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INTRODUCTION

One’s everyday choices and behaviors appear idiosyncratic, the result of
highly personalized goals, desires, and motivations. Yet research and theorizing
in social (e.g., Haslam, Oakes, Tumner, & McGarty, 1996; Tumner, Oakes, Haslam, &
McGanty, 1994) and cultural psychology (e.g.. Kagitcibasi, 1996; Markus,
Kitayama, & Heiman, 1996; Oyserman & Markus, 1993) suggests that these
choices may in fact be colored by social representations of what it meens to be a
successful person, a good or moral person, a person of worth, The ways we
organize experience, how we make sense of ourselves, our goals and motiva-
tions, all importantly depend on the ways these concepts are -socially represented
within a society and the sociocultural niches we occupy within that society {(e.g.,
Kagitcibasi, 1996; Oyserman & Packer, 1996, Oyserman, Gant, & Ager, 1995;
Shaver, Wu, & Schwartz, 1992).

The role of cultural context in the everyday understandmgs of individuals has
been highlighted in cross-cultural work suggesting that cultures differ both in the
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ways Nife tasks are struetured and the normative role of individual difference and
sacial embeddedness (¢.g.. Hofwede, 1991; Markus & Kitayama, 1991 Triandis,
FIRG). More and more the insights gained from this cross-cultural work an indi-
vidualism and collectivism are being utitized 10 make sense of the personal and
social identities individuals within heterogeneous societies such as that in the
United States create to Organize experience, regutale affect. and control motiva-
ton and behavior (e.p.. Cameron & Lalonde. 1994: Gurin. Hunado, & Peng,
1994: Kowalski & Wolfe, 1994. Oyserman. 1993; Oyserman. Sakasmoto, &
Lauffer, in press). Thus. who ene js and might become js importanily a sociul
product that, we will arpue. has important motivational snd self-regulator
COINeGUEnCe.,

In thts chapter we firsi describe the individualism and collectivism us uitural
lramen, emphasizing the collectivist roots of racial and ethnic identity, Then we
discuss the social representation of race and ethnicity and how (his represenation
influences racial and ethnic identity for African Americans. We then explain how
ruciul and ethnic identity cun function to moderate the risk of individualistiv
cultural frames for Minority group members. buffer individuals from racism, and
maotivale minority greup members to achieve their goals. We propose that this
resiliency-prometing function is most likely to happen when ethnic or racial
identity s chronically or sttwationally salient and when this identity inchudes
three components: a sense of connecledness 1o other African Americuns, an
awareness of racism or structural barriers. and achievement ay vertrally con-
nected 1o being an African American. While African American identity 1s our
specific fucus, we see the insights gained trom this work as providing insight ino
other cthnic identities and the broader social identity of being American (e.g..
Hudwon. 1995),

A CULTURAL PERSPECTIVE

AMERICAN INDIVIDUALISM AND COLLECTIVISM

Cultural psychology has highlighted the diverse nature of cultural assumptians
s to what is considered central. moral. and good. and what is the basic unit of
analyses in understanding human behavior, One of the more fruitful lines of
research in this arew has been contrast beiween cultural individuulism and col-
lectivism in terms of their divergent social representations of personhood te.g.,
Oyserman. 1993, Schwanz. 1990; Shweder & Bourne. 1984; Triandis. 1995),
What is the social representation of persorhood within American society? Amer-
ican sociely is generally considered to be an individualistic one (e.g.. Triandis,
1995, Individualism ax a celtural lens focuses attention on the individuat rather
than the context within which the individual iy embedded. That is, Americans arc
said 1o tocus primarily on individual traits and atiribules, w view personal inde-
pendence as an important value. 10 believe thus individuals are defined primarily
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by iheir achievements, and to believe that the individual is the causal agent, oo
his or her circumstances (Hsu, 19835, Within this cultueal frame, individuals rather
than contexts. roles, and processes are viewed as the nexus of causality. Following
tron this social representation of personhood. individuals are more likely 10 uti-
lize wformation about the person than the situation in making causal attributions,
often underestimating the influence of context (Ross & Nisbert, 1991).

Collectivism conversely is often portrayed as prototypically emanaung from
non-Western European societies. [t involves 4 focus on the interdependence be-
tween individuals. a sense of common fate, the centrality of family. and the
importance of the sociul unity (Chan. 1991 Fugita & O'Brien. 1991: Lee. 1994
Murkus & Kitsvama, 1991, Rosenberger. 1992: Tukaki, 1994). Context is very
important in the cultural fens of coltectivism, each individual is viewed as part of
the context. with a task of striving to fultilf his or her social roles as weil as he or
she cair Given this emphasis on fullitling social roles, coflectivists have been
found less likely 1o make self-serving attributions. They are fess likely 10 exter-
nalize causality for failure and internalize causatity for success (e.g.. Markus and
Kitayama, 1991,

IMPLICATIONS FOR MINORITIES

Adthough America has often been used us the prototype of individualisim, in-
crewsed attentton to the American multicthnic. multiculuead population has led ta
vonsensus that many Americans, particutarly minorines, are likely to be socialized
nte both individuadistic and collectivist world views te.g.. Fowers & Richardson,
1996 Phinney. 1996: Sampson. 1988}, Also. while individualism has been de-
seribed as encouraging o focus on the individual and not the group, American
society clearly dues take social EFOUPS into account-—especially ethnic and racial
groups. This means that the collectivistic social representation of personhood
continues o be elicited in American society. The social roles and memberships
associated with ethnic and racial groups mmvolve common fate and interdepen-
dence. aspects of collectivism (e.e., Phinney & Cobb. 19961, Ethnic and racial
minority identity mmust ke into account (1) the family-oriented focus of inter-
dependence te.g.. Chan, 1991) and the more general influeice of a collectivist
world view on sense of common fate {e.g., Myers, [993; Oyserman. 1993:
Triandis, 1693)0 2y o minority group member’s need (o take into account the
pussibility of negative stereotyping or devaluation of ones group by others in
America te.g., Crocker & Major, 1989); und (3 a minonly group's need to inte-
grite achievement and group identity te.g.. Oyserman, Gant. & Ager. 1995,
I tact, our rescarch with African American and Asian American vouth and
voung aduits suggests that racial ethnic identity often does contain these three
vomponents e family relatedness and pride in heritage-connectedness to
traditions, awareness of discrimination-barriers, and schievement s integral
to group memberstip; Oyserman., Gant, & Ager, 1995, Qyserman & Sakamaoto,
I press: Qysermun, Sanchez-Burks, & Harrison, 1997,
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Given ils collectivist roots, it is perhaps not surprising that rucial and ethnic
minority identity in the United States is likely to vorrelate positively with collec-
tvism (Oyserman & Sakamoto, 1997). Thus feelings of connectedness, awareness
al obsiacles, and embedded achievement, components of ethnic identity, correlate
with the belief that individuals can be best understood as parts of socia) Eroups,
Laing Crocker’s collective self-esteem scale (e.g.. Cracker & Major, 1989, we
also found that collectivism is correlated with positive feelings shout one's ethnic
group generally (Ovserman & Sakamoto, 1997,

Our research suggests that accuituration leads 1o high levels of individuaulism
among racial and ethric minorities in the United States (Oyserman er al., 1995
Oyserman & Sakamoto. 1997; Oysennan, Sakamoto, & Lauffer. in press: Rueda-
Riedle & Oyserman, 1997). However, this research also suggests that collectivisn
cantinues 1o play u role in the lite perspectives and everyday behaviors of minor-
ites, That is. ndividuals are socialized in both worldviews and those high n
collecuvism have a greater sense of social ohligation (Qyserman ef af., in pressy
and have @ more detaiied representation of the specitic roles und obligations they
huve toward family and other in-groups te.g.. Coon & Oyserma, 19971,

SOCIAL REPRESENTATIONS OF RACE
AND ETHNICITY

In contemporary America. social representations of race and cthnicity varr
with them presumplive knowledge about what an individual member of the rave
can or cannol do. shoutd or should not do. Thus, young African American men
are assumed 1o be ill-educated. non-middle class. dangerous. and potentially vio-
lent. Whether they choose this representation or not. that is who they are o others
{Beale-Spencer, Canningham, & Swanson, 1995). This social representation is so
embedded into our populur culture that is used as part of the visual hook in a soft
drink commercial that juxtaposes our fear of African American street youth with
the cominercial success of’ African American hip hop attire. Further. while indi-
vidual assertion and striving achievement, intellipence. and acudemic skill are
valued in the United States, those who are non-middle class. nonmale. and non-
White are stereotyped as having fewer of these capacities (e.g., Steele. 1997). Yet
these social representations of minorities do not necessarity take into account how
minorities define themselves and their own group.

Class and race are deeply connecied with larger society's sacial representation
of race. Thus, in the course of his irial, L) Simpson was initially deseribed as an
“honorary White™ 10 underscore his privitege. Luter, his lawyers were accused of
“playing the race card™ when they reminded the jurors of his Blackness. Com-
mentary and letters 1o the editor guestioned whether QUL was Black enough™ 1o
be ullowed use of this “card.” Being African American, they felt. entaited @ way
ol Hife that O was perceived as not embadying.
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IMPLICATIONS FOR MINORITIES

Minorities must smake sense of themselves in terms of what it means (10 be
member of a racial or ethnic ZIOUP in conemporary American, They Yace the
simultaneous 1ask of creating a sense of self in terms of their owa personal char-
uctenistics, traits and competencies and the content und nature of their social
entities (Oyserman ef af, 1997). To be effective, one’s personal identity must
tnvolve some sense of tompetence und etficacy now and in the future. But for
minurities, one's self-concept is not solely personal: it is importantly sovial as
well, A key social wlentity is one’s gendered racial—ethnic identity. We propose
that ethnic identity can reduce risk and promote positive cutcomes for minorities
1o the extent that it buffers individuals from feelings of depression and anxiety,
promotes feelings of competence and efficacy. and focuses attention on culturalty
central goals such as school achievement.

However, rescarch to date has not focused sutficiently on ways ethnic identity
miy function to motivate action in important life domains, The research literature
sutfers from lack of uniform definitions as 10 what ethnic identity is and how it
can be measured. Ethnic identity is commonly defined as positive in-group atti-
tudes and in-group identification. Thus defined. it is correlated with higher self-
esteem, less stress, and less delinguent involvement (McCreary, Slavin, & Berry,
1996: Beale-Spencer. Cunningham, & Swanson, 1995). Further, Bat-Chava and
Steen's (1996} recent meta-anatysis of doctoral and master theses studies suggests
4 moderate connection between various measures of ethnic identity and self-
esteem. Individuals who feel that being a member of their £roup is important. feel
connected o theie group, and carry out behaviors to make this connection ¢lear,
tend (o feel yood about themselves, However, we propose that ethnic identity is
an important part of seli-concept and as such does more than promoie as sense of
well being.

SELF-CONCEPT STRUCTURE AND FUNCTION

Selt-concept contains a store of autobiographical memories but it is no simply
& store of auloblographical memorv. The self functions 6 (1) lend meaning and
arganization to experiences —thoughts, feelings. and actions: and (2} to motivate
action by providing incentives, standards, plans. strategies, and scripts for behay-
lor (Oyserman & Markus, 1993). Thus the self-concept is both content—who 1
am now, who | was and who | might become. and 2 motivated process—seeking
vut, orgunazing, and storing information about the self (Oyserman & Markus,
1993). Possible seives, the future oriented companent of self-concept, are partic-
ularly important to this motivational function of the self. Possible selves can be
one’s positive expectations as well as one’s feared or to-be-avoided selves, Having
detailed positive expected selves provides one with u goat w approach. Having
striitegies to work toward these selves and believing that one is currently working
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toward hecoming fike one’s positive eapected selves is implicated with bener
outcomes (Oyvsermun & Salle. 19931 Similary. having strategios w0 avoid he.
comng fike one’s leared selves reduces rish of negitive outcomes (Ovserman,
Sanchez-Burks, & Harrison. 1997 Because possible selves oflen involve gogls
that can be uttained or avoided anly as the result of sustained action over linie,
preseevation of motivation and the ability 10 seek out alternative routes (o moving
toward one’s positive and awas from one's negative possible selves over time iy
critical. We have termed “balanced” the situation in which one has hoth g posis
bve expected self and a feared or 10-be-avoided self in the same demain, Haw-
g both positive. approach motivation. and negative. avordance motivation ip
the same domain is related 10 hetter wttainments in that domain 1Oy serman &
Markus. 1990:).

IMPLICATIONS FOR MINORITIES:
THE TRIPAKTITE MODEL OF IDENTITY

We propose that for African American and other raciul and ethnic minority
mdividuals. racial-ethnic identity is integral to (he process of developing possible
selves and reducing aegative consequences of stereatypes. The sense one makes
of what 1 possible and plausible in the futare for onesell is contingent an one's
vision of what is possible and plausible for people like oneself—one’s socio-
cultural group. Other researchers have noted that 4 positive sense of one’s group
membership and compectedness (¢ one's ethnic or racial group s central to well-
being (e.g.. Crocker, Luhtunen, Blaine, & Broadniux. 1994: Cross. 1991 1. Further,
an awareness of racism und the obstacles that it may create provides a means of
shielding ones” sense of competence by providing a nonself-denigrating explasia-
uon for failures und setbacks te.g.. Cose. 1993; Essed. 1990: Parham & Helns,
1985). However. these two components of identity alone do not provide motiva-
tionul direction or goals. Because achieyement is both central 1o individualism
and 4 key component of stereotypes. issues related 10 achievement need to e
answered at this basic level. We propose that by viewing achievement as part of
being African American. identitication with this goal is fucititated. Such identifi-
cation promtes schoal and academic achievernent and persistence and reduweing
risk of disidentification with school and “cultural inversion™ of these values b
which school is viewed as not “Alrican American™ fe.g.. Ford. 1992; Fordham,
[98K: Steele. 14988

The imponance of defining school and academic achievement as central 10
une’s social adentity as an Afnican Amencan, cun be seen in case studies of
successtul male African American students as described by Bowser and Perkins
(19913 These students deseribe the ways in which signiticant others in their lives
centralized school success. making it an important part of what it meani 10 he o
good son, brother. student. and se on. Within this relational context, youth cume
(o view themselves as someone who could and must do well in schoal. Further.
these African Americun mades stated that it was in the contexi of these relation-
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ships that they came o believe that school steeess was possible for them in the
future—that they could develop strategies (o do well and avoid failure. In this
wiy. working hard and getting good grades became inteyral to their social wdentity
and resulted inacademically focused possible selves that kept the youths focused
and persistent in their efforts to attain school success. Similarly. in exploring
underachievement at the university level. Steele and his colleagues (Aronson
et al, this volume: Steele er af., 1995: Steele. 1997) have suggested that being
Afncan American is an example of a socially marked ilentity. Making marked
wlentities such as temaleness or Blackness salient elicits vulnerability to academic
underachievement. Those with marked identitics who wish to succeed are not
able to pursie suceess single-mindedly because their “marked ™ dentity provides
explanaiions for fabures und sethacks, suggesting that failure is unavoiduble.

Thuxs. for minorities, knowing how one is viewed by others adlows one to take
this into account in making sense of one's experiences. regutating aftect und
making choices about ene’s goals and behaviors, We propose that ractal and ethnic
identity reguire at least three components in order to fulhill these functions. These
vomponents have been alluded to above: they are: an awareness of obstacles,
sereolypes. racism: a sense of consectedness: and embedded achievement. An
awareness of racism must be incorporated into the self-concept because it is pan
ot everyday life wid therefore must be tuken into account if one is 10 muke sense
of one's experiences. Such an awareness of racism. together with a sense of
vonnecivdiness-——a positive sense of one’s group membership, serve the affect
regulation function of the self—-maintaining personal well-being. Further, know-
ing that one is likely o be viewed as 4 member of a stigrnatized group rather thuan
as an individual, knowing that feedback may be ambiguous or misleading due 1o
une’s category membership. and so on. provide & means to create a sense of self
as competent and capable in spite of negative feedback one might receive due 1o
group membership,

While un awareness of racism is important, this awareness atone does ot toster
eif-regulutory tocus on the achievement domains centralized hy individualistic
society. Inorder to do that, Alrican American identity must contain a self-relevant
goal of being sinart and doing well in school und believing that school success is
part of one’s ravial or ethnic identity {1t is important that we do well: We can
succeed at school, we are sman™), Together with an awareness of obstucles
brought on hy the awareness of racism component. this embedded achicvement
component will organize experieace and regulute atfect in the service of this goal.

The content of Atrican American identity can therefore motivate pusitive self-
regulutory focus in the very domains that form the basis of stereotypes about
Alrican Americans. Because it is rooted in collectivist rraditions. racial or ethaic
dentity 1> also dikely 1o contain 4 sense of connectedness, obligation. and common
fate with other group members, Although it is an identity und therefore can be
studied within the same framework as other identities. we tocus specifically on
ravial and ethnic identity due to the problematic and controversial nature of having
@ nonmayarity rwee or ethinicity,
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SOCIAL CONSTRUCTION OF SELF-CONCEPT

ETHNIC IDENTITY AS PUBLIC AND PRIVATE

In creaung a sense of self, one must balance the selves one would like )
become with those one believes one is likely 10 become (Oyserman & Markus,
1990b). But who does one want to be und how does one gauge the plausibility of
attning such a self? The process of identifying such self-guides s intimately
socially embedded (e.g., Higgins, 1996: Oyserman & Packer, 1996). That is. the
ixsues and vocabelary of one's time and place in the world are ruw materials
informing one ol the seives hat are worthy and important. the traits and attri-
butes that go with these selves. and the nature of the relationship between indi-
viduals and situations fe.g., Hwaung, 1987 Showers. 1995). 1n this winy. like
other identities, the content und structure of ethnic identity are a product of hoth
micro contexts—here and now and fuce-to-face contexts; and macro contexts—.
historical and political. contexts within which individuals and proups create,
maintain, and foster their identities (e.g.. Oyserman & Packer, 1996). For this
reason. both the specific content of one’s racial and ethnic identity. one’s valy-
ation of the identity. and the chronic and situational salience uf the dentity are
likely 16 vary across time and place. This saciatly constructed sense of self ue
having a racial or ethnic identity is especiully imporant as individuals seek 1o
make sense of what they are good at. and what they should be tocused on, Thus.
4 Sudent can know how many problems he or she solved on & math task or the
number of homework assignments he or she handed in on time: but the meaning
of these behaviors is a social construction that is linked to racial and ethnic
identily.

Ax s illustrated in the following example, rucial and ethnic identity are both
uniquely personal and private and uriquely soctal and public in nature. Tiger
Wouds. the young golf siar, described himself as Cablinasian rather than Africun
American in order to demonstrate his multiracial background (see Pinderhughes,
19951, In doing so he unleashed highly vocal posttive and negutive responses b
editorials, letters (o the editor. and conversations among individuals, His claim o
@ muitiethnic identity was welcomed by those who saw this statermnent by a public
figure as tegitimizing their own sense of self. Others decried his statement as u
blow for Bluck racial solidarity, an effort on his putt (o ward off the subtle detri-
mentai etfect of being Black on assessments of excellence {see Biernat. Vexciu, &
Green, 19963 and therefore disloyaity w the group, un effort 1o reject proup mem-
bership isee Ng. 1989). Being of African descent in America clearly is a murked
categary. it is a souial category that is represented in the culture, it carries mean-
ingx and behavieral seripts, Numerous studies documenting popular Knowledge
of stereotypes about African Americans (e.g.. Judd. Park. Ryan. Braver, & Kraus.
[995) drive home the point that race and ethnicity are clearly social identities in
that they carry shared meaning not only for members of the in-group but also o
members of the larger sociely,
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RACIAL AND ETHNIC IDENTETY AS SOCIAL IDENTITY

Like any other social identity. individuals buth claim and are elaimed by others
ta be bearers of racial and ethnic identities (e.g.. Hinkle & Brown. 1990; Phinney,
19963, Sucial representations of race selude wha is and who is not & member and
what that identity means in terms of the behaviors, characteristics, goals, and
attributes of the individuat te.u.. Brewer & Gardner. 1996: Banuji. Hardin, &
Rothman, 1993; Phianey, 199a). Sociad psychological and sociological rescarch
and theorizing ubout the content and structure of racial and ethnic identity, cften
hied in social identity theories (Taylor & Dube, 1986; Tumner e af.. 1987, us-
sumies that idisiduals have a basic need for a positive sense of selt (e.g., Taylor &
Brown, TU88: Tesser, 19863 and that social identities also serve this need. lodivid-
Gals wre assumed to strive w create a positive sense of themselves and their groups
to the extent that the group is self-defining. This basic formulation of pusitive
social identity s wilized explicitly in social psychological formulations of ethnic
idenuty fe.g.. Crocker & Major. 1989; Qyserman ef ul, 19935). In addition. the
situation of groups devalued by powerful others has heen fruitfully examined
within this model. Important insights tfrom work in this tradition are thut while
iy iduals can discount both generai and specific teedback from out group mem-
bers iLandrine. 19923 they may face vulnerability to stereotvpes and prejudicial
Attitudes when this is made sulient fe.g. Steele, 19973,

Untortunately, when the oul-group is also larger society—the majority—it
will naturally ¢lain s self-dexcribing those attributes most valued in the lurger
soctety (OQyserman, Gant, & Ager. 1995 see also Branscombe & Ellemers, this
volume). Thus. for example, in the cuse of African Americans and Euwropean
Americans. academic attainment and inellect, valued by both groups, were
claimed by the European Americans. Some interesting work on African American
youtlr ushs whether being African American is a social identity that competes with
a personal identity of being successtul in school (e.p.. Fordham. 1988; Fordham
& Ogbu. 1986: Graham, 1994; Hudson. 1991 Ogbu, 1991 Tripp, 1991). As yet
evidence for such compeltition is inconclusive (Ford. 1992 Wong & Eccles, 1996)
1L that it appears that African American youth value education and aspire Lo the
Kind of jobs that require higher education but they are also vulnerable to ste-
reotvpes about their ability as African Americans (Steele. 1988: Oyserman &
Harrison. 19973,

Social identity theory in fact describes a number of identily management op-
tions that can be upplied (o the situation of minorities within a majority conlexi
tHastam er wf., 1996: Ng, 1989 Tajfel. 1978: van Knippenbery, 19893 Individu-
alization and individual mobility are individual strategies bised on rejection of
any zroup membership and personal movement to a more privileged sovtal group
respectively. Social change. sociud competition, and social creatvity are collective
strategies. Tuken in order. they refer 10 methods of improving the in-group's
valuation by changing the way one's group is viewed by society. directly chal-
lenging the position of the in-group on arributes valued by larger society, and
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improving the in-group’s valoation by changing the awributes used 10 evaluare
the in-group.

Following these collective straregies, African Americans could comest nega-
uve perceptions and stereotvpes about individuals of presumed African heritage,
They could contest wcademic achicvement and imellect as defining individuuls of
presumed Furopean hertage and claim these atributes s defining themselves,
Orahernatively. African Americans could contest the value of these attribuie.
altogether. centralizing other traits and attributes. To the extent that these pro-
cesses ol social identiny vreation work. both groups could wpree that Atrican
Amercans were defined by o number of pusilive attribuges. However, aitributes
ventrally valued as part of the Protestant work ethic within American saciety —
striving achievement. hard worh. and pursuit of academic, intellectual, and work-
related goals te.g.. Tropman. 1989). have also been preserved as European Amer-
ican sovial identities. particulurly for middle class male European Americans.
Because that which is quintessentially American had been co-opled as ulso White,
male. and middle class. others have 1o create social identities that can integrate
both Anwerican-ness and the other component of who they are, be that an cthniv.
racial. or gender group, This in fagl may be partially at least o reasonable mode)
ol some forms of identity construction among African Americans (see Oyserman,
Sanchez-Burks, & Harrison. 1997, for a review ).

Literature describing African American identity suggests that sanie positive
yelless centrally vatued intributes such as athletic and musical abttity and persanal
stvle were centralized within African American identity. This process allowed
African Americans to claim positive social identities as athletes. musicians. and
arbitrators of personal stvle (Dyson. 1993), Yet it did not desl with the central
e of academic and inteliectual achievement as main pathw oy s 160 socto
coonoine and political power. In attempling to make sense of African American
underachievement i academic domains, scholars in the ares bepun wsking il
Afncan American peer culre actively discouraged school success through o
process of “cuhural inversion.” Tha is. being Alrican American was understood
to he that which was “'not European American™ such that when school success
was claimed by European Americans. African American peer culture discouraged
it To the extent that academic achievement was not contumed within the sociul
entiny of African American youath, then those vouth who did attempt 10 do well
N school might be labeled as “acting Whie,™ “oreos.” and other terme meant (o
highlight the pereeption of others that they were atlempting w be White or leave
the group.

Individually. African Americans could attain academic schievement. thus im-
proving their personat sense of self and perhaps gaining enough cultural and
economic capital in the process o provide more fexibility in setf-definitional
choices (Lamont & Lareau. 1988: Ogbu. 19913 but such individual movement
requires i particular stanee with regard 10 e nature af the relationship between
the in-group and larger society (see Cross, 1991, | daing well in school was
detined s beme White, an Africun Anerican chitd could atlempl o reconssepiug -
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iz¢ humseld or herself s mostly defined by membership in a superordinate cate-
gory such as “American” or member of humanity at large, But the chance 1o
redetine onesell” without regard to one's racial or ethaic group may be more
genuinety aftorded only 10 those who have sufficient culoural capital due to mem-
bership in middle and upper socioeconomic classes. Further. stereotypes abuut
Afrcan Americans are cliss linked: when asked 0 describe middle elass charae-
teristics, respondents mention being White while when asked 1o describe lower
<lass characteristics. being a minority member or an African American is a de-
sertptor tHuyt & Miller, 1996). Thus bringing to mind famous African Americans
wakes respondents view the category of Blacks more fuvorably (Bodenhausen.
Schwarz, Bless. & Wanke. 1995), Success, middle class. snd professional status
are not part of majority social representations of African Americans. Thus,
because their A with the social representation of Blackness is problematic,
middle- and upper-class African Americans may be lesy fikely to be always
perceived as and respoaded o in erms ol their Blackness.

RACE AND ETHNICITY AS CHRONICALLY OR
SITUATIONALLY SALIENT COMPONENTS OF IDENTITY

When ruce and ethnicity are perceived as likely o matter. (o be used o make
sense of who a person is, might do. think, or feel te.g.. Wittenbrink. Gist, &
Hitton. 1997: Witenbrink, Judd, & Park. 19973 then race or ethnicity is likely 1o
be part of one’s detinition of vneselt. In such circumstances. rot defi ning oneself
1 terms of race or ethoivity would reduce vne's ability 1o make sense of and w
predict responses of others to the selt, a key function of self-concept.

While racial and ethnic identity are ingroup products, they are constrained by
sockul context tHogg & Abrams. 1990). Under certuin circumstances. race and
cthimeity and therefore racial and ethnic identity may become a component of
one’s sense of self us u chronically salient self-schema (Markus. 19771, However.
like any other component of self-concept, situationa! variation in accessibility of
raciad and ethnic identity as well as variubility in the chronic satience and central-
ity of this component of identity are (o be expected (e.g.. Hogg & Abrams, [990);
Turner. Oukes, Haslam, & McGarty, 1994: Suryker & Serpe. 19941 In spite of this
vartability. we propose having some representation of oneself in terms of one’s
ethme or raciad group membership is tikely because of the marked status of ethnie
and racial group membership. Perhaps only those minority group members who
are otherwise privileged may have a chance o consider having ur pol having
rucial identity as part of their self-concept. While race and ethnicity and the
implications and meaning these constructs have for oneself may rarely be ac-
cessed s part of working self-concept (e.g., Markus & Kunda, 1986): racialized
seff-views can he aceessed under certain conditions te.g., Kunda, Sinclair, &
Grithin, L9974,

Thus, ke all components of self, racial and ethaic identity i situationally
dependent und can be activated by constraints and demands in the context even
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when this identity is not chronicalty salient, While an individual nwy pol alwiays
be debined by his or her racial und ethnic group membership, when membuership
i made salient, a racial or ethnic identity seems 1o be waiting in the wings und
can cisily be made situationally salient.

RESEARCH SUPPCRT FOR THE
TRIPARTITE MODEL

Research and theorizing in sociologival and socisl psyehologicad truditions his
made clear that ideatity is complex. and that compunents of identity can be chron-
ically or situationally salient or central, From the carly work of Rosenberg (1979}
it was also clear that members of stiginatized Lroups can MAIRtain i positive sense
of personal esteem. Crocker and her colleugues showed that minorities cun also
aintin a positive sense of group or collective esteem in the face of prejudice
(Crocker ¢f ul. 1994). However. this research tradition has not provided specilic
nsights into the content of ethnic or racial identity.

Some theorsts of African American identity propose that it is the provess of
notiving thal race maiters and one’s stance with regard to being African American.
being i minority, and being a member of society at large that form the content of
African American identity {e.g.. Cross, 1991). More recent formulations of Afri-
can American idemity modify the specific ways in which African Americans can
detine what 11 means 10 be an African American; with responses ranging from
assimilation into majority society 10 a humanistic approach (e.g.. Sellers, [993;
Seliers er al., in press). These formulations focus on the stance of the NUNOTI
with regard 1o relations with the majority and with larger society. While useful.
these Tarmulations do not provide & basis for specific hypotheses about the Ways
ethnic and racial identity can serve the basic functions of self-concept—organize
expericnce. repulate atfect and motivation -—promoting successful goal attainment
within American individualistic society.

Therefore, we developed our Lripartite inodel of African American identity.
propusing that African American identity promoles a sense of well-being and
effective self-regulation when it contains three elements: a belief that achievement
is part of being African American, u sense of conneciedness 10 the African Amer-
ican community and heritage. and an awarengss of obstacles und the possibility
of racism (Oyserman er al., 1995). Specifically. we proposed that African Ameri-
cans develop i gendered African American identity schema to (11 make sense of
the selt as a group member: (2) lend meaning and organization to current and
historical rucism, limited opportunities and successes of African Americans: and
(3) argumize self-relevant knowledge about personal etfort and il MEUning s
an Adncan American male or female (Ovserman ef af., 19955 We view these
components of dentity as serving the well-being and motivational functions of
the sell.
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in g series of prelinuoary studies we found that African American wentily is
particularly imporant for youth low in academic efficacy. Using this wipartite
model of racial-ethnic ideatity, we have shown shat African American identity is
refated W having more achicvemient related possible selves, increased feelings of
perceived competence and efficacy, reduced depressive svmptomatology and in-
creased school effort—muore study time and more persistence on school lasks
(v senman er al.. 1995 Oyserman ef ol 1997).

Specitically, we hypothesized that racial—ethnic identity can have a positive
inftuence on both academic outcomes and psychosocial wail-being iF it contiains
three components-—a sense of connection 1o und dentifcation with Atrican
American community and  heritage, identification with learming and schowl
achievement as part of being African American. and an awareness of obstacles
and burviers that one may encounter becavse of ene’s group membership (e.g..
Qyserman ef al.. 1995 Oyserman er al., 1997),

We suggest that ethrie identity serves as a connecting link between the individ-
ualistic achievement trame of majority society and the more collectivist heritage
of ethnic minority youth. In this way it makes achievement a part of social iden-
tity. enhancing its value and reducing possible conflict between personal and
soctad gouals. Ethnic identity 13 also posited to serve as 2 mechanism to highlight
the possibility aof racism. stereotvping, and prejudice, thereby tframing causal
reasoning along these lines and reducing vulnerability 1o stereotyping. Finally,
cthoue identity 13 posited to enhance poal attainment by highlighting the impor-
tunce of persistence.

In a series of studies (Oyserman ef ¢f., 1995; Oyserman er al., 1997, Ovserman &
Harrison, 19973 using experimental and survey methodologies (both cross-
sectienal and prospective across one school year) and involving approximately
460 middle school youth in Detroit. we found ¢vidence for the impact of African
American wdentity on schoel performance, depressive svmptoms, school attach-
ment, and possible selves. First, when identity is made salient, vouth whose
sense af self as an African American contains all three identity components -
connectedness, awareness of racism. and embedded achievement—persist sig-
nificanily longer at school tasks than do youth whose sense of self as an African
American does not contain all three components. The embedded achievement
component was found to be of particular importance for persistence.

Second, repeated measures analyses of variance showed that being high in
alf three compuonents of African American identity significantly predicted both
more time spent in homework in the late tall and an increase in study time over
the school year. [n contrast, youth low in all three identity components both
spent fess time studying in the late tull and actually reported decreased iime
spent in nomewark over the school vear. By the end of the school year, youth
differing in African American identity reported widely divergeni time in home-
work. with the fow-identity group reporting an average of about 5 minutes a
schoul night in homework and the high-identity group reporting an average of
abuut M) minutes a school night in homework.
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Further, across the school vear, African American identity was found to re-
duce vulnerability 10 depressive symploms. Of particular importance were Lhe
connectedness and awareness of racism components, With regard 1o school
hondiag, the connectedness and awareness of racism components of identity
were particularly important such that youth who feli connected and aware of
racinm also reported feeling closer 1o teachers and believed that schoo] wis
relevant to their everyday lives. In addition, repeated measures anatyses of var-
tunce showed that youth high ia the three companems of cthnic wentity were
sigmificantly more likely to develop balunced possible selves across the school
year. While feeling academically inadequate and having low academic efficacy
was related to worse school cutcomes, connectedness moderated this relation-
ship. reducing risk ot poor school performance amaong vouth whao fell academi-
cally inadequate. Finally. together with bulance in academic possible selves,
Africian Amencan identity significantly predicted performunce on standardized
tests of academic ability as well as grade poin averuge. These findings suggest
that racial and cthnic identiy can positively impact on academic outcomes us
well us reduce the negative consequences of persanal feelings of inadequacy.

In a sepurate study. we sought to explore the extent 10 which racial and ethnic
identity may relate to feelings of academic efficacy. In this study, we manipu-
lated identity salience and examined the impact of identity content and salience
on feelings of academic efficacy, Using repeated measures analyses, we found
that feelings of academic efticacy drop signihcantly over the course of 8th grade
but that youth higher in African American identity have higher academic offi-
cacy both in the fall and in the spring {Oyserman & Harrison. 1997). We furthes
tound that when riacial and ethnie identity is made sulient. youth low in African
American dentity feel less academically efficacious. This negative effect of
idennty salience is not found for youtk high in African American identity. This
effect was particularly strong in the end of the schoot year when youth may
already have been more concerned aboul their academic compelence as they
faced the end of ¥th grade and the transition to high scheol.

CLOSING REMARKS

i this chapter. we sought to highlight the social-cultural nature of the self-
coneepl, with particular focus on the content and structure of racial and ethnic
wentity. Using the sitsation of African Americans as our prime example, we
proposed that Americans whe are also members of ethnic and racial minorities
must forge & sense of self that takes into account a cultural heritage based in both
collectivism and individualism. The collectivist social representation of person-
hood includes s focus on family relatedness. and interdependence among group
members te.g, Burlew of ol 19920 Min, 19951 while the individualist social
represertation includes a focus on striving independence. personat agency. and
peesonal achieyement e Oxserman ef wl. 1995 Ovserman & Sahamoto, 19971
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This wtegratien of individoalistic and collechvistic social represeniatons oveurs
within a vontext that raditionally sterectypes minorities as lacking in the valued
attributes of majority society. We proposed that the individualistic social repre-
sentation of personhood, with its emphasis on the individual as the basic unit, 15
risky for minority group members” sense of well-being, etficacy, and goul wtiain-
ment. A collectivist social representation of personhood may serve to butfer in-
dividuais because collectivism promotes processing of context as important in
vitlisal reasoning.

Thix focus on context s especially important for minorities because contexts
may be structured 1 ways that reduce group members® ability w suceeed. In
addition, for minority group members, focusing on one’s sell as causal axis iy
risky becuuse members of minority groups are siereotypically perceived as less
able to atun culturally valued goals than are majority group members {e.g.,
Stecle, 19971 Theretore one’s failures will be viewed as consonant with social
representations of members of one’s group rather than as unusual or unchas-
acteristic events that must be explained. When failure is artributed to stable char-
acteristics about the self, motvation drops and eftfort over time flags (Dweck,
1996, Individuads may then stop trying, stop learning and persisting even in
sk in which they might be able eventually to succeed and instead focus on
Aternatives where suecess seems more likety, Because of this. minority group
miembers must develop o sense of self that can both provide a means o reduce
vulnerability o stereolypes and make salient contextually embedded structural
harriers and also maintain focus on attumog successful outcomes such as aca-
demic achievement rather than only avoiding problems and setbacks in these
domains te.g.. Higgins, 1997).

Taking this ineraction into account, we proposed a model of ethnic and racial
identity that containg o sense of connectedness ko one's group, an awareness of
obstucles tur members of one’s group and a beliel that one can atain cuhwrally
valued academic achievement as o member of one’s group. We proposed that
racial and cthnic identity is likely 1o be part of the seif-concept of African
Americans and that the content of racial and cthnic identity is hikely to have
consequences for the evervday funcrions of self-concept, especially when this
component of ientity is chronically or situationally salient.

Inaseries of preliminary studies. we showed that components of ethnic iden-
tity are related o bothy individualism and collectivism and thus, do serve o con-
nect individuals o their cultural herituge and to American society al large. In
addition, ethnic identity as conceplualized here, does relate 10 avademic perior-
mance and well-heing. Our research group is now exploring the exient to which
these components of identity can also be found to Function similarly for minorities
in wther individual achievement oriented countries. It the ethnic identity compo-
nents can be Tound und if they function similarly in countries other than the United
States, it will suggest that ethnic identity serves both as u bridge between collee-
tve traditions and individualistic current contexts and as a buffer between the selt
and u neyatively appraising contest.
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