American identity. Like Tanya and Eddi€at he looked to his family’s roots
in China (language, cultural practices, etc.) tdarstand his heritage while
understanding that his identity was greatly infodnbg being born and living in the U.S.
This was not a conflict for him, but a blendingcodtures. He created a space for himself

between “two worlds” as he found he did not seeekjgeriences reflected in mainstream

American or Chinese cultures.
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[Ethnically, | identify as] Chinese American. It ares I'm caught between two
worlds. It means that I'm not really Chinese and [!m an American, but I'm
different from mainstream white America because Ctiinese, and that's where
my roots or whatever you want to call them lie. Butoesn’t mean, but on the
flipside, I'm not completely Chinese right causeelbeen born and raised in the
United States. My Cantonese is okay. Even my |fga&eciation for us
understanding of culture is like mediocre at bestse | wasn't born and raised
there. It means kind of like this maybe a close+mitquite message. So for
white Americans I'm close but not quite an Americaise I'm not white and
those are things that go along with white. For €ke) I'm not, I'm close but not
quite Chinese you know. (Sam)

While he talked about being Chinese and being Acaaras two worlds, he also
described them as “two identities fused into ona @hinese American. So they are, they
can be very distinct, but | think they are kindposhed together, forced together like in
second generation folks. | think being Chinese Acagris one way to be an American.”
(Sam)
Beth shared Sam’s multilayered approach to undeistg her identity,
describing herself as “Asian” in terms of her rhaiantity; ethnically as Chinese, and
culturally as Chinese American. Beth was born im&lMpout immigrated to the U.S. when
she was two and a half.
[Racially], I guess | would say Asian. Ethnicallyyould say Chinese.
[Culturally], | say Chinese. Chinese American. egs cause | kind of feel like
emerging of two different worlds in my life. You é&w, I'm ethically Chinese, but
my upbringing has been Chinese in America so llfeelin my life, [I'm]
Chinese American. | think | see ethnicity as sbd beritage thing that might be
passed down through like your blood relations. Asde race as sort of a social
construction of lot of race issues, but kind otlibne person could be Asian, but
they don’t identify with the Chinese heritage seythvould just be Asian. (Beth)
Beth had a strong understanding of race as a scmakruction, and that “Asian” as a
racial identity didn’t exist in the same way in ettplaces as it did in the U.S. She also

talked about the many “types” of Asian Americaripartiers, artists, musicians” as well

as the more “bookish” types she had grown up witthe Midwest (Beth). She had also
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talked about racial identities and dynamics throbghcommunity engagement and
social justice co-curricular work. This informedr lleinking of race a construction,
ethnicity as heritage, and culture as common clieexperiences that was inclusive of
social context.

Like Beth and Sam, Angela had an understandirigwafracial politics and
constructions of “American” identities impacted h&ngela immigrated from Taiwan at
14, and had a very strong identity as Chinese AganriShe lived with her father first in
upstate New York and later in Georgia as he chaja®ed Her mother was still in
Taiwan. Angela talked about her childhood and fegpressured to assimilate to White
American norms, from her peers and her father.idsudsed, it was while a student at
MU that she discovered more of her own (and mofitigad) voice as Chinese
American® Unlike Carmen, however, it seemed that Angela agmi Chinese American
identity developed more organically from her expeces rather than as a strategic choice
to belong to a community.

[Racially, I identify as] Chinese American [now]sllpeing Chinese in America.

It's just, like Chinese American is part of beinghArican. Because this is really

how | am, and | feel comfortable, and | don’t thenkyone should have to

prescribe to certain image to be American. And imaige is usually you know
rich, White Americans. (Angela)
Angela also identified as Asian American, underditagy “Asian” as a construction of
race. She also felt part of a collective experigheg¢ Asian Americans share.
Well, Chinese is part of this Asian race, constarcof race. Asian race, so that's

the primary reason that I'm Asian American too heseaof that connection. And |
do share a lot of things in common with other Asfanericans. (Angela)

8 In the process of member checking, Angela reftetiiat she had actually found liberation in
claiming a Chinese American identity as she hagegpced emotional abuse and pressure from
her father while growing up. Naming him as Chinasd herself as Chinese American gave her
space to develop her own values and sense ofigslfict from though in relation to her family.
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Daniel also held both identities as Asian Ameriaad Chinese American. While
he recognized the diversity of ethnicities andwal$é within Asian America, however, he
felt their similarities were more important. He enstood the conflicts between Asian
countries, but wanted a more unified community agsbsian Americans.

| would identify myself as a Chinese American. Niowok at myself as an Asian

American more just because that'’s like a, you krasvan Asian, you know, |

mean there’s not too different. | mean you lookhat Chinese culture like

Korean, the Japanese culture like or even likeother cultures, we're in the

sense our traditional culture is so similar inas&e So it’s just like, for me it's

just bad to really have that separation becauge thias all these wars, in Asia,
and it was kind of like, you know, people fightiagainst each other. (Daniel)

Holding on to simultaneous identities without pleging one over the other was
challenging for some participants, particularlyigtita/o American students at CU. While
many of them understood the ways that they idetivith other Asian Americans, they
could not always reconcile the distinctive expecesnof Filipinos and Filipina/o
Americans in terms of colonization, immigrationtagand patterns, class inequities, and
ethnic hierarchies. | found it interesting that l@lstudents claimed power to construct
their own identities and cultural experiences, tdielynot always feel a part of that larger
collective they created. They understood it, buteweot in it. This complicated
negotiation between their constructed realitieslavsd experiences added another
dimension to understanding Asian American iderditie

Mary commented that “somewhere in there | wantttmf like, that | do have an
Asian American identity, as well, but I think aetforefront of my identity is me being
Filipino American.” Like Mary, Henry felt that “raally, I'm Asian American,” but

talked mostly about his Filipino American identity.particular, he talked about his

relationship with his Chinese American girlfrienadehow they plan to raise their
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children with both cultural identities. He alsodwohe about his awareness of the
hierarchy of Filipinos as lower class citizensam® Asian countries because Filipinos
are hired frequently as domestic workers or nan##sough this was a more common
practice in Asia than in the U.S., Henry translateche of this “less than” status to his
experiences here. However, as discussed earliaryHi@d a more strategic (and
complex) approach to understanding and expresssoidéntities. While he identified
with a pan-Asian American identity and resenting é¢fthnic hierarchies within Asian and
Asian American communities, he talked about idgmtd himself as Filipino and
“underrepresented” when it might give him an adaget for example in his medical
school applications. He was also happy to be iledtas Asian American. While he did
not use Asian American and being Filipino Ameriaaterchangeably, he held both
identities?

Other Filipina/o American students at CU were a@s@re of a hierarchy within
Asian American (and Asia) which generally placelipiia/os and Filipina/o Americans,
and Southeast Asian (Americans) more generalifheabottom. Students often felt
marginalized or excluded from Asian America becafdhis prejudice; indeed, Leslie
and Rosa identified themselves as “brown” whilecdesg Asian Americans as
“yellow.” Leslie had a strong Filipina American itgy, and more specifically as
llokano, where her family is from, as well as Pidayerican in recognition of the
dominance of Tagalog in the Philippines and “Filggi as an imposed colonial identity
itself. Although she did understand the importaoiceoalition, she felt the experiences

of Filipino Americans were distinct from other ettigroups because of the colonization

’ In the member checking process, Henry noted tligiths an accurate portrayal of how he felt
at the time, but added that as time passed, hgrieilAmerican identity had become a more
prominent part of his identity and consciousness.
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of the Philippines, as well as differential immigoa patterns, racial, ethnic, and class
hierarchies.

[Asian American] is more, like an overarching, liabrella term, but for me, |

know it doesn’t apply to me. [W]hen | was growing, like, | was, like, I'm not

Asian, I'm Pacific Islander. Like, for me, it's kg cause like, for me, | felt like,

Asian American had this own identity. And for melidin’'t feel like | really was a

part of it. (Leslie)

For Rosa, a senior Asian American Studies majorEahetation minor,
recognizing the colonial history of the Philippinas well as the internal oppression of
Filipinos and Filipino American within Asian Amedgcwere very important. Although
she understood the construction of Asian Americaaraidentity, she struggled to
reconcile the unique experiences of Filipino Amanis within such a generalized group.

For me, to kind of put Filipinos under there wolddd of disregard what has

happened in the past. And so that's why | alway®ealte on Filipinos first,

rather than the entire Asian American communitysedike working with other

[AAPI's] in this, that coalition [...] the understaimg) of like privilege and

oppression is totally different. Like for me, like, this whole thing especially of

oppression that has stemmed from colonization oplee and that kind of thing
whereas other people within the Asian Americangatghave not necessary
experienced that. [...] | do categorize Filipinos enfsian American when | see

Asian American Pacific Islander, but [...] | guessite anyways, [East Asians]

fit more of the mold of an Asian American. (Rosa)
Like Rosa, Christopher did not identify as Asian é&iman, but did understand being part
of a broader coalition. As noted, Christopher &eltery strong connection to the
Philippines, and talked about feeling distant frewen other Filipino Americans. He did
not understand why more Filipino Americans did Imate as strong an identification
with the Philippines.

All the Filipina/o American students at CU wereywaware that their experiences

were distinctly and uniquely American. As discuseadier, Rosa described this as

“translating” her Filipino heritage through an “Anan lens.” While they sought ways
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to honor their families’ histories and culturaldii#ons, most of their struggles were
centered on demanding and creating space fordRpariences to be included in the
American discourse. Their identities were equaifpimed by racial politics in the U.S.
and their Filipino heritage. While many did resduatiteir family’s stories and legacies,
they were also well aware that their experienceg wastly different from their extended
family in the Philippines, and from their immigrgwdrents. The U.S. social context in
which they grew up had a large influence on howy gev themselves. They were also
very aware of the tensions that U.S. colonizati@ated for Filipinos and Filipino
Americans, particularly with regard to the romaiz@étion of the U.S. by those in the
Philippines. Christopher, Rosa, and Leslie felpogsibility in painting a more realistic
portrait of the U.S., especially to helping thenutwlerstand the racist ideology that
allowed for colonization. While Christopher and liesvere interested in carrying their
family histories, Rosa, Mary, and Henry were maraaus about how to claim space for
themselves in the U.S. and to challenge the ratheyfaced here.

| found it interesting that students at MU were enlkely to hold both Asian
American and Chinese/Filipino American identitiea@dtaneously. This may be related
to California having one of the largest and moseie Asian American communities in
the U.S., particularly in southern California whé#¥ is located, such that ethnic
identities and differences were more widely recegdi In general, students from
California had more ethnically centered experiewgesre communities were also larger
and were also more politically active on campusewghs in Michigan, pan-AAPI
communities were more common because there wer fawd smaller, ethnic groups.

In the 2000 census, California’s population incldid2.3% Asian residents, whereas
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Michigan had 2.1% Asian residents. The Californig where CU is located has the
second highest Asian population in the U.S. (10,9%%) the Michigan city where MU is
located ranked tenth (1.3%) (U.S. Census Burea)20

The Filipina/o American students at MU were mokelly to identify as both
Asian American and Filipina/o American. Many greg/with a strong, though small,
Filipino and Filipino American community near MUytithey identified those
relationships as belonging more to their parentsveith Filipino graduate students.
Some did attend “Filipino camp,” which they ider@d as a positive experience, though
it did not seem to have a strong influence on tigeintities. In a few cases, it was only
when they went to college that students became mwodved with the Filipino
Community Organization in the area. They also seetmde less connected to the
Philippines and less aware of the politics anditerssbetween Asian American ethnic
groups. The smaller number of Filipina/o Americ&udents on campus may have also
facilitated a stronger identification with otheri&s Americans.

Chinese American students were more likely thaipiRl/o American students to
identity as Asian American or with a pan-AAPI commity. The Filipina/o American
students were actively engaged on campus and gisessed political consciousness
around racism in the U.S., and also prejudicesimifisian American communities and
between Asian countries. Rosa, Christopher, Leldieary, and Ruby all talked about the
hiring of Filipino domestic workers in Asian coules, as well as the disparate socio-
economic statuses of Filipina/o Americans as cospr Northeast Asian American
communities. The Chinese American students dicerptess similar awareness of ethnic

and class hierarchies, nor of the privilege than€e Americans may experience in the
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U.S. because of their long history, nor of theadigiht ways that Northeast Asian
Americans are seen in comparison to their Southfesah American peers. The
dominance of Northeast Asian Americans in AASO sindilar pan-Asian student groups
could also contribute to Filipina/o American stutdefeeling less welcomed, or less heard
in those spaces. Few Filipina/o American studen@ Awere active in AASO, choosing
instead to concentrate their energies in FASO. lgnation patterns and statuses, as well
as the distinctive relationships between the Unfl.@hina and the U.S. and the
Philippines may also have impacted students’ petsss.
Discussion

The four themes discussed in this chapter — Asiaerican as a political
coalition, as shared experiences with racism aadlrzation, as an unspoken bond of
comfort and community, and as simultaneous idestiti show the complex ways that
students constructed their identities, as individuna collective experiences. While they
understood the similarities and common experietitgg had with other Asian
Americans, they also recognized their uniquelyvrdilial perspectives and histories.
Unlike the stage-centered models which treat Asiarerican as a fixed identity based
on heritage, to which individuals might feel mordess affinity or comfort, | found that
students constructed multiple meanings of Asian Acaa identity. It could include
having ancestors from Asian countries and havirgexhfoods, traditions, and language;
however, these were only some of the aspects dadbkntified as part of being Asian
American. What seemed more prevalent were shangeriexces and common

understandings, particularly around racism andipalistruggle. For some, being in an
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Asian American community offered a sense of comfastvever implicit, unspoken, or
unintentional. There was a collective identity @edse of understanding.

While shared experiences and history were a sagmfipart of how students
identified as and with Asian American, their indival perspectives and family narratives
also informed how they constructed and defined Wgimerican identities. AlImost all
students understand the socially constructed nafuiacial identity, yet, as in
Christopher’s case, they did not necessarily irelindmselves in their own
constructions. There was a sense that Asian Anrerasan identity, was both something
that they created yet also rested outside thengseiThe political history of Asian
America, as recounted by racial formation framewpmcludes dominant narratives and
norms that may exclude some Asian American ethmiccaltural groups; the
marginalization of some communities within Asian émean is also part of the racist
discourse which selects which experiences to pgel The model minority stereotype,
which supports the myth of American meritocracysasstrong that it hides (or denies)
U.S. colonization projects in the Philippines ane tesulting migration of workers.
Political and economic hierarchies between Asiambwes also affect the experiences of
Filipina/o Americans.

Within these racial, ethnic, and cultural politibewever, Chinese American and
Filipina/o American students found and created spaconstruct their own identities
and give voice and meaning to their experiencesnaaricans of Asian descent. The
complicated and multilayered dialogue between faetanic, and cultural identities —
and the various ways they are taken up, ignorededwdefined, and changed — in

sometimes simultaneous moments and processestpoirg sophisticated imaginations
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of today’s students as they make sense of an énarging world and claim agency to
define who they are and how they choose to beewtbrid. Whereas the MEIM, racial
identity schema, and acculturation models consdieeial identity as ancestry (which
could be included as a statistical variable) armtigpation (based on a set of values and
activities identified by the researchers), studeotsstructed and lived their identities as
changing and evolving ways of being, and as meamisdth resistance and liberation.

Racial formation asks questions about how studmmetseen and treated by
others. Students spoke to their many experiencescem, discrimination,
misunderstanding, and prejudice. While much of tbsearch focused on stereotypes and
their impact on students’ experiences, | was ssegrto find that the participants did not
speak at great length about the role of stereotypteeir lives. | did ask about
experiences with racism, model minority myth, aeldtionships outside of their families.
While some noted parental expectation for profesdiand economic success, and a few
talked about resisting stereotypes, the majoritstoflents did not seem give much space
for stereotypes in how they saw themselves, théaractions with peers, nor their future
plans. They were aware of others’ assumptions el minority stereotype, as well
as the resonance of hip hop in Filipina/o Americammunities in California — but were
confident in forging their own path and not allogithese stereotypes to limit their
choices, relationships, and lives.

Racism and prejudice did center heavily in studedéstities, both as a barrier to
embracing their identities and also as an expegidmat forged unspoken bonds between
Asian Americans. A few students did talk about Hming teased or treated differently

affected them as children; some sought ways ia better with their non-AAPI peers
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and others considered those experiences as catilydeveloping a political
consciousness about race and racism, a centraltadpeany students’ identities.
Struggle was an undercurrent of all of the themssudsed — it brought students together
and also empowered them to action. For many stadtrg need or desire to fight against
racism and prejudice, and for social justice irbitsadest sense, was part of their Asian
American identities.

Having Asian American communities, whether largemall, was also significant
for students. Even for those students who did ngbgsefully seek identity-centered
organizations, AAPI Studies courses, or Asian Aoarinetworks, all the participants
found strong friendships and much needed comfdft ather Asian Americans. These
were importance spaces to explore and experimehtdifferent identities, and also
provided support and care. Students also talkedtdlmaling a sense of belonging and
purpose, whether around shared interests and tigsndr civic engagement. | heard
stories of perseverance and resilience, both airfonthese relationships and in being in
community with Asian American peers.

By using in-depth interviews and centering stuglegtperiences and
perspectives, we can better understand how Asiaarisan identities are constructed,
formed, and reimagined. As intersectionality sug¢gpkthe importance of the interplay
between individuals and systems, this study higitdighe dynamic and constructed
nature of Asian American and racial identities.Heathan seeing Asian America as a
community to join, these students took ownershithefways the Asian American
identity had been previously perceived and defineatder to make sense of racial

identity in their lived realities and to betterlest their experiences. As discussed, not all
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students who might be identified as Asian Americhose to take on such an identity.
This did not exclude them from participating in &siAmerican communities, nor did it
erase their contributions to Asian American idégdit It does demonstrate the
multifaceted and changing meanings of being AsiareAcan and the need for even
further complicate understandings of race, ethpieihd culture.

This study sheds light on the multiple constructioh Asian American identities
and communities, challenging the homogenizing diss® of racial identity politics, as
well as the conceptualization of identity as a pidf linear stage models. All
participants had a strong sense of self, citinglfapractices, peer groups, co-curricular
activities, and academic coursework as influemtiaxploring their identities. At the
same time, social interactions and experiencesnadism challenged how they saw
themselves. Their sense of belonging in and ideatibn with a pan-ethnic AAPI
changed, often depending on how they were posidiaméocal, regional, and
international contexts.

Their dynamic and multilayered constructions ofaglssAmerican identity/ies and
community/ies created space for the myriad wayseoig Asian American. Their
narratives demonstrated the ways that identitiesanstantly in flux and in the process
of being constructed, and how their identitiesiaternally formed through personal
experiences while impacted by social relationships politics. It is a constant process of
negotiation, choice, and comfort while still holgion to some core sense of self.
Students’ self-conceptions were constantly changinffen depending on immediate
context, assumptions, comfort level, relationshgrg] interactions -- even when they had

a strong sense of their identities. What it meemitectively and individually, to be Asian
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American (or Chinese American and Filipina/o Amangwas a dynamic process of

constant re/negotiation and re/definition.
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Chapter Six

College (Orient)ation

As studies on racial identity models have indicatat® adolescence (traditional
college age 18-24) is a pivotal time in student&d as they grow from an overwhelming
dependence on external messaging to greater canéde making autonomous and
independent decisions regarding who they are andthey choose to be in the world.
This process does not happen in a vacuum, butrragh@ consequence and result of the
myriad opportunities, choices, relationships, atés, and classes that students
experience during college. It was not surprisinggton of the impact of academic and
co-curricular experiences on students’ identities.

Michigan University and California University boltfave explicit commitments to
a racially diverse student body, and as public emsities, both had their affirmative
action practices challenged through state balitatives. Both universities have strong
AAPI Studies departments and vibrant identity-bas@ghnizations, including pan-AAPI,
Filipina/o American, and several Chinese/ChineseeAran student organizations. As
selective public universities, they attract amhiiphigh-achieving, and self-motivated
students. As discussed previously, an overwhelmiagprity of participants had taken at
least one AAPI Studies course (only Tanya at CUBardara at MU had not taken an
AAPI Studies class); and all students were membieidentity-based organizations with

many holding leadership positions throughout thellegiate careers beginning their first
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year. In fact, many were so involved with FASO, @A%Nd AASO that as third and
fourth year students, they were concerned that #uotivities and social networks were
too exclusive to these communities. Interestinglien those students who were not
actively involved in these organizations had mo8sgyan American friends. Often, they
had not intentionally sought friends with similacral or ethnic identities, but found that
they had similar values, perspectives, experieandsnterests. It should be noted that
because of the nature of this study and how ppaits were recruited, students who
were strongly connected to Asian American studetwarks, AAPI identity-based
organizations, and AAPI Studies courses were mkegylto volunteer. However, while
many students took AAPI Studies courses and gatwed with identity based
organizations in their first year, some had nontis of doing so when they first went
to college.

In this chapter, | explore the college experienoglationships, activities, and
courses that students talked about as having aadcnom their identities. | organized this
discussion by theme: changes in perspectives dadhege; academic experiences; and
co-curricular experiences. | was interested in tioege experiences informed, changed,
or guestioned their conceptualizations of raceethdicity, as well as their identities and

perspectives.

What Happens in College...Doesn’'t Stay College

Most students talked about their identities, pecspes, and understandings
having changed during college. Christopher had sustinong identity as Filipino
American and awareness of racial politics and nad¢isat | was surprised when he said

“if you were to ask me [to] give three words to cidse my identity, Filipino probably
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wouldn’t have been one of them before college.héitgh he was born in the Philippines
and had extended family there, Christopher grewvitip few Filipino Americans in his
local community. At CU, Christopher took advantafelasses to learn Tagalog and
Filipino history; and he was very active with FASChristopher chose to minor in
Southeast Asian Studies because he was intereskealning more about his roots in the
Philippines.

Like many other students, Christopher had not hadpportunity to study
Filipino or Filipino American history, literaturégnguage, etc. prior to college. Talking
about their identities, racial politics, and raciamre also limited. In college, many
students discovered new lenses to examine thear@xes, and also new discourses to
recognize the ways race and racism had affectedlitress through their academic
courses, student organizations, and being in mesrse and multicultural communities
that encouraged exploration and self-examination.

Although Tamara grew up with a strong Taiwanese #gaa identity, she had
been frustrated by stereotypes of Asian Americ8hg. made conscious choices to
participate in activities that countered the “b@bKistereotype like athletics. This
reaction demonstrated awareness of her identityhamdothers saw her, and yet, she said
she had not really thought explicitly about hemidly before attending college.

| guess like before | came to [MU], | never redlyked about it at all. It was just

kind of something that you just like took, you kngweople are different

whatever. But | think it's really great to be abdetalk about it. Because it makes
you feel more comfortable too. It's really inteiagtto be able to talk about these
things. (Tamara)

Beth found the COO an important space for her t@ldg her commitment to

social justice. Although she had always been erjagmany co-curricular activities, it
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was not until her senior year that she began toectracial identity and her community
work. Beth had not specifically sought ways to exglher identity, but the presence of
organizations and opportunities to do so prompteith Bo get involved with the AASO
high school conference and literary magazine.
| think | was trying out the whole Asian thing. b#/like well maybe I'm
supposed to cause | am Asian and cause | nevereypesed to Asian American
issues before. Maybe this is the time to get exgppose¢hem. (Beth)
The diversity of Asian Americans at MU also expoBedh to the multiple ways of being
Asian American. Beth had also grown up with the eladinority stereotype, and shied
away from being associated with Asian Americanugs} Beth explored other interests,
and yet found herself becoming close friends wislieA Americans who had similar
interests.
When | first got to [MU], | was very scared. I'vever seen a room of Asian
Americans, like total Asians, and it was just rgadlally changed me. [...] And
then the first Asian that | met at [MU] were likeetGreek Asians. [...] It was just
really crazy. I'm like well it could be easy to lgsian friends, but | don’t want
to do that. | want to like find myself in other weay guess now my best friends
here are Asians, but it's not because we’re Asvau know so consciously or
unconsciously, but my friends and |, we all indivédly did not want to do [just
be friends with other Asian Americans] but endedapoming really cool friends
anyway through other means. (Beth)
Marc appreciated the opportunity to connect witheotAsian American students,
and also was surprised by the sense of comfortamanunity he found.
[T]he ability to meet Asian Americans here andike really develop that part of
my identity, that has been great just becausguitslike the friends | made in that
community, the friends | made outside of that comityyit’s just like it's been
amazing to me like how much of a family people htaweed into for me. Like
for support and just like fun. (Marc)
Nicole also found MU to be a supportive commuimitgexplore and deepen her

Filipina American identity. Nicole grew up in whstte described as a “very Filipino”
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home, with many international graduate student® fitee Philippines. She had a strong
foundation in Filipino culture, but struggled tadi her own place in the U.S., both with
her family and in school. She had heard aboutiRigtudent organizations at other
schools, and became involved with FASO in her fiesir. She was president of FASO in
her third year when | interviewed her.

[MU] has been so positive with really fosteringnéan... | discovered...not to

use really annoying words, but fostering diversstyrue you know and the

Filipino American community here is...| mean we’re as big as the other

people are, but it's enough that | really reallgwgrin terms of like appreciating

and learning about my culture and respecting if.sqUm, | mean, there’s

always gonna be an element of exploring and devrgdapy identity, but I'd say

I've gained a lot of myself. I've discovered a tftmy identity and formulated a

lot of it in these past four years. (Nicole)

Molly grew up in a large Asian American (and Chmésnerican) community,
and described herself as very “proud to be Chinfrsei a young age. However, because
Molly did not fit the stereotypes of Asian Americaishe questioned her identity. Greater
exposure to the diversity of Asian Americans, araterself-confidence empowered
Molly to define herself.

I’'m very extroverted and very assertive and vempetitive, [...] I'm really

hands on, and I'm very talkative. So like | fe&klipeople didn’t give me an

identity of like, when | was growing up, | was alygacalled like Whitewashed.

So | kind of like internalized that a little, andelt like | wasn’t a very Asian

person. But when | reevaluated like what it mean®é to be Chinese, and like |

learned about like Chinese culture and historyellikas, | was really really

proud to be Chinese. And I just got, it just esismlavhen | got to college.

(Molly)

Angela also developed that sense of pride of basign American, which helped
her confront the racism she experienced both orpoarand in terms of how she saw
herself. Having emigrated to the U.S. at 14, slieHzal a difficult time adjusting to her

new home. She encountered conflicting messagestiesrfamily to assimilate to
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American culture while being ostracized by her pe€reating a space and identity for
herself as Asian (Chinese) American, Angela fouadvoice as a writer and strength in

her identity.

| mean | definitely learned a lot more about, yoww, my identity or Asian
American identity in general. | learned to be prodidt really, | learned to be
proud of people | had worked with. Yeah. | no longee Asian Americans as
subservient to other races or other ethnicitieag@a)

Similarly, Ruby developed a different way of conttgghizing “Asian American,” such
that it was not only a group to which she belonge@ result of circumstance, but also an
identity she owned and constructed for herself.

| think when | was younger and | didn’t fully und&and it was very easy for me
to say that’s Asian. That's American. But | thinkee since | started college, |
don’t think about that very much. It just sort dekl like the different things that
| thought were that made them characteristics,dikert of blending together. [It
used to be] very easy for me to make these difteasgbecause |, those are what |
perceived to be, you know, what it meant to be AsWlhat it meant to be
American. But now it's, the focus has shifted toatvtioes it mean for me to be
Asian American. And so instead of like separatimgds into these two
categories like Asian and American, I'm sort ofnlging together like what makes
me Asian American. [...] | feel like I'm getting agdty good hold of, I'm very
comfortable with who | am as an Asian American. [{iQu

Sherry also felt a shift in how she thought abain@ Asian American from high school

to college.
I’'m more educated and more sophisticated in thesway thinking, as compared
to high school when culture was about dances alethr@ions. It's much more
than that now. Um, it includes a lot of the inedfied, the struggles, and also how
we’re represented in the larger picture and arotaeism, actually, how it still
exists and it's not this color blind society. (Stygr
Not only was being Asian American a recognitiornef cultural heritage, but Sherry’s
growing awareness of racism and inequality raissdoblitical consciousness as a person
of color. Her racial and ethnic identities were anly important to her personally, but

also mattered in how she was seen and treatechbysot
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Mary also talked about how she became more awaseism and its impact on
her experiences and her identity during collegeryMgmew up in one of the oldest
Filipino American communities, though her experenwith being teased and
marginalized as a child had long lasting effectee Bad been active with FASO since her
first year, eventually becoming president in henfb year.

| don’t really think racism came into my conscioess until college. [...] I'd say

a, a lot of the influence I've gained in developmg identity has come from, like,

the people I've come across here at [CU]. Like,puljtical consciousness

probably popped open. | just felt so much urgemcthe work and, and |
translated it to my academics. | translated it yosocial life, to my involvement
on campus; it was intense. [...] And this past ybard was a big focus on
working in coalition with not only Asian Americapecific groups but students of
color in general. And | think this is, maybe, aical part in my development.

This is when | finally started connecting myselfttarger struggle beyond

Filipino American. | started understanding, likey oonnection to other

communities of color and why, like, coalition burd is so critical. [FASO]

opened my curiosity, and | think it definitely magted me to become a better
student, become a better person. It inspired [meyen think of ways to utilize
my education in such a way to uplift and empowerabmmunity. (Mary)
Even growing up in a strong Filipino American commty, Mary struggled to find her
own voice and confidence in her identity. Takingl@adership positions in FASO and
having a network of Filipina/o American, Asian Antans, and students of color greatly
impacted Mary’s sense of self and sense of purpose.

Another way to consider the impact of having arsgrAsian American college
community was students’ fears of leaving such angetHaving grown up and attended
college with a large Asian American community, Eddias concerned that he would
have to leave this familiar and comfortable envin@mt after graduation as he hoped to

go a law school on the east coast. Christopheralgasconcerned with returning to his

home community. When he first went to CU, he hgategched Filipino American
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community cautiously and with little knowledge.His last year, he worried that

returning home would now be the “culture shock.”
| feel like it will be this great culture shock laerse here | am essentially having
this Filipino consciousness all throughout collegygd when | graduate and go
back [home], like what am | going to do when thes tbeen my worldview for
four years? Like | can't just go back and forgetsh four years ever existed right.
So in that sense | kind of holding onto and taladgantage of learning about my
culture and history here knowing that [CU] has thoesources, and that | have

this community here, and | won’t necessarily hdwase things once | graduate.
(Christopher)

School Is Life

AAPI Studies.

The opportunity to take language and AAPI Studmsses was important to
participants. Although many had learned their fgrhiktories, most had very limited
exposure to AAPI history and contemporary experesndhat there were not only
courses but entire departments devoted to addgesrerasure of AAPI's from
mainstream U.S. academic discourse was not onlglrfor students, but incredibly
salient in their collegiate career. It gave crddipto their personal experiences and
centered their cultural heritages in ways that weny powerful.

Initially, 1 just heard about it and thought wowsiso amazing cause you can

[take Tagalog], and at the time | didn’t know wihatanted to do in college. |

really took classes that | liked, and Tagalog wae of them. So | took it my very

first quarter when | heard about it. It was alw#ys most amazing thing. | never
imagined that I'd ever like take Tagalog in a cldspist seemed so uncanny to
me to actually like be able to take in the classr@etting like with other

Filipinos. (Christopher)

Leslie also seized the opportunity to take clagsdagalog, AAPI Studies, and
Southeast Asian Studies. Like Christopher, this ma@nly part of her academic

experience but also a personal journey to locateeklfeand family in a broader historical

context.
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| want[ed] to learn about me as a Filipino butathuse personal because, you
know, someone in my family was one of these pian#®at people keep talking
about and I had no idea what that was. So, myyeat | also started taking more
Filipino classes. | was really trying to personalimy education because that was
the reason why | came here. | didn’t need to bmtpthese classes, but | wanted
to just for myself. (Leslie)

In an AAPI Studies course, which many of the pgéints had taken, students completed
an assignment to do just that — to write their farsiory within Asian American history.
This was a powerful experience for them as theydcowore explicitly see how they are
Asian American history, and also to gain a bettetarstanding of the breadth of
experiences within Asian American. Christopher dote

| took Intro to [AAPI] Studies. | had to write aper about my family experience,

and then place it in the scope of Asian Americatadny. | remember interviewing

my mom, and then, about how we came here, and tealy interested in
learning like if she had ever experienced racisitnese sorts of things, you
know. Like these sorts, oppression, injusticetradke sorts of things. And | think
it was through that project that | realized jusividifferent my experience was
from the broader Asian American experience. (Chpiser)
Because of this class and assignment, Christopiteanty learned about his own
family’s immigration story, but also developed eager sense of how he was similar
and different to his Asian American peers. He tdl&elength about how he felt both his
perspectives and values were different, but hefalsconnected to the Filipino
American community. This also helped Christophed athers, understand the diversity
within Asian America.

Henry also liked to talk with his AAPI peers abdthir experiences, and felt that
even for students who did not take AAPI Studiess#a, the presence of this field of
study helped to provide a foundation for an “Asfanerican consciousness.”

| think Asian America is aspiring to grow in its owonsciousness regardless of

people who don'’t take the classes, don't take thprs. | think it's awesome that
they actually have the classes and the major gausgant to go in depth, and
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you want to have some cohesiveness with what yae&ehing the people. And a

more cohesiveness of what issues are being pushtbdaind taught at the

schools, but | think once you go to places like [Qldu kind of have an idea of

what the state of Asian America cause you justraijusee a lot more people
who are like you and compare and contrast inter@senry)
Henry was particularly aware of the ethnic andwaltdiversity that made of Asian
America, as well as the myriad experiences of betent immigrants and
multigenerational families. He seemed fairly coafilthat he and his girlfriend, who was
third generation Chinese American, would have alfarand he talked about how that
blending of cultures added yet another dimension.

For many students, AAPI Studies courses and alhsses which included
conversations about race, identity, and racisnedsibeir political consciousness about
institutionalized racism and systemic oppressidns Tonnected not only to their
personal struggles, but also with initiatives ompas and in their local communities.

| think a lot of schools don’t have Ethnic Studiasd so [I thought] | should take
advantage of it because it's not offered everywh&nl, it's given me the
[opportunity] to learn a lot more critical thinkinlj wasn’t what | was expecting
because | felt it was just gonna be your typic#l, ‘\we are being oppressed and
blah, blah, blah” and not really any solutionstt@&io then once | got into it,
[they] talk[ed] about Filipinos and Japanese Anaaig; and Hawaiians, and all
this stuff and so | think it really opened my eyesvhat it really meant to be

Asian American. (Sherry)

This related to their identities and identificasosms Asian Americans because they began
to understand their experiences were often sharedher Asian Americans and people

of color. Isolated incidents of individual prejudior misfortunate were put in a larger
context, and students saw the similarities in theperiences while also developing a
sense of the breadth of discrimination.

Well the first course | actually took was Asian Amcan Contemporary

Communities, and so that's more like what's happgmoday in Asian America
in general, and | thought that was very, very egéing to me just because | was
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more educated on the larger, Asian American comiypulbireally opened my
mind to what Asian Americans looked like besides lave to speak Filipino. It
really began to, you know, broaden my perspectncedifferent things and really
understand truly like the struggles of AAPI's imgeal. (Rosa)

While Rosa had learned some Filipino American ysgyowing up in Stockton, Marc
was surprised when he realized the extent of skeumygd hardship.

| took Intro to [AAPI] Studies my sophomore yeah @eah that was another
thing | should have mentioned that was really umsgntal because it’s just like
that was when | started to really learn about iktoty of [AAPI's] and society
and like just, you know, between like the shit thappened in the Chinese like or
like you know Picture Brides. And just like thetsthiat the Filipinos had to go
through like every and even now, it's like almds same issues is like the
Hmong, the Cambodians and Vietnamese now, it'slikest | just feel, the whole
like model minority, like oh my god. (Marc)

Dedric started taking AAPI Studies classes laterolhege, and he talked at length
about the impact this had on him. One of the tilasses he took was a service learning
class in which he worked at a nearby Filipino ComityuCenter (FCC). This was the
first time that he had really learned about AARtbiy and also worked with a Filipino
or Filipino American community. It had such profauimpact that he decided to pursue a
minor in AAPI Studies and continue working at th@éG-after he completed his class.

| just had recently this surge of just identitytjirem, you know, I'm an [AAPI
Studies] minor so I'm taking all these [AAPI Stuslielasses and working at
[FCC] really has, you know, brought that within nhé&e before | never did any
community service hardly like before that. It'sligal’'ve really opened my eyes,
you know, to | guess really wanted to be part efcbmmunity and helping out
whenever | can just because it's your people. [..€ Wérk at [FCC], and we're
working in this program called FYI, the Filipino ¥th Initiative, which is like a
working with kids ages from like middle school kel early freshman college
kids. And it’s really just trying to help them deer their identity, | guess. You
know, dealing with stereotypes and whatever. Andtyg and shy away from
typical, you know, “boring” you know high schoobskses or whatever. And you
do a lot of cultural stuff, education. The big s&és really Filipino American, it's
what they really want to stress. You know, when igrants first came here and
their parents and you know, how they’re going tddbtineir own future in history
books. [...] it definitely made me realize, | medmbw subconsciously that there
is a bigger community out there, but | was nevallyenvolved in it. (Dedric)



Dedric had spent time and energy to distance hfrfreeh Asian American peers

because, like many students, he feared being $gpesband being “lumped” together. In

working with FCC and taking AAPI Studies classesgdbc felt empowered in helping

the Filipino American youth with those same streggRather than avoiding or denying

their identities, Dedric now felt strength in emdirey his heritage while still forging his

own path. He enjoyed working with the high schdabtlents, and he appreciated hearing

the stories and traditions from elders in the comityu

Angela also took a service learning class thaheoted her with the local Asian

American community. It not only strengthened hemidty, but also helped her develop a

more critical perspective toward stereotypes amdroanity engagement.

The service class gave me a more broad perspetiongt what education means.
| remember when | first went in, | came with a vpatronizing view [that] | was
going to come in here and teach these kids aboutgneat education is and stuff
like that. But | felt like they taught me so mudboat being Asian American in
Detroit. Being the invisible part of this model rarity stereotype and maybe
higher education is not the best thing [...] for @egre. And people who choose
not to pursue that path, should not be slighted. [[feel like every time | work
with other Asian Americans, | learn a lot more abowr identity. And some that |
can take wherever and apply to myself and thinkuahow I've, you know, gone
this far. | feel like I'm very different from whowas before, and | feel definitely
more empowered now than before. (Angela)

These classes also exposed students to AAPI Stadi®lars and mentors, as

well as graduate students. These provided invatuabhtionships for Asian American

students who often did not see themselves refleéntdoe academic curriculum or

scholarly community.

[AAPI Studies] are like the classes that I've egdyhe most, um, in terms of
likeability, in terms of connecting with my [gradeaeaching assistants],
connecting with my professors. And | think thatéan [MU] is just so lucky to
have programs like that. (Nicole)
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For many students, their identities and coursesiaffuenced their career paths.
Christopher was determined to work in the Philigsinand a few students talked about
doing “medical missions” in the Philippines to paep for careers in medicine. Many
students also wanted to find ways to continue thetivism into their future plans, and
connecting their identities with their professiogahls provided greater clarity and
commitment. Rosa had developed a keen awarendiss witersections of class and
identity. Attending a selective, public universihade Rosa aware of the disparities in
educational resources and college access. Botlelaasl Rosa wanted to work in
education to challenge the curriculum which sileh8&P1I histories, and also to work
toward greater equity and social justice in K-1Reation.

| was always heavily involved with education. Seelivhen, once | decided that

[AAPI] Studies major, my whole plan was to be swirin educator. | think it was

more so for the high schools and to teach ethodies. And the curriculum --

we’re not in text books that whole type of thing. tBat was my goal, like goal.

And now like being at, you know, the School of Edi dike their minor program

is very very good. Like socially conscious, veryaagvof the injustices within the

educational system. And there’s actually like whaent through, back in the
day, didn’'t have that much resources, low inconekgeund, urban schooling,
that type of thing. Like no books stuff like th&b | can feel for the students we
learned about, and feel connected to myself. Sod &f want to give that back.

Right now the schools kind of help in that area helph the students too. (Rosa)

Nicole had a very strong relationship with hergmais, and felt pressured to
pursue a lucrative and culturally respected catder.parents had suggested law, and
though she was interested in a legal career, itneasintil she connected it with Asian
American communities that she felt a stronger ieglto the pre-law program.

| think [wanting to be a lawyer] kind of went haimdhand with my involvement

with AASO cause AASO is pretty political [organizat]. And talking with just

their president actually. He’s really big influerme me too in terms of just being

the importance of like having your voice heard fpcdily. So that's another big
factor to why I'm on the prelaw track. (Nicole)
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Co-Curricular Engagement.

As previously discussed, involvement with identigsed student organizations
impacted students’ identities. In these spacedgesiis found comfort, community,
support, allies, and friends. These organizationsiged opportunities for students to
learn and express their cultural traditions, angetoonstruct cultures of their own. As
with all student organizations, the focus and dioecof FASO, AASO, and CASO
changed under different leadership and membemrsrésts. Both CU and MU hosted
Filipino Cultural Nights, popular on many campusas] other cultural events in which
students learned traditional dances. At MU, stusltalked about combining some of
those dances with contemporary music and chorebgrapbetter reflect Filipino
American identities; and at CU, the influence qf hop was evident. These
organizations also provided a space for studerte tto own their identities, and to
develop their leadership as Asian Americans anglpeaf color. The focus of these
organizations on community, identity explorationgdaoolitical awareness was very
important.

Yeah | feel like more so when | got to college thlouLike when you get to

college, and you figure out who you are and what awad like | became this year

I’'m president of [CASO]. So | feel like that helpete get more in touch with

Chinese culture. (Molly)

The ethnic identity based organizations (FASO aA&Q) and the pan-Asian
American organizations were both very importargttalents. While not all students were
involved in both, they were aware of all the ethaancl racial identity organizations. Both

spaces were important as they provided differetietaufor identity exploration and

expression.
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| think that well aside from my involvement withABO], | do, I'm active with
[AASO]. That group has made me also like see snitiga, similarities where like
| didn’t see them before. [...] My interest increased because of [AASO] and
[FASOQ]...like a heightened thirst, | guess, to expltdrat cause | mean, you
know, like in my AP history classes in high schditle a chapter on the Filipino,
the Filipino war with America was like, you knowparagraph long. | really had
no previous exposure to stuff like that. (Nicole)

Many students became involved with these orgamaatirom their first semester on
campus. The presence, reputation, and visibilityhhe$e programs helped to attract some
students to their respective campuses. For manests, it was the first time they had an
Asian American community (or Filipina/o Americanda@hinese American) community
in which to belong.

My first exposure to the [AAPI] community was thghu[FASO] my freshman
year. Then | went to this thing called on FilipiAmericans coming together in
November of 2003 where it was like a whole bunckibpino groups from
campuses throughout the Midwest, and we wouldgagb workshops, and then
we’d go and drink together later. And that waslyealvesome. You know, just
being able to be around so many people and thedimgithis camaraderie with
other Filipinos. And granted, | was very apprehemsibout going at first cause
I'm like oh my god, there’s so many Filipinos. Whiae hell is up with this? But
then it was just so comfortable, and it was so nfuahlt was like, you know,
hanging out with a whole bunch of brothers, sisteryou know, cousins and
stuff. And it was just like, this is awesome. (Marc

For many students, FASO, CASO, and AASO were waysarn more about
social justice and raise their own political consginess, as well as a space to focus their

activism and energy.

| wouldn’t say that | joined [AASO] to understandhat it means to be Chinese
American. | think | wanted to join it because | wethto do something that was
more political. And learn more about that politieldment of it. And so | think
and then when you, | mean you're doing like paltiieg, a lot of times it relates
back to this Asian Pacific Islander American sdytso cause that's a very
political term that | wanted to learn about, yowwn like what the identity is.
How can |, how do | fit into that? There’s definytdike this very, you know, like
what about me. What about me. How can | improved¢bmmunity? (Sam)
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Leslie, Rosa, Christopher, Daniel, and other sttedeere also politically engaged with
various issues on campus (e.g., the disaggregatidAP| student statistics) and locally
(e.g., statewide affirmative action policies). Mdfilipina/o American students were
particularly interested in raising awareness alloeitifferent experiences of Southeast
Asian American and Pacific Islander students whib diferent historical, social, and
educational experiences; and who were often exdlfrden and silenced by the model
minority stereotype. These politicized spaces hetpecounter the dominant narratives of
White American experiences, as well as the ingbimatized racism and oppression that

many students felt.

Discussion

While previous studies about racial identity haveluded traditional college-age
students as participants, they did not look speatiff at the impact of their collegiate
experiences. Not only was late adolescence an tadrme in their identity
development as they navigated the transition tepeddent adults, but also the courses,
activities, and relationships they experiencesitege influenced how they saw
themselves and conceptualized their Asian Ameridantities. Many students chose
their university and entered college wanting torest with Asian American (and
Chinese American, Filipina/o American) peers fantity exploration and support.
While many had an understanding of their racial @tehic identities, most had not had
the opportunities to explore their personal navestior collective histories. Taking
language and AAPI Studies classes, as well aceating in co-curricular
organizations, provided an important space foresttglto develop a sense of self. Even

the mere presence of these opportunities had &ignde for students as academic
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courses in Tagalog, AAPI history, and communityagement provided legitimacy and
affirmation as to the importance and centralitgfdents’ experiences. Not only were
their identities important to them, but they welsoavorthwhile areas of study that
helped students locate their family’s history amdividual perspectives in a broader
context of AAPI history and experiences. While poerg to college, students’ identities
were limited to personal reflections or were nategi much attention, AAPI Studies
courses and co-curricular activities deepened ststdenderstandings of common and
collective struggle. It was also possible to enghgeself in their academic studies.
Studying “other people” rather than one’s own hgiman be internalized so that students
believe their own experiences are less importaatso continues the marginalization of
some discourses in dominant narratives. CenteriiBlAealities as a course of study
helped students to see their experiences as ptm &merican landscape; as Rosa said,
to translate their identities through an “Amerid¢ans.” In some ways, this was
particularly true for Filipina/o American studeittscause they had been ignored in both
dominant American narratives and within Asian Aroari

Similar to Inkelas’ study (2004), | found that stmdls who were more involved
with Asian American organizations or AAPI Studiéssses expressed more awareness
about racism, racial politics, and had more compilederstandings of their identities.
Most students were active with pan-Asian Americegaaizations or Filipina/o
American and Chinese American student organizafioseme way; sometimes this was
limited to attending events while others held lealdg positions. While their
participation varies, all students seemed to unadedsthe importance of having these

spaces to create a community of support and falesitis to engage with their own
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conceptualizations of culture. For some, culturs Yeaind in language, food, and
traditional dances; and culture was also conceagegbolitical struggle and anti-racist
activism. These organizations also provided a peewvork for students to address both
direct and indirect racism they experienced. Whibny diversity initiatives focus on the
representation of students of color, this study @estrated that a numerical majority (as
in the case of CU) was not enough to mitigate disaation and prejudice. As noted in
the previous chapter as well, these organizatiodsrgform AAPI networks were also
important spaces for emotional well-being. Providinsense of comfort and community,
Asian American students often sought out Asian Acaer peers to feel cared for and
understood. Even students who were not activeqgaatits in formal student
organizations noted that their closest friends ve¢her Asian American students.

This study also demonstrated the importance ofAisman American and ethnic-
specific organizations. Many students were involwedoth, and they provided unique
though related communities. While the Chinese Acagriand Filipina/o American
organizations were helpful in students’ identitpkxation, pan-Asian American groups
offered the opportunity to create coalitions andaliep a broader sense of how Asian
American histories and identities have been coottdiin the U.S. These organizations
helped students make sense of the both the intenabéxternal experiences of their
identities because they allowed students to firehag to define themselves and what it
meant to be Asian American.

Using a social justice lens, college experiencasdantered around AAPI
communities fostered greater political awarenassd,eampowered students to enact an

activist identity related to their racial and ethidentities. They understood better how
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institutionalized racism and systemic oppressioaadtiy impacted their lives. This
awareness grew over time, and for some studentsimibtheir last year of college.
Perhaps it requires at least four years of studyuration, and experiences for students to
connect their personal lives with their academid eo-curricular activities. Interestingly,
even for those students who were very active in A3tdies and identity-based
organizations, it was not until they participatedhis study that they consciously

reflected on their motivations and growth in codeg
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Chapter Seven

Re/orienting Asian American Racial ldentity

| undertook this study in order to better underdthow Asian American identities
are constructed and the impact of college expeseona students’ racial identities. What
| learned were the myriad ways students identified\sian American, Chinese
American, and Filipina/o American, as well as hawdents found meaning in these
identities. Racial identity was both personal aaltective, and was constructed in ways
that created community and crossed boundaries.eé/ghuidents’ identities were grounded
in their heritage and family narratives, claimingAsian American, Chinese American,
and Filipina/o American identity was an act of s¢@ince to demand space, agency, and
power. It was in recognition of their uniquely Antamn experiences and to refute the
dominant narratives of the U.S. that are traditilgrgrounded in White experiences.
Owning their identities was also an act of libeyatio counter the racism they
experienced and the ways they had been renderbditent and invisible.

Critical theory and intersectionality reminds thag exist in a hegemonic power
structure which places our bodies in a raced, genidelassed, and sexualized hierarchy
which privileges and oppresses us. While thesetsires and identities are socially
constructed, they have meaningful consequencabdorvays Asian Americans (and
other marginalized communities) are able to livarthves. By locating themselves at the

center of the American landscape and demandinghbathistories, experiences, and
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voices be included on their college campuses atitteitJ.S., these students break free
from the racial politics that hold them up as “mioaknorities” while excluding them as
“foreigners.” Instead, they re/claim the power &ide themselves and what it means to
be Asian American.

This liberation to define and voice their own idges was also a marker of
students’ political awareness and activism. Asetiisl moved away from stereotypes and
others’ assumptions about Asian American identitiesny found personal and collective
power to work toward social change and greatertgguthis was a reciprocal and
constant process. While their political activismkan different forms and directions,
students found ways to voice their own identitl@®tigh and in their projects.

This study challenges previous treatments of radeitity as fixed and arrived
upon. Rather, racial identity is dynamic and irxflAlthough family heritage and cultural
traditions were included, students’ identities waiso informed by their collective
experiences with racialization and a shared hisdbdiscrimination and prejudice. The
unspoken sense of community and comfort in pany¥A8imerican communities was not
based on common ethnicity or culture, traditiondanguage, but rather an implicit
feeling of understanding and compassion.

Stage driven models are less useful in this approaanderstanding Asian
American identities. | found that students wereaslsvkeenly aware of their identities
even at a young age, often because differencesemgpbasized by their peers. In some
sense, they had no choice but to examine theialrand ethnic identities. In turn, then,
their identities became quite salient rather thamportant as suggested by the

beginning stages of Phinney’'s MEIM (Phinney, 1996&) Helms’ racial identity model
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(Alvarez, 2002) as discussed in chapter two. Funtlbee, Phinney considered “identify
formation” as having “to do with developing an urstanding and acceptance of one’s
own group in the face of lower status and prestiggociety and the presence of
stereotypes and racism” (Phinney, 1996a, p. 144 evAdenced in the participants’
narratives, however, students did not struggle attepting their Asian American group
“membership” in the “face” of racism, but ratheffsved from racism itself. In fact, for
many students, it was their experiences with ra¢isamhbrought them together and
emboldened them to claim ownership of their Asianehican identities. Even for those
students who did not express deep political constiess around their Asian American,
Chinese American, and Filipina/o American idensititney did not necessarily distance
themselves from these identities. Rather, they festrated with the ways that racism,
stereotypes, and sometimes even cultural traditionted the ways they coulde Asian
American.

As Yeh and Huang (1996) noted, the stage modedsttne final stages of identity
formation as fixed and “achieved;” and this fintge often coincided with late
adolescence and early adulthood (Phinney, 199GayeMer, the students in this study
talked about identity as a lifelong process whitchrbt follow any linear progression or
stages. | would argue that rather than conceptoglidentity as “accepted” or
“achieved,” it is more instructive to consider itignin terms of salience. For different
students and at different times in their lives degending on context, their racial, ethnic,
gender, or class identities, as well as sexuahtat®n, may be more salient at any given

moment or location — and sometimes multiple idegtitStudents held simultaneous
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identities, as well as multiple understandingssmiiepending on context, relationship,
and need.

Their sophisticated and strategic ways of constrgand expressing their
identities complicates the developmental and acratibn approaches to Asian
American identities (e.g., (Phinney, 1990; Yeh & &hg, 2000). Students’ identities
were not based on traditional notions of culturg.(éAsian values versus American
values, as used in Alvarez & Yeh, 1999; Alvarez &rs, 2001; lwamoto and Liu,

2010; Yeh, Carter, & Pieterse, 2004). Instead,esttslconstructed holistic ways of being
that brought together their families’ historiesiwiheir present narratives in the U.S.
They also found imaginative and creative ways @ gneaning to their experiences as
Americans of Asian descent, claiming both U.S.dmsand their families’ cultural
traditions as their own. While the acculturatiderdature presupposes a connection to a
“home” culture that was not the U.S. (Abe-Kim, Et2901; Phinney, 1992), yet most
students in this study felt marginalized from tHamilies in China and Philippines.
Indeed, many claimed an American identity becaus@as where they felt the most
comfort and resonance, even if they did not fib itite dominant norms and narratives.
The U.S. was the only home they had ever reallydrdshown. They altered the meaning
of being American in order to include their hisesriand experiences, rather than trying to
assimilate into or retreat from others’ concepu&ilons of American society and

identity. What they found was not a space to balhical, but rather a space to be neither
Asian nor American — but simply Asian American, @s8e American, and Filipina/o

American.
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Kim (1981, 2001) proposed in the AAID model thaigksAmericans
experienced some dissonance between their Asigiadreand U.S. social context.
However, | found that conflict came from experienoéracism and discrimination, and
not because of inherent differences in values befogystems. Some students did
struggle to reconcile the ambitions and strictredgheir households with the perceived
liberties of their non-Asian American peers, howetas experience may be true of
many immigrant communities in which families madehcial, social, and political
sacrifices to come to the U.S. These challengesatsayhave arisen from not seeing
themselves in the dominant narratives of U.S. hysémd social norms. While students
knew or were learning about the rich history ofa&sAmericans in the U.S., this
generally occurred in the margins of their formdlieational experiences. Their struggle
was to find ways to claim space and voice withm American landscape in ways that
did not require a dismissal of their heritage @iradation to White American norms; yet
also afforded them opportunities to participatéyful American culture. Rather than
internalize negative images as Kim suggested, stadeught actively against
stereotypes and oppression to find power and agertbgir identities. A few students
did express a desire to fit in with their non-Asfamerican peers as children, but never
shame or self-hatred in their identities.

This study also illuminates the ways that racia athnic identities are differently
constructed and expressed. While not all studestsyated with a pan-Asian American
identity, they recognized the historical and poétisignificance of an AAPI coalition. As
racial formation theory suggested, Asian Ameriaientity was constructed out of socio-

political movements in response to racism and oiisoation — a construct students both
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understood and chose to continue. Asian Americarals become a more fully
developed identity with its own culture, norms, avalys of being. Although students did
recognize their ethnic differences, they also agipted the ways that their lives had been
shaped collective by living in the U.S. Some stusleecognized the ways that their
ethnicities were excluded from pan-AAPI coalitimrsheld a lesser position. Prejudice
occurred within Asian America as much as it didsaié of it, although Filipina/o
American students recognized this more perhapsusedhey were one of the
subordinated groups. While it is convenient to gretudents together under an Asian
American or AAPI umbrella, this racial categoripatidoes not resonate with all students.
Institutional policies and practitioners must shgn@ater sensitivity to the myriad ways
students identify and want to be seen and heard.

Interestingly, while students often used race dhdieity interchangeably, Asian
American was more commonly used to describe alrg@atity than an ethnic identity,
where Chinese American or Filipina/o American segtodit better for participants. We
must be more specific in how we use race, ethniaitg culture as they have different
meanings and implications for students. Futurearebeshould consider qualitative or
mixed methods to better capture students’ perspesstand to complicate and nuance
conceptualizations of racial identity. Researchdie use quantitative methods must
develop more dynamic ways to recruit and incluagataand ethnic identity as a variable
in their studies. Moreover, conceptual framewornkd survey questions should not
assume and perpetuate traditional notions of AsrmhAmerican/European cultures as
conflicting spheres. As evidenced in this studyipAsAmerican students have much

more sophisticated ways of negotiating and constrgidiolistic and new identities that
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arise from their experiences as whole people. Eugsearch should also consider how
intersecting identities of gender, class, sexudl#igh, and ability inform constructs of
racial, ethnic, and cultural identities.

The participants’ narratives also suggested theswlagt their universities in
particular — and higher education in general — gtrgte racism and prejudice, as well as
the interventions and disruptions that they founidhiw their institutions, both personally
and programmatically. Although Asian American anlgofha/o American students were
a numerical majority at CU, the participants stélscribed feeling marginalized and
invisible on campus. And despite the large numlbéstan American students at CU,
and in the local community and California, White émean culture and norms still
dominated the campus culture and climate. Simaldh¢ participants in Yoo and Lee
(2005, 2008) and Alvarez, Juang, and Liang (20&) students at CU and MU
experienced racism and microaggressions on theipases. | also found that students
whose Asian American, Chinese American, and FiéifprAmerican identities were more
salient and core to their being were more sensitw@vert and covert discrimination, and
that these incidents had a deeper and more lastipgct. They felt individual acts of
prejudice and carried an awareness of structwsiesiic, and social oppression which
impacted their daily interactions, academic coyraged co-curricular activities. Students
need better support to combat racial battle fatigned campus leaders must institute
stronger policies to address hostile climates astitutionalized racism.

While recruiting a diverse study body is necessiaiig,insufficient to counter
prevailing stereotypes and prejudices. Institutidaeulty and staff need to collaborate

with students to create programs that support sted# color and provide space for
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community building and identity exploration. Moreyinstitutional policies and
practices must apply interventions to disrupt em@st paradigms that normalize White
student experiences and perspectives, and to @eatge inclusive community that
recenters academic and co-curricular experien@@sdrstudents’ multiple identities.

Not all Asian American students will be drawn to RIAStudies and identity
based organizations or may not find space in mdemic and co-curricular schedules
to participate. Opportunities to discuss raciahidg in other areas are therefore
necessary. Students need to see how their identitienect to their academic and
professional goals, as well as their other acésitiAs Beth noted, she had focused her
energy on social justice and community action, @iddhot reflect on how her Asian
American identity informed both her worldviews astiices until her senior year. While
students cannot be pushed into conversations tieaya yet ready for, they should be
challenged to connect the seemingly disparate afeheir lives. For all of the students
in this study, their racial identities were at ttwge of their being and served as a
foundation for other experiences and identitiesidadors should facilitate opportunities
for them to understand the multiple ways of beirsggA American.

Intersectionality emerged as a helpful frameworkrésearch on identity as well
as a foundation for building programs and policésnsidering racial identities within
systems of power and privilege helped to elucitta¢evays that race as a construct of
power (or domination) impacts how students makeningeof those identities. Some
students, like Henry, were savvy in understandiog their identities were read by
others so as to take advantage of systems of gpnefor some small gain. Other

students, like Leslie and Rosa, chose to work filoar subordinated identities (both
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within dominant American society and Asian Amerita)ocate sites of resistance in
which they found the space to define their idesgifior themselves without regard for
how they might be interpreted by others. Regardiés$ise approach, all students found
themselves caught in a social system which impasadentity on them, an identity
could have profound consequences for them as ohais and as a collective group.
Where students found liberation was not simplyefose those identities, but to accept
them and then redefine them according to their panspectives, experiences, and
values.

The implications for faculty and student affairagitioners is to help students
appreciate the diversity of experiences and woelgiof all Asian Americans and to
incorporate them into their classrooms, events,modrams. They must work diligently
to dismantle the assumptions of Asian Americand @her communities of color) as
homogenous and foster an inclusive climate thatraods difference, amongst Asian
American students and with their non-Asian Ameripagrs. More opportunities for
Asian American students to talk with each otheosgrthnic and cultural groups, as well
as within ethnic and cultural groups, are needed;vehere possible, should be guided by
faculty and staff who can help students explor& thdividual identities within broader
political and social contexts. Students must aksahmallenged and encouraged to be
vulnerable and broaden their perspectives, undelstg that they will change both in

how they see others and how they see themselves.



Appendix A: Table of Participants

Filipina/o American Students

Y Mother's
Alias School | r Major Generation Father's Occupation Occupation Language | Language| Language Language
Political Science and MA/Respiratory
Marc MU 4 | Biology 2nd/Michigan | Therapist RN/Nurse English
SC/Homemake
Nicole MU 3 | Poli Sci; APIA Minor | 2nd/Michigan MD/R#iologist r English Tagalog
Dedric MU 4| English; APIA Minor 1st/Michigan BS&MBl&ngineer BS&RN English
Ruby MU 3| Biopsych 2nd/lllinois BA/Information Syshs | MS/Nurse English
Jerry MU 4| German; Pre-med 2nd/Michigal HS/AutaPla BS/Engineer German English
Mary CuU 4| Anthro; APIA Minor 2nd/California| BA/PaatClerk BA/Nurse English
Henry CuU 4| Bio/APIA 1.5/Philippines]  BA/Accountant ABAccountant | English Tagalog Spanish
SC/Janitorial
Rosa CU 4| APIA; Educ Minor 1st/California HS/FofkDriver Svc Owner English Tagalog
Intl Dvipmt;
French&Linguistics;
Poli Sci/SEAsian
Christopher CU 4/ Minor 1st. Philippines| BA/Postal Clerk BA/Treasury | French Spanish Filipino English
Psych; Educ/SE Asiar
Leslie CuU 3| Minor 1.5/California BA/Engineer BA/Nurse English lokano Tagalog
Chinese American Students
Tanya CU 3| Biochem 1st/California BA/Engineer BA¢bcian Cantonese| Mandarin English
Intl Dvipmt; APIA
Sherry CuU 4| Minor 2nd/California MS/Seamstress  English Casen | Mandarin
Shanghaines
Carmen CU 2T| Bus/Econ 1st/China BA BA Mandarin ©arte | e English
Eddie CU 3| Poli Sci 2nd/California)] ~ SC/Taiwan govt C/Bccountant | Cantoness English
Molly CU 4 | Poli Sci 2nd/California | ES/Rest MS/Cudi@an Cantonese| English
Daniel MU 4| Poli Sci 1st/Michigan Cook Waitress @arese | Toishan English
Sam MU 3| Soc 2nd/Michigan HS/Rest HS/Production  |iEhg Cantonese| Mandarin
Poli Sci/Creative Wrt;
Angela MU 3| APIA Minor 1st/Taiwan PhD/Research Prof BA/Editor ndtish Mandarin
Biochem/Public
Beth MU 4 | Health 1st/China MA/Engineer Mandarin English
Tamara MU 4| Biology; Intl Health 2nd/Ohio Grad/coiBpi Grad/Chemist English

GL1




Appendix B: Figures

Figure 1: Summary of Three- to Five-Stage Ideribigvelopment Models
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Figure 3: Racial Formation Framework
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Appendix C: Demographic Survey and Interview Guide

Name:

Institution:

Number of years at this institution: Expecteddyration:

Birthplace:

Age of immigration (if applicable):

Generational status (e.qg., first generation, segameration US born):

In what colleges are you fluent?

Parental education levels:

Parental occupations:

Academic major(s):

Career aspirations:
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Sample Interview Guide
Individual Interviews
This interview guide is intended as a list of pbksguestions to ask during the interview.
| have not organized the questions in any partiauider, but instead, grouped them
according to topic.

Family and Home Communities:

How did your family come to the U.S.?

* Do you have extended family in the U.S.?

* What is your parents’ educational background? Vdbahey do for work in the
us?

* How would you describe the city/town in which yoew up?

* Do you have siblings? Older or younger?

* Was there a large APA or Asian community? Did yeel isolated? Was there
anything you wish you had more/less of?

* Did you talk with your family about race or racism?

» Did you feel pressure by your parents to do we#iahool?

* How do your parents identify themselves raciallygtimically? Extended family?

o Did your family practice any culture traditions?

Did you feel connected to any Asian or APA commyfhit
Institutional factors:
* How would you describe the culture and climateatrynstitution?
» Are there people you feel comfortable with? Whoyarer friends?

* What activities are you involved in?



180

o0 Have you looked for APA cultural groups?
Do you feel your racial/ethnic identity has changette you have been in
college?
Do you feel your racial/ethnic identity has infleex your college experiences?
Do you feel other people stereotype you? By whora® Hoes it make you feel?
How do you react?
Can you name or describe a situation in which yetevetereotyped?
Encountered racism/discrimination?
Do you feel pressure to do well academically? WByZvhom?
How do your professors respond to you in the ctassf? Your peers?

Do you feel misunderstood by non-APA professorsthiistrators? Peers?

Socio-cultural factors:

Do you feel pressure by peers to fit in to mairestrdJ.S./social cliques? What
does fitting in mean to you?

Do you feel you act differently depending on whoou yre with? (e.g. other
APIAS?)

What does “American” or “America” mean to you?

What does “Asian America” or “Asian American” metanyou?

Individual factors:

How do you self-identify? Does this change depegain context?
How do you think others perceive of your identi{ther APIAs? White
Americans? People of color?)

Do you feel it's important to self-identify as (4si) or (ethnicity) American?
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* How do you define (Asian) or (ethnicity) American?
* Do you think there is such a thing as an Asian Acaerethnicity/identity? Do

you feel you belong? Do you want to belong?
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